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Abstract 

The purpose of this qualitative research study was to examine how educators perceive 

that international travel study experiential teacher learning impacts their educational 

practice and contributes to creating globalized classrooms. This study incorporated a 

qualitative research grounded theory approach whereby five educators were interviewed. 

Coding and analysis of the data – transcribed stories – led to the discovery and 

development of a Continuum of Seven Stages, which educators progressed through 

personally and professionally as a result of traveling internationally. In addition, A 

Blueprint for Globalizing the Classroom was created from the multiple pedagogical 

practices identified by teachers as being effective strategies for key student outcomes. 

The Continuum and the Blueprint can be used as valuable models to encourage educators 
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Chapter I 

Introduction 

“Within the school, there is no question that teachers play the most critical and 

direct role in student learning” (Osterman & Kottkamp, 2004, p. xiv). 

This chapter is my story, the story that led me to collect other stories. This 

introductory chapter first presents the origin of research, second is the existing personal 

philosophy on professional development as an educator, third is an introduction to a 

transformative experience, fourth is a reviewed and discussed new authentic, 

interdisciplinary curricular unit, fifth is my commitment to create a globalized classroom, 

and this chapter concludes with the purpose of study and research questions.  

 

Origin of Research 

I have taught social studies (world geography, ancient civilizations, and United 

States history) as a middle school educator for the past fifteen years. If there is one thing I 

have learned it is that students love a story. As an educator, I am always seeking new 

ways to bring excitement and energy to teaching, the curriculum, and students. In sharing 

authentic stories of my own travels and in showing pictures, videos, and artifacts 

collected along the way, I have piqued student curiosity and helped make a lesson, topic, 

or concept come alive. Personal stories add relevance to concepts and emphasize real 

world notions and ideas. As an educator, I have traveled throughout the United States, 

Canada, Mexico, Costa Rica, Ecuador, the Galapagos Islands, Russia, New Zealand, and 

many countries throughout the continent of Europe. I am committed to promoting the 
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effective use of international travel study experiential teacher learning as a way to 

globalize the classroom. 

Why is globalizing a classroom important? A globalized classroom is one where 

students think about connections between their world and the rest of the world. They 

think about how they choose to live their lives and how that might impact others. They 

think in terms of global systems – biological, chemical, economic, geographical, cultural, 

environmental, historical, and political – past, present, and future. They are aware of and 

sensitive to cultural, ethnic, and racial diversity. Developing cultural competence and a 

global perspective are in sync with 21st century skills. According to The Partnership for 

21st Century Skills (2014), the 21st century skills framework is categorized into three 

groupings: life and career skills, learning and innovation skills, and information, media, 

and technology skills. All of these skills blend into 21st century interdisciplinary themes, 

one of which is global awareness. 

In my classroom, for example, describing my experiences and emotions tagging 

Green sea turtles as they came ashore to lay eggs makes my unit on the distribution and 

conservation of a threatened oceanic species seem more real and meaningful. Witnessing 

sea turtles nesting is obviously an unforgettable experience. Long-term international 

cooperation is necessary to help with the recovery and stability of nesting populations 

worldwide. My experiences in contributing to management and monitoring efforts of the 

Caribbean Conservation Corporation (CCC) teaches students about the importance of 

service learning which is much more meaningful than traveling as a tourist.  

Time and again the researcher has found that a teacher’s real-world experience 

with his/her subject matter can have a powerful impact on student engagement and 
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learning. As a researcher, I wanted to explore how other educators who have traveled 

think about and use their experiences. This was the impetus for this research.  

 

Personal Philosophy on Professional Development As An Educator 

 At the core of international travel study is experiential learning. Learning 

firsthand arouses one’s curiosity and strengthens one’s initiative, desire, and purpose 

(Albert et al., 1997). Some might say that experiences provide you with a type of 

knowledge that others “studying” the concept might not acquire. As an educator, I have 

been extremely lucky to work in a school district that allows each teacher a specific 

amount of professional development funding for the school year. I have used these funds 

for university classes that have taken me to different places around the globe.  

 Raised and brought up in New Hampshire, as a teacher of world geography, I felt 

it was important to see more of the world. I wanted to be able to bring stories about 

firsthand experiences of new places, cultures, and ecosystems into the classroom. My 

students deserved authenticity, someone with perspective, which travel provides. Each 

trip fueled a desire for more travel and provided me with a greater repertoire of 

meaningful curricular material related to the topics I teach. I felt I became a more 

interesting, effective teacher and role model for students. If I can’t take my students to 

see the world, I feel I should try to bring the world into my classroom. 

 

A Transformative Experience 

 In 2005 Plymouth State University (PSU) offered a sea turtle tagging trip to Costa 

Rica. As a world geography teacher, I was extremely interested. I teach about Central 
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America and wanted to directly experience this area of the world. Little did I know that 

this would turn out to be one of the most transformative experiences of my life. This 

opportunity was possible because I obtained professional development approval from my 

school district to travel for graduate credits so my expenses were reimbursed. I was 

exposed to a different world. I walked through poverty stricken dirt villages, saw one 

room houses with dirt floors and no windows, slept with insects and the threat of Dengue 

Fever, and was in wonderment the entire time of the simplicity of the way of life. Being 

there was life changing. In a very short period of time, I was humbled by the generosity 

of the people, the beauty of the landscape, and of the non-existent emphasis on 

materialism. This experience was personally and professionally powerful.  

The mix of working with scientists from different nationalities and fellow 

students from the United States who were interested in environmental stewardship and 

conservation was meaningful because we were contributing to a large, ongoing research 

effort. We knew our data would be used to assess the status of the sea turtle species in the 

area and worldwide. As part of a collaborative research team, I came to embrace, 

understand, and share the passion of working with these giant but vulnerable creatures 

that have been around since the dinosaurs. I was not a tourist; I was working for the 

greater good in the helping and saving of an endangered species while also contributing 

to conservation data. I had a purpose and a mission and felt like I was truly making a 

difference. I enjoyed and found meaning in my environmental science service learning. 

Today, on my desk at school, are ten sea turtle figures that are often a conversation topic 

and give me the opportunity to share my knowledge and experiences with others.  
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A New Authentic, Interdisciplinary Curricular Unit 

The trip to Costa Rica enabled me to create a unit on Central America using the 

sea turtle, an endangered species, as a theme within the social studies curriculum. In two 

seventh grade classes, students were divided into seven groups and each was to focus on 

a specific species of sea turtle. Students did research, wrote a creative story from the 

perspective of their sea turtle, presented a poster project, and, with the help of the 

school’s Parent/Teacher Organization (PTO), each class adopted a sea turtle from the 

Caribbean Conservation Corporation (CCC). This unit opened many students’ eyes to the 

importance of educating others about this endangered species and the threats these 

aquatic creatures face. Students learned that nesting locations vary by species, but that 

they share a common pattern in which they migrate south into warmer waters to nest and 

north into cooler, more productive waters to feed; even all the way up the coast of New 

Hampshire! Each class was mailed a certificate of the name of their sea turtle and 

students were able to track their sea turtle’s movement patterns (migration) online.  

This unit was designed to integrate science and technology and geography and 

conservation. The art teacher and I also collaborated on an interdisciplinary unit in which 

the students designed a mosaic using pottery, tiles, and glass pieces of their species of sea 

turtle. These mosaics came out beautifully. One mosaic was dedicated to PSU’s Center 

for the Environment, for it was this department which offered the sea turtle tagging 

course that led to the development of this unique curricular unit.  

 

My Commitment to Create A Globalized Classroom 

For this unit, I adopted many of the strategies used by teachers trying to globalize 
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their classrooms. I focused on a topic of global concern, helped students see the relevance 

to their lives, brought in a knowledgeable guest presenter, shared my own data collection 

experiences and observations of the people and region, acquired artifacts from this trip 

for students to examine, and found a technological connection that enabled students to 

become involved with actual sea turtle migrations through GPS trackers. The real world 

relevance is that I helped my students think about what happens in their watershed – in 

terms of pollution flowing down the Pemigewasset River into the Gulf of Maine 

impacting marine species like sea turtles. 

Some students may never travel outside the state of New Hampshire or even far 

beyond their hometown. It is an amazing feeling to know that, as a teacher, I can bring 

pieces of the world to the hands, heart, and mind of a student. In the classroom, students 

will question why they need to know anything about places they may never visit or may 

never even look for on a map. If a teacher can help motivate students to become 

interested and pursue studies on a topic that connects students with a world outside their 

own, then that is very satisfactory and worthwhile. I feel I was able to do that with my sea 

turtle unit. So, I wondered how to replicate this and if more travel meant development of 

more such rich units of study. I wanted to investigate how international travel study 

experiential teacher learning experiences affect other educators. If international travel 

experiences transformed my life as an educator, maybe it does the same for others.  

 

Purpose of Study 

The purpose of this qualitative research study is to examine how educators 

perceive that international travel study experiential teacher learning impacts their 
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educational practice and contributes to creating globalized classrooms. In addition, 

teachers will identify strategies as those they use to effectively translate their 

international travel study experiences to globalize their classrooms. 

Learning through experience is central to successful educational endeavors 

because these lived social events (these experiences) become ways of knowing (Scarce, 

1997). International travel study experiential teacher learning can help educators improve 

their knowledge of the people and cultures of countries all over the world (Morehouse, 

2011). Teachers who believe it is important to instill a sense of global responsibility in 

students will be assisted in this endeavor if they have some international travel study 

experience. International travel study experience can give teachers’ important insights 

from firsthand knowledge about useful skills on how to deal with other cultures. Thus, 

the researcher is interested to investigate how teachers use their international travel study 

experiences to create meaningful curricula that students see as relevant to their lives. 

 

Research Questions 

The following primary question will guide me in this research study: How do 

educators perceive that international travel study experiential teacher learning impacts 

their educational practice and contributes to creating globalized classrooms? In addition 

to the primary research question, three secondary questions arise: What is the influence of 

international travel study experiential teacher learning on curricula? What is the effect of 

international travel study experiential teacher learning on instruction? And, what 

pedagogical practices and strategies, intended to enhance student learning through 

international travel study experiential teacher learning, can be identified?  
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Chapter II 

Review of Literature 

“The world is a book and those who do not travel read only one page.”  

–St. Augustine of Hippo 

Introduction 

As described in Chapter I, on the personal origin and motivation of this research, 

this chapter focuses on what previous literature says about the research question of how 

educators perceive that international travel study experiential teacher learning impacts 

their educational practice and contributes to creating globalized classrooms as well as 

what strategies teachers can use to effectively translate their international travel study 

experiences to globalize their classrooms. This chapter covers the following:  

1. Evolution and analysis of experiential learning; 

2. The place of international travel study as a form of experiential learning; and 

3. Strategies for educators to integrate international travel study experience into their 

curricula to impact their students.  

First, what major champions of experiential learning have to say about the field will be 

described. The next section will focus on the rewards of international travel study and 

how such activity helps participants become more globally aware citizens and better 

educators. Thirdly, specific strategies educators can use to derive the most meaning from 

their travel experiences and how they can effectively integrate their international travel 

study learning into educational practices will follow.  

International travel study experiential teacher learning creates an opportunity for 

teachers to engage in and apply academic understandings through hands-
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on/traveling experience, while simultaneously learning new information about the 

world around them. Beyond the value of this experience for teachers, themselves, 

teachers also enrich the school by bringing their detailed examination of this 

experience back to their school and informing the viewpoints of students (ExCEL, 

2013).  

This is a position supported by Instructor Tom Mackie of Brandeis University who 

teaches about the benefits of immersion experiences. To appreciate how international 

travel study can influence educators and impact their classrooms, it is worth first 

exploring the benefits of experiential learning. 

 

Experiential Learning: Origin and Development 

Experiential education is an educational philosophy first developed in the late 

19th century based on what Dewey (1938) called a “theory of experience” which has 

since been articulated and applied in a variety of fields including cooperative education, 

internships, outdoor education, field studies, organizational development and training, 

cross-cultural/international education, leadership development, school-to-work programs, 

service-learning, and travel study (Albert et al., 1997). In his work Experiential Learning, 

Kolb (1984) states that John Dewey, Kurt Lewin, and Jean Piaget all contributed to the 

founding of this approach; each forefather of the movement will be discussed. 

Dewey. American thinker and social philosopher John Dewey (1859-1952) noted 

in his book Experience and Education that all genuine education comes about through 

experience. He recognized enriching experiences as central to successful educational 

endeavors because they are experiences, lived social events that become ways of 
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knowing (Scarce, 1997). As captured by Dewey (1938), “events are present and operative 

anyway; what concerns us is their meaning” (p. 7). Dewey (1986) used students' and 

teachers’ personal experiences and self-reflection as a learning tool for intellectual 

growth and argued that education could be intellectually conducted upon the basis of 

experience. Dewey (1938) once wrote, ‘education is life’, that what students learn and the 

way they learn it should be rooted in society and in social experiences.  

Education needs to be connected to social experiences and activities and subject 

areas should be naturally interconnected and centered on these social experiences. “The 

beginning of instruction shall be made with the experience learners already have…this 

experience and the capacities that have been developed during its course provide the 

starting point for all further learning” (Dewey, 1938, p. 74). Dewey was promoting what 

came to be known as the constructivist theory of education. Constructivism is a theory of 

knowledge, which argues that humans generate knowledge and meaning from an 

interaction between their experiences and their ideas (Charmaz, 2006). Dewey’s 

emphasis on progressive education (ideas and practices that aim to make schools more 

effective agencies of a democratic society) contributed greatly to the field (Cherry, 2012). 

A civil society results from citizens being engaged and reflecting on experiences, which 

helps an individual to learn about the world. 

Dewey believed in creating free, independent, creative human beings. A decent 

educational system could allow these natural aspects of human nature to flourish and 

encourage them. Active, involved, engaged are all aspects of international travel study. 

And as Dewey enlightened, that is a free and democratic society of real participation.  
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Lewin. Gestalt psychologist Kurt Lewin (1890-1947) deepened the understanding 

of experiential learning by emphasizing the importance of situational variables – 

characteristics of a situation or environment (Cherry, 2012). He translated gestalt ideas (a 

unified whole) into understanding our place in our physical and social setting 

(environmental and situational). Lewin focused on the importance of people’s perception 

and how perceptions, especially involving social situations, shape people’s behaviors. 

Lewin believed behavior is determined by the totality of a situation in which an 

individual finds him or herself and the present is what matters rather than the past or 

future. Lewin focused on how human behavior is a function of both the person and the 

environment, which means that one's behavior is related to both one's personal 

characteristics and to the social situation in which one finds oneself. Lewin also believed 

that a holistic investigation of human behavior and learning must include the environment 

in which the learning is taking place. Travelers may have preexisting notions, 

assumptions, or expectations about upcoming adventures, but one can’t anticipate the 

nature of the social interactions, which as Lewin points out are a key part of learning 

from one’s environment. So, schema or categories of learning from previous experiences 

are going to undergo constant modification. Travelers usually understand this element of 

change and in fact often this is part of their motivation for travel.  

Lewin’s focus on the environment in learning pertains to travel experiences, as 

travel requires individuals to be very tuned into their surroundings. A traveler, except for 

someone on an organized tour, has to continually assess one’s constantly changing 

environment to navigate successfully to the next desired destination. For a traveler, the 

environment and being in the moment is all-important. It is almost impossible to travel 
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and not pay attention to the sights, sounds, smells, and interactions one has along the 

way. If you add differing cultural influences when considering how social interactions 

play out, then one can easily imagine how rich learning can be if one pays attention and 

reflects on one’s travel experiences. All these combined are what make traveling so rich 

and multidimensional, especially compared to learning in a classroom. The challenge is 

the curriculum on a travel adventure may not be formally set and predetermined and the 

traveler therefore has much more responsibility to self-impose guidelines and structure to 

maximize learning. Lewin’s attention to perceptions, when applied to travel, emphasizes 

that each individual is going to be affected by travel in his/her unique way because 

traveling is not a passive activity. One chooses how to interact with external factors and 

each decision in turn then helps shape the next events.  

Piaget. Genetic epistemologist (one who studies the origins of knowledge) Jean 

Piaget (1896-1980) was a Swiss influential experimenter and theorist interested not only 

in the nature of thought, but also in how it developed and grew within the study of human 

intelligence (Presnell, 1999). Piaget suggested that people sort the knowledge they 

acquire through their experiences and interactions into groupings known as schemas or 

categories of knowledge that help us to interpret and understand the world. 

In Piaget's view, a schema includes both a category of knowledge and the process 

of obtaining that knowledge. As experiences happen, new information is used to modify, 

add to, or change previously existing schemas. As Cherry (2012) explains: 

The process of taking in new information into our previously existing schema is 

known as assimilation. The process is somewhat subjective, because we tend to 

modify experience or information somewhat to fit in with our preexisting beliefs. 
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We also adapt meaning we change or alter our existing schemas in light of new 

information, a process known as accommodation. Accommodation involves 

altering existing schemas, or ideas, as a result of new information or new 

experiences. New schemas may also be developed during this process. (p. 1)  

International travel study affects one’s cognitive patterns for many things and then uses 

developed schemas, which vary from simple to complex, to assimilate or accommodate.  
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These three contemporaries, Dewey, Lewin, and Piaget, emphasize different 

facets of experiential learning. Collectively they remind us that knowledge is individually 

based because it is socially constructed, a variety of environmental factors play a key 

role, and each experience builds on what has come before. Learning results from 

synergistic transactions between the person and the environment and is a holistic process 

of adaptation to the world (Kolb, 2005). The knowledge constructed from the reflection 

on the experience is unique to the individuals involved because everyone brings distinct 

different schema or organizational frameworks to each learning situation.   

Together the three founders, Dewey, Lewin, and Piaget, remind us of important 

aspects of experiential learning. According to Kihlstrom (2013), experiential learning is 

defined as a relatively permanent change in knowledge that occurs as a result of 

experience. Today, living protégé Eleanor Duckworth carries on Jean Piaget’s seminal 

work of experiential education and authentic learning in her work as a cognitive 

psychologist, educational theorist, and a constructivist educator. According to Duckworth 

(2006), teachers need occasions to support learning engagement with the world – with its 

cultural traditions, its living beings, its physical regularities, its social structures. Thus, 

travel study experiences for teachers inherently involve new perceptions, environmental 

factors, and emotions, which all influence the learning process. 

 

The Value of Experiential Learning 

The Association for Experiential Education (AEE) (2013), a community of 

progressive educators and practitioners, defines experiential learning as a process in 

which the learner is actively engaged in posing questions, investigating, experimenting, 
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being curious, solving problems, assuming responsibility, being creative, and 

constructing meaning based on experience and observation; the more active the process, 

the richer the learning. This kind of learning emphasizes the learner over the teacher.  

Experiential education also doesn’t necessarily have to have a structured curriculum. The 

most important consideration is what the learner does.  

Experiential learning is rich learning because it incorporates so much all at once:  

senses, memory, emotion, motivation, attention, and environmental and social factors. 

Experiential learning is sensitive to culture and context, allows individuals to steer the 

events, and is about honoring individual experiences and recognizing that different 

people have different interests and learn differently (Fischer, 2013). When we engage 

people in their own interests, they are more awake and alive and have the potential to 

learn more (Adams, 2013). 

International travel study experiential teacher learning relates to the sense-making 

process of active engagement between the inner world of the person and the outer world 

of the environment (Beard, Wilson & Vilson, 2006). As author, educator, and founder of 

Experiential Tools (a Vermont based company dedicated to the art of experiential 

teaching), Jennifer Stanchfield (2013) explains: “Educators need to fill their toolbox with 

quality, unique, and user-friendly methods to enhance learning, increase engagement, 

build community, facilitate group development, and engage learners in the process of 

meaningful dialogue”. Sharing international travel study experiences and expecting them 

to have an impact on students’ means involving students in some of these activities 

focused on the travel experiences.  
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International Travel Study Experiences Is A Form of Experiential Learning 

Traveling exposes people to new circumstances or environments and is an active 

process in that all the senses are involved which helps travelers encode and remember 

information better. Traveling is about making connections with people and places and 

making firsthand observations as the environment changes. Individuals who travel may 

be confronted by challenges and factors that are out of their control. This requires 

individuals to be flexible and adaptable which are useful traits to cultivate. 

In today’s world, according to the New England Secondary School Consortium 

(NESSC) (2013), relevance, usefulness, and/or real-world application need to inform 

every dimension of the educational experience. These terms are usually associated with 

experiential learning. International travel study naturally embraces these dimensions, as 

travelers are seeing and focusing on the present and what is going on in the region 

through which they are traveling. Often traveling involves experiencing a new culture, 

which engages the learner as he/she tries to make sense of the new environment. Thus, 

international travel study, according to Kolb, Boyatzis, and Mainemelis (1999), is a rich 

experience in so many ways if the traveler reflects on what he/she is learning. 

Characteristics of international travel study experiences. While traveling, one is 

forced out of one’s known surroundings and this often causes the traveler to have to 

problem-solve, adapt, make decisions, and adjust to changes on so many levels. The more 

a traveler has to problem-solve the more likely he/she is to grow. While traveling, one 

has to make judgments and learn from the consequences of one’s actions, interact with 

others, and strive to make the experience manageable and not too stressful (Hobgood, 

2011). When traveling, the environment changes, one goes to new places and presumably 
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meets new people. A main feature is one can’t control or predict all the variables; one 

doesn’t always know what to expect. The mere act of venturing away from familiar 

environments and patterns causes an individual to encounter novel experiences. As 

discussed previously, multiple senses are tapped. 

When people are engaged in travel they have to make choices — where to go, 

where to stay, when to go, how long to stay, what to see and do. People have to make 

decisions on the fly, unless they are on a regimented, organized tour. Sometimes, 

travelers are forced to tackle tricky, complex problems that do not always have clear 

answers. Travelers develop skills in being flexible and adapting to the unexpected – an 

inherent characteristic of traveling. 

Outcomes of international travel study experiences for the traveler. International 

travel study allows individuals to experience an expanded awareness/focus about diverse 

people and places. A survey of U.S. Study-Abroad alumni conducted by International 

Education of Students (IES) Abroad (2013), resulted in the following findings: 

• 94% stated that their experiences continue to influence their interactions with 

people from different cultures; 

• 76% reported that they acquired skill sets that influenced their career path; 

• 96% indicated that the experience increased their self-confidence. 

In a study by Karaman (2010), results showed that when immersed in a new or 

different culture, participants developed a more sensitive cultural awareness. Karaman 

studied the international experiences of participants, which required conceptual 

frameworks that took into account the complex systemic nature of the intercultural 
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journeys. Worldviews and social interactions abroad had a significant place in this study. 

Thus, making personal connections to places one’s traveled to expands a person’s world. 

Physiological changes from international travel study experiences. Some argue 

international travel study physically changes the brain and therefore these experiences 

can be both literally (physically) and figuratively (psychologically) life changing. 

According to Fischer (2013), international travel study rewires the brain:  

An individual experience stimulates one of many neurons. Over a period of time 

these experiences formulate a pattern that shapes how people perceive the world. 

A study abroad experience will disrupt acquired patterns and affect many of our 

senses. Essentially, culture shock is the reaction of our brain trying to use old, 

established patterns. A person will create new neuron patterns as they adapt. (p. 1)  

These neural and physical changes in the brain relate to changing schema identified by 

Piaget. The physical changes affect memory, perception, and therefore future learning. 

 

Educators International Travel Study for Professional Development 

The teaching profession requires and recognizes the value of professional 

development. According to Borko (2004), teacher professional development is essential 

to efforts to improve our schools. International travel study is a valuable form of 

professional development because there is an automatic, inherent benefit with a focus and 

emphasis on newly acquired particular strategies that help to create a globalized 

classroom.  

According to the University of Vermont Study Abroad Program (2013), 

international travel study provides the opportunity to focus on areas including: social 
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justice, sustainable development, environmental studies and stewardship, cultural 

communication and understanding, communities and social change, and service learning. 

Quality international travel study professional development has a significant impact on 

teachers when it is sustained and relevant (Garet et al., 2001). 

As revealed by Yoon et al. (2007), there is a link between student learning and 

international travel study professional development. International travel study teacher 

professional development affects student achievement through three steps:  

1. Teacher knowledge and skills are enhanced;  

2. Better knowledge and skills improve classroom teaching; 

3. Improved teaching can raise student achievement (p. 4). 

Educators who engage in international travel study for professional development 

are more open to new challenges, which, according to IES Abroad (2013), is beneficial 

for students and schools.  

 

What Can Educators Do Before, During, and After International Travel to Maximize 

Learning? 

Educators who have traveled will be more effective teachers and/or beneficial for 

a school because they have the potential to contribute greatly to globalizing the classroom 

(Hobgood, 2011). This is important because it addresses the 21st century skills and traits 

needed in becoming globally competent which in turn leads to knowledgeable, global 

citizens. To maximize learning, teachers need to focus on what they are experiencing 

during international travel study experiences. 
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Reflect on learning from travel. An international travel study strategy is the 

concept of reflective practice. According to Osterman and Kottkamp (2004), reflective 

practice is a way of thinking that fosters personal learning, behavioral change, and 

improved performance. A teacher must engage in reflective practice to bring learning 

from international travel study professional development into their classroom. Direct 

participation in activities combined with personal observations and reflection is a major 

source of international travel study experiential teacher learning (Weaver, 1998). To 

derive meaning from international travel study experiences, teachers are consciously 

constructing meaningful and strong schema with many linkages for long lasting impact. 

Teachers need to be able to analyze and reflect on their experiences, assess the effects of 

their lessons, and refine and improve their instruction (Presseisen, 2008). Experiences 

have layers of context. Reflection on experiences should in part be thinking about these 

different layers. In fact, reflection could be considered the overarching process important 

for extracting meaning from international travel study experiences. Along a teacher’s 

own international travel study experiential learning journey, he/she must continuously 

evaluate, reshape, and discover (Presseisen, 2008). Teachers have to reflect on the 

learning and consider how the learning is helping him/her grow as a person and 

educator. Reflection is what unifies experience and knowledge, mind and body, and 

individual and community. Key principles of international travel study experiential 

teacher learning discussed by Starnes, Paris, and Stevens (1999) can be organized into a 

list of questions that a teacher can ask him or herself about his/her travel experience. This 

list (Table 1) then becomes a set of guidelines or strategies for guiding an educator’s rich 

reflection about international travel study experiences. 
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Table 1 – Guidelines for Reflection 

Guidelines for Reflection: 
Critical Analysis and Synthesis of International Travel Study Experience 

1. What will/did I investigate? What am/was I curious about? 
 

2. What problem solving will/did I do? 
 

3. Where will/did I have to be creative? 
 

4. Where will/did I take responsibility? 
 

5. Where will/were my emotions engage(d)? 
 

6. What will be/were my most meaningful social interactions and why? What made 
the interaction meaningful? 
 

7. What biases did I start out with and how did they change as a result of my 
experiences? 
 

8. Did opportunities arise for me to explore and examine my own values? 
 

9. Was there a spontaneous element to the experience? Did this turn out all right? 
Why or why not? 
 

10. Do I see myself as more independent, self-motivated, and confident? How so? 
 
 

International travel study experiential teacher learning can be described as 

learning that arises out of reflection on experience and this action in turn leads to further 

experience and reflection, so that experiential learning can be seen as a continuous cycle 

or spiral within the educational context (Martin, 2000). This cycle of experience and 

reflection grounds all forms of experiential education (Albert et al., 1997). According to 

the Association for Experiential Education (AEE) (2013), when educators purposefully 

engage with learners in direct experience and focused reflection they can help to increase 

knowledge, develop skills, clarify values, and develop people’s capacity to contribute to 

their communities. 
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Professional Organizations Sponsoring International Travel Study for Educators’ 

Professional Development 

Educators and some of their professional organizations promote the value of 

international travel study as a form of professional development. These include:  

Table 2 – Professional Organizations for Professional Development 

Organization Mission Contribution 
 

Wandering Educators 
 
(WanderingEducators.com) 
 

Gateway to teaching others 
a global worldview by 
enhancing intercultural 
learning and understanding. 

Encourages travelers to 
share and offers a library of 
articles on relevant topics. 

Holbrook Travel 
 
(HolbrookTravel.com) 

Facilitates educational and 
life-changing experiences 
through authentic and 
engaging encounters with 
the people and natural 
environments of destination 

Offers academic travel, 
garden expeditions, and 
professional development 
workshops. 

Peace Corps Connect 
 
(PeaceCorpsConnect.org) 

Connects and champions 
Peace Corps community 
members in “bringing the 
world home.” 

Develops essential 
networks, information 
resources, and provides 
service and education 
opportunities.  

Global Exploration for 
Educators Organization 
 
(GEEO.org) 

Global Exploration for 
Educators Organization 
encourages and assists 
teachers to travel abroad 
and share those experiences. 

Establishes long-term 
relationships in the 
education community and 
provides worldwide 
educational resources.  

Goethe Institute 
 
(GOETHE.de) 

The Transatlantic Outreach 
Program (TOP) promotes 
education and encourages 
intercultural dialogue.  

Offers teaching materials, 
professional development 
workshops, and study tours. 

 

Each organization aims to maximize one’s interactions with other cultures and 

people through travel, studying, and volunteering. Providing travelers with opportunities 

to increase understanding of actions needed to promote a sustainable environment is also 

a focus of the EarthWatch Institute (EarthWatch.org), an international non-profit 
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organization that brings science to life for people concerned about the Earth's future. Also 

worth mentioning is Outward Bound (OutwardBound.org), founded by Lawrence 

Durning Holt and Kurt Hahn in 1941. Changing lives through challenge and discovery is 

the philosophy with designed principles that include: learning through experience, 

challenge and adventure, and a supportive environment. A study by de Beer, Petersen, 

and Dubar-Krige (2012) revealed that educational excursions are valuable for the 

personal and professional development of teachers. Increasingly, according to Ball 

(1996), teachers’ own personal and professional histories are thought to play an important 

role in determining what they learn from international travel study professional 

development strategies and opportunities. 

In school districts throughout New Hampshire, students may seek high school 

credits for international travel study, but they have to follow guidelines, which require 

them to identify learning outcomes and objectives. Students must also articulate and 

share reflections on their learning. So, if students’ learning through international travel 

study is endorsed by the educational system, shouldn’t this same support extend to their 

teachers? As stated in the Plymouth Regional High School (PRHS) (2011) handbook:  

The purpose of experiential learning opportunities is to provide educational 

experiences that are meaningful and relevant, and that provide opportunities not 

otherwise available to explore and achieve at high levels. In order to meet diverse 

pathways for learning, this policy permits students to employ experiential learning 

opportunities that are stimulating and intellectually challenging, and that enable 

students to fulfill or exceed the expectations set forth by State minimum standards 

and applicable Board policies. (p. 116) 
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Translating International Travel Study Experiences into Benefits for Students 

Educators have developed and shared strategies on how to incorporate meaningful 

or relevant lessons about international travel study experiences into one’s educational 

practice. According to Cooper, Bottomley, and Gordon (2004), there are three basic steps 

teachers need to do first: 

1. Seek out “new” experiences; 

2. Share or bring the experience(s) back to students; and 

3. Engage students. 

International travel study experiential teacher learning is built on the concept of 

exploration: a teacher goes out into the world to discover, learn, apply new methods, and 

live other ways of knowing in a different culture or environment. Finding ways to bring 

all of that acquired new information and knowledge back to students so they can live 

those experiences can enrich learning. Educators who provide opportunities for students 

to see, touch, and feel provide them the opportunity to own their own learning (Cooper, 

Bottomley & Gordon, 2004). International travel study experiences are by nature holistic 

and integrative and therefore have great learning potential if one works at extracting 

messages. Students need to be engaged intellectually, socially, emotionally, and 

physically for the greatest impact. 

Becoming a global citizen. A 21st century education should seek to integrate 

world cultures into the classroom. Global citizenship is an umbrella term for the social, 

political, environmental, or economic actions of globally minded individuals and 

communities on a worldwide scale (UNAI, 2013). Global citizenship is also an 

interdisciplinary lens through which to analyze history and development of our changing 
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world. Educators who engage in international travel study experiential teacher learning 

will see their field or discipline through this new, broader lens. As educators learn to 

recognize and appreciate this broader lens they will want to share this with their students, 

helping them gain an appreciation for other worldviews and become more global citizens. 

Hobgood (2011) recommends these strategies for globalizing the classroom: 

• Bring trips to life with narrations of experiences lived and learned 

• Widen perspectives of others by contrasting places in the world 

• Ask students: “How does the experience make them more worldly?” 

• Educate students beyond the town, the city, the state, the country 

Gosen and Washbush (2004) assessed international travel study experiential 

teacher learning and measured the effectiveness of the experiential approach. Together 

they supported the notion that international travel study experiential learning is effective 

and derived characteristics of what a globalized education should include: global 

responsibility, sustainable environment, and social justice. Global responsibility has a 

systems view (dispassionate analysis of an otherwise politically sensitive and partisan 

area) and cares about the effects of action, so it builds both the legitimacy and stability of 

the system. Teachers who believe it is important to instill a sense of global responsibility 

will be assisted in this endeavor if they have some international travel study experience.  

The digital world is at the fingertips of today’s youth as more have access to and 

are exposed to the many global issues that affect us all. Global responsibility means 

knowing and thinking about how personal and professional actions impact those living in 

other parts of the world. As an example, students can think about the footprint of a 

product they use and the resources used to bring that product to them. International travel 
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study is interdisciplinary and this makes the learning more relevant. All of which involve 

addressing the 21st century skills people need in becoming global citizens. 

Developing cultural competence. International travel study experiences give 

teachers’ important insights and firsthand knowledge into understanding other cultures 

and can change stereotypes. International travel study can help educators improve their 

knowledge of the people and cultures of countries all over the world (Morehouse, 2011).  

Cultural competence can be called cultural intelligence. The business world 

recognizes and promotes the benefits. The idea is that globalization means people, ideas, 

values, goods, and money migrate across borders. Teachers need to develop tolerance for 

ambiguity and complexity, suspend judgment of differences (maintain an open attitude), 

and be aware of how culture has shaped their own identity. Ideas, emotions, and values 

may only be revealed through relationships so teachers need to connect with others and 

practice in interacting with diversity so they can develop skills in managing differences. 

Teachers can serve as role models.  

Increasingly teachers are facing classrooms with diverse students and so they 

must be aware of the many factors that affect the success of culturally diverse students, 

including the school’s atmosphere and overall attitudes toward diversity, a culturally 

responsive curriculum, and personal and academic relationships between teachers and 

their students (Burnette, 1999). Teachers who travel internationally are going to have 

experienced more diversity and they in turn can then be ready for increasingly diverse 

classrooms. Teachers can model openness to diversity in what they say and do and by 

sharing their international travel study experiences. 
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Traveling and experiencing other cultures helps an educator become more 

sensitive to appreciating or accepting and recognizing cultural differences. According to 

IES Abroad (2013), experiencing another culture is a life-changing event which 

influences interactions with people from other cultures throughout a person’s life. One 

becomes more aware and accepting of different values and lifestyles and is able to 

tolerate ambiguity in situations more easily. Through international travel study 

experiential learning, teachers develop an awareness of their own feelings, beliefs, 

opinions, and attitudes as well as those held by others (Weaver, 1998). Teachers must 

then craft their own narration with messages of experiences lived and learned when 

passing on that knowledge and information. 

International travel study experiential teacher learning can help educators develop 

students’ cultural competence, which is an ability to interact effectively with people of 

different cultures and socio-economic backgrounds (Weaver, 1998). According to 

Weaver (1998), the premise of international travel study experiential learning is that 

“certain knowledge and understanding can be learned more effectively through 

experience” (p. 66). Important questions to ask oneself include: Did I experience success, 

failure, adventure, risk-taking, or uncertainty?  

 Fostering cultural competence in students, according to Ruben (1999), 

“accommodates complex and diverse approaches to learning processes and outcomes; 

allows for interactivity; promotes collaboration and peer learning; addresses cognitive as 

well as affective learning issues; and most important, fosters active learning” (p. 501). 

Pedagogical practices identified above are important in most all classrooms for all 
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content, but specifically for cultural competence as a curriculum that has students focus 

on developing awareness and sensitivity to diverse cultures.   

The goal is for teachers to find ways for their students to confront cultural 

diversity, even if they don’t leave the classroom. Developing a classroom environment of 

trust is crucial for students engaged in discussions about different cultures. Students 

should be able to openly and honestly express themselves with no fear of repercussions. 

Setting parameters to ensure a comfortable climate to explore values clarification helps to 

create a safe environment. Research has shown that when students perceive themselves as 

being active in the learning process, their retention of knowledge increases (Wurdinger & 

Paxton, 2003). According to Morehouse (2011), within a culturally competent classroom 

there should be chances to listen and relate understanding, positive and patient responses, 

opportunities to earn trust and regain trust, the building of a civil society, teachers talk the 

talk and walk the walk, and the building of respect and admiration. 

Effective means for educators to bring their international travel study 

experiences into the classroom. As the world shrinks and becomes more interconnected 

and as cultures become more diversified, understanding the values of cultures, other than 

one’s own, becomes crucial to solving problems and achieving consensus (Schwartz, 

2007). A potent way for teachers to develop a more global emphasis is through 

international travel study that enables them to bring back cultural and historical 

knowledge. Students will learn to recognize how geography shapes culture and that the 

history of a region determines how an area has been impacted environmentally. 

The job of the teacher is to take newly acquired international travel study 

knowledge and weave it into their practice (Wilson & Berne, 1999). Experiential learning 
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can be more effective than traditional education because learners often have to take more 

responsibility for their own learning and therefore become more engaged (Wurdinger & 

Paxton, 2003). Having teachers effectively share and model life-long learning in the form 

of international travel study experiences for students in their classrooms is beneficial. 

Teachers can extend the benefit of their international travel study experiences by 

finding ways to translate the experience for their students. Teachers need to find ways to 

integrate their international travel experience into curricula that students see as relevant to 

their lives in creating interactive experiences while incorporating critical thinking 

(Hobgood, 2011). For when students find that what is being learned relates to their lives, 

they are motivated to learn (McCombs & Miller, 2007). There are several key guidelines 

(Table 3) to facilitating learning around other cultures or places. To make lessons 

meaningful and valuable, educators can keep in mind: 

 Table 3 – Key Guidelines: Facilitating Learning Around other Cultures/Places 

1. Learners need to have their own experience about/around international travel 

study lessons. Students need a chance to assimilate new knowledge from their 

facilitated classroom experiences into their existing schema. Students might need 

guidance or options on how best to learn and assimilate experiences. Students can 

be involved in shaping the curricula and choosing their own performance learning 

outcomes to demonstrate desired, targeted learning outcomes set by educators 

such as greater awareness, understanding, and sensitivity to diverse cultures. 

2. Students need to engage in a hands-on way with a real-world problem involving 

another place, culture, or country. Teachers who have traveled can help bring to 

light a current problem by enriching understanding through anecdotes. Stories are 
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memorable and provide context and connections. Sharing anecdotes about travel 

helps students engage and remember content about places and events. Students 

can then be asked to engage in additional research around an issue that emerges. 

3. Students need to have a holistic experience involving as many senses as possible 

when studying/learning about other cultures and places. Costumes, food, music, 

language, artifacts, customs, visuals, and voices from another place or culture can 

all be brought into a classroom. 

4. Ideally students need to communicate with residents from a place being studied. 

Technology can help connect students with diverse locations. Sharing images 

and/or videos can help. Students can Skype or set up Facebook groups for 

communication. Discussion and collaboration with peers from other cultures is 

important. 

5. Exchanges and interactions will be richer if students have to confront and clarify 

their own values in the process of learning about another place or culture. 

Exploring and discussing an issue of concern with residents in another corner of 

the world can help students compare and contrast values. 

6. International travel study experiences can also mean, “travel through time”, if 

teachers can find resources to help bring students into the everyday lives of 

people who lived in the past. An interdisciplinary approach can help student’s 

imagine/experience life from another place and time. 

 

Technology has become an integral part to the international travel study 

experiential learning experience, both that of teachers and students (Moffett, 2012). 
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International travel study pictures and videos (including landscapes, transportation, 

people, culture, buildings, art, animals, etc.) as well as the use of projectors, iPads, 

computers, and the Internet are all forms of technology that can be used in a classroom to 

help build cultural competency. In Moffett’s (2012) findings, technology, especially 

computer-based aspects, has become essential to the experiential learning environment. 

Students can connect to other students across the globe and need to be exposed to events 

with international significance. According to columnist Richtel (2012), international 

travel study digital presentations are excellent ways to engage students. As Moffett 

(2012) explains:  

54% of students say they are more actively involved in courses that use 

technology. That means that not only are we using technology more, but also 

that it’s working; students want to be engaged in an environment where tablets, 

computers, and other devices are being used to teach them a lesson. (p. 1) 

In today’s digitally connected world, students must learn how to interactively collaborate 

with peers locally as well as globally (Lenz, 2009). Through teachers’ international travel 

study experiences, students can listen, learn, and apply information in an interesting, 

entertaining, and relevant way. 

Student reflection on experience is deeply embedded within experiential 

education paradigms (Estes, 2004). Students need structured time to reflect on their 

learning and focus on other cultures and places. According to Stanchfield (2013), 

reflection approaches are a great alternative to didactic question and answer sessions, as 

everyone is involved in talking and sharing. Students can be asked to make cross-cultural 

comparisons and contrasts. Reflection requires students to make sense of their 
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observations and to put them into context. Just as time for collaboration is important, 

individual reflection and synthesis will allow students to synthesize learning into their 

own schema. Teachers can focus on how their students are thinking about the subject, 

what it might mean, and the ways the teachers can provide opportunities for students to 

build on their thinking (Franke, Carpenter, Levei & Fennema, 1998). Having students 

analyze and reflect on what they are learning from teachers sharing international travel 

study experiences enhances student learning. It is important for students to hear and think 

about how their teachers are leading conscientious lives. 

This narration of experiences, the visualization from pictures, and the contact with 

tangible objects are what allow students to make vital connections for enhanced learning. 

Teachers need to ask themselves: What can I share from my experience(s) that will make 

learning about this concept more experiential or rich for students? As students learn to 

appreciate diversity, they also begin to welcome and understand different perspectives 

(Schwartz, 2007). It is a combination of resources that are gathered and used to make an 

event come alive for a student; that is what will make the learning experience more 

meaningful. 

 

International Travel Study Experiences Influence Design of Curriculum & Instruction 

What is a curriculum? A curriculum is a designed course of study in a content 

area. According to Yero (2011), when the word curriculum is used, that generally refers 

to the content chosen to be taught – the official curriculum (state standards). There is, 

however, more to a curriculum than the specific items listed in the official curriculum 

guide. As Wilson and Berne (1999) explain: 
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Researchers found that giving teachers a new curriculum was not enough to enact 

the change envisioned in that curriculum. It was only when they redirected their 

studies to helping the teachers understand their own knowledge of experiences 

that, they argue, changes occurred. (p. 194) 

According to Carver (2008), international travel study experiential teacher 

learning is education that makes conscious application of the teachers’ experiences by 

integrating them into the curriculum. “Teachers need to know about curriculum resources 

and technologies to connect their students with sources of information and knowledge 

that allow them to explore ideas, acquire and synthesize information, and frame and solve 

problems” (Presseisen, 2008, p. 92). As explained by Contardi et al. (2000), these are the 

following components of a good curriculum:  

• Focuses on basic skills, content, and higher level thinking 

• Structures learning around themes, big ideas, and meaningful concepts 

• Provides connections among various curricular disciplines 

• Provides learners opportunities to apply skills they have learned 

• Encourages active participation in relevant real-life experiences 

• Captivates, motivates, and challenges learners 

• Provides a deeper understanding of content 

• Offers opportunities for more small group instruction 

• Accommodates a variety of learning styles/theories and multiple intelligences 

• Encourages life-long learning 

So, how does a teacher convey learning from his/her international travel study 

experience and how does this fit with standard subject dominated curricula? Becoming a 
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global citizen should fit with educational standards. The New Hampshire Curriculum 

Framework (2006), grades K-12, has themes, which can become questions for teachers 

and students to explore to become more globalized. Teachers with international travel 

study experiential teacher learning experience can use the questions to reflect and share 

their observations and insights to facilitate students’ understanding. This examination of 

resources is valuable and pertinent for a teacher in globalizing the classroom. 

Table 4 – Curricular Themes and Exploratory Questions 

Curricular Theme Exploratory Question 
Conflict & Cooperation How can young people truly make a 

difference in our world? 
People, Places & Environment Why does the world need environmental 

stewards for healthy living? 
Cultural Development, Interaction & 

Change 
In what ways do students positively and 

negatively affect their world? 
Global Transformation What can we do in a world of uneven 

distribution of resources? 
Human Expression & Communication What is the meaning of respect and how do 

you show respect for others? 
 

A teacher can use his/her international travel study experiences to help students 

meaningfully meet educational standards as information is conveyed through a variety of 

pedagogical techniques. The reality is that teachers have prescribed curriculum and 

standards. A global curriculum is not yet mandated, but if an educator aligns his/her 

curriculum with their desirable outcomes, he/she is on their way to globalizing their 

classroom. 

A thoughtful and scholarly approach to skillful teaching requires that educators 

become knowledgeable about the many ways strategies promoting international travel 

study experiential teacher learning have been successfully used across the disciplines 

(Bonwell & Eison, 1991). As indicated by educational experts, the more active our 
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learning, the more we retain (Albert et al., 1997). International travel study lessons could 

come from any experiential journey a teacher was immersed in and learned from and 

should match methods used to assist students in becoming global citizens. International 

travel study experiential teacher learning helps educators teach students to draw schema 

that exist or emerge from their experiences. International travel study experiences grant 

teachers access to authentic, raw experiences and can focus on the importance of social 

interaction and how it affords educators the opportunity to learn how to live, learn, and 

work co-operatively in a natural setting (de Beer, Petersen & Dubar-Krige, 2012). 

Teachers must use a variety of teaching strategies incorporating artifacts (images, 

visuals, virtual fieldtrips, and technology) to transport students to other worlds. If we 

consider the goal of education to be preparing students to be 21st century learners, then 

travel study lessons are authentic if they serve that goal (Putnam & Borko, 2000). 

Teachers who have engaged in international travel study experiential teacher learning can 

be interviewed to determine if there are certain strategies they have found to be effective 

in helping their students become global citizens that can be shared with other educators.  

 

Summary 

The purpose of this study is to develop a theory around how international travel 

study experiential teacher learning impacts educational practice on how teachers 

perceive, internalize, and translate experiences in order to globalize the classroom. After 

reviewing the literature, it is evident that the literature around international travel study 

experiential teacher learning is incomplete. Yet, this review of literature has explored 

many key ideas:  
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v A holistic perspective about how multiple senses are tapped, which are all 

integrated, to enhance learning for teachers;  

v Recognizing that the context or environment associated with a learning 

experience is an integral part of learning;  

v Intentional reflection on the components of an experience that are transferable to 

learning is key;  

v Self-direction and determination of learning environments enhances engagement 

and leads to more meaningful, longer lasting learning; and 

v International travel study experiences influence design of curriculum and 

instruction. 

This review of literature has also explored and addressed what kinds of learning 

can happen when engaged in international travel study experiential teacher learning: 

ü Increased cultural competence, expanded awareness and perspectives of different 

cultures/traditions, and global citizenship; 

ü Increased communication skills from interacting with new people/strangers; 

ü Increased decision making skills that come with the uncertainties from travel; 

ü Increased knowledge about current events encountered during travel and then 

discussion about travel experiences; and 

ü Increased knowledge of effective means for educators to bring their international 

travel study experiences into their classroom. 

There are many benefits to educators pursuing international travel study 

experiential teacher learning and in having them share knowledge, insights, skills, and 

strategies acquired in order to globalize their classrooms. Educators can be role models. 
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Chapter III 

Methodology 

Just as the artist is the primary instrument in painting, the researcher is the 

primary research instrument in qualitative investigation (McCaslin & Scott, 2003). 

 

Introduction 

The researcher believes international travel study experiential teacher learning can 

be helpful to educators in globalizing their classroom and wanted to find out what 

educators who have traveled thought about this. The researcher developed questions 

about why teachers decided to travel and how they thought experiences could benefit 

their students. As an educator, the researcher thinks international travel study is important 

and she wanted to see if other educators shared similar views and how they saw the 

benefits. Why interviews? Conducting interviews was selected as a strategy to reveal 

teachers’ perceptions about how they valued international travel study. The researcher 

imagined participants might never have been asked to think about this before and thus the 

interview questions would be an educative learning event. The hope was that the 

questions and participants’ collective reflecting might uncover some truths and generate a 

theory about the value of international travel study and its ripple effect for students. The 

researcher’s interview prompts asked participants in the study about their views and 

experiences and further guided and communicated to them that international travel study 

experiences can help educators. This implicit exchange shaped the process and the 

researcher acknowledged this influence upfront. The researcher recognized that asking 

these interview questions signaled to educators that she thought certain ideas were 
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important and therefore educators might focus on developing the ideas further in their 

responses. The researcher could have introduced a bias in the data collection in that the 

nature of the questions could have influenced the responses.  

In qualitative research, researchers “interact with participants and subsequently 

interact with them again many times over through studying their statements and observed 

actions. As we define our codes and later refine them, we try to understand participants’ 

views and actions from their perspectives” (Charmaz, 2006, p. 47). According to Stake 

(2010), qualitative research tends to be an effort to generate descriptions and situational 

interpretations of phenomena that the researcher can offer colleagues, students, and 

others for modifying their own understandings of phenomena. 

 

Overview 

The purpose of this qualitative research study was to examine how educators 

perceive that international travel study experiential teacher learning impacts their 

educational practice and contributes to creating globalized classrooms. In addition, 

strategies were identified by teachers as those they use to effectively translate their 

international travel study experiences to globalize their classrooms. This study 

incorporated a qualitative research paradigm and, specifically, a grounded theory 

approach. “By qualitative we mean that it relies primarily on human perception and 

understanding” (Stake, 2010, p. 11). The grounded theory approach, within a qualitative 

design, is a situation in which individuals interact, take actions, or engage in a process in 

response to a phenomenon (Creswell, 2007). The methodological approach used allowed 
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the researcher to interview educators and collect their stories, insight, and strategies, 

which the researcher studied and decoded to analyze for meaning. 

Researchers have the liberty to choose methods and procedures to best meet their 

needs. The need to understand what international travel study experiential teacher 

learning means and how it impacts educational practice in globalizing the classroom is 

appropriate for grounded theory. Education has transformed, as the 21st century has 

become a globally connected world. Developing these 21st century skills and traits can 

lead to students becoming globally competent. The assumption is that educators who 

have traveled internationally want to integrate some of the aspects of their experiences 

into their classrooms. 

 

Research Design 

According to Creswell (1994), a qualitative study is defined as an inquiry process 

of understanding a social or human problem based on building a complex, holistic picture 

formed with words, reporting detailed views of participants, and conducted in a natural 

setting. The research questions, however, weren’t about a problem, but more about a need 

to globalize classrooms. The researcher believes that if educators find that international 

travel study helps them globalize their classrooms then the educational system should 

support and facilitate this kind of professional development. The researcher began this 

journey by thinking and wondering about the value of international travel study 

experiences for educators. The researcher arrived at wanting to explore how international 

travel study helps educators globalize their classrooms. 
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Background. The originators of grounded theory, Glaser and Strauss (1967), 

believed at the onset of their seminal work, that discovering a theory from the data fits 

practical situations and is understandable. They came together in the 1960s to suggest a 

different approach – one of theory discovery (Lorenz, 2009). They called the discovery of 

theory from data systematically obtained from research, grounded theory (Glaser & 

Strauss, 1967). These grounded theorists held that theories should be “grounded” in data 

from the field, especially in the actions, interactions, and social processes of people 

(Creswell, 2007). The researcher’s approach, however, followed the evolved version of 

grounded theory by Charmaz (2006). According to Charmaz (2006), “the end-point of 

your journey emerges from where you start, where you go, and with whom you interact, 

what you see and hear, and how you learn and think. In short, the finished work is a 

construction – yours” (p. xi). The researcher interviewed educators who have traveled 

internationally and asked them how their travel experiences impacted their teaching. The 

researcher asked if they think globalizing the classroom is important and how their 

international travel experiences helped them do this? 

In grounded theory, the researcher generates a theory from patterns that emerge 

from the process of the interviews. The analysis focuses on what the interviewees say in 

relation to specific questions. Interviewees had the opportunity to make new connections 

and gain new insights. The researcher developed a collection of recommended strategies 

(Table 17: A Blueprint for Globalizing the Classroom) about how to translate 

international travel study experiential teacher learning experiences into something 

meaningful for students. The interviews focused on how educators use their international 

travel study experiences in globalizing their classrooms. 
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Mission. The goal of qualitative research is to discover patterns, which emerge 

after close observation, careful documentation, and thoughtful analysis of the research 

topic. What can be discovered by qualitative research is not sweeping generalizations, but 

contextual findings. In this research, the process involved looking at what subjects said in 

context. Emphasis was not on key words, so much as ideas expressed. As indicated by 

Spradley (1980), perhaps the most striking feature of human beings is their diversity. 

Interviewees answered questions posed to them in person (except one) so they didn’t 

have time to carefully consider what they wanted to say or necessarily revise their 

answers. Participants said what first came to mind in the recorded interview sessions, 

which were later transcribed for analysis. According to Stake (2010), when the practices 

of teaching are examined, the characteristic of qualitative research fits nicely as 

qualitative inquiry is interpretive, experiential, situational, and personalistic. 

Process. The researcher desired to understand international travel study 

experiential teacher learning from different perspectives. Creswell (2007) suggests that 

qualitative researchers tell the story through the eyes of the participants rather than the 

lens of the researcher. The researcher interviewed educators, a common method of 

qualitative research, who teach different subjects and followed leads that she observed 

and defined in the data (see Chapter IV). Interpretations depend on the experience of the 

researcher, the experience of those being studied, and the experience of those to whom 

information will need to be conveyed (Stake, 2010). The researcher aimed to see this 

world as research participants did – from their perspective – by asking questions designed 

to unveil the relationships that existed between their international travel study 

experiential teacher learning and its impact on their educational practice.  
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“Grounded theory methods aim to develop conceptual categories and thus data 

collection is directed to illuminate properties of a category and relations between 

categories” (Charmaz, 2006, p. 18). Therefore, single events become linked as part of a 

larger whole. As the researcher collected data among the interviewees, she hoped to find 

overlapping patterns worth noting to develop categories to lead to deeper insight and 

understanding. This qualitative study helped generate a broad understanding of this 

research topic and the qualitative paradigm utilized allowed for deep and specific 

investigation (Lorenz, 2009). 

Results. The result of this process of data collection and analysis was a 

substantive-level theory (the goal of the research) written by a person close to a specific 

problem or, in this case, a need (Creswell, 2007). The researcher’s findings resulted in a 

Continuum of Seven Stages and also found that certain pedagogical strategies stood out. 

 

Research Questions 

The following primary question guided this research study: How do educators 

perceive that international travel study experiential teacher learning impacts their 

educational practice and contributes to creating globalized classrooms? In addition to the 

primary research question, three secondary questions arose: What is the influence of 

international travel study experiential teacher learning on curricula? (Curricula has 

specific desired learning outcomes and teachers can meet these in different ways.) What 

is the effect of international travel study experiential teacher learning on instruction? 

And, what pedagogical practices and strategies, intended to enhance student learning 

through international travel study experiential teacher learning, can be identified?  
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Data Collection and Procedures 

Researchers need to consider the site or group to be studied; types of data to be 

used; length of time for the study; and the researcher’s goals before embarking on a study 

(Strauss & Corbin, 1990). 

Participant selection. Grounded theory uses a method of data collection called 

theoretical sampling. According to Strauss and Corbin (1990), theoretical sampling 

means that sampling is not necessarily predetermined prior to research, but it evolves 

during the research process. “This type of sampling involves a certain degree of 

consistency to make systematic comparisons yet a certain degree of flexibility to take 

advantage of real life as it unfolds in the field” (Lorenz, 2009, p. 41). 

The participants in this study were individuals who have immersed themselves in 

international travel study experiential teacher learning. The goal was to find 5 – 7 

educators who taught different content areas at a middle or high school level in the state 

of New Hampshire. The researcher selected these educators because either he/she already 

had a reputation of traveling and bringing experiences back to their classroom or were 

recommended. The researcher contacted these educators via phone and/or email, 

explained the purpose, nature, and extent of the study, and scheduled interview 

appointments. The interviewee and how long he/she spent answering the questions 

determined the length of each interview, which took approximately 60 – 90 minutes.   

Type of data. The data gathering method consisted of intense interviewing. In 

qualitative research there is consideration of how participants invoke ideas, practices, and 

accounts. “Qualitative interviewing provides an open-ended, in-depth exploration of an 

aspect of life about which the interviewee has substantial experience, combined with 
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considerable insight” (Charmaz, 2006, p. 29). An initial, preliminary email describing the 

purpose of the study was sent to participants (whose anonymity is protected). This email 

contained language required by Plymouth State University’s Institutional Review Board.  

As interviews got underway, interviewees told their individual stories through 

answers to specific questions (Table 6). Across all of the stories, the researcher heard 

common strands and themes that became part of the grounded theory. Critical data was 

collected as the researcher learned about the participants’ experiences and reflections. 

Each interview was recorded and, in addition, a researcher journal was kept containing 

reflections, observations, and thoughts related to any emerging theory. The intent was to 

uncover as many categories as possible relating to a phenomenon (Strauss & Corbin, 

1990). The researcher was guided by a coding process, which included initial coding, 

focused coding, and theoretical coding (Charmaz, 2006). This process defined the data.  

In qualitative research, the term “trustworthiness” is often used to address 

accuracy of data (Lorenz, 2009). Grounded theory coding requires one to stop and ask 

analytic questions of the data gathered. There are two phases of grounded theory coding: 

Initial (studying fragments of data: words, lines, segments, incidents) and Focused 

(selecting what is most useful and testing these against extensive data) (Charmaz, 2006). 

The data collected filtered through these two phases as each segment was interpreted, 

studied, and analyzed. Lastly, theoretical sampling is important to grounded theory and 

every effort was made to abide by Strauss and Corbin’s (1990) call for consistency. 

Research participants’ statements informed the researcher about their world experience 

and revealed new insights into the field of international travel study experiential teacher 

learning and its impact on educational practice in globalizing the classroom.  
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Length of time. The researcher collected data (conducted the research) – during 

January and February of 2014. During March and April of 2014 the researcher analyzed 

the data collected. 

Researcher’s goals. The researcher chose five educators to interview because, for 

exploratory research, this was sufficient in providing diversity and showing patterns. As a 

working professional, as well as a doctoral candidate, the researcher needed to balance 

the many aspects of her personal and professional life. With structure, sacrifice, and 

organization, the researcher feels she achieved a balanced life schedule. The researcher 

was realistic about her resources and the time that she could devote to this research study 

and data collection process. It was the researcher’s hope that this approach would allow 

her to continue to successfully manage her own expectations for completion of this study. 

 

Summary 

This chapter introduced qualitative research, specifically grounded theory; aspects 

about the researcher’s specific approach (research design: background, mission, process, 

results); the research questions; and the data collection and procedures (participant 

selection, type of data, length of time, and researcher’s goals). Finally, data analysis was 

explored. This qualitative research study investigated and examined international travel 

study experiential teacher learning and educators’ interpretation of its impact on their 

educational practice in creating globalized classrooms. 
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Chapter IV 

Data Analysis and Findings 

Qualitative research is the kind of research that produces findings arrived from 

real-world settings where the phenomenon of interest unfolds naturally (Patton, 2001). 

 

Introduction 

This chapter presents the findings leading to the grounded theory that evolved 

from this qualitative study. Data analysis is a continual process of reflection about the 

data, asking critical questions, jotting down notes in the margins, and being open to ideas 

that emerge from the data (Creswell, 2007). This qualitative study describes the themes 

that emerged from coding responses to form a continuum that unfolded from educators’ 

perceptions and ideas of the impact of international travel study experiential teacher 

learning and their efforts to use this learning to globalize their classrooms.  

The following primary research question guided this qualitative research study: 

How do educators perceive that international travel study experiential teacher learning 

impacts their educational practice and contributes to creating globalized classrooms? In 

addition to the primary research question, three secondary questions arose: What is the 

influence of international travel study experiential teacher learning on curricula? What is 

the effect of international travel study experiential teacher learning on instruction? And, 

what pedagogical practices and strategies, intended to enhance student learning, resulting 

from international travel study experiential teacher learning, can be identified?	  

The researcher will first distinguish between curricular practices and instruction. 

There is the curriculum that is static and consists of learning outcomes and activities 
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followed by assessment. Proponents of experiential education including teachers who 

have traveled recognize what the learners bring to the experience is key. This is where the 

art of teaching comes into play. Two teachers can start with the same quality curriculum, 

but what each brings to the learning environment based on his/her travel and other 

experiences will vary. They can use multiple teaching practices to meet learning 

objectives and bring the curriculum alive. So, teachers who have traveled know to assess 

student knowledge based on prior experience. For example, if an educator has traveled to 

countries x, y, and z, then he/she is going to be able to focus on incorporating this 

cumulative firsthand knowledge and create a different experience for students than the 

teacher who has traveled to a, b, c, or the teacher who hasn’t traveled at all. Thus, it is 

important to point out that a teacher who has his/her own personal stories and passion can 

enhance a curriculum designed to globalize a classroom. The more an educator has 

traveled the more materials and insights he/she has to globalize his/her classroom. This 

study has found teachers are eager to share their adventures and have a greater repertoire 

of options or solutions to deal with issues or problems. The goal of this research was to 

find educators who have immersed themselves in international travel study experiential 

teacher learning and find out how they bring these experiences back to their classrooms.  

 

Description of Participants 

This section introduces each of the five participants, 3 males and 2 females, and 

their relevant summary demographic data. To protect the true identity of the participants, 

all were given a pseudonym that will be used throughout the remaining chapters. The 

researcher chose five educators for this exploratory research because that was deemed a 
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sufficient number to provide diversity and show any patterns. All of the teachers asked to 

be interviewed, agreed. The selection process was described in the previous chapter. As 

the researcher, I was interested to see if there were common outcomes for educators 

across disciplines. All participants work at schools in the state of New Hampshire and 

teach content area subjects. All participants are teachers of students’ grades 6–12 and the 

educators teach a variety of disciplines: science, social studies, green technology, and 

Spanish. All participants teach multiple classes a day with different students which means 

they have a larger opportunity for impact in terms of the number of students they can 

potentially influence. Coincidentally, all participants have advanced degrees beyond their 

Bachelor’s, an indication of being life long learners.  

 Participant one: Michael. Michael is a public middle school science teacher 

within the county of Grafton in NH. Michael has a Bachelor’s degree in Environmental 

Biology and a Master’s degree in Biology. Throughout his teaching career, he has also 

taught college courses in science. He has traveled to different countries throughout 

Africa, Europe, and the Caribbean. He is in the 30–35 year age range. 

 Participant two: Andrew. Andrew is a public high school landscaping and 

horticulture teacher, specializing in green technology, within the county of Hillsborough 

in NH. Andrew is also the Director of the Program of Alternative Secondary School 

(PASS) designed to encourage, motivate, and inspire young adults to graduate from high 

school. Andrew has a Bachelor’s degree in Business Administration as well as a 

certification in Plant Science. Throughout his teaching career, he has traveled extensively 

around Europe. He is in the 50–55 year age range. 
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 Participant three: Will. Will is a public high school social studies teacher and 

Department Head within the county of Grafton in NH. Will has a Bachelor’s degree in 

History and Geography, a Post-Graduate degree in Social Science, and a Master’s degree 

in Educational Leadership. Throughout his teaching career, he has traveled to different 

countries throughout Europe and Asia. He is in the 45–50 year age range. 

 Participant four: Joanne. Joanne is a public middle school science teacher within 

the county of Belknap in NH. Joanne has a Bachelor’s degree in Elementary Education 

and a Master’s degree in Science Education. Throughout her teaching career, she has 

traveled extensively around Latin America. She is in the 40–45 year age range. 

Participant five: Marie. Marie is a private high school Spanish teacher and 

Director of Community Service at an independent school within the county of Cheshire 

in NH. Marie has a Bachelor’s degree in Spanish and Government and a Master’s degree 

in Spanish Language. Throughout her teaching career, she has traveled to different 

countries throughout Europe and Central America. She is in the 45–50 year age range.  

The summary data on these teachers is presented in Table 5.  

Table 5 – Research Participant Demographic Profiles 

Pseudonym Age Range Years in 
Education 

Position/Discipline 
 

More than 
1 Higher 

Ed. Degree 
Michael 30 – 35 5 Middle School 

Science 
✔ 

Andrew 50 – 55 23 High School  
Green Technology  

✔ 

Will 45 – 50 23 High School 
Social Studies 

✔ 

Joanne 40 – 45 18 Middle School 
Science 

✔ 
 

Marie 45 – 50 25 High School 
Spanish 

✔ 
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Choice and Structure of Interview Questions 

“Interviews are a useful method for interpretive inquiry because they provide an 

in depth exploration of a topic or experience” (Charmaz, 2006, p. 25). In this study, the 

focus is on teachers’ international travel study experiences and how participants use those 

in globalizing their classrooms. The goal was to have teachers think about and describe 

why and how they do this. Specific interview questions (Table 6) were developed to 

collect information on how the teachers felt they had an impact. The questions were 

designed to elicit stories that characterized participants’ relevant past experiences with 

international travel study experiential teacher learning and their efforts to globalize their 

classrooms using information or insights they learned from traveling.  

International travel study experiential teacher learning involves gaining cultural 

insights and acquiring global competence. As educator participant, Michael, explains: 

“People who are doing these global experiences and traveling and getting out 

there are the people who are not wearing cultural blinders. They’re the kind of 

people that embrace different cultures and although there may be differences, they 

don’t let those differences fall into a lens of stereotypic description. It’s having 

those cultural sensitivities and being able to identity those differences in an 

appropriate and positive light and enjoy them and offer rationale and meaning for 

them…that is the cultural competence piece. That is going to be really important 

when you’re talking about these cultures or highlighting different regions and kids 

have particular opinions that may be wrong, misguided, or they may not have any 

opinions at all. Differences are what make the world go round.” 
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As the above quote explains, understanding of culture is paramount to 

understanding people from other countries. Cultural competence is a critical skill to have 

as a teacher and as a citizen in one’s community and the world. True cultural competence 

is facilitated by immersion in a culture other than one’s own. As such experiences force 

one to reflect and compare and contrast the differing experiences. According to The 

Partnership for 21st Century Skills (2014), the push for globalizing the classroom and the 

emphasis on cultural competence is considered a necessary 21st century skill.  

The interview process was designed to probe teachers’ thoughts about their travel 

study experiences, including how they might have helped the teachers acquire cultural 

competence and how they might pass it on. The interview was comprised of 10 questions 

(Table 6). The structure was intended to be open-ended. Interviewees had the freedom to 

discuss the topics as they chose. Each interview was recorded and later transcribed. Most 

of the interviews lasted between 60 – 90 minutes.  

Table 6 – Guiding Questions for Interviews 

1. Do you believe in the concept of globalizing classrooms? When you think about 
globalizing the classroom, what does that mean to you? In other words, what 
characteristics would you need to see, hear, feel, or experience within a classroom 
in order to consider it globalized? Please use at least 10 adjectives in your 
response OR if you’d prefer to use concepts or phrases to explain your 
description, please do. 

2. How has international travel benefited you as an educator? Has it impacted what 
or how you teach? Please explain the ways in which travel abroad experiences 
have directly impacted you, your students, your curriculum, and your school 
community.   

3. Do you believe international travel for the purpose of professional development is 
necessary and should be supported for all educators? Please explain your answer. 
Have you heard about professional development travel experiences for educators 
that you think would be beneficial?  

4. When did you first realize that traveling internationally was a powerful 
professional experience and how did you learn to bring your experiences into the 
classroom? How has your perspective of globalizing the classroom evolved over 
time and what professional or life experiences are most responsible for this 
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developing perspective? 
5. What specific strategies (teaching practices) have you used to globalize your 

classroom and what professional development experiences, if any, have been most 
effective at helping you to make connections between your experiences and the 
classroom? Additionally, are there professional experiences you have not had 
access to that you feel would be beneficial in order to maximize the impact that 
experiences abroad may have on the classroom? Are teachers who travel used as a 
resource in your community? Should they be? 

6. How do you assess the effectiveness of a globalized classroom? How do you 
reflect on and evaluate your success as a practitioner?  

7. If cultural competence means important insights and firsthand knowledge into 
understanding other cultures as well as bringing about positive changes in 
stereotypes, do you think it is important for educators to possess this and cultivate 
it in their students? How much is your perspective on this attributed to your 
international experiences?  

8. How do students manifest global responsibility? What is your role in facilitating 
this growth process for your students and how has international travel influenced 
your perspective on a student’s capacity for being an active global citizen?    

9. How do your efforts to globalize your classroom align with state standards and 
how do resources from the New Hampshire State Department of Education assist 
you as a teacher? Are you aware of any educational standards that promote 
globalizing the classroom? Have your travel experiences made you more tuned 
into initiatives related to ‘globalizing classrooms’?  

10. Is there anything else you'd like to add or that you wished I had asked? 
 

The Coding Process: Looking for Patterns & Significant Ideas in Interview Responses 

The purpose of qualitative research is to describe and interpret a human 

experience by capturing its salient qualities and relating these qualities to each other in a 

way that tells a meaningful story, illuminates a possible pattern, or suggests a theory or 

explanation. The essence of the qualitative approach is explained by Stake (2010):   

There is no one way of qualitative thinking, but a grand collection of ways: It is 

interpretive, experience based, situational, and personalistic. Each researcher will 

do it differently, but almost all of them will work hard at interpretation. They will 

try to convey some of the story in experiential terms. They will show the 
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complexity of the background, and they will treat individuals as unique, yet in 

ways similar to other individuals. (p. 31)  

Qualitative inquiry has ties with scientific and collective knowledge, with 

generalization, and with microanalysis. “Coding is the first step in moving beyond 

concrete statements in the data to making analytic interpretations” (Charmaz, 2006, p. 

43). Coding includes both describing the “what is going on?” in the data and the “why is 

this the way it is?” from the data. 

Coding. Coding, in general terms, involves marking segments/portions/chunks of 

data with descriptive words or category names – dividing the data into meaningful 

analytical units. “Coding is sorting all data sets according to topics, themes, and issues 

important to the study. It can be structured by the research question, by a concept map, 

and by the clusters of patches developing. Coding classifies all data” (Stake, 2010, p. 

151). According to Charmaz (2006):  

Your study fits the empirical world when you have constructed codes and 

developed them into categories that crystallize participants’ experience. It has 

relevance when you offer an incisive analytic framework that interprets what is 

happening and makes relationships between implicit processes and structures 

visible. (p. 54) 

The analysis of the data proceeds in three phases: initial coding, focused coding, 

and theoretical coding. Initial codes often range widely across a variety of topics and help 

you to separate data into categories and to see processes (Charmaz, 2006). Focused codes 

are more directed, selective, and conceptual (Glaser, 1978). “Focused coding means 

using the most significant and/or frequent earlier codes to sift through large amounts of 
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data” (Charmaz, 2006, p. 57). Theoretical codes conceptualize how the substantive codes 

may relate to each other as hypotheses to be integrated into a theory (Glaser, 1978). 

“Theoretical codes specify possible relationships between categories you have developed 

in your focused coding (Charmaz, 2006, p. 63). Through illuminating experience, codes 

forge a bridge between described data and our emerging analysis (Charmaz, 2006). 

Utilizing HyperRESEARCH. After all of the interviews were completed and 

transcribed the researcher used the software program HyperRESEARCH as a data 

collection and analysis tool to help code the data. HyperRESEARCH was first developed 

in 1990 by Dr. Sharlene Hesse-Biber, T. Scott Kinder, and Paul Dupuis. At the time, 

there were few CAQDAS (Computer-Aided Qualitative Data Analysis Software) 

programs available. ResearchWare, Inc. was incorporated in 1991 to allow 

HyperRESEARCH to become a commercial product available to other researchers. 

Initial coding. The initial coding process involved reading the transcribed 

interviews, the raw data, to look at words that seemed significant. 60 terms emerged and 

are listed in Table 7. The words represent significant ideas that were said over and over 

again. According to Charmaz (2006):  

Our codes show how we select, separate, and sort data to begin an analytic 

accounting of them. Qualitative codes take segments of data apart, name them in 

concise terms, and propose an analytic handle to develop abstract ideas for 

interpreting each segment of data. As we code, we ask: which theoretical 

categories might these statements indicate? (p. 45) 

The next step was to think about organizing the 60 words into categories; this is 

described under the focused coding section. 
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Focused coding. “Focused coding requires decisions about which initial codes 

make the most analytic sense to categorize your data incisively and completely” 

(Charmaz, 2006, p. 57). The researcher reread the qualitative data and looked for patterns 

and an explanation in the codes. The researcher asked: “Can I relate certain codes 

together under a more general code? Can I organize codes sequentially? And, can I 

identify any casual relationships?” The researcher looked for regularities that occurred, 

identified meaningful key words and phrases, and tried to build a comprehensive picture 

of the topic. In seeking valid conclusions, Table 7 is a list of focused codes grouped into 

their core categories. The headings are descriptions the researcher provided to represent 

words/ideas used by interviewees while the list of expressions underneath each code are 

actual words and terms used by the participants. 

Table 7 – Focused Code Categories 

Benefits of International Travel Study 
Life changing 
Appreciation for experiences 
Immersion 
“Play it” 
Sharing 
Relevance 
Real issues 
Closely connected 
Professionally developed 
Credibility 
 

Global Awareness 
Interactions 
 Environment 
 Nature 
 Wildlife 
 People 
Feeling lost/frustrated 
Dangerous/risk-taking 
Locals (families) 
Lifestyles 
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Cultural diversity 
 Differences & commonalities 
Deepens worldviews 
 Variety/lenses/bias-free/stereotypes 
Cultural sensitivity 
Environmental issues 
 

Perceived Value 
Perspective shift 
Being part of it 
Exploration 
Communities 
Exposure 
International view 
 Isolation/equal partners/economic competition 
Multiple perspectives 
 

Personal Impact 
Individual exchange for impact 
Economic aspects 
Spiritual 
Eating/food/agriculture 
Personal interest level 
Curiosity 
Reference & resource 
 

Reflections on Teaching Practice 
Change agent 
Role model 
Motivate 
Inspire passion 
Invested 
Active role 
Student sustained comprehension 
Commitment to concept 
 Passive & active 
 

Classroom Connections – Pedagogy 
Implementing technology 
Initiatives 
Improvements 
Sustainable resources 
Change student mindset 
Learning is personal 
Strategies 
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Theoretical coding. “Theoretical codes are integrative; they lend form to the 

focused codes collected. These codes may help you tell an analytic story that has 

coherence. And, if used skillfully, theoretical codes may hone your work with a sharp 

analytic edge” (Charmaz, 2006, p. 63). Theoretical codes must earn their way into your 

grounded theory (Glaser, 1978).  

As the initial codes (60 key words) and patterns (focused categories) from the five 

transcribed interviews were analyzed, a grounded theory emerged. The beauty of the 

theory is that not only do educators express similar ideas but also their ideas define stages 

that one progresses through and the stages can be place in sequential order.  

 

The Grounded Theory that Emerged from the Interviews 

 

Continuum of Seven Stages  

In interviewing participants, the researcher discovered phases that each educator 

went through. The researcher also observed that the phases built a cycle. The first half 

explores the personal while the second half explores the professional side. Thus, the two 

halves form a continuum and each international travel experience drives the educator to 

seek more travel experiences. There are seven stages in the continuum (Table 8). 

First, it was discovered that all participants had some sort of internal drive within 

to seek out international travel study experiential teacher learning. The teachers sought 

out new experiences. Second, each educator believed in and was affected by immersion 

into different environments involving interactions with places, nature, and people. 

Educators who travel embrace new experiences, meaning they don’t retreat, they dig in, 
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to absorb as much as they can. Challenges, obstacles, and unpredictability come with 

travel. These elements of uncomfortableness are part of what build the rewards. An 

individual can face danger and/or feelings of being lost and/or frustrated when traveling. 

There is an element of risk-taking with travel. From tough experiences comes growth and 

self-knowledge. This results in a perspective shift. Travel is also a form of rejuvenation: 

teachers recharge with new experiences and comeback eager to share their learning. The 

traveler is changed and educators now think about how they can bring their newfound 

growth and insight to learning in the classroom. This leads to stage five, an educator 

thinks about what would be engaging for students and asks: “What am I doing that will 

help me influence students for the better?” A sense of credibility emerges from this 

process. Teachers gain confidence from their travel experiences and subsequent 

reflection. The teachers now have increased competence, confidence, and credibility to 

affect change in their classrooms. Last of all, the teacher wants to have an impact and 

uses everything acquired in the previous stages to make a difference in students’ lives.   

Table 8 lists the seven stages that emerged from the qualitative coding process. 

Table 8 – Continuum of Seven Stages 

1. The Impetus: A Call to Action 

2. The Hook: Immersion in the Culture and the Pull of Deep Connections 

3. The Adventure: Embracing Challenges, Obstacles, and Unknowns 

4. Paradigm Shift: New Ways of Thinking About and Seeing the World 

5. The Take Away: Reflections on How International Travel Experiences Influence 
Teaching Practice 

6. The Transformation: Credibility and Competency Lead to Confidence and 
Teacher Effectiveness 

7. The Impact: Globalizing the Classroom 
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Stage one: The Impetus: A Call to Action. Participants in this study had an inner 

and personal curiosity to check out new phenomena. They were and still are motivated to 

go out and explore different areas of the world. This drive is a result of curiosity along 

with an adventurous spirit. Teachers’ work schedules provide breaks – Christmas, spring, 

and summers to travel. They mostly pursue these kinds of experiences on their own dime.  

Table 9 list quotes from the five participants that deal with this first stage. 

Table 9 – Stage One: The Impetus – Participant Responses  

Participant Response 
Michael “I’ve had some unique travel experiences that have just changed my life. 

They’ve given me a whole new look at things; they’ve brought me into 

places that were pretty far off the radar. These travel experiences have 

benefited me hugely. They’ve really defined who I am as a person. There’s 

not a day that goes by where some aspect of those trips or some part of 

what I learned from them doesn’t impact what I do that day.” 

Andrew “I’ve always been attracted to nature and so I’ve always observed it and 

touched it, felt it, sniffed it, tasted it…all those different things and I am 

just curious by nature.” 

Will “International travel has been a cornerstone of my educational career. It is 

obvious that a teacher who has had the experience of travel is better 

equipped to give students a more worldly education in the field of Social 

Studies.” 

Joanne “I think that international travel has helped me to gain a healthy 

perspective on cultural differences in society and education. This is a very 
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important concept because we all need to see things from a variety of 

lenses from time to time.” 

Marie “The personal connection made the difference. This experience inspired me 

to continue to seek ways to bring real issues and people to my classroom.” 

 

All the teachers talked about the pluses of travel. All of the educators were drawn 

to somewhere in someway and this personal drive is what motivated them to travel. 

Stage two: The Hook: Immersion in the Culture and the Pull of Deep 

Connections. Participants in this study felt multiple personal impacts when immersed in 

another culture, place, and environment. Travel involves all the senses: seeing, feeling, 

touching, smelling, and tasting. Social exchanges add another dimension and further 

immerse the teacher in his/her surroundings. Participants felt that experiences with multi-

dimensions led to greater understanding, which in turn led to deeper connections. Finding 

common ground is what helps people connect across cultures. The value of interacting 

with people in other places and cultures is an obvious, but rich component of experiential 

travel.  

Table 10 list quotes from the five participants that deal with this second stage. 

Table 10 – Stage Two: The Hook – Participant Responses  

Participant Response 
Michael “Just arriving in that new destination, never seeing the tropics before and 

already having that sort of fascination with the natural world around me, it 

hit home right then and there how cool the area was. It really was a 

powerful experience just being able to be on the ground and feel those 
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differences that come between temperate regions and the full-blown 

tropics. Language was an issue at first, but oddly it sort of went away even 

though our language strengths didn’t really matter. We were way off the 

grid for weeks at a time so we got to interact with some people that in a 

typical travel setting you’d never interact with.” 

Andrew “I’ve always observed it and touched it, felt it, sniffed it, tasted it…all 

those different things. So, I think that ability to be aware of other cultures, 

other practices, other nations and how they view the world and how they 

interact with it, you just have to have an understanding of that and be able 

to make that connection with the content. There’s that connection you 

make and without that connection it’s really sort of superficial. That depth 

of the experience, to be part of it, is a completely different experience than 

reading about it, watching it on TV/online, or just doing research about it.” 

Will “My perspective is a direct result from being in other places and seeing, 

feeling, and tasting other cultures. Students are going to be exposed to 

other cultures in some form and my job is to give them as much 

preparation and background as possible.” 

Joanne “It was very powerful to be in the Galapagos Islands with other teachers 

from various parts of the United States. Now, nine years later, I still 

continue to use lessons from that trip in my classroom. I think this 

motivated me to continue to look for travel opportunities that pertained to 

my life science classes and share those experiences with my students. I 

have found it helpful to keep myself passionate about my job.” 
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Marie “We cannot teach what we do not know. While any teacher can bring the 

world into their classroom through books and technology, it is those 

teachers who bring personal experience into the classroom that have the 

most impact on students and their learning. I have planned and led many 

youth volunteer trips to Central America. My travels and experiences in 

these countries have not only shaped my career path, but form the basis of 

my teaching style, which is multicultural with a social justice focus.” 

 

The researcher wondered…if teachers have experienced living in another culture 

are they more likely to teach about other cultures? Personal connections make a 

difference and produce lasting impacts and memories about places and events. By 

experiencing diversity and seeing inequities teachers may be prompted to teach about 

social justice. Similarly, teachers may be impacted in a number of different ways and be 

prompted to share and teach about a number of different subjects.  

The majority of the teachers discussed the connection of travel to their job as an 

educator in various parts of the interview. Teachers naturally gravitate from the personal 

to the professional when it comes to discussing the benefits of international travel study 

experiences. So, this is evidence that the two halves of the continuum are naturally 

connected. Michael’s quote in Table 10 is a good example of how he perceives his 

experiences affect what he does in his profession. 

Stage three: The Adventure: Embracing Challenges, Obstacles, and Unknowns. 

While traveling, many of the educators expressed feeling lost and frustrated at times – 

this is part of the challenge of traveling, the un-predictableness; one is out of one’s 
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comfort zone. The uninitiated may think that travel is all adventure, nothing but fun, 

however, the participants discussed that international travel can be stressful, frustrating, 

and even dangerous. Educators must do their “homework” and be prepared for 

international travel. A new environment and the unfamiliarity of surroundings can also 

make for unique social interactions and help build a foundation of cultural awareness a 

traveler might not have possessed before. 

Table 11 list quotes from the five participants that deal with this third stage. 

Table 11 – Stage Three: The Adventure – Participant Responses      

Participant Response 
Michael “I’ve seen people living in areas where $300 a year is living comfortably. I 

brought, I believe, $80 with me to Africa for spending money and had a 

hard time spending any of it. I mean, just the economic and cultural 

differences, even the differences in the way people treat animals across the 

world; the people just have a more realistic interaction with the animal. It’s 

all of these little, subtle differences that really modify your perspective.”   

Andrew “You can be almost anywhere and functioning and have the ability to 

impact a much larger community. Anytime you go anywhere or do 

anything the aware person should be learning and developing from those 

experiences because they really do dictate who we are, what we do, and the 

philosophies and perceptions that we have about the world around us.” 

Will “Students should be made aware of the world around them as well as be 

able to have experiential learning in the class. They must know that there 

are places that are beautiful as well as dangerous.” 
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Joanne “I have had the opportunity to travel abroad. All of those locations are 

quite different from my experiences growing up here in New Hampshire.” 

Marie “My first experience was in Cuernavaca, Mexico during Jan Plan from my 

college. Not only did the world open up to me, but I also experienced 

feeling lost and frustrated as a result of being immersed in a different 

language. All the grammar and vocabulary I had learned in high school and 

college classes didn’t seem to come readily to mind when I was faced with 

someone asking me something that I did not understand.” 

 

All of the above quotes are about the richness of personal experiences in other 

cultures. Although difficulties are identified the rewards are emphasized. Educators who 

travel view the challenges, obstacles, and unknowns as a part of the adventure and not 

something that would deter them from traveling. The adventure for the interviewees was 

embracing new experiences and extracting as much as possible from the events. All of 

the interviewees talked about their travel as having a lasting impact. The struggles and 

the rewards together cause growth and the paradigm shift. 

Stage four: Paradigm Shift: New Ways of Thinking About and Seeing the 

World. Participants in this study have been affected holistically. Participants had life-

changing experiences and found value personally and professionally in their travel 

experiences. The teachers talked about being enlightened by their engaging experiences. 

They have had their awareness raised about cultural differences and their new cultural 

sensitivity has given them a new world perspective. For example, participants may have 

learned about other culture’s use of resources in different ecosystems. This broadens their 
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perspective and gives them a greater repertoire of diverse ideas about management of 

resources. So, if educators cover such a topic with their students, they can use the case 

studies they have personal knowledge about to challenge their students.  

International travel also provides educators with current, up to date information 

about the world that the educator can trust because he/she has lived the experience as 

opposed to learning about an event from reading someone else’s perspective. Travel is an 

always current, credible source of information and therefore a reliable resource. Teachers 

bring their own schema or set of experiences to their travel and so each person is affected 

uniquely. Reflecting on how new experience fits with or alters existing schema is 

important to discuss with students. 

Table 12 list quotes from the five participants that deal with this fourth stage. 

Table 12 – Stage Four: Paradigm Shift – Participant Responses  

Participant Response 
Michael “I’ve done a lot of learning in a lot of places. I’ve gotten a lot of value out 

of it personally, professionally, and spiritually. It’s just across the board a 

good experience. I guess it’s that experience in how much its done for me 

and how positive it’s been in my life that I see that as being potentially 

valuable to anybody who might be able to have similar experiences.”  

Andrew “Experiences are what make us and what we rely on for decision-making 

and choices. That ability to experience it, feel it, taste it, touch it, to 

become part of it creates a deeper understanding and a deeper learning. It 

took the experience of actually doing it to retrieve all of that information 

and then it was like this spiritual experience. It had had no relevance in my 
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life and now it became part of me. So, in a sense, here’s where the Dewey 

comes out…in the doing, came the learning and the understanding.” 

Will “My perspective has evolved as the world has evolved. 25 years ago, India 

and China were not on the radar as major economic factors, especially for 

students in the U.S. Now, I am able to give the students a better perspective 

of their new world competitors as I have been to both places and have 

observed, first hand, daily life of the people from those countries.” 

Joanne “My visits to the Yucatan Peninsula in Mexico and the country of Ecuador, 

including the Galapagos Islands, were both life changing. I teach a unit on 

Charles Darwin and his theory of evolution based on what I learned in the 

Galapagos and when I teach about ecology, I often refer to the study I 

participated in on biodiversity while I was in Mexico. Both trips taught me 

a great deal about these curriculum topics and I’m glad that I can share 

what I learned, first hand, with my seventh graders.” 

Marie “I probably would not be a Spanish teacher had I not studied abroad in 

college. Travel abroad deepens every teacher’s worldview and perspective 

on themselves. But travel abroad with a specific curricular focus can really 

benefit teachers and as a result, their students.” 

 

All of the interviewees discussed how travel has impacted their lives for the 

better, changing who they are as people and educators. The next stages are about how 

their lives have changed in the classroom. They have goals as teachers to share their 

experiences with students.  



A QUALITATIVE STUDY 67 

Stage five: The Take Away: Reflections on How International Travel 

Experiences Influence Teaching Practice. Participants in this study discussed 

“takeaways” from traveling experiences that have impacted their teaching, thus 

potentially influencing students. This stage is enhanced by reflection. Some educators 

have become a valuable resource even beyond their classroom. 

Table 13 list quotes from the five participants that deal with this fifth stage. 

Table 13 – Stage Five: The Take Away – Participant Responses  

Participant Response 
Michael “It’s really a constant evolution as far as improving upon what you’ve 

known and the changes that occur over time, which are really the meat and 

potatoes of evolution. It’s those incremental changes that bring 

improvements about and every time you go somewhere, every time you see 

something new, that just gets added to the bank of knowledge and you 

have more to reflect on, more to use. That’s all in all beneficial especially 

to any teaching situation.”  

Andrew “I think it’s extremely important for all educators to recognize that there is 

cultural diversity in their students and make their students aware that they 

have to be understanding of that diversity. Students need to be observant of 

their interactions, not only with themselves, but when we’re having 

discussions in the classroom. Do they make the connections? And I think if 

I recognize it, or see it in them, or whether it’s all the time, or even just 

once in a while, they may catch themselves and that’s okay. At least there’s 

an awareness, the rest is up to them.” 
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Will “I have been able to bring the experience of being in places that students 

only see on a map right into the classroom. It has impacted how I teach 

because I can take a real-life experience and relate it to what is happening 

in a student’s life. I have also acquired resources to go along with travel 

experience and I can us them directly in my lesson planning.” 

Joanne “I talk very passionately with my students about my experiences and I 

hope that helps to motivate them to travel some day and learn more about 

our global society. If the students are engaged and my experiences are 

helping them meet the learning targets/standards for my curriculum, then I 

feel that my strategies are engaging and effective.” 

Marie “Globalized classrooms tend to be more interdisciplinary and in that, lend 

themselves to students making connections to other classes. I think that the 

more interdisciplinary connections we can make as teachers the deeper and 

more engaging our students’ learning will be. Success to me is students 

transferring knowledge and interest in topics in my class to other classes 

and to their general knowledge base.” 

 

Each educator said something slightly different about the specific impact of travel 

experiences on their teaching. The teachers discussed having more knowledge about 

cultures to share from their travel experiences. They attribute their understanding and 

focus on culture to their travel experiences and not on other kinds of professional 

development. All of the teachers make connections between their travel experiences and 

their classrooms. They think of benefiting others.  



A QUALITATIVE STUDY 69 

Stage six: The Transformation: Credibility and Competency Lead to 

Confidence and Teacher Effectiveness. As discussed, participants in this study acquired 

a greater repertoire of knowledge about the world through their travel. If one has 

experienced something then one can speak about the experience with a certain authority 

and confidence making the story more plausible and impactful. Speaking from experience 

is powerful. The educator becomes an expert and others, including students, respect this 

earned wisdom.  

Table 14 list quotes from the five participants that deal with this sixth stage. 

Table 14 – Stage Six: The Transformation – Participant Responses  

Participant Response 
Michael “Having a teacher in the school that can offer a new perspective, or a 

different perspective, or that has some interesting experiences can fill a 

niche in that school. In having the whole suite of experiences you can talk 

about these cultures and experiences you’ve had with these people. It’s all 

just really beneficial to the whole school having that resource in the 

building. It all comes from travel.”  

Andrew “The teacher has to be the role model. Acknowledging differences is as 

important as celebrating them. Having an understanding of different 

cultures and diversity allowed me to enjoy my travels more…to be able to 

be part of something as opposed to the tourist.” 

Will “I realized in 1988, during a student-teaching experience, that traveling 

internationally was powerful. I had just returned from the former Soviet 

Union and we were still in a ‘cold war’ when I did a presentation on that 
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country. It was well received by the students because I could bring an 

international issue right into the classroom.” 

Joanne “At our school we are constantly trying to teach kids not to stereotype 

people from other cultures that have different beliefs and traditions. This is 

often challenging at the middle school age, but stories that I can share from 

places I have visited give more credence to this message.” 

Marie “I was able to bring my trip, and this woman’s story, into my classroom, 

which made me a more invested teacher and not only put a face to the topic 

we were studying, but hopefully to inspire my students to pursue a topic 

they are passionate about and make the personal connections that could 

deepen that passion.” 

 

All the teachers had something to say about their ability to influence students. All 

types of teachers can add to their disciplines by traveling. Teachers of various disciplines 

can pick up different learning and perspectives about their content area to share.   

Stage seven: The Impact: Globalizing the Classroom. What are best 

practices/strategies a teacher can share, do, present, and bring from their experiences that 

tie into the curriculum to globalize their classroom and to maximize connections with 

students? Educators look through a variety of lenses and in doing so can help breakdown 

stereotypes in students to foster compassion and empathy. By introducing diversity and 

cultural differences teachers can help students better understand the world we live in. 

This type of classroom fosters a supportive community, which enables students to see a 

world beyond their own.  
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Participants in this study felt that firsthand experiences were powerful and 

enabled them to talk more passionately to their students. If one is talking passionately 

then it means one’s emotions are involved. The researcher was left to wonder…what does 

it do for students to hear a teacher be passionate about something? Do lessons taught with 

passion make students more motivated to engage with learning material? If students pay 

more attention then they are more likely to learn more.  

Table 15 list quotes from the five participants that deal with this seventh stage. 

Table 15 – Stage Seven: The Impact – Participant Responses  

Participant Response 
Michael “I mean how can you push the cultural, globalized agenda without being 

one of the people who wants to be an agent of change as far as taking down 

stereotypes of certain things? Having someone that has these experiences 

with a good baseline knowledge of what’s going on as well as an 

appreciation for the experiences they’ve had and the differences that 

cultures may have along with a firm grip on the similarities that you may 

not know about, all of that will aid educators to cultivate that same sort of 

mindset in their students and give them that openness that differences are 

cool. Just being able to reflect on little things, you can turn the heads of 

most kids and say ‘Oh yeah and I have pictures too. Here’s a slideshow.’” 

Andrew “I think my role is awareness in trying to create experiences where students 

can demonstrate different roles about being part of a community and then 

the ability to try to connect that to the larger community. Once you get to 

that bigger community, it’s an awareness of that interconnectedness of the 



A QUALITATIVE STUDY 72 

globe as one. I think maybe the big thing is that it isn’t a local event only, it 

could be happening anywhere in the world, so if you understand how to 

deal with it here, you can deal with it anywhere. In particular, where a lot 

of the things I teach are all about the social injustice of the food system, we 

always bring it back to a societal issue. And it’s amazing the similarities.” 

Will “As an educator in Social Studies, it is your responsibility to manifest 

global responsibility in the classroom. The world is much closer today than 

it was 30 years ago because of the internet, travel, and education. There is 

more competition from an economic standpoint. My role is to give students 

as much knowledge about the cultures they may come in contact with in 

their lifetimes. Traveling has offered me a chance to see other people and 

cultures as they live in real time. I have had the opportunity to visit places 

and interact with different people, which generations before didn’t have 

such easy access too or that others read about in a textbook or novel. I use 

the movie Slumdog Millionaire as an example in some of my classes. I was 

able to visit the Dharavi slum and talk about what it’s really like and lead 

the discussion into the effects of pollution worldwide.”  

Joanne “I help teach my students to be responsible, global citizens and to realize 

that there are people who can benefit from our assistance outside of our 

relatively small communities. In science we also talk about the concept of 

global climate change, responsibility for keeping our planet clean, 

preserving endangered species, exploration and protection of our oceans, 

and many other environmental issues. I have students’ research and 
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propose ways that they can make a difference ‘locally and globally’. My 

experiences abroad have definitely increased my awareness of these issues 

and I try to convey the importance of this to my students.” 

Marie “Students cannot manifest global responsibility if they are not aware of 

world issues. So awareness is the first step. Travel and immersion make 

global issues real for students (and teachers!) and, when the issues are real, 

students feel more connected and inspired to play a role. I have led many 

volunteer trips to Central America with students. Being immersed in these 

rural farming communities, and living their life for a few days, is life 

changing. Because students live and work with the families, they get to 

know them intimately and make deep connections. These connections are 

what motivate students to learn more about the issues these families face 

when they get home. The hope is that eventually students begin to see a 

direct connection between their lifestyle and the lifestyle of their Central 

American families and that they begin to think deeply about why such 

discrepancies exist in the world and inspire them to play an active role in 

making the world a more fair and just place for all.” 

 

Just as the participants sought out new travel experiences they are also open to 

new ideas, practices, and experiences as educators. They can adopt a number of different 

pedagogical practices. For example, they can incorporate objects from travel as tangible 

reminders of ideas learned on travels and these objects can serve as a focus for discussion 

and sharing in the classroom to complement and enhance stories or lessons. 
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This seven sequential series of stages just discussed move from the personal to the 

professional and are best illustrated as a continuum. Teachers who travel and affect 

change (completing one cycle) are motivated to continue to travel and repeat the steps. 

The cycle can be repeated indefinitely. The colors of the rainbow are used to indicate that 

teachers’ progression through the stages is developmental. Each subsequent stage builds 

on the preceding stage and so there is a logical, natural order just as there is with the 

pattern of colors in a rainbow. See Figure 2. 

Figure 2 – International Travel Study: Continuum of Seven Stages 
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Participants Are Asked to Think About Globalizing the Classroom 

Global awareness is a desired 21st century student outcome. Most teachers, 

especially life longer learners, including this set of participants with advanced degrees, 

within their school districts and through other sources should be hearing about emphasis 

on students acquiring “global competence” as a 21st century skill.  

This is the origin of research interview question #1 – to find out if and how 

teachers are interpreting the emphasis on global classrooms. The researcher asked 

participants to think about and comment on globalization. Part of globalizing the 

classroom is to develop in students a sense of global responsibility. To have a sense of 

global responsibility one first has to know about how one is connected to global issues. 

The researcher found participants felt a responsibility to give their students as much 

knowledge and information as possible about the different cultures with which the 

teachers had come in contact.  

Table 16 list quotes from the five participants regarding globalization. 

Table 16 – Participant Responses on Globalization 

Participant Response 
Michael “I absolutely do believe in the concept of globalizing classrooms just 

because it raises awareness and perspectives that your kid trapped in 

suburban America will never encounter. If I were to attempt to globalize 

my classroom, I would have a selection of diverse places or groups of 

people (depending on what the content of the course was). I would want to 

have an interactive way of diving deeper into the concepts or the places, 

regions, the cultures, whatever it is that we’re focused on.” 
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Andrew “I think it’s just bringing an awareness that it’s a world. That it’s not just 

this small community of classrooms, that we do have an impact globally 

and therefore we should have an understanding of the interrelationships 

that we all play.” 

Will “I am a strong believer in globalizing the classroom, especially in the 

world we live in now with easy access to the internet, social media, and 

economic competition. It is an exciting time to be teaching about different 

cultures. Globalizing the classroom takes on many different looks. I 

believe teachers who travel are beneficial to any school or community, 

especially with regards to different cultures or the idea of globalization.” 

Joanne “I believe that globalizing classrooms is happening more and more every 

day as educators explore their world through travel as well as virtually. I 

think it’s important to teach children about the area that they live in to 

share with them how ecology, communities, resources, geography, and 

many other concepts are extremely variable across the world. I think a 

globalized classroom emphasizes cultural diversity, contains images from 

around the world, and uses technology to expose children to different 

customs, wildlife, and languages.” 

Marie “Globalizing classrooms is not only important, but more possible now than 

ever before due to our digital interconnectedness. A globalized classroom 

is one that seeks and embraces multiple perspectives. It is one that 

encourages students to look at their own cultures from someone else’s 

perspective. A globalized classroom feels safe and encouraging of risk-
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taking and deep connection making. It is multidisciplinary and engaging. It 

is filled with voices (through technology and books) from many 

perspectives. It is bias-free. It is multicultural in approach, look, and feel.” 

 

 All of the teachers expressed that a globalized classroom brings exposure to 

cultural diversity and embraces multiple perspectives. Participants also realized that there 

should be an emphasis on sharing of strategies. 

 

Multiple Pedagogical Practices Means Reaching More Students More Profoundly 

In exploring the impact of international travel study experiences on educators’ 

efforts to globalize their classrooms, the researcher realized that no two globalized 

classrooms are going to look the same. However, the more senses involved means more 

memory cues, leading to better and more lasting learning for students.  

Now, in the 21st century, technology is a huge factor that makes it possible for 

educators, even those who haven’t traveled, to globalize their classrooms. Technology 

enables a whole new set of pedagogical practices: teachers can connect their students 

virtually to other students, places, and cultural ideas. According to educator participant 

Marie, Skype and YouTube, have transformed language teaching. These technologies 

facilitate her ability to connect her students with people and issues in other parts of the 

world and help her make their learning personal. She speaks to how the connections 

teachers make while traveling helps these educators then pursue connections in the 

classroom. Joanne, another interviewed participant, believes that globalizing classrooms 

is happening more and more everyday as educators explore the world through 
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actual/virtual travel. The Internet is a huge resource for having her students do research 

and share collected data.  

Teachers shared a collection of individual strategies both virtual and hands-

on/face-to-face to globalize their classrooms. Collectively these strategies represent a 

comprehensive guide or toolkit (Table 17). Certainly immersion connections and 

experiences which involve all of the senses are still the richest, but aren’t always the 

easiest or economical to implement. If teachers can replicate their firsthand experiences 

by finding ways for students to touch, taste, hear or see something from the teachers’ 

experiences then growth is fostered in the classroom. 

Collectively the participants in this study use multiple pedagogical practices in 

globalizing their classrooms and recommend strategies. Table 17 is a blueprint of what 

participants in this study shared, expressed, and talked about. 
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Table 17 – A Blueprint for Globalizing the Classroom 

Pedagogical Practices 
to Engage Students 

Specific Recommendations 
for Educators 

 

Desirable Key Outcomes 
for Students 

1. Use social media and 
technological tools to 
connect students with 
other cultures and 
places (Internet, 
Skype, YouTube, 
electronic media, 
blogging, virtual tours, 
webcams, podcasts). 
 
 

2. Focus on global issues 
that can be used as a 
focal point for 
activities and 
discussions (and can 
be used to make 
interdisciplinary 
connections). 
 
 

3. Design interactive 
cultural activities 
involving 
presentations, art, and 
artifacts. 

 
 

4. Provide reflective 
prompts so students 
can assimilate new 
learning. 

 
 

5. Ask students to 
journal and share 
learning outcomes to 
influence fellow 
students. 

 
 

1. Create lessons and share 
reflections on specific international 
travel experiences. 
 
2. Create a classroom environment 
of support and mutual respect. 
 
3. Focus on breaking down 
stereotypes. 
 
4. Acknowledge differences and 
encourage students to embrace 
multiple perspectives. 
 
5. Bring a multicultural lens to 
lessons of all disciplines. 
 
6. Introduce and show diversity. 
 
7. Encourage students to become 
pen pals with others from different 
regions. 
 
8. Include slideshows, images, 
videos, films, guest speakers, 
performers, musicians, artists, and 
craftspeople from different cultures 
and/or geographic locations 
followed by discussion and/or 
activities. 
 
9. Encourage student whole body 
immersion in cultural connections: 
listening to cultural music, 
making/eating different ethnic 
cuisine, dressing-up in cultural 
attire, reading/discussing cultural 
literature, role-playing characters 
from different regions, traveling, 
and engaging in youth volunteer 
trips. 

1. Bias-free with regard 
to race, culture, and 
ethnicity. 
 
 

2. Knowledge and 
respect for other 
cultures. 
 
 

3. A sense of global 
responsibility. 
 
 

4. Appreciation for 
social justice – local to 
global. 
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10. Integrate curricula on cultural 
topics, regions, and geographic 
features. 
 
11. Recognize current and world 
events and how they relate and 
overlap with different disciplines. 
 
12. Share and compare research/data 
online with other practicing 
professionals from different regions. 
 
13. Raise money for a charity 
serving a different region or culture. 
 
14. Offer references to different 
standards of living in different 
locations and cultures. 
 
15. Build acceptance for different 
cultural practices. 
 
16. Explore different gender roles in 
different cultures. 
 
17. Recognize the role of indigenous 
cultures past and present. 
 
18. Discuss how environmental 
issues have a global impact. 
 
19. Trace lifecycle paths of products 
to show how consumer choice and 
environmental issues are globally 
connected. 
 
20. Explore and discuss many types 
of global struggles. 
 

 

 This blueprint can be used as a guide for educators as either a checklist or 

planning tool and can serve any stage/level of education, K–16. This resource is powerful 

as a curricular guide in sharing and developing courses. 
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Impact of the Interview Experience on the Interviewees and Interviewer  

The researcher was deeply impacted from conducting and analyzing the 

interviews and felt changed as an educator. In the process of sharing, educators grow: 

traveling and reflecting with another or a group can enable teachers to process 

experiences more deeply. This suggests that international travel study experiential teacher 

learning opportunities for groups of educators, an aspect not investigated in this study, is 

a powerful model. One of the benefits of cooperative learning is the development and 

appreciation of positive interdependence. Group members learn from and support one 

another; there is a synergistic effect. 

The researcher would first like to acknowledge the role that she played by asking 

participants questions based on her own beliefs and biases, which surely impacted the 

process and the interviews to some degree. By asking certain questions the researcher 

suggests that the topic of international travel study experiential teacher learning and 

globalizing the classroom are important, which could be perceived as prompting 

interviewees to make certain comments. Second, the researcher would like to 

acknowledge the interview process as an educative learning event. The interview process 

and opportunity to be part of a study surely prompted educators to reflect on some of the 

questions for the first time. Knowing their responses would be shared in some manner 

also could have imparted a seriousness of focus. Although the researcher did not follow-

up with participants about the impact of the interview, this could be part of future 

research to ask: to what degree the interview influenced teachers?  

The researcher’s knowledge base also expanded after hearing about very different 

viewpoints on the following multiple literacies: agricultural, biological, cultural, 
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developmental, ecological, economical, environmental, geographical, geological, 

historical, philosophical, sociological, and technological. Teachers can look at all of the 

various literacies and implement them in their own way. These terms could serve as a 

checklist for teachers in thinking differently about multiple interdisciplinary connections 

that can be made to units typically taught. 

 

Introduction of Challenges and Some of Their Possible Solutions to Achieving A 

Globalized Classroom 

A key step in designing quality curricula is to determine meaningful, measurable 

assessments. A Blueprint for Globalizing the Classroom (Table 17) is a list of teaching 

strategies that can be used to meaningfully meet desired learning outcomes for a 

globalized classroom. The participants identified a number of barriers and obstacles as 

well as possible solutions to achieving a globalized classroom. Each of these ideas results 

in recommendations addressed in the final chapter. The following barriers and obstacles 

(Table 18) mostly have to do with lack of knowledge, experience, and support on dealing 

with a globalized curriculum.  

Table 18 – Barriers and Obstacles to Achieving A Globalized Classroom 

1. Lack of recognition on how to overcome student bias and misconceptions from 

prior experiences. 

2. Lack of administrative and school district attitudinal and financial support and 

commitment to international travel study experiential teacher learning. 

3. Lack of knowledge about reputable professional organizations offering resources 

for integrating international travel experiences into the classroom. 
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4. Lack of knowledge about how to accurately assess outcomes of a globalized 

classroom. 

5. Lack of information about how educational standards align with requiring a 

globalized classroom experience. 

 

Recognizing the challenges is a first step to finding solutions. Proactive problem 

solving needs to be encouraged. Multiple creative solutions exist, some are outlined in 

Table 19. The solutions are listed below in the order to match with the above-mentioned 

challenges.  

Table 19 – Possible Solutions to Achieving A Globalized Classroom 

1. Teachers can explore strategies for expanding narrower worldviews. A Blueprint 

for Globalizing the Classroom (Table 17) includes recommendations or strategies 

to help students become more tolerant of diversity. 

2. School districts and administrators need to recognize the value of international 

travel study and how it enhances and makes for 21st century globally responsible 

citizens. According to the Griffith Institute (2011), today, more than ever before, 

the “global” is becoming part of our everyday local lives:  

 
• Socially (mass media, telecommunications, and computer technologies); 

• Culturally (migration and relocation of people); 

• Economically (international trade, finance, and monetary economics); 

• Environmentally (shared natural resources and issues of sustainability); & 

• Politically (international relations, foreign affairs, and regulation systems). 
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3. A beginning list of professional organizations that promote globalization of 

classrooms can be generated:  

i. Rhetoric, Professional Communication, and Globalization (RPCG) 
http://www.rpcg.org/ 

 
ii. Teachers for Global Classrooms Program (TGC) 

http://www.irex.org/ 
 

iii. World Affairs Councils of America (WACA) 
http://www.worldaffairscouncils.org/ 

 
iv. World Leadership Congress (WLC) 

http://www.hoby.org/ 
 

v. Global Classrooms (GC) 
http://www.unausa.org/ 
 

4. Once quality curricular aligned assessment strategies are identified or developed a 

globalized classroom can be created. A Blueprint for Globalizing the Classroom 

(Table 17) can serve as a checklist. Examples of reflections students are being 

asked to do in expanding their sense of self and their community can be compiled. 

Social Studies standards include information about globalization. Standards 

pertaining to globalization can be reviewed and curricula can be evaluated based 

on the identification of the standards. Refer to these links: 

• Ten Themes of Social Studies Education under the K-12 Social Studies 
New Hampshire Curriculum Framework (2006): 
http://www.education.nh.gov/instruction/curriculum/social_studies/docum
ents/frameworks.pdf 

 
• Curriculum Standards for Social Studies under the National Council for 

the Social Studies (NCSS) (specifically #9 which is Global Connections): 
http://downloads.ncss.org/NCSSTeacherStandardsVol1-rev2004.pdf 

 
5. Educational standards will continue to evolve and educators need to look at how 

standards support and align with globalized classrooms.	  



A QUALITATIVE STUDY 85 

According to Charles (2014), schools need to prepare students to be globally 

competent, given the history of parochialism and insularity in the U.S. Intentional steps 

must be taken by all educators to globalize the 21st century curriculum into one that 

provides students with many encounters with global perspectives, experiences, and 

knowledge.  

 

Summary 

 This chapter provided the data analysis and findings of this qualitative research 

study – patterns from significant responses emerged from the research questions to form 

a grounded theory. In review, this chapter presented a description of participants; choice 

and structure of interview questions, which focused largely on the educators' efforts to 

globalize their classrooms; the coding process; and finally the emergence of significant 

ideas to form the grounded theory that emerged.  

Through the analysis of data, the proposed Continuum of Seven Stages emerged 

which shows the personal and professional progression of how teachers engage in 

international travel study experiential teacher learning and consequently use the 

experiences to impact their classrooms. The seven stages once again are: The Impetus: A 

Call to Action; The Hook: Immersion in the Culture and the Pull of Deep Connections; 

The Adventure: Embracing Challenges, Obstacles, and Unknowns; Paradigm Shift: New 

Ways of Thinking About and Seeing the World; The Take Away: Reflections on How 

International Travel Experiences Influence Teaching Practice; The Transformation: 

Credibility and Competency Lead to Confidence and Teacher Effectiveness; and The 

Impact: Globalizing the Classroom.  
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Other significant findings included A Blueprint for Globalizing the Classroom, 

which shows the multiple pedagogical practices that adopted together means reaching 

more students more profoundly. The impact of the interview experience on the 

interviewees and interviewer are also worth noting. Lastly, barriers and obstacles to 

achieving a globalized classroom and their possible solutions are identified. To 

summarize, participants viewed international travel study experiential teacher learning as 

beneficial personally and professionally in their efforts to globalize their classrooms. 
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Chapter V 

Summary of Study, Implications, Recommendations, and  

Suggestions for Further Research 

 

Introduction 

 In this last chapter, the researcher reviews: the purpose of study, the research 

questions, the methodology, the rigor and credibility of the qualitative approach, the 

implications, recommendations, suggestions for further study and future research, 

conclusions, and personal closing thoughts on the importance of this qualitative study. 

 

Purpose of Study 

The purpose of this qualitative research study was to examine how educators 

perceive that international travel study experiential teacher learning impacts their 

educational practice and contributes to creating globalized classrooms. In addition, 

strategies were identified by teachers as those they use to effectively translate their 

international travel study experiences to globalize their classrooms. The previous 

chapters covered:  

1. Evolution and analysis of experiential learning; 

2. The role of international travel study as a form of experiential learning; 

3. Description of the qualitative research design with a grounded theory approach; 

4. Strategies for educators to integrate international travel study experiences into 

their curricula to impact their students and globalize their classroom; 
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5. Data analysis and findings in the discovery of a Continuum of Seven Stages that 

emerged showing an educator’s progression in how his/her international travel 

study experiences impact their classrooms as well as other implications. 

First, the benefits of experiential learning and the major contributors to this field were 

described. The next section focused on the rewards of international travel study and how 

such activity helped participants become more globally aware citizens and better 

educators. Third, this exploratory study was based on interview questions the researcher 

asked educators who have traveled internationally and who then brought their 

experiences to their classroom. Fourth, specific strategies educators can use to derive the 

most meaning from their experiences and how they can effectively integrate their 

international travel study learning into educational practices followed. Fifth, explanation 

of the grounded theory that emerged from the interviews about the Continuum of Seven 

Stages, which an educator progresses through personally and professionally, is explained. 

Lastly, discussion on A Blueprint for Globalizing the Classroom was presented. The 

uncovering of barriers and obstacles along with their possible solutions to achieving a 

globalized classroom was also introduced. 

 

Research Questions 

The following primary question guided this research study: How do educators 

perceive that international travel study experiential teacher learning impacts their 

educational practice and contributes to creating globalized classrooms? In addition to the 

primary research question, three secondary questions arose: What is the influence of 

international travel study experiential teacher learning on curricula? What is the effect of 
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international travel study experiential teacher learning on instruction? And, what 

pedagogical practices and strategies, intended to enhance student learning through 

international travel study experiential teacher learning, can be identified?	  

 

Review of Methodology 

 The research questions lent themselves to a qualitative analysis to discover and 

develop a grounded theory that emerged from the interviews. According to Charmaz 

(2006), “should knowledge transform practice and social processes? Yes. Can grounded 

theory studies contribute to a better world? Yes. Should such questions influence what we 

study and how we study it? Yes” (p. 185). Exploratory research, using open-ended 

questions, can elicit important themes that subsequent research can focus on more deeply. 

The researcher identified five participants (male to female ratio 3:2) who work at 

schools in the state of New Hampshire and teach content area subjects. All participants 

are teachers of students’ grades 6–12 and teach a variety of disciplines: science, social 

studies, green technology, and Spanish. All participants teach multiple classes a day with 

different students. The researcher was interested to see if there were common outcomes 

for educators across disciplines. Coincidentally, all participants have advanced degrees 

beyond their Bachelor’s and thus could be considered life long learners. This mixture of 

teachers gave the researcher a broader idea on suggestions for offering assistance and 

support to all educators so that future research could: a) question more teachers, b) focus 

on teachers in one discipline, c) focus on teachers traveling to one location, and/or d) 

focus on teachers traveling in a group. The hope is that teachers who have traveled can be 

a valuable resource for educators in other disciplines. 
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 Data was collected from interviews using ten interview questions (Table 6). The 

individual interviews were recorded, transcribed, and coded using methods from 

Charmaz’s (2006) grounded theory process: initial coding, focused coding, and 

theoretical coding. The researcher analyzed the interview data, categorized it, and 

reviewed it for patterns and significant ideas. Overall, because the researcher used ten 

guiding questions, single word codes weren’t as important as ideas that emerged from 

descriptions. Not every teacher responded the same way, but their stories had overlapping 

messages that resulted in a continuum of themes that emerged, which the researcher 

didn’t set out to find, but which unfolded. 

 

Rigor and Credibility of the Qualitative Approach 

In a qualitative approach, more important are the concepts of credibility, 

transferability, and trustworthiness than the validity and reliability, which cover the 

accuracy and reproducibility of the project and results (Golafshani, 2003). Part of what is 

so important in a qualitative approach is the coherent interpretation and explanation of 

patterns. In a qualitative approach, a defensible explanation of patterns that emerge from 

the interviews is most important and this is called “trustworthiness”. 

The researcher must present a clear case supporting grounded theory that 

emerged. The researcher recognizes that interview questions are an educative event, and 

in and of themselves, can impact and shape the interviewee responses. In this exploratory 

research, the researcher asked teachers to respond to international travel study 

experiences and how, in their minds, they used their experiences to globalize their 

classrooms. The credibility of this research is that the interviewer was asking questions in 
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part derived from personal experience and was looking for confirmation of assumptions 

and/or new patterns across the interviewees’ answers. A basis of rigor is that the 

researcher selected educator participants based on the fact that they had traveled and this 

validated the continuum that emerged. 

The researcher would also like to recognize the limitations of the research 

method. Responses to these interview questions do not necessarily translate to the 

classroom as the researcher just looked at the teachers’ self-reports. Interviewees were 

asked questions, an event that could have prompted change in the educators, as they 

reflected on a coordinated sequenced set of questions that introduced concepts they may 

never have explicitly commented on before.  

Finally, the researcher’s dissertation committee also acted as peer reviewers. 

According to Creswell (2007), “the peer reviews and asks questions about the qualitative 

study, so the account will resonate with people other than the researcher” (p. 196). 

Creswell (2007) advocates using peer examination as a way to check internal validity. If 

the ideas resonate with the scholarly peers interpretation then the peers endorsement 

serves as another element of credibility.  

 

Implications 

 This qualitative study explored the impact of international travel study 

experiences on educators’ efforts to globalize their classrooms. Through the data analysis 

process, the researcher teased out 60 initial codes. These codes were then linked to an 

emergent cycle, a Continuum of Seven Stages (Figure 3), which the researcher discovered 

and developed. 
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Figure 3 – Continuum of Seven Stages 

 

 

This continuum shows relationships of stages educators go through as a result of 

international travel study experiential teacher learning. Viewing the sequence of stages as 

a continuum or cycle is helpful as the change teachers go through propels them to seek 

more experiences continuing the cycle of growth and benefit for students. These seven 

stages were then linked to multiple pedagogical practices which educators can and do use 

to attempt to reach more students more profoundly. A Blueprint for Globalizing the 

Classroom (Table 17) categorizes the participants’ specific comments into schemas 

emphasizing universally recognized elements of globalized classrooms. The visual 

conciseness of the Continuum and the organization of the Blueprint help make these 
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findings more memorable and meaningful with the potential for greater impact. The 

researcher now thinks differently about her own classroom for example about making 

more interdisciplinary connections within and across curricular units. The Blueprint also 

helps educators think more broadly and carefully about learning outcomes and how their 

pedagogical practices engage students.  

The previous chapter also introduces what participants in this study identified as 

challenges (barriers and obstacles) and possible solutions they felt existed to achieving a 

globalized classroom. Each of their ideas results in the recommendations section below.  

 

Recommendations 

Below are some basic recommendations that emerged from this research (Table 

20). The interviewees suggested some of these ideas the researcher proposes others based 

on the collection of educator participants’ stories about their experiences. 

Table 20 – Basic Recommendations that Emerged from the Research 

1. Create a list of resources for educators of:  

• Online programs designed to help educators’ foster global classrooms.  

• Companies that specialize in offering international trips for teachers.  

• Courses and degree programs that focus on fostering globalization.  

• Web based communities that encourage sharing across cultures.  

• Technological programs that foster and forge cross-cultural connections. 

2. Develop guidelines for building support in a school district for globalized 

classrooms. 

3. Create a credential endorsement to recognize educator proficiency in globalizing a 

classroom. 
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Recommendations should be centered on how the Continuum of Seven Stages 

could be used by other educators to impact their classrooms.  

  

Suggestions for Further Study and Future Research 

100% of the participants in this research study claimed they were changed in 

some way due to travel. Participants described how they teach differently now because 

they have more to draw upon from their international travel. Their perspectives have 

broadened and now they’re committed to broadening the perspectives of their students 

and others around them. Educators who travel are changed people, somehow want to 

convey this change, and provide a direct benefit to their students.  

Observations and findings arose that have not been adequately addressed in this 

research. These concepts are defined and explained below and suggestions are made 

(Table 21) for how these could be addressed in future studies. 

Table 21 – Suggestions for Future Research 

1. Examine how schools with high international populations view the importance of 

fostering globalization compared with how schools with low international 

populations foster globalization. 

2. Explore how technology can best facilitate or foster international communication 

exchange and connection. 

3. Examine exemplary models for how schools emphasize international studies and 

use teachers who have traveled as a resource across the school and district to 

promote international travel study experiential teacher learning. 

4. Compare strategies and commitment of educators to globalize their classrooms 
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across cultures. 

5. Develop an observation protocol to assess the degree to which classes are 

globalized and see if educators’ self-reports about the beneficial impact on 

students is substantiated.  

6. Expand this study and methodology to involve interviews with more educators to 

further substantiate the value of the continuum model.	  

 

Conclusions 

The concept of globalizing the classroom is in some educational standards, but is 

not really defined. These interviews brought to light some of the multiple, different 

practices teachers employ to obtain an ideal globalized classroom. By referring to A 

Blueprint for Globalizing the Classroom in the previous chapter, the more types of 

practices/strategies a teacher implements in the classroom, the greater the opportunity for 

impacting learners.  

The participants all support the notion that there is richness in exploring and 

making meaningful connections with people in other cultures. Traveling with students is 

really ideal, but it’s challenging, difficult, and expensive. So, what can teachers do in the 

classroom to best replicate travel experiences? The bottom line is 100% of the 

participants in this research study said that their international travel study experiences are 

valuable and help them foster more tolerance, appreciation, and awareness in students of 

different places and cultures. The more teachers travel, the broader they feel their 

classroom becomes. The cumulative tried, true, and tested pedagogical practices 

employed by the teachers in this study can surely benefit other educators. 
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Closing Thoughts of the Researcher 

This qualitative research study is significant to the field of education because, as 

an educator, the researcher has had firsthand knowledge and experiences of international 

travel study experiential teacher learning, which has impacted efforts to globalize the 

classroom. The researcher has grown as an educator from talking with other professionals 

who have also traveled internationally, assumptions have been confirmed and new 

discoveries made. Sharing the final results of this research study with the participants 

involved as well as with other educators can benefit all.   

 The researcher began this journey knowing that international travel study 

experiential teacher learning was important and beneficial to educators, especially in their 

efforts to globalize their classrooms. The researcher did not expect to find such a 

potentially powerful universal continuum that describes teachers’ personal and 

professional transformation from international travel study experiences. Today, 21st 

century skills are more important than ever in a rapidly changing world. International 

travel study experiential teacher learning is rewarding and pivotal for globalized 

classrooms.  

This research study has given the researcher the impetus to continue to travel and 

find new ways to help globalize the classroom and to encourage other educators to do the 

same. Now, after conducting the research, this researcher/educator is excited about 

sharing the findings that emerged through the Continuum of Seven Stages and A Blueprint 

for Globalizing the Classroom that can help educators create more globalized classrooms. 
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Appendix A 

Consent Form 

INVESTIGATOR(S) NAME:  Michelle J. Nolan 

STUDY TITLE:  A Qualitative Study Exploring Teachers’ Perceptions and Ideas About 
How Their International Travel Study Experiences Impact Their Classrooms 
 

PURPOSE OF THE STUDY 

The purpose of this research is to explore how I, as a teacher, think I can best translate 

international travel study experience to globalize the classroom. I am being asked to be a 

participant in the study because I have traveled to (a) different place(s) around the globe and 

I am a middle or high school educator in New Hampshire who brings that traveling 

knowledge back to students. 

 

DESCRIPTION OF THE STUDY 

I will be interviewed. The amount of time required to participate in the study is 1 ½ hours. 

There are no known costs. 

 

RISKS AND DISCOMFORTS  

There are no risks in this study. 

 

BENEFITS  

There may be no direct benefits of participating in this study; however, the knowledge 

received may be of value to those involved in any facet within the field of education. 

 

CONFIDENTIALITY 

All documents and information pertaining to this research study will be kept confidential in 

accordance with all applicable federal, state, and local laws and regulations. I understand 

that data generated by the study may be reviewed by Plymouth State University's 

Institutional Review Board, which is the committee responsible for ensuring my welfare and 

rights as a research participant, to assure proper conduct of the study and compliance with 

university regulations.  If any presentations or publication result from this research, I will 
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not be identified by name. The information collected during my participation in this study 

will be kept until January 1, 2015. My confidentiality will be protected. 

 

TERMINATION OF PARTICIPATION  

I may choose to withdraw from this study at any time and for any reason. If I choose to drop 

out of the study, I will contact the investigator and my research records will be destroyed. If 

this is an anonymous survey, research records cannot be destroyed following submission of 

the survey. 

 

COMPENSATION 

I will not receive payment for being in this study. Participation in this study is strictly 

voluntary. There will be no cost to me for participating in this research. 

 

INJURY COMPENSATION 

Neither Plymouth State University nor any government or other agency funding this 

research project will provide special services, free care, or compensation for any injuries 

resulting from this research. I understand that treatment for such injuries will be at my 

expense and/or paid through my medical plan. 

 

QUESTIONS  

All of my questions have been answered to my satisfaction and if I have further questions 

about this study, I may contact Michelle J. Nolan. If I have any questions about the rights of 

research participants, I may call the Chairperson of the Plymouth State University’s IRB. 

 

VOLUNTARY PARTICIPATION 

I understand that my participation in this study is entirely voluntary, and that refusal to 

participate will involve no penalty or loss of benefits to me.  I am free to withdraw or refuse 

consent, or to discontinue my participation in this study at any time without penalty or 

consequence. I voluntarily give my consent to participate in this research study. I understand 

that I will be given a copy of this consent form. 
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Signatures: 
 
______________________________________ 
Participant’s Name (Print)     
     
______________________________________  ________________________  
Participant’s Signature      Date 
 
 

I, the undersigned, certify that to the best of my knowledge, the subject signing this consent 

form has had the study fully and carefully explained by me and have been given an 

opportunity to ask any questions regarding the nature, risks, and benefits of participation in 

this research study.  

 
Michelle J. Nolan 
Investigator’s Name (Print)    
      
______________________________________  ________________________  
Investigator’s Signature     Date 
 

Plymouth State University’s IRB has approved the solicitation of participants for the study 

until __1/1/2015_. 
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Appendix B 

Participant Demographic Information 
 

First Name:  

Last Name:  
 

E-mail Address:  
 
 
Ethnicity:  

American Indian or Alaskan Native 

Asian 

Black/African American 

Hispanic or Latino 

Native Hawaiian/Pacific Islander 

White 
 
Gender:  

Male 

Female 
 

School:  

Grade/Subject:  

Area of Certification:  
 
Do you have travel study experience?:  

Yes 

No 
 
Do you have international travel study experiential teacher learning experience?:  

Yes 

No 
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Number of years of middle/high school teaching experience including the current year:  

  
 
Please select and complete all that apply. 
Degree:  

Bachelor 

Master 

Specialist 

Doctorate 
 

Bachelor Major:  

Master Major:  

Specialist Major:  

Doctorate Major:  
 

Bachelor Year Completed:  

Master Year Completed:  

Specialist Year Completed:  

Doctorate Year Completed:  
 

 
 

Thank You!	  
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Appendix C 

21st Century Skills Framework 

 

(The Partnership for 21st Century Skills, 2014) 
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Appendix D 

Guiding Questions for Interviews 

1. Do you believe in the concept of globalizing classrooms? When you think about globalizing 
the classroom, what does that mean to you? In other words, what characteristics would you need 
to see, hear, feel, or experience within a classroom in order to consider it globalized? Please use 
at least 10 adjectives in your response OR if you’d prefer to use concepts or phrases to explain 
your description, please do. 
 
2. How has international travel benefited you as an educator? Has it impacted what or how you 
teach? Please explain the ways in which travel abroad experiences have directly impacted you, 
your students, your curriculum, and your school community.   
 
3. Do you believe international travel for the purpose of professional development is necessary 
and should be supported for all educators? Please explain your answer. Have you heard about 
professional development travel experiences for educators that you think would be beneficial?  
 
4. When did you first realize that traveling internationally was a powerful professional experience 
and how did you learn to bring your experiences into the classroom? How has your perspective of 
globalizing the classroom evolved over time and what professional or life experiences are most 
responsible for this developing perspective? 
 
5. What specific strategies (teaching practices) have you used to globalize your classroom and 
what professional development experiences, if any, have been most effective at helping you to 
make connections between your experiences and the classroom? Additionally, are there 
professional experiences you have not had access to that you feel would be beneficial in order to 
maximize the impact that experiences abroad may have on the classroom? Are teachers who 
travel used as a resource in your community? Should they be? 
 
6. How do you assess the effectiveness of a globalized classroom? How do you reflect on and 
evaluate your success as a practitioner?  
 
7. If cultural competence means important insights and firsthand knowledge into understanding 
other cultures as well as bringing about positive changes in stereotypes, do you think it is 
important for educators to possess this and cultivate it in their students? How much is your 
perspective on this attributed to your international experiences?  
 
8. How do students manifest global responsibility? What is your role in facilitating this growth 
process for your students and how has international travel influenced your perspective on a 
student’s capacity for being an active global citizen?    
 
9. How do your efforts to globalize your classroom align with state standards and how do 
resources from the New Hampshire State Department of Education assist you as a teacher? Are 
you aware of any educational standards that promote globalizing the classroom? Have your travel 
experiences made you more tuned into initiatives related to ‘globalizing classrooms’?  
 
10. Is there anything else you'd like to add or that you wished I had asked?  
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Appendix E 

Continuum of Seven Stages
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Appendix F 

A Blueprint for Globalizing the Classroom 

Pedagogical Practices 
to Engage Students 

Specific Recommendations 
for Educators 

Desirable Key Outcomes 
for Students 

1.     Use social media and    
        technological tools to connect     
        students with other cultures and  
        places (Internet, Skype,  
        YouTube, electronic media,  
        blogging, virtual tours, webcams,  
        podcasts). 

 
 

2.     Focus on global issues that can  
        be used as a focal point for  
        activities and discussions (and  
        can be used to make  
        interdisciplinary connections). 

 
 

3.     Design interactive cultural  
        activities involving presentations,  
        art, and artifacts. 
 

 
4.     Provide reflective prompts so  
        students can assimilate new  
        learning. 
 
 
5.     Ask students to journal and share  
        learning outcomes to influence  
        fellow students. 
 
 

1. Create lessons and share reflections on specific 
international travel experiences. 
 
2. Create a classroom environment of support and 
mutual respect. 
 
3. Focus on breaking down stereotypes. 
 
4. Acknowledge differences and encourage students to 
embrace multiple perspectives. 
 
5. Bring a multicultural lens to lessons of all 
disciplines. 
 
6. Introduce and show diversity. 
 
7. Encourage students to become pen pals with others 
from different regions. 
 
8. Include slideshows, images, videos, films, guest 
speakers, performers, musicians, artists, and 
craftspeople from different cultures and/or geographic 
locations followed by discussion and/or activities. 
 
9. Encourage student whole body immersion in 
cultural connections: listening to cultural music, 
making/eating different ethnic cuisine, dressing-up in 
cultural attire, reading/discussing cultural literature, 
role-playing characters from different regions, 
traveling, and engaging in youth volunteer trips. 
 
10. Integrate curricula on cultural topics, regions, and 
geographic features. 
 
11. Recognize current and world events and how they 
relate and overlap with different disciplines. 
 
12. Share and compare research/data online with other 
practicing professionals from different regions. 
 
13. Raise money for a charity serving a different 
region or culture. 
 
14. Offer references to different standards of living in 
different locations and cultures. 
 
15. Build acceptance for different cultural practices. 
 
16. Explore different gender roles in different cultures. 
 
17. Recognize the role of indigenous cultures past and 
present. 
 
18. Discuss how environmental issues have a global 
impact. 
 
19. Trace lifecycle paths of products to show how 
consumer choice and environmental issues are globally 
connected. 
 
20.Explore and discuss many types of global struggles. 

1.     Bias-free with regard to race,  
        culture, and ethnicity. 

 
 

2.     Knowledge and respect for other  
        cultures. 

 
 

3.     A sense of global responsibility. 
 
 

4.     Appreciation for social justice –  
        local to global. 
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Appendix G 
 

Synthesis: International Travel Study Experiential Teacher Learning for Educators 
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