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Abstract 

The purpose of this study was to examine the lived experiences of the alumni of the 

Mountain Resort Management program at Lyndon State College in northern Vermont 

through the perceptions of the program’s influence on the participants’ careers. There are 

very few colleges in the United States offering degrees specific to the mountain resort 

industry.  The industry calls for experience in the field in order to excel; therefore, an 

experiential education at the college level is the norm amongst the schools that offer 

programs specifically catering to the mountain resort industry.  The delivery of such 

programs can be very expensive and time consuming so it is imperative for schools such 

as Lyndon State College to be aware of the viability of their programs as they pertain to 

readying their students for their careers after graduation.  
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Chapter 1 - Introduction 

Context for the Study 

 The Mountain Resort Management (MRT) program within the Mountain 

Recreation Management Department at Lyndon State College has been in existence since 

1972 (Lyndon State College, 1972) .  It is the oldest Bachelor of Science program of its 

kind in the United States and one of very few programs designed to prepare its students 

for the mountain resort industry (“Bachelor's in Ski Resort Management,” n.d.).  The 

program was originally established in cooperation with the mountain resort industry and 

the faculty has worked closely with the industry ever since (C. DeLeo, personal 

communication, August 5, 2014; Lyndon State College, 1972; NEASC Committee, 2010; 

Zwick, Kascenska, J. DeLeo, & C. DeLeo, 2001).  In the mountain resort industry, there 

has been a recent cultural shift from predominantly privately run ski areas to corporate 

run, four-season mountain resorts (Clifford, 2002).  The question arises regarding 

whether alumni believe the curriculum is keeping up with the evolution of the industry’s 

needs, and if the Mountain Resort Management program is perceived as relevant by those 

who have been through it and are now in careers post-graduation.  There has been 

negative criticism made throughout the tourism industry that curriculum designed by 

educators might not be entirely representative of the needs of the tourism industry (Inui, 

Wheeler, & Lankford, 2006).  As in any industry, the goal of colleges offering degrees in 

tourism, and more specifically the mountain resort industry, is to produce students who 

are able to help in the advancement of the industry (Inui, Wheeler, & Lankford, 2006).  

Colleges offering such programs need to be up to date with, and preferably ahead of the 

current trends (Inui, Wheeler, & Lankford, 2006).  It is assumed that, with full-time 
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faculty who come from the mountain resort industry, and adjuncts currently in the 

industry, there is a strong connection between the industry and the curriculum. 

 The evolution of the mountain resort industry has historically dictated the 

development of the Mountain Resort Management program (Zwick, et al, 2001). This 

evolution of the mountain resort industry has been significant since the sport of sliding 

downhill on snow became a lifestyle enjoyed by almost ten million people annually 

(NSAA, 2014).  Much like other facets of the tourism industry, the only way to 

understand the mountain resort industry is to be in the mountain resort industry (Fry, 

2006).  The challenge lies in determining the quality of experiential education that is 

being delivered, as perceived through the eyes of the alumni, and how the alumni of the 

program believe the program influenced their careers after graduation. 

Conceptual Underpinnings 

 Experiential Learning Theory has its roots in social constructivism (Kolb, 1984; 

Kolb and Kolb, 2005).  In order to better understand the Mountain Resort Management 

curriculum as it relates to experiential education, social constructivism was reviewed.  

From a chronological standpoint, Lev Vygotsky and his theories on Social 

Constructivism come more than half a century before John Dewey and his views on 

Experiential Learning, and more than a century before David Kolb and his Experiential 

Learning Theory. The listed theories and concepts have therefore been presented in that 

order.  After Social Constructivism has been examined, the researcher bridged the gap to 

Experiential Learning Theory and looked at the current state of the Mountain Resort 

Management curriculum through that lens, making connections to other theorists as 

appropriate.  
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 Cooperative education, practica, and internships have been examined as examples 

of experiential education.  Cooperative education, practica, and/or internships are the 

culmination of an experiential program, whereas all courses lead up to the time the 

student spends in the field (Coco, 2000).  Putting theory into action and then reflecting on 

those experiences is an integral piece of experiential education and Experiential Learning 

Theory (Dewey, 1916; Dewey, 1938; Kolb, 1984; Kolb & Kolb, 2005; Moore, 2013). 

Vygotsky’s Social Constructivism 

 Vygotsky believed that we learn through the collective experiences of the group 

instead of relying entirely on our own experiences as individuals (Van der Veer, 2007).  

We learn different things in different ways throughout our lives (Van der Veer, 2007; 

Vygotsky, 1978; Wlodkowski, 2008).  We each bring unique experiences and 

perspectives to the collective.  This blend of learning styles and perspectives transforms 

the group into a stronger learning organization (Van der Veer, 2007; Wlodkowski, 2008).  

“With the term ‘social experience’ Vygotsky referred to the fact that we know many facts 

not from personal experience but relying on the experience of others” (Van der Veer, 

2007, p. 44). 

 At the root of Vygotsky’s Social Learning Theory of Social Constructivism is the 

concept of the more knowledgeable other.  The student learns from those already 

understanding that which is being learned (Vygotsky, 1978).  Information is passed down 

to students through their more knowledgeable others (Vygotsky, 1978). The role of the 

more knowledgeable other is to lead students through their learning with discussion and 

language, and by being a part of the social structure (Vygotsky, 1978).  This social 

dynamic allows students to learn as a group and allows the instructor to be a part of that 
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group as the collective more knowledgeable other.  This is not to say the role of the more 

knowledgeable other is reserved solely for instructor, as students who have already 

completed a program would also be considered more knowledgeable others in their own 

right.  With regards to the Mountain Resort Management program, the more 

knowledgeable other can be found in the classroom, in the field during practicum, and 

during internships. 

Vygotsky to Dewey 

 Dewey was critical of what education had become (Dewey, 1916).  Like 

Vygotsky, Dewey believed in the social aspects of learning and that the experiential 

education of the individual relies on the group.  “The principle that development of 

experience comes about through interaction means that education is essentially a social 

process” (Dewey, 1938, p. 58).  Education, in Dewey’s eyes, was as essential to social 

life as the social characteristics of education were to learning (Dewey, 1916; Dewey, 

1938).  “What nutrition and reproduction are to physiological life, education is to social 

life” (Dewey, 1916, p. 11). This belief of Dewey’s is parallel to communication and the 

sharing of the learning experience. 

 The social aspects of education are well integrated into Dewey’s thoughts on 

experiential learning.  It is through social interaction that the student truly benefits from 

the experience which he or she is learning (Dewey, 1938).  In fact, the more 

knowledgeable other, as a member of the group, plays a significant part in the social 

characteristics of experiential learning.  In Dewey’s (1938) words, “it is absurd to 

exclude the teacher from membership in the group” (p. 58). 
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Cooperative Education, Practica, and Internships 

 When writing about internships, visits, and service learning, Wlodkowski (2008) 

says, “as sincere as I was as a teacher educator, no role play or classroom situation ever 

matched the kind of serious reflection and emotional engagement that working in the 

schools with real teachers and students produced for the learners I worked with” (p. 302). 

Wlodkowski (2008) goes on to say field work “raised the level of relevance for our 

course and substantially increased our motivation to learn” (p. 320).  Wlodkowski and 

others believe in the value of experiential education through field-based activities such as 

cooperative education, practica, and internships. 

 As we entered the 21
st
 century, Chickering and Kytle (1999) predicted many 

things for the future of academia, and included in those predictions was the continued 

expansion of experiential education in higher education.  Specifically, they claim that the 

evidence shows the utilization of pedagogical strategies such as field experience 

opportunities and internships allow for personal development and stronger learning 

(Chickering & Kytle, 1999).  Validating Chickering and Kytle’s predictions, Coco (2000) 

compiled the results of a national survey conducted by the Accreditation Council for 

Business Schools and Programs from 1997. 

 In Coco’s (2000) article, the growth in popularity of internships among colleges 

and universities is clear.  At the time the article was written, three out of four students 

were completing internships before graduation, which was a stark increase from one in 36 

just 20 years prior (Coco, 2000).  The value of the internship is clearly on the rise and this 

may be attributable to any number of factors depending on the student or the institution.  

Students gain experience which affords them not only pedagogical advantage, but the 
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résumé building attributes that real-world work experience adds to the student’s 

marketability upon graduation (Coco, 2000; Dickerson, 2007).  Such qualities as the 

ability to solve problems, critical thinking, and being able to work as a team are among 

the deliverables internships, cooperative education, and practica can bring (Dickerson, 

2007). 

 An immense amount of time is spent on design and delivery of an experiential 

education curriculum (Kronick, Gourley, & Cunningham, 2011).  In addition, the 

delivery of experiential education can be very expensive (Chickering, 1977).  For 

experiential education to occur effectively, additional costs are incurred by the college in 

such things as smaller class size and additional required resources (Chickering, 1977).  

With this in mind, one would hope that the delivery of such programs is successful.  As it 

pertains to the Mountain Resort Management program at Lyndon State College, such line 

items as travel and equipment need to be accounted for in order for the program to 

continue.  Regardless of the time commitment the delivery of experience based 

curriculum may entail, experiential education has become more popular in higher 

education (Chickering, 1977; Kolb, 1984).   

 There is some opposition to experiential education.  Specifically, there is scrutiny 

over internships; not everyone is completely enamored with internships.  Internships are 

viewed by some as a way for professors to get out of teaching and a way for agencies to 

acquire cheap or free labor (Perlin, 2011).   

 Ross Perlin (2011) goes into great detail regarding his disdain for internships and 

their value toward the education of college students in Intern Nation.  Moore (2013) 

realizes there is an entire sect of faculty in the world who agree with Perlin, but he sees 
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the value of the internship as a “robust learning experience when done right” (para. 3).  

That said, Moore (2013) does agree to some degree with Perlin, in that there are far too 

many educators who are not conducting their internship programs effectively. 

Understandably, when done incorrectly, one can see how internships may be viewed as 

less than valuable, but when done correctly it would be just as easy to make a case for the 

value of an internship (Moore, 2013). Where Moore (2013) sees many colleges falling 

short is how the intern and the college representative lose sight of how the internship is 

managed with respects to academic rigor.  “Bridging the gap between academic and 

pragmatic modes of thought is a worthwhile enterprise, one that engages practical 

wisdom as well as scholarly inquiry, and which connects the university to the world in 

bold, creative ways” (Moore, 2013, para. 13).  Higher education needs to be more than 

the student having an experience in the field, but understanding how to “examine, 

analyze, and critique that experience” (Moore, 2013, para. 12). 

 Colleges and universities, such as Northeastern University, credit their rise in 

ranking as an institution of higher education to a quality cooperative education program 

(Anderson, 2014).  Through co-op education, Northeastern advertises the following 

desired outcomes for their students: 

1. Integrate knowledge and skills learned in the classroom and co-op to identify and 

solve problems. 

2. Gain new knowledge and develop new skills to successfully engage in unfamiliar 

activities and projects. 

3. Identify and leverage opportunities to learn beyond the classroom. 

4. Articulate the intellectual skills that underlie the work they engage in. 
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5. Assess, critique, and improve their work. 

6. Adapt their behavior to different audiences with which they interact (e.g., 

communicate, self-representation, etc.). 

7. Behave professionally in various environments (i.e., team, independent, etc.) by 

adhering to ethical standards and being accountable for their commitments. 

(“Learning Outcomes”, n.d., para. 2) 

 This belief hails back to Dewey’s (1916, 1938) belief that an educational 

experience needs to be of quality in order to be effective.  Dewey (1916, 1938) firmly 

believed that not just any experience is of value.  “The belief that all genuine education 

comes about through experience does not mean that all experiences are genuinely or 

equally educative” (Dewey, 1938, p. 25).  Therein lies the issue.  With the amount of 

time and work committed to delivering an experience-based curriculum, one should hope 

and strive for the delivery of a program of value to the students of that program.  That 

said, the program should also be relevant to the industry. 

Purpose of the Study 

 The purpose of this study was to examine the lived experiences of alumni of the 

Mountain Resort Management program in order to determine, through an analysis of their 

perceptions, how the program has influenced their careers.  Regardless of whether the 

next step the student hopes to take is a postgraduate degree or entering the work force, it 

was assumed the overarching goal of any institution of higher education is to make a 

quality education available to its students, and prepare them for life after graduation.  

Based on the career statistics supplied by Danielle Berrien of Lyndon State College 

Career Services, graduates of the Mountain Resort Management program predominantly 
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forego graduate school for careers in mountain resort industry.  The primary focus of the 

program has been, and continues to be, the education of future mountain resort industry 

professionals (D. Berrien, personal communication, January 9, 2015; D. Berrien, personal 

communication, January 12, 2015). Over 92% of Mountain Resort Management 

graduates from 2004 to 2012 reported being employed in the field in which they studied 

in college (D. Berrien, personal communication, January 9, 2015; D. Berrien, personal 

communication, January 12, 2015).  

 The inspiration for this study was influenced by suggestions for future research 

made by Kristen Jack (2011) in her dissertation The Role of Experiential Learning in 

Nurturing Management Competencies in Hospitality and Tourism Management Students: 

Perceptions from Students, Faculty, and Industry Professionals.  Jack’s (2011) research 

focused more on student internships in the hospitality industry, whereas this study 

concentrated on the former students of the Mountain Resort Management program.  The 

current study allowed for a new perspective of a slightly different industry than that of 

hospitality.  Hospitality and the mountain resort industry are similar in that they are both 

focused on the guest, but the mountain resort industry has its own set of unique 

challenges, such as added maintenance, and the extreme need for weather conditions 

mitigation.  While there are many mountain resorts with a hospitality component, 

Mountain Resort Management students need to be prepared for all facets of the mountain 

resort industry; both the hard skills of mountain operations, and the soft skills of guest-

related functions are required. 

 For future research, Jack (2011) suggests, “Replicating the student portion of this 

study with the population being only students who have completed all of their internships 
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and are preparing to complete their undergraduate degree” (p. 138). Jack (2011) goes on 

to suggest, “This would allow for a full picture as to how the internship requirements 

nurtured competency attainment” (p.138).  Unlike Jack’s suggestion to study students in 

preparation for graduation, this study examined the alumni’s lived experiences as 

undergrads, and how those experiences have influenced them and their careers after 

graduation.  

 Learning about the experiences of the Mountain Resort Management students 

who have become alumni was accomplished through asking the following overarching 

questions:  What were the lived experiences of the Lyndon State College Mountain 

Resort Management alumni relative to attainment of their career goals? 

 The data collection in this study was heavily influenced by Irving Seidman’s 

(2006) Three-Interview Series.  Interviews with alumni were structured as follows:  

1. In the first part of the interview the researcher put the subject matter in context 

by asking about the participant’s life prior to entering the MRT (Seidman, 

2006): 

2. In the second part of the interview the researcher delved into what the 

participant is doing now for a career (Seidman, 2006): 

3. Finally, the researcher tied the previous two parts of the interview together by 

leading a reflection (Seidman, 2006): 

 The focus of this study was to understand the Mountain Resort Management 

program at Lyndon State College and how it influenced its alumni, with an underlying 

goal of determining where and how experiential education came into play.  The goal of 
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the structure of the above interview format was that each part builds upon each previous 

part of interview. 

Methodology 

 There are three main strategies in research: Quantitative, Mixed Methods, and 

Qualitative (Creswell, 2009).  One characteristic all types of research have is that of 

purpose: the truth the researcher is trying to discover (Patton, 2002).  Beyond the three 

main types of research there are multiple approaches under Quantitative, Mixed Methods, 

and Qualitative. 

 Quantitative research is typically made up of numerically-based generalizations 

derived from the utilization of various forms of data collection methods (Creswell, 2009).  

The methods used in a quantitative study often involve the use of cross-referenced 

statistics to establish a view of trends within a given population.  While quantitative 

studies are an excellent tool for supplying the hard facts, they do not supply the 

background story of the participants: they do not supply insight into the participants’ 

experiences. 

 Mixed method research typically utilizes a relatively even blend of both 

quantitative and qualitative research (Creswell, 2009).  With the understanding that all 

methods have strengths and weakness, the use of both quantitative and qualitative 

research allows the researcher to utilize the strengths of both methods in order to 

establish a clearer view (Creswell, 2009; Stufflebeam & Shinkfield, 2007).  “Key 

advantages of using both quantitative and qualitative methods are that they complement 

each other in ways that are important to the study’s audiences” (Stufflebeam & 

Shinkfield, 2007, p. 190).   
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 Finally, qualitative methods utilize interviews, observations, and documents to 

assist in telling the story the researcher is attempting to uncover (Creswell, 2009; Patton, 

2002).  In interviews the researcher employs structured, open-ended questions to 

determine the experiences, opinions, feelings, and views of participants (Creswell, 1998; 

2009; Patton, 2002).  As an observer, the researcher takes notes on participant actions, 

reactions, and overall behaviors (Creswell, 1998; 2009; Patton, 2002).  The researcher 

collected collect data as both a participant or non-participant (Creswell, 1998; 2009).   

 This study was a qualitative study utilizing the perceptions of the participants and 

not necessarily the rankings that might be found in a quantitative study.  There was 

limited statistical information collected through code analysis, and the review of artifacts 

and print materials, but not enough to classify the study as mixed method.  The majority 

of the data collected was through participant interviews as they pertain to the Mountain 

Resort Management program at Lyndon State College and their perceptions of the 

influence the program has had on their careers. 

Limitations 

 When conducting research heavily reliant on interviews that employ qualitative 

information as the primary source of data, participants could have been less likely to 

answer open-ended questions that require the participant to share opinions or draw 

conclusions of their own (Patton, 2002).  As time has passed, the participants’ memories 

of their experiences at Lyndon State College could have played a part in what they 

perceive their experiences were in the Mountain Resort Management program as it relates 

to their careers.  This becomes even more of challenge when the pool of participants 

consisted of alumni who mostly have positive relationships with the researcher.  Alumni 
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could have felt an obligation toward positive or negative responses to the interview 

questions based on their relationships with the faculty of the program (Thorndike, 1920).   

Memory 

 In our life experiences we have the tendency to remember the positive and push 

away the negative (Gadamer, 1995).  “A case in point is the belief in oracles, which is 

based on the remarkable forgetfulness, which remembers only the true prophecies and 

forgets the false ones” (Gadamer, 1995, p. 349).  One could foresee the alumni having 

clear, fond memories of their college years and attribute those memories to positive 

influences on the alumni’s careers, and negative memories, and their subsequent negative 

influences to be a possible limitation.  Alumni perceptions could be clouded by positive 

and negative experiences or memories of their college experiences.  While this would 

seem favorable for the Lyndon State College marketing and admissions department as 

they attempt to sell the Mountain Resort Management program to high school juniors and 

seniors, the researcher saw this as a potential limitation to the validity of the study. 

Bias and the Halo Effect  

 The alumni may have felt they were somehow obligated to give positive 

responses regarding their alma mater. Alternatively, the opposite might have been true; 

alumni who might have felt slighted in some way by the program and its faculty may 

have become overly negative when given the opportunity to critique the program in 

which they were enrolled (Thorndike, 1920).  Some alumni who have a personal 

connection with the faculty of the Mountain Resort Management program may have felt 

obligated to offer a more positive view of the program than it may deserve.  This is 



EXPERIENTIAL ED AND THE MRT AT LSC  14 

 

indicative of Thorndike’s (1920) halo effect, whereas the participants could have 

unconsciously skewed their responses based on individual opinions or feelings. 

Communication Challenges 

 Additional challenges arose as a result of proximity and technology.  It is was 

assumed that not all of the participants would have access to Skype or reliable telephone 

or cell phone coverage due to the remoteness of their locations.  In these situations the 

researcher needed to rely on email correspondence.  When the researcher resorted to 

written communication, observable inflection and body language was lost.  In these 

situations follow-up using email, phone, or Skype was imperative in the finding truth in 

meaning on behalf of the participant (Opdenakker, 2006). 

The Researcher 

 Bias may have been an issue in this study from the perspective of the researcher 

as well.  Being the head of the program, it could have been difficult for the researcher to 

maintain the level of objectivity the study deserves.  The researcher closely monitored the 

potential for bias in this study and relied on the dissertation committee for clarity as it 

relates to studying the Mountain Resort Management program at Lyndon State College. 

 That said, the researcher has over a decade of mentorship and leadership in the 

mountain resort industry, and has an intimate understanding of the industry.  

Additionally, the researcher has extensive experience in mentoring practicum students 

and interns both in the mountain resort industry field and within academia.  For these two 

reasons the researcher and his insights could not be completely removed from the study. 

 The researcher employed the hermeneutic circle as part of the data analysis in this 

study. The hermeneutic circle is a process that utilizes multi-directional examination of 
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information acquired throughout the data collection process where the researcher checks 

and rechecks data to be sure the truth is being uncovered. The hermeneutic circle is 

further explained in Chapter Three. 

 Bias in this study was not removed (Mantzoukas, 2005).  In studying the 

perceptions and experiences of the participants, the perceptions and experiences of the 

researcher was impossible to ignore.  “To suggest otherwise is to invalidate the study due 

to the emerging contradictions between the purported theoretical framework and the 

conduct of the study” (Mantzoukas, 2005, p. 291). 

Assumptions 

 Based on the limitations outlined above, there were some basic assumptions 

regarding data collection in this study.  There would be some bias.  The researcher would 

be cognitive of potential bias toward the program and remained aware throughout the 

process that all information was coded and analyzed from an unbiased perspective. 

 Another assumption made by the researcher was that the subjects of this study 

would be as honest as possible and cognitive of their potential biases.  Assured 

anonymity was the basis of the assumption that the subjects would offer candid responses 

during interviews.  While the halo effect as described earlier could have been a factor, it 

is assumed the qualitative nature of the study told the true story. 

 It was also assumed experiential education does, in fact, currently exist in the 

Mountain Resort Management curriculum.  It was assumed the experiential nature of the 

program would prove to have some level of influence on the careers of the alumni of the 

Mountain Resort Management program of Lyndon State College.  This assumption was 



EXPERIENTIAL ED AND THE MRT AT LSC  16 

 

reinforced by background literature compiled from the Mountain Resort Management 

program at Lyndon State College.  This literature was reviewed in Chapter Two. 

Definitions of Key Terms 

Co-op/Cooperation Education, Internship(s), and Practica/Practicum 

 “Co-op is today defined as an educational methodology in which periods of 

classroom instruction alternate with periods of paid discipline-related work experience” 

(Cates and Cedercreutz, 2010, p 20).  “The practice of gaining supervised practical 

experience” (Coco, 2000, p 41).  Often used interchangeably, co-op education and 

internships might be paid, while practica are typically not paid.   

Experiential Education 

 “Education (the leading of students through a process of learning) that makes 

conscious application of the students' experiences by integrating them into the 

curriculum” (Carver, 1996, p 9). 

Experiential Learning Theory 

 A pedagogical theory made up of six propositions derived from the theoretical 

learning models of Dewey, Lewin, Piaget, etc. (Kolb, 1984).  The propositions are as 

follows: 

1. “Learning is best conceived as a process, not in terms of outcomes” ” (Kolb & 

Kolb, 2005, p. 194). 

2.  “All learning is re-learning” (Kolb & Kolb, 2005, p. 194). 

3.  “Learning requires the resolution of conflicts between dialectically opposed 

modes of adaptation to the world” (Kolb & Kolb, 2005, p. 194). 

4.  “Learning is a holistic process of adaptation” (Kolb & Kolb, 2005, p. 194). 
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5.  “Learning results from synergetic transactions between the person and the 

environment” (Kolb & Kolb, 2005, p. 194). 

6.  “Learning is the process of creating knowledge” (Kolb & Kolb, 2005, p. 194). 

Hermeneutics 

 A type of phenomenological methodology, hermeneutics is the process of using 

the data collected by the researcher in order to fully understand the participants’ 

intentions and perceptions when answering interview questions (Gadamer, 1995; 

Heidegger, 1962; Moustakas, 1994).   

Hermeneutic Circle 

 A cyclical process of checking and rechecking written or verbal data obtained 

though qualitative interviewing or the reading of text in order to establish the validity of 

the analysis (Gadamer, 1995; Heidegger, 1962; Moustakas, 1994).   

Phenomenological Study/Phenomenology 

 A study that, “describes the meaning for several individuals of their lived 

experience of a concept or phenomenon” (Creswell, 2007, p 57). 

Summary 

 This qualitative study examined the impacts of an experiential Mountain Resort 

Management program on the careers of its alumni.  It examined the experiences of its 

former students and how they affected their careers as graduates of the Mountain Resort 

Management program.  With the enormous amount of time and resources committed 

toward the preparation of Mountain Resort Management students (NEASC Committee, 

2010; Zwick, et al., 2001), this study served as an important step toward understanding 

the effectiveness of the program in priming its students for their lives beyond graduation.  
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This information was acquired through interviews, discussions, and correspondence with 

alumni to ascertain their perceptions relative to their experience as undergrads and how 

those experiences translated to their preparedness toward their post-college careers. 

 The next chapter focuses on reviewing current literature as it pertains to tourism 

and the mountain resort industry.  Chapter Three examines the development and history 

of experiential learning theory and its seminal theorists, experiential learning theory in 

action, management education through experiential learning, and programs that focus on 

the mountain resort industry.  This progression of starting out broadly and then narrowing 

focus was important in the development of the foundation on which the rest of the study 

was constructed.  Understanding the existing literature and research helped guide this 

study.  

 Chapter Four focusses on the data analysis.  In Chapter Four the researcher will 

introduce the participants and examine their responses.  In the fifth and final chapter, the 

researcher will unveil his findings and conclusions and the implications of the study.  The 

researcher will end the final chapter with applications of lessons from the research as well 

as suggestions for future research.  
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Chapter 2 - Review of the Literature 

 The goal of the Mountain Resort Management program at Lyndon State College 

is to prepare its students for careers in the mountain resort industry (Lyndon State 

College, n.d.).  To better understand the form and function of the Mountain Resort 

Management program at Lyndon State College, one must first begin with the tourism 

industry as a whole and then narrow the focus to the mountain resort industry.  

Reviewing literature based on the tourism industry offers a broad scope of the larger 

picture, giving the reader a complete view of tourism.  Narrowing the focus to the 

mountain resort industry supplies the foundation on which the overarching question of 

the proposed study is based: What are the lived experiences of the Lyndon State College 

Mountain Resort Management alumni relative to attainment of their career goals?  

 The goal of this study was to understand the experiential, holistic nature of the 

Mountain Resort Management program at Lyndon State College and how it relates to 

preparing students for their careers.  It is important to consider the underlying concept of 

experiential learning theory and its evolution, including the early theorists and 

experiential learning theory’s development.  With the focus in the education of 

tomorrow’s mountain resort industry leaders being in experiential education, this 

literature review looks at experiential learning theory in action. This will happen by first 

looking at the use of experiential learning theory from a broader perspective in general 

management education and then move into experiential education in Mountain Resort 

Management programs.  The review of literature ultimately narrows its focus to 

education standards in two prominent Mountain Resort Management programs in 

Vermont.   
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Tourism and the Resort Industry 

 Tourism, broadly defined, is the act of people leaving their home or home area to 

go someplace else for recreation or pleasure, and the accommodation of those people as 

tourists (Russell, 2013).  Activities and accommodations vary at tourist locations.  What 

has been considered tourism has evolved over time.  The distance of travel has grown 

extensively as has the definition of who a tourist is.  

 Prior to the rise and popularity of the automobile, tourism was an activity 

primarily reserved for the wealthy, but by the 1930s had changed (Weiss, 2004).  While 

destinations such as seaside resorts and mountain resorts have, for the most part, 

remained consistent since early in the history of the United States, the time just before the 

20
th

 century saw a change in what tourists wanted to do while on their vacations (Weiss, 

2004).  Prior to the turn of the century, tourism was more about going places to see things 

like natural phenomena or other landmarks, and to relax (Weiss. 2004). Camps and 

lodges began to pop up in the places like the mountains of New York, Vermont, and New 

Hampshire (Weiss, 2004).  Early in the 20
th

 century, the automobile made going places 

and becoming a part of the landscape more accessible, especially after the National Parks 

lifted bans on cars (Weiss, 2004).  Tourists were becoming less geographically restricted. 

 While tourism is believed to have been around for centuries, tourism in today’s 

economy generates a significant amount of revenue (Weiss, 2004).  Within the world of 

tourism is the resort industry and resorts find themselves firmly planted in destinations 

where tourism is the backbone of the local economy (Lee & Okrant, 2013; Russell, 

2013).   
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 This economic boost typically extends to the surrounding communities in the 

states that house tourism, as well as the national economy (Lee & Okrant, 2013; Russell, 

2013).  New Hampshire resorts alone accounted for almost $3.5 million in government 

taxes and fees during the 2012-13 ski and snowboard season (Lee & Okrant, 2013).  The 

local communities benefitted from New Hampshire resorts through construction and 

equipment spending of over $135 million in the last ten years (Lee & Okrant, 2013).  

“The [New Hampshire] ski areas also donated $84,000 to local charities and provided 

$3.1 million in in-kind services to charities during the 2012-13 season” (Lee & Okrant, 

2013, p 10).  Additionally, the ski industry contributed 8.7% of the overall direct payroll 

in tourism for New Hampshire by accounting for 11,067 jobs and “1.3 percent of all 

employment statewide during the period of May 2011-April 2012” (Lee & Okrant, 2013, 

p 8).  

Industry Specialization 

 The resort industry is filled with a myriad of options (Murphy, 1985; Russell, 

2013). Some are specific to locations and the type of activities that might be available.  

Historically, mountain resorts have had a certain seasonality to them that make them 

attractive to the demographic they serve (Murphy, 1985; Russell, 2013).  While tourists 

have visited the mountains in much larger numbers in the summer in the northeast and in 

most mountainous areas in the United States that experience an abundance of snow, the 

mountain resort industry has been at the center of winter tourism since the 1930s (Fry, 

2006). 

 From the turn of the century to present day, the mountains are places people visit 

to escape the cities for clean, mountain air (Lorentz, 1990).  Even though visitation 
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numbers to the mountains have always been larger in the summer than the winter, many 

ski areas have typically shut down at the end of the winter and embarked on summer 

maintenance and other non-guest related business in preparation for the next winter 

season with little to no summer activities available (Clifford, 2002; Fry, 2006; Lee & 

Okrant, 2013; Patton, 2013).  Recently though, mountains that previously provided 

winter-only options to their guests have started adding or growing their summer options, 

becoming year-round, four season resorts (Clifford, 2002; Fry, 2006; Lee & Okrant, 

2013; Patton, 2013).  In the summer, mountain resorts are focused more on providing 

ziplining, biking, and scenic lift rides as well as venues for musical entertainment (Lee & 

Okrant, 2013).  In the winter, tourists can enjoy skiing and snowboarding; while those 

who do not ski and snowboard may still enjoy musical entertainment, winter ziplining, 

and snow tubing as well as indoor activities (Lee & Okrant, 2013).  These added 

activities not only add recreational options in the summer, but allow resorts the 

opportunity to entertain those who do not ski and snowboard during the winter.  An 

added benefit is the ability to give skiers and snowboarders alternatives when the snow 

conditions might be less than optimal.  

Mountain Resort Industry 

 Since the first consistently operated rope tow opened to skiers in Woodstock 

,Vermont in 1934, today’s mountain resort industry in the United States is the product of 

a constant state of over 80 years of evolution (Allen, 1993).  While there was skiing in 

the United States before 1934, the rope tow in Woodstock was a big step toward the 

popularization of downhill or alpine skiing (Allen, 1993).  The development of the chair 
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lift in Sun Valley Idaho in 1936 was the next practical innovation in skiing, making it 

even easier for skiers to access the mountain (Lund, 2005). 

 In addition to the devices designed to bring people to the top of the mountain, 

there have been many efforts since the 1950s to develop and redevelop the way snow is 

manufactured, allowing those same people to slide back down (Fry, 2006).  TEY 

Manufacturing in Connecticut, a company originally known in the mountain resort 

industry for the first mass-produced aluminum skis, started making snow in the United 

States (Lund, 1999; Masia, 2004).  Through trial-and-error TEY became publicly 

successful in the winter of 1949-50 by making snow at Mohawk Mountain in Connecticut 

(Lund, 1999; Masia, 2004). 

 In addition to the on-going innovations in operational equipment used by the 

resorts to make snowsports possible, there have been innovations to the equipment used 

by the participants as well (Fry, 2006; Lund, 1999; Masia, 2004).  Skis have changed in 

size, width, and shape (Masia, 2004).  They have gone from edgeless wooden skis to the 

skis of today made of various materials (Lund, 1999; Masia, 2004).  Snowboarding 

became popular in the last 20 years, adding an entirely new demographic of users (Masia, 

2004).  As equipment evolves, the industry continues to become more complicated.  As a 

result, the industry has begun to evolve toward a different kind of business model which 

has called for a new mountain resort industry professional (Clifford, 2002; Jack, 2011). 

 The mountain resort industry has seen significant changes through the last 10-20 

years.  Since the 1990s big name conglomerates such as Intrawest, Booth Creek, 

American Ski Company, and Vail Resorts started making things difficult for the smaller, 

privately owned mountains (Clifford, 2002).  Over the last decade, corporations such as 
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CNL Lifestyle Properties, Boyne USA, Peak Resorts, and (still) Vail Resorts have been 

busy buying up mountain resorts that were struggling as privately held operations 

(NSAA, n.d.).  These purchases translate into a new management style by larger 

organizations resulting in a more corporate paradigm steeped in proprietary systems and 

efficiency reporting (Clifford, 2002).  Some believe the newfound corporate nature of the 

mountain resort industry is more of a curse than a blessing (Clifford, 2002).  The stories 

of early mountain management legends battling the elements to keep the mountain 

running have been replaced with business forecasting and sticking to the plan no matter 

what.   

 The traditional view of the mountain resort industry employee has also changed.  

Once, even the middle management employee was a high school graduate or the 

equivalent, working seasonally and picking up jobs with, among other trades, landscapers 

and house painters during the off season; this is what came to be known as the ski bum 

lifestyle (Clifford, 2002).  With the recent influence of year-round activities, coupled 

with the rise of corporate takeovers and the culture that comes with them, the traditional 

pattern of seasonal employment and the so called ski bum has seen a gradual extinction 

(Clifford, 2002; Jack, 2011).  The mountain resort industry’s culture swing and the 

growth of summer operations in the mountain resort industry have resulted in the increase 

in year-round positions for mountain resort industry employees (Patton, 2013).  These 

two factors have created a demand for more college graduates who pursued industry-

specific degrees and resorts tap industry-specific degree programs as part of their 

recruiting pool (McCarthy, 2008).  The type of education students are receiving is an 

important element, as there is a calling for students coming out of college to have had 
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experience or some experiential knowledge to be successful in such a unique business as 

the mountain resort industry (Bachelor's in Ski Resort Management, n.d.).  

 In the mountain resort industry publication, Ski Area Management Magazine 

(SAM), students exiting industry specific programs were honored in a three-year series 

called Recruit of the Year, formerly known as The Top Recruits (The Top Recruits, 2007; 

Recruit of the Year, 2008, 2009).  These articles were written to showcase students who 

made the commitment to the mountain resort industry through tuition dollars.  In 

addition, the same publication has an annual contest where young employees can be 

nominated to be the top ten mountain resort industry professionals under 30 years old 

“which profiles up-and-coming employees in their 20s who are rapidly making an 

impact” (10 Under 30 Nomination Form, n.d., para 1).  Of the so called Young Guns 

featured since SAM began listing previous training or education in 2013, 19 out of 20 

were college graduates, four of whom graduated from programs specific to the mountain 

resort industry (Young Guns 2013, n.d.; 10 under 30: Young Guns 2014, n.d.).  All four 

of the programs listed that are specific to the mountain resort industry boast an 

experientially based curriculum (Program, n.d.; Ski Area Management, n.d.; Ski Business 

and Resort Management, n.d.; Lyndon State College, n.d.).  All of these programs 

employ some level of experiential learning theory. 

Experiential Learning Theory 

 Kolb (1984) is an authority on experiential education and is well versed in 

pedagogical and developmental theories.  He has a deep understanding of the concepts of 

many scholars throughout the 20
th

 century such as John Dewey, Jean Piaget, Kurt Lewin, 

and others (Kolb, 1984).  Dewey, and other early proponents of experiential education, 
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set the foundation for subsequent experiential educators and their work established 

legitimacy to the concept of learning by doing (Kolb, 1984).  That said, there is a 

distinction between learning by doing and learning through the whole experience.  

Dewey (1916) stated that “Mere activity does not constitute experience” (p. 163).  With 

the work of Dewey as a foundation and a key influence, the primary focus of this review 

will be on Kolb’s experiential learning theory. 

Dewey on Learning 

 Dewey established a model of learning that allows for a cyclical process of 

observation, knowledge, as well as judgment and learning (Dewey, 1938).  In Dewey’s 

model the following occurs: 

 Observation comes as the student takes in his or her surroundings (Dewey, 1938); 

 Knowledge is obtained through a more knowledgeable other or more 

knowledgeable others who have been in the experience in the past and have a 

lesson to offer and/or the student embarks on a learning experience (Dewey, 

1938); and 

 Judgment occurs when all of the pieces are put together by the student (Dewey, 

1938). 

 Once the student has passed through this cycle, he or she is prepared to enter a 

new cycle of learning that presents its own process of observation, knowledge, and 

judgment (Dewey, 1938; Vygotsky, 1978).  Dewey (1938) refers to this process as “the 

formation of purpose” (p. 68).  Dewey (1916) writes, “Senses are avenues of knowledge 

not because external facts are somehow conveyed to the brain, but because they are used 
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in doing something with purpose” (p. 167).  There must be a need to learn or a practical 

reason for why what is being learned is important. 

 All experiences have an order and once something is learned it assists the student 

in learning later on (Dewey, 1938; Kolb, 1984; Kolb & Kolb, 2005).  As the students 

learn, they are building an arsenal of knowledge that will later serve them in 

understanding other facets of their industry; in this case, that industry is the mountain 

resort industry.  The students see, feel, and experience the parts and functionality of a 

particular element of the mountain resort industry.  Using a chair lift as an example, the 

more that is learned about its parts and their functionality, the more students will 

understand about the system as a whole with their next experience.  Students may find 

themselves in the general manager’s chair some day and background experiential 

knowledge will supply them with the explicit and maybe even tacit knowledge of chair 

lifts that can only be gained from hands-on, real world, real time experience (Frappaolo, 

2006; Kolb, 1984).   

 In addition to a more experiential delivery method, explicit knowledge may be 

transferred through lectures, discussion, and other more traditional methods (Frappaolo, 

2006). However, this is not the case for learning tacit knowledge (Frappaolo, 2006).  

While explicit knowledge can be transferred in a myriad of ways, “the most efficient way 

to convey that tacit knowledge…is face to face” (Frappaolo, 2006, p. 10).  Tacit 

knowledge can only be accrued though experience; through doing and succeeding or 

failing (Dewey, 1938; Frappaolo, 2006).  If students are not given the opportunity to feel 

success and failure first hand, they will never fully understand what is being asked of his 

or her team (Hoppe, 1976). 
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 Kolb (1984) offers a model of experiential learning that he refers to as the 

Lewinian Experiential Learning Model, named after Kurt Lewin.  The Lewinian 

Experiential Learning Model is a cyclical model similar to Dewey’s, devised of 

experience, reflection, the creation of abstract concepts and generalizations by the 

student, and the testing of concepts in new situations (Kolb, 1984).  The difference 

between the two is that in Dewey’s model there is a lag to allow for judgment before 

moving on, while the Lewinian method is more of a continuous loop (Kolb, 1984).  

“Immediate personal experience is the focal point for learning, giving life, texture, 

and subjective personal meaning to abstract concepts and at the same time 

providing a concrete, publicly shared reference point for testing the implications 

and validity of ideas created during the learning process” (Kolb, 1984, p. 21). 

 In studying mountain resort management, the traditional classroom is a perfectly 

legitimate place for learning theory and thinking about the future, but when it comes to 

applying theory it is common for it to be practiced and felt in in the field in order to be 

understood (“The Killington School of Resort Management academic program,” n.d.; 

Lyndon State College, n.d.).  As an example, understanding the nuances of snowmaking 

conditions is not something that can be learned in a book; it needs to be experienced.  

“Theory by itself may be too abstract to understand without experiencing the concept” 

(Dickerson, 2007, p. 13). 

Kolb’s Experiential Learning Theory  

 In Kolb’s (1984) explanation of the research of Dewey and the other experiential 

scholars throughout time, six propositions were established as the basis for experiential 

learning theory and built the framework for experiential educators.  These six 



EXPERIENTIAL ED AND THE MRT AT LSC  29 

 

propositions draw from the ideas of such theorists as Dewey and Lewin, as well as Piaget 

and Lev Vygotsky (Kolb, 1984). 

 Proposition 1.  First “learning is best conceived as a process, not in terms of 

outcomes” (Kolb & Kolb, 2005, p. 194).  Learning is never complete.  If students get 

hung up on the outcomes of their learning, they will never understand why they are 

learning what they are trying to learn.  If learning is truly a journey, focusing on the end 

will cloud the process of discovery that is supposed to occur during the journey (Dewey, 

1938; Lewin, 1936; Kolb, 1984; Kolb & Kolb, 2005). 

 Lewin (1936, 1951) introduced the concept of life space as a determining factor of 

what is learned and how it is learned.  Life space is made up of what is occurring for the 

individual in the here and now; the student’s surroundings, the people in the immediate 

area, and what is presently occurring may all make up life space (Lewin, 1936; Lewin, 

1951).  Life space could be positive or negative.  A positive life space could be a happy 

event in the student’s life, while a negative life space could be a more traumatic situation.  

In the case of both positive and negative life space, adaptation is used to put the student 

into a situation where he or she ultimately understands that the lesson is required for him 

or her to move forward (Lewin, 1951).  An example of a positive life space might be the 

opportunity to have fun while working an event at a mountain resort.  A negative life 

space might be a day doing trail maintenance on a cold, rainy fall day where the student 

learns to work as a team member in order to complete the task at hand.   

 This is not to say the student is in a place where he or she is unconcerned about 

the future, as that would indicate that he or she is not concerned with the outcomes or the 

goals which goes against experiential learning theory (Kolb & Kolb, 2005).  Lewin states 
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that students being concerned with “not only several months in the past but several 

months in the future play a considerable role in the present” (Lewin, 1935, p. 173).  

Concerns with the future and not the here and now could dilute that which is meant to be 

learned (Kolb & Kolb, 2005).  If the goal is to learn through the process and focus less on 

the goals as experiential learning theory would indicate, this Lewinian concept of life-

space proves to be an important aspect of what would become experiential learning 

theory. 

 Proposition 2.  The second proposition is “all learning is relearning” (Kolb & 

Kolb, 2005, p. 194); we know what we know through the experiences in our lives.  

Dewey (1938) believed, “in a certain sense every experience should do something to 

prepare a person for later experiences of a deeper and more expansive quality” (p. 47).  

With new experiences come new lenses and new information that may build upon or even 

negate that which we believe we already know and understand about a particular subject 

(Dewey, 1938; Lewin, 1936; Kolb, 1984; Kolb & Kolb, 2005; Vygotsky, 1978).  

 Proposition 3.  The third proposition from Kolb’s (1984) experiential learning 

theory revolves around conflict.  “There are times we need to encourage the expression of 

conflicting ideas” (Wlodkowski, 2008).  When we are challenged by those with opposing 

views we learn more from defending what we know or we think we know (Kolb, 1984; 

Kolb & Kolb, 2005).  In some cases we may find the opposite of our beliefs might 

actually be true, opening up a learning opportunity of a very different kind; “conflict, 

differences, and disagreement are what drive the learning process” (Kolb & Kolb, 2005, 

p. 194).  The blend of experiences and ways of seeing things may create conflict 

beneficial to the learning process (Kolb & Kolb, 2005).  As an example, students working 
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through a project together may not have aligning philosophies regarding how to complete 

the task at hand.  Conflict within the group offers students the opportunity to consider 

alternative points of view (Kolb, 1984; Kolb & Kolb, 2005).  Students find themselves 

needing to explain their point of view in a way that it makes sense to others (Kolb, 1984; 

Kolb & Kolb, 2005).  In the process of making their arguments, they will need to 

cognitively determine the best practice and will learn through discussion the feasibility of 

their plan (Kolb, 1984; Kolb & Kolb, 2005).  

 Proposition 4.  The next proposition in learning is a holistic process based on 

how we adapt and evolve to the world around us (Dewey, 1916; Kolb, 1984; Kolb & 

Kolb, 2005).  Learning is not purely a cognitive process; it requires our entire being in 

order to fully understand what it is we are learning (Dewey, 1916; Kolb, 1984; Kolb & 

Kolb, 2005).  Learning by doing puts us in a place where we are “thinking, feeling, 

perceiving, and behaving” (Kolb & Kolb, 2005, p. 194).  Knowing comes from actually 

getting out into the field and doing what has been discussed in the classroom, requiring us 

to be completely present in the task at hand. 

 Proposition 5.  “Learning results from synergistic transactions between the 

person and the environment” (Kolb & Kolb, 2005, p. 194).  We need to be physically in 

what we are trying to learn in order to understand it.  As it relates to the mountain resort 

industry, no one truly knows what the mountain resort industry is like until they work in 

it.  Even if someone has been skiing and/or snowboarding their entire life they do not 

fully understand the intricacies of the industry.  Why is the resort making, or not making, 

snow, even if it is clearly snowing? If the conditions are not good, what would be the 
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reason for not sending out the groomers?  The answers to these questions may not seem 

obvious to someone unless he or she has lived in the mountain resort industry. 

 Proposition 6.  The final proposition is “learning is a process of creating 

knowledge” (Kolb & Kolb, 2005, p. 194).  Through the Vygotskian perspective, students 

become aware of information in two stages; first through social interaction and then 

through intrinsic learning through reflection (Vygotsky, 1997).  While Vygotsky’s (1978) 

work followed the way children learn, his theories are certainly translatable to higher 

educations and all learners as “learning awakens a variety of internal developmental 

processes that are able to operate only when the child is interacting with people in his 

environment and in cooperation with his peers” (p. 90).  We learn by having discussions 

and exchanging perspectives for both clarification and the sharing of collective 

knowledge.  In Vygotsky’s (1997) words, “the nature of man’s education, therefore, is 

wholly determined by the social environment in which he grows and develops” (p. 211).  

As a group, we are stronger and more efficient learners by sharing what we know or 

believe through our individual perspectives (Dewey, 1916; Dewey, 1938; Kolb, 1984; 

Vygotsky, 1997).  “Experiential Learning Theory proposes a constructivist theory of 

learning whereby social knowledge is created and recreated in the personal knowledge of 

the learner” (Kolb & Kolb, 2005, p. 194).  

 Piaget (1977) believed that we learn through the collective life experiences of the 

group, instead of relying entirely on our own experiences as individuals.  We all have our 

opinions.  Establishing a social-based educational paradigm that allows opinions, 

thoughts, and ideas to enter into the learning process allows students to share and learn 

from one another (Dewey, 1916; Dewey, 1938; Kolb, 1984; Kolb & Kolb, 2005).  
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Without this social construct, Piaget (1977) believes the student “would therefore never 

attain to objectivity, for lack of having ever discovered his own subjectivity” (p. 137).  

How can we understand our own point of view fully if we have not been exposed to the 

opinions of others, or even better yet, the truth? Without the social construct, the student 

may never “understand the reciprocity of viewpoints and consequently, the existence of 

perspectives” (Piaget, 1977, p. 137).  Experiential education is aided by the collective 

learning found in group activities (Dewey, 1938; Kolb, 1984; Kolb & Kolb, 2005).  

When students have the opportunity to review and discuss what is being learned, they 

have the opportunity to hear different vantage points or opinions about what is being 

presented to them and, as a group, are made stronger by the collective (Dewey, 1938; 

Kolb, 1984; Kolb & Kolb, 2005). 

Experiential Learning in Action 

 The learning experience needs to be exactly that - an experience (Dewey, 1938).  

The experience needs to be a genuine and valuable experience and no two experiences 

are the same (Dewey, 1916; Dewey, 1938; Kolb, 1984; Kolb & Kolb, 2005).  In that 

same vein, learning is experienced differently by each individual.  It is the sum of those 

individual experiences and the reflection and sharing of those experiences that make them 

true educational experiences (Dewey, 1916; Dewey, 1938; Kolb, 1984; Kolb & Kolb, 

2005).  It is the challenge of the educator to develop an experience of quality so students 

are not negatively influenced regarding their participation in future experience (Dewey, 

1938). 
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Management Training/Education 

 According to Bloomberg Businessweek, the top two undergraduate business 

programs in the country are University of Notre Dame’s Mendoza College of Business 

and the University of Virginia’s McIntyre School of Commerce (Clark, 2014).  A 

common theme with both schools is that the word experiential appears in each of the 

descriptions within the majors of each school (University of Notre Dame, n.d.; University 

of Virginia McIntyre School of Commerce, n.d.). The top schools with tourism degrees 

have similar priorities surrounding experiential based curriculum (Jack, 2011; Johnson 

and Wales University, n.d.; NYU: School of Professional Studies, n.d; The George 

Washington University, n.d.). 

 While it is difficult to find consensus regarding rankings for college programs, 

The George Washington University (GW), Johnson and Wales University (J&W), and 

New York University (NYU) show up on multiple lists of top tourism schools in the 

United States (The 20 Best Tourism Degree Programs, n.d.; Top Schools for Travel and 

Tourism Management, n.d.). These three programs each refer to their curriculum as being 

experiential (Johnson and Wales University, n.d.; NYU: School of Professional Studies, 

n.d; The George Washington University, n.d.).  When describing its program 

concentration, GW (n.d.) claims to offer “real-world learning opportunities to help 

candidates recognize and manage the issues influencing the fast-growing world of 

tourism” (The George Washington University, n.d., para. 1).  The program description at 

NYU claims its students “gain hands-on experience through internships and industry 

events in New York City and around the world” (New York University, n.d., para. 3).  

Finally, Johnson and Wales (n.d.) refers to its program as a “long-term experiential 
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learning program” (Johnson and Wales University, para. 3).  Each programs sees value in 

experience as an educational tool in training tomorrow’s tourism leaders (Johnson and 

Wales University, n.d.; New York University, n.d; The George Washington University, 

n.d.). 

Mountain Resort Management Training/Education 

 There are only three bachelor’s degree programs in the United States that focus on 

the mountain resort industry (Bachelor's in Ski Resort Management, n.d.).  Two of the 

programs are located in Vermont: the Mountain Resort Management program at Lyndon 

State College and the Killington School of Resort Management, a subsidiary of Green 

Mountain College.  Both programs have similar roots and were developed and initiated 

for similar reasons: to fill a need (C. DeLeo, personal communication, August 5, 2014; 

Flagg, 2013).  

 Program evolutions.  From 1976 until her retirement in 2011, Cathy DeLeo 

developed and directed the Mountain Resort Management program at Lyndon State 

College.  During the course of her 35-year tenure at Lyndon State College, DeLeo 

worked to maintain a current, relevant, experiential program that prepared students for 

successful careers in the mountain resort industry (C. DeLeo, personal communication, 

August 5, 2014).  Inspired by a need for the training of future staff in the winter 

recreation industry, and with the urging of both the Director of Parks for the State of 

Vermont, Ed Koenemann, and the president of Sno-Engineering, Jim Branch, the 

Mountain Resort Management program at Lyndon State College was developed (C. 

DeLeo, personal communication, August 5, 2014; Lyndon State College, 1972).  At the 

time of its inception in the academic year of 1972-73, the Mountain Resort Management 
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program was referred to as the ski area recreation emphasis within the recreation degree 

in the department of recreation (Lyndon State College, 1972).   Similarly, the Killington 

School of Resort Management was established out of a need through cooperative efforts 

between a college and a member of the industry (Flagg, 2013).  In 2000, through the 

cooperative efforts Allen Wilson, president of Killington Resort, and Thomas Benson, 

president of Green Mountain College, the Killington School of Resort Management was 

established as a program to both cultivate future employees for Killington Resort and 

boost enrollment for Green Mountain College (Flagg, 2013).  The Killington School of 

Resort Management has been headed by Frank Pauzé since its inception (Flagg, 2013).  

In its relatively short existence, the Killington School of Resort Management has 

established a very good reputation for producing well-prepared young professionals 

(Flagg, 2013). 

 The Mountain Resort Management program at Lyndon State College has always 

followed a more traditional four-year format with a fall semester and a spring semester, 

both lasting approximately 16 weeks (“Academic Calendar”, n.d.).  The Killington 

School of Resort Management began taking students in 2000 (Flagg, 2013).  At that time, 

it operated with an 11-week fall semester, a 13-week winter semester to accommodate 

Killington’s operational needs, and a 15-week spring semester (F. Pauzé, personal 

communication, August 20, 2014).  This was the format The Killington School of Resort 

Management followed for the first two years of its existence, but then moved to three 12-

week trimesters to make course planning easier (F. Pauzé, personal communication, 

August 20, 2014).  
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 Table 1 presents a concise side-by-side overview of the current state of the two 

programs: The Mountain Resort Management Program at Lyndon State College and the 

Killington School of Resort Management. The table shows when the programs were 

established as well as detailing the length of each program. The table also shows the 

difference in field experience and the credits received by students. 

Table 1 

 

Side-by-side comparison of the two Vermont Mountain Resort Management programs 

 

 

Lyndon State College's Mountain Resort 

Management Program 
 

Killington School of Resort Management 

 

Established 1972  

 

Established 2000 

 

4-year program  

 

3-year program 

 

Traditional, 2-semester academic year  

 

Trimesters 

 

16-week semesters  

 

12-week semesters 

 

2-semester field practica (sophomore 

year) 
 

 

2 co-ops (1
st
 and 2

nd
 year) 

 

9-15 credit internship (3
rd

 or 4
th

 year) 
  

 

3-credit internship (3
rd

 year) 

 

 Program similarities.  The Mountain Resort Management programs at Lyndon 

State College and the Killington School of Resort Management both recruit current 

representatives from the field to aid in instruction and program delivery (“Faculty & 

Staff,” n.d.).  Because of the relationships it promotes, and the added validity it brings to 

the curriculum, the Mountain Resort Management program at Lyndon State College has 

“always had a tradition of bringing in people from the field” (C. DeLeo, personal 

communication, August 5, 2014).  In the same vein, Killington School of Resort 
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Management utilizes high ranking managers and directors from Killington Resort as 

guest speakers and co-op supervisors during the students’ time both on campus and on 

site at the resort (“People,” n.d.). 

 The Killington School of Resort Management typically averages around 45 

students, inclusive of first, second, and third year students (F. Pauzé, personal 

communication, August 20, 2014), while Lyndon State College’s Associate Dean of 

Academic Programs reported in an email that as of August 2014 there were 77 students in 

the Mountain Resort Management at Lyndon State College (T. Anderson, personal 

communication, August 28, 2014).  Smaller classes offer opportunities to facilitate small 

group lessons and group learning conducive to experiential education (Kolb, 1984; Kolb 

& Kolb, 2005).  The group dynamic welcomes conversation between students (Vygotsky, 

1997).  We are stronger and more efficient learners by sharing what we know or believe 

through our individual perspectives (Vygotsky, 1997).  In addition, the small groups that 

each program enjoys lead to a familiarity among students (Kolb & Kolb, 2005).  This 

familiarity helps in facilitating in-class discussion and sometimes even the conflict that 

can be found in contrasting opinions and viewpoints indicative of experiential learning 

theory (Kolb & Kolb, 2005).  

 The small group size allows for easier tracking of the individual student’s 

progress (Chickering, 1977).  All experiences have a sequence and once something is 

learned it assists the student in learning later on (Dewey, 1916; Dewey, 1938; Kolb, 

1984).  Tracking the student’s progress and being able to reference past lessons directly 

with the students allows for reflection and application of previously learned ideas to the 

new lesson (Dewey, 1916; Dewey, 1938; Kolb, 1984).   
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Killington School of Resort Management  

 The Killington School of Resort Management offers a different approach to 

experiential education for their underclassmen than that of the Mountain Resort 

Management program at Lyndon State College.  Students need to fulfil a co-op 

requirement during the first two years of their three years at Killington School of Resort 

Management (Class Requirements, n.d.).   These are positions the students hold during 

the winter semester and they work, specifically at Killington Mountain Resort and Pico 

Resort (Co-Ops I and II at the Killington/Pico Resort, n.d.).  In this model, the students 

are paid for their work and are treated just like any other employee.  In direct contrast to 

the multiple resorts utilized by the Mountain Resort Management program at Lyndon 

State College, Killington School of Resort Management focuses on Killington and Pico, 

and the students get to become part of their culture.  Frank Pauzé, director of the 

Killington School of Resort Management is very proud of this aspect of the program, 

“this immersion is the most distinctive characteristic of our program…it is very similar to 

medical interns learning at a hospital” (F. Pauzé, personal communication, August 20, 

2014). 

 In the third year the Killington School of Resort Management students are 

required to complete 3-credit internships (“Class Requirements,” n.d.).  A similarity 

between the Mountain Resort Management program at Lyndon State College and the 

Killington School of Resort Management is that both schools require the final internship 

to be at a location of the student’s choosing.  Unlike the co-ops in the first two years at 

Killington School of Resort Management, students do not serve their final internship at 

Killington or Pico.  However, this was not always the case (F. Pauzé, personal 
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communication, August 20, 2014).  Early in Killington School of Resort Management’s 

existence, students were to complete three co-ops at Killington or Pico (F. Pauzé, 

personal communication, August 20, 2014).  Students would start in an entry level 

positon their first year and work their way up every year for all three years (F. Pauzé, 

personal communication, August 20, 2014).   In an effort to expose the Killington School 

of Resort Management students to other operations, this idea has since been abandoned 

and students are asked to fulfill their final year’s internship “anywhere but Killington” (F. 

Pauzé, personal communication, August 20, 2014).   

Lyndon State College 

 The Mountain Resort Management program at Lyndon State College offers 

experiential education at two different levels: first in the sophomore practicum which is 

two semesters long, and again in student internships which are typically completed in the 

third or fourth year of the student’s time at Lyndon State College (Doll, 2015b).   

 Practicum. In the first half of practicum, students are on the road visiting various 

resorts and touring their facilities and/or doing work projects that instill teamwork and 

give students an opportunity to work side-by-side with industry professionals, or they are 

at the Lyndon Outing Club (LOC), a small, town-owned ski area that has become central 

to the Mountain Resort Management program (Doll, 2014).  Typically the LOC is the 

location for lectures, classroom exercises, and a place for students to meet and brief or 

debrief before and after field trips (Doll, 2014).  Students also blog throughout the 

semester as a way to share their reflections on learning activities (Doll, 2014). 

 In the second half of the practicum, Mountain Resort Management students at 

Lyndon State College shadow managers at one of four partner resorts in New England 
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(Bretton Woods Mountain Resort, Jay Peak Mountain Resort, Q Burke Mountain Resort, 

and Stowe Mountain Resort) for five weeks and then they rotate to a second resort to 

finish out the semester (Doll, 2015a).  Much like the first half of the practicum, students 

continue to blog their thoughts and reactions regarding each week’s experiences (Doll, 

2015a).  At the end of both semesters, the students regroup at the Lyndon Outing Club to 

offer final presentations regarding their experiences during the course of the semester 

(Doll, 2014; Doll, 2015a). 

 Internships. Internships are a different experience then Practicum for a myriad of 

reasons.  From a pedagogical perspective, faculty guides and supervises the student 

experience in practicum closely. In an internship, students typically have more control 

over their experience and a professional in the field supervises them with the faculty 

serving as more as support and a connection back to the college (Lyndon State College, 

n.d.). 

Past Lyndon State College Self-Studies 

 In the most recent accreditation self-studies conducted by the Mountain 

Recreation Management Department at Lyndon State College, experiential education is 

referenced as a priority (Zwick, et al, 2001; NEASC Committee, 2010).  Throughout the 

history of the program, the curriculum has been one that serves the Mountain Resort 

Management industry by working with the industry and Mountain Resort Management 

professionals.  “In our opinion the benefits of the experiential nature of our curriculum, 

which is evolving into a new pedagogical approach, are a truly dynamic program, 

responsive to the workplaces we serve” (Zwick, et al, 2001, p. 1).  Early in the self-study 

document is the expressed belief that “the Ski Resort emphasis has improved critical 
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thinking skills in its practica” (Zwick, et al, 2001, p. 1).  The practica are field-based and 

involve direct, hands-on learning (Zwick, et al, 2001).  These hands-on experiences 

create “knowledge through applied experiences and problem-solving” (Zwick, et al, 

2001, p. 4).  

 It has been a long standing practice in the MRM department to reach out to 

current field representatives as resources and often as teachers.  

“We have always had a tradition of bringing in people from the field.  Which I 

think is critical, valuable, (and) essential.  The utilization of field professionals as 

adjuncts and guest speakers and lecturers not only builds a relationship with the 

resorts, but it certainly brought reality and kept us accountable” (C. DeLeo, 

personal communication, August 5, 2014).  

DeLeo believes this relationship with professionals from the field benefits the 

experiential nature of the program in that it also maintains relationships with those whom 

the students will eventually work when in the field for practicum. 

Summary 

 The presence of experience-based programs in higher education has grown 

through the years (Chickering & Kytle, 1999; Kolb, 1984).  Experiential curricula are a 

staple in programs that focus on other facets of tourism such as hospitality (Jack, 2011; 

Johnson and Wales University, n.d.; New York University, n.d; The George Washington 

University, n.d.) as well as some of the top programs in business (University of Notre 

Dame, n.d.; University of Virginia McIntyre School of Commerce, n.d.).  Based on the 

research, experience-based curriculum has become a staple in the development of 
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programs focused on the mountain resort industry (Flagg, 2013; Program, n.d; Lyndon 

State College, n.d.; NEASC Committee, 2010; Zwick, et al, 2001) 

 The mountain resort industry has evolved since its inception and continues to do 

so (Fry, 2006).  With this evolution, the training and education of college students who 

focus their tuition dollars on careers in this industry continue to evolve as well (F. Pauzé, 

personal communication, August 20, 2014; Zwick, et al, 2001).  The evolution of 

mountain resort industry specific programs in higher education relies heavily on 

collaboration between industry professionals and the colleges to provide experiences in 

the field (Flagg, 2013; People, n.d.). 

 This focus of this study was to understand the experiential, holistic nature of the 

Mountain Resort Management program at Lyndon State College and how it relates to 

preparing students for a career in the mountain resort industry.  The overarching question 

driving this study was: What are the lived experiences of the Lyndon State College 

Mountain Resort Management alumni relative to attainment of their career goals?  
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Chapter 3 – Research Design and Methodology 

 The key to any research is to first ascertain what the research is trying to 

determine (Patton, 2002).  What truth is the researcher trying to discover? What is the 

question is the researcher is trying to answer? This study was driven by following 

overarching research question and its sub-questions:  

 What are the lived experiences of the Lyndon State College Mountain Resort 

Management alumni relative to attainment of their career goals? 

 The two sub-questions are:  

o What do the stories of the alumni tell us about the various pre-service 

educational experiences (especially experiential education) relevant to 

their current work? 

o What are the factors that have contributed to alumni career fulfillment? 

 The three strategies in research are quantitative, mixed methods, qualitative 

(Creswell, 2009; Patton 2002).  There are multiple theories or subcategories of research 

in each and these need to be examined.  

Quantitative Research 

 Quantitative research offers unbiased answers to questions through the avoidance 

of opinion or speculation.  It is typically numerically based and derived from the 

utilization of various forms of data collection methods (Creswell, 2009).  In sports, for 

example, the use of quantitative data yields performance statistics of a given athlete or 

team.  There is no denying the numbers produced by a baseball players’ statistical ability 

to get on base or, more specific to this study, a skier’s time in a race relative to the other 

athletes in the competition.  The methods used in a quantitative study often involve the 
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use of cross-referenced statistics to establish trends.  While quantitative studies are an 

excellent tool for supplying the hard facts, they do not supply the background story of the 

participants; they do not supply insight into the participants’ experiences. 

 A quantitative study is often experimental in nature, heavily reliant on the 

comparison of groups (Fraenkel & Wallen, 2009).  In this study, participants were not 

compared. Instead, their stories were analyzed with regards to their perceptions and their 

experiences.  In essence, the results of this study were reliant on the thoughts, ideas, and 

opinions of the participants.  Quantitative research methodologies were not appropriate 

for this study because the researcher was not just looking for raw, numerical data.  The 

research tells the story of the participants through their own words, therefore this was not 

a quantitative study. 

Mixed Methods Research 

 Mixed method research typically utilizes a blend of both quantitative and 

qualitative research (Creswell, 2009).  The statistical data collected in the quantitative 

elements of a mixed method study can lay the foundation, and the open-ended, qualitative 

interviewing will tell the stories and add a more human element to the study (Creswell, 

2009; Fraenkel & Wallen, 2009; Stufflebeam & Shinkfield, 2007).  There certainly are 

advantages to utilizing a mixed method study.  “Key advantages of using both 

quantitative and qualitative methods are that they complement each other in ways that are 

important to the evaluation’s audiences” (Stufflebeam & Shinkfield, 2007, p. 190).   

 That said, there are inherent challenges in conducting a mixed method study as 

well. “The resources, time, and energy required to do a mixed-method study may be 

prohibitive for a single researcher to undertake” (Fraenkel & Wallen, 2009, p 558).  The 
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researcher of this study was aware participants would be a challenge to reach due to the 

seasonality of their jobs and the type of work they do, making this study time-sensitive; 

therefore, a mixed methodology was not chosen for this study. 

Qualitative Research 

  Qualitative methods utilize interviews, observations, and documents to assist the 

researcher in uncovering important information pertinent to the study (Creswell, 2009; 

Patton, 2002).  “The qualitative researcher talks with people about their experiences and 

perceptions” (Paton, 2002, p. 4-5).  The focus of this study is exactly that, to learn about 

the experiences and perceptions of multiple people who have been exposed to the same 

phenomenon in potentially different ways.  Through interviews and observation, 

qualitative research allows the researcher the opportunity to view the experiences and 

perceptions of multiple participants and find a common bond; a common denominator 

that explains the phenomenon at its core (Patton, 2002).  Interviews utilize structured, 

open-ended questions to determine the experiences, opinions, feelings, and views of 

participants (Creswell, 1998, 2009; Patton, 2002).  The truth was discovered in the 

culmination of these stories. 

Qualitative Methods 

 There are five key methodologies under qualitative research: case study, grounded 

theory, ethnography, narrative, and phenomenology.  Each has the same focus in that 

they all tell the story of the participants.  That said, the way the story is told varies. 

 Case study.  While similar to ethnography in that it is a study conducted over a 

prolonged period of time, a case study extends to not only to groups of people, but 

individuals or even programs and organizations (Patton, 2002).  A case study requires the 
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studying of its participants or program over a long period of time.  A case study involves 

the collection of data from multiple sources for each case being studied (Creswell, 2007).   

 This study was focused on the perceptions of its participants as they relate to the 

program and their personal outcomes.  While there was some data collected from other 

sources for the purpose of triangulation, the large majority of the data for this study was 

compiled through interviews with the participants.  Data was collected primarily through 

interviews with the participants in an effort to delve into their experiences and 

perceptions.  The foci of this study were the first-hand accounts of the participants.  

Therefore, this could not be a case study. 

 Ethnography.  With its roots in anthropology, ethnography studies a group of 

people through observation and interviews over an extended period of time (Creswell, 

1998; Creswell, 2009; Patton, 2002).   An ethnographic study would be optimal if the 

research question for this study was to be more focused on the current experiences of 

students of the mountain recreation management program over the course of their time in 

the program.  Another application of an ethnographic study would be to study the lives of 

the alumni during an extended period of time after college.  This study offered the 

perception of the alumni’s lived experience, and did not follow them through time, as 

ethnography would indicate (Creswell, 1998; Creswell, 2009; Patton, 2002).  Because 

this study was focused on the perceived experience of the alumni of Lyndon State 

College’s Mountain Resort Management program in retrospect, and did not study the 

participants as they are currently going through the program, an ethnographic study was 

not appropriate. 
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 Grounded theory.  In a grounded theory methodology, theory is established 

through the gathering of data and not the other way around (Creswell, 1998, 2009; 

Patton, 2002).  In grounded theory, the theory is based on the research instead of 

establishing a theory first and then either proving or disproving it (Patton, 2002).  This is 

not to say grounded theory is as simple as a researcher making observations and then 

establishing a theory regarding the phenomenon being studied.  

 There are two phases, or orders, to grounded theory (Jones & Alony, 2011).  The 

first order is representative of the facts regarding the phenomenon and the second order is 

the interpretation of those facts (Jones & Alony, 2011).  While this approach interested 

the researcher, the focus of this study was not to establish a theory, but compile and study 

the perceptions of the participants.  

 The researcher is closely affiliated with the phenomenon that was studied, 

therefore objectivity could have been a challenge.  The researcher could have very easily 

established a theory of either positive or negative perceived influence through the eyes of 

the alumni of the Mountain Resort Management program, but this course of action could 

have very easily established a trajectory of bias that would have been difficult to reverse.  

It would have been too easy for the researcher to look at the data and establish a theory 

that sheds the program in a more positive light.  If this were a quantitative study, this 

would have been less of an issue because the numbers and statistics that come from the 

study would have been difficult to misconstrue.  In the same vein, if this were a study 

focusing on a program with which the researcher had no affiliation, there would have 

been no tendency toward inadvertently misconstruing the data due to inherent bias.  

Therefore this was not a grounded theory study. 
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 Narrative.  In a narrative study, the researcher selects one or very few 

participants and studies their experiences with a particular phenomenon (Creswell, 2007; 

Patton, 2002).  A narrative study becomes more of a documentary that tells the detailed 

history of the participants’ exposure or life within the phenomenon being studied (Patton, 

2002).  The participants’ story becomes more of the focus on the narrative than the 

phenomenon itself (Creswell, 2007). 

 Unlike other forms of qualitative research where the stories of the participants are 

analyzed by the researcher to determine the essence of the truth being discussed, the 

narrative focuses more on using the words of the participants and restructuring them in a 

way that they create a timeline for the reader to follow (Creswell, 2007).  For the 

researcher to understand the stories of the participant, he must first understand the 

participant.  Narrative research requires in-depth data gathering by interviewing the 

participants and knowing more about them by reviewing artifacts, such as public 

documents and notes, as well as gathering information through interviews with family 

and friends (Creswell, 2007; Patton, 2002). 

 The focus of this research was the phenomenon itself and how it has affected 

those who experienced it.  While this could certainly have been a study that utilized a 

narrative, the focus was less on the lives of the participants and more on their lived 

experiences as participants.  Therefore, a narrative was not an appropriate type of 

qualitative study for what the researcher was hoping to learn. 

 Phenomenology.  “A phenomenological study describes the meaning of the lived 

experience for several individuals about a concept or phenomenon” (Creswell, 1998, p 

51).  Phenomenology calls for first-hand accounts through descriptions and perceptions 
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drawn by a person who experienced the phenomenon being studied (Creswell, 2007; 

Moustakas, 1994). Through the analysis of the various stories given, the end result of a 

phenomenological study is to determine a mutual agreement among the participants 

(Creswell, 2007; Moustakas, 1994).  “The basic purpose of phenomenology is to reduce 

the experiences with a phenomenon to a description of universal essence” (Creswell, 

2007, p 58). 

 This study employed the tenets of phenomenology in order to focus on the lived 

experience of students who have encountered a common phenomenon: the Mountain 

Resort Management program at Lyndon State College.  As Patton (2002) reminds us, 

“The phenomenon may be a program, an organization, or a culture” (p 105).  The focus 

was to learn how the experiential learning of the Mountain Resort Management program 

had influenced the careers of its students.  Two key types of phenomenological study are 

transcendental and hermeneutic (Creswell, 2007).  While both types of phenomenological 

study are focused on the lived experience, the approaches are different.  The key 

difference is role of the researcher in the collection of data. 

 Transcendental phenomenology.  In a transcendental phenomenology, the 

researcher is removed from the study (Husserl, 1967; Moustakas, 1994).  The researcher 

is not involved with the study as a participant and removes all possible influence on the 

study.  The researcher withdraws completely into himself and extracts himself from the 

study in an effort to avoid bias (Husserl, 1967; Moustakas, 1994). 

 In a transcendental phenomenology, the researcher sets aside all predispositions 

or personal experiences through bracketing, or epoche (Creswell, 2007; Husserl, 1967; 

Moustakas, 1994).  Bracketing is a method of classifying the responses of the participants 
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and creating a coding system to make sense of the data.  “The experiences of different 

people are bracketed, analyzed, and compared to identify the essences of the 

phenomenon” (Patton, 2002, p 106).   

 “Epoche is a Greek word meaning to refrain from judgement” (Moustakas, 1994, 

p 33). While refraining from judgement and avoiding predisposition is a good thing, it 

would have been difficult for the researcher conducting this study to have completely 

separated himself from the subject at hand.  This study was based on the lived experience 

of the alumni of the Mountain Resort Management program at Lyndon State College, and 

the researcher is the current head of that program.  That said, due to the fact the 

researcher is close to the program, the ability to detach entirely from the study would 

have been very difficult, therefore this study could not have been a transcendental 

phenomenology. 

 Hermeneutic phenomenology.  While bracketing is a process found in all 

phenomenology (Moustakas, 1994), in a hermeneutic phenomenology the researcher 

maintains a strong relationship with the subject and the subject matter.  “Hermeneutics 

may be defined as the science of interpretation, or as the phenomenology of social 

understanding” (van Manen, 1977, p. 213).  A hermeneutic study is also attuned to the 

study of curriculum and its development.  Van Manen (1977) writes, “Within the context 

of a hermeneutic framework, curriculum is seen as the study of educational experience 

and as the communicative analysis of curriculum perspectives, orientations, frameworks, 

etc.” (van Manen, p. 213).  This study examined the perception of alumni of the 

Mountain Resort Management program at Lyndon State College regarding the influence 

of the program on their careers.  A large piece of that perception was attributable to the 
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experiences to which they were exposed through the curriculum at Lyndon State College.  

Van Manen (1977) goes on to write:  

Within the context of a hermeneutic framework, curriculum is seen as the study of 

educational experience and as the communicative analysis of curriculum 

perspectives, orientations, frameworks, etc.  That is, curriculum knowledge is tied 

to practical educational experience through a concept of curriculum as analysis, 

interpretation, and communication. (van Manen, p. 213) 

 In order to answer the research questions, this study employed the tenets of 

hermeneutic phenomenology.  The participating alumni were interviewed regarding their 

perceptions of how, if at all, the Mountain Resort Management program at Lyndon State 

College has influenced their careers since their graduations.  It was assumed this 

information would, in turn, deliver answers as to the influence of the curriculum of the 

program on their careers. 

 In a hermeneutic phenomenology, the statements made by participants are 

validated through a process called the hermeneutic circle (Gadamer, 1995; Heidegger, 

1962; Moustakas, 1994).  The hermeneutic circle was used to be sure the data derived 

from the participants’ statements and the interpretation of those statements was accurate.  

The process itself is one of checking and rechecking the data collected by the researcher 

in order to fully understand the participants’ intentions and perceptions when answering 

the research questions.  This cyclical process is in place to lead the researcher away from 

what Gadamer (1995) refers to as “inappropriate fore-meanings” (p 267).  Fore-meanings 

that will be eliminated are the prejudices to which the participant may be predisposed.  

An example would have been that the participant did not particularly enjoy his time in the 
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program, so he established the opinion that his time within the program was wasted and 

held no influence on his career, when the opposite might have been true.  An example 

contrary to the aforementioned might be the participant may have experienced no positive 

influence through the program as it relates to his career, but fabricated a favorable 

perception of the program’s influence was over time.  

 While the concept of fore-meaning is typically reserved for the participant 

(Gadamer, 1995), fore-meanings in this study could have been the prejudices or biases 

that could have been evident if the researcher had preconceived notions of what he 

believed to be true.  This prejudice on the part of the researcher could also have been 

eradicated through the cyclical process of hermeneutic inquiry.  “Inquiry using 

Gadamerian hermeneutics becomes dialogue rather than individual phenomenology” 

(Dowling, 2004). 

The Role of the Researcher 

 As an observer, the researcher took notes on the participant behavior during the 

interview process and throughout the study (Creswell, 1998; Creswell, 2009; Patton, 

2002).  The researcher could have collected data as a participant or non-participant 

(Creswell, 1998; Creswell, 2009).  The researcher’s role in this qualitative inquiry was to 

maintain a level of neutrality (Patton, 2002).  The researcher essentially became an 

instrument in his own study (Patton, 2002). While the researcher’s perspective was 

present in the findings of the study, he remained neutral regarding the participant 

responses (Mantzoukas, 2005; Patton 2002). 
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Problem and Purpose Overview 

 The challenges in delivering quality experiential education are cost in both time 

and money (Chickering, 1977; NEASC, 2010; Zwick, et al, 2001).  With the large 

expenses consumed by the delivery of such programs and the amount of time spent one 

would assume the program is of value to those who have graduated.  Alumni should be 

able to look back at their education believing made a positive impact on their careers. 

 The purpose of this research was to explore and describe the essence of the lived 

experiences of alumni of the Lyndon State College’s Mountain Resort Management 

program in order to understand their experiences in the program relative to their post 

graduate work. An ancillary outcome of this research was to help inform both the faculty 

of the Mountain Resort Management program and the administration of Lyndon State 

College of the perceptions its alumni have relative to the value of their education.  With 

the end goal of any institution of higher education being the preparation of its students for 

their next step, the information that came from this study will help inform future 

curriculum design and delivery.  This study will also afford Lyndon State College a 

sample of the perspectives of its alumni with regards to preparedness for a career, even if 

the career in question was not the major focus of the alumni’s degree program. 

Research Questions 

 With the focus in the education of tomorrow’s mountain resort industry leaders 

being in experiential education across disciplines including mountain resort industry 

professionals, the overarching question to be answered by this study was:  

 What are the lived experiences of the Lyndon State College Mountain Resort 

Management alumni relative to attainment of their career goals? 
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 The two sub-questions are:  

o What do the stories of the alumni tell us about the various pre-service 

educational experiences (especially experiential education) relevant to 

their current work? 

o What are the factors that have contributed to alumni career fulfillment? 

Participants 

 Creswell (2007) has found criterion sampling has worked well in 

phenomenological studies.  “It is essential that all participants have experienced the 

phenomenon being studied (Creswell, 2007, p. 128).  In the case of this study, 

participants needed to be recent graduates of Lyndon State College.  More specifically, 

the participants needed to be alumni of the Mountain Resort Management program.  

While the standard for the Lyndon State Career Office is to track students from the last 

three graduations (D. Berrien, personal communication, May 4, 2015), this study targeted 

alumni spanning four years.  The reason to expand the targeted alumni was to reach out 

to individuals who might have been more established in their careers.   

 The purpose of limiting the population to alumni from only the last four years was 

twofold. One reason is that four years fits within the tenure of the researcher’s direct 

involvement with the Mountain Resort Management program at Lyndon State College 

and the researcher has had influence in the curriculum over the last four years.  The four-

year cut-off also served as a time frame when there has been limited influences outside of 

the curriculum of the Mountain Resort Management program.  The assumption by the 

researcher was that beyond four years, young industry professionals are influenced more 

heavily by their peers than what was learned in college.  
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 The goal of the researcher was to gather participants from the graduating classes 

of 2011-2015, including the December graduates from 2010.  According to Lyndon State 

College Associate Dean Heather Bouchey, the total graduates from the Mountain Resort 

Management program from December 2010 to December 2014 is 36 (H. Bouchey, 

personal communication, June, 11, 2015).  For this study, participants had to have a 

minimum of six months in their respective post-baccalaureate careers.   

 The goal of the researcher was to acquire the participation of a minimum of three 

alumni from each class.  In an effort to assemble participants for the study, the researcher 

reached out to alumni through emails.  At the initiation of the study, the researcher held 

much of the contact information required for many of the alumni within the four-year 

timeframe, and those whose contact information that was unknown was discovered 

through networking with other alumni and the Alumni Office at Lyndon State College.   

 The number of male students has always exceeded the number of female students.  

Due to this fact, the researcher recognized the challenges in selecting a representative 

pool of male and female participants.  Based on an email received from the Database 

Specialist of the Lyndon State College Alumni Office, the female graduates from the 

Mountain Resort Management program since 2010 have equated to 14% of the overall 

graduates (V. Rouleau, personal communication June 15, 2015). The researcher was 

hoping for at least two female participants among the group. 

Documents 

 Through the reviewing of documents, researchers gather literature both directly 

and indirectly pertaining to the research topic (Creswell, 1998; Creswell, 2009; Patton, 

2002).  Documents can serve as a backdrop for the study (Patton, 2002).  Documents may 
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consist of “records, documents, artifacts, and archives” (Patton, 2002, p 293).  In this 

study, documents such as self-studies, course catalogs, web sites, and other promotional 

artifacts helped the researcher establish a sense of the intended objectives of the 

Mountain Resort Management program at Lyndon State College.  These documents and 

other material afforded the researcher a view of what the alumni were looking at on the 

opposite end of their education; as incoming freshman.  This perspective allowed for an 

understanding of the participants’ initial goals and understandings as they applied for the 

program and will serve as a catalyst for conversation with the participants.    

Data Collection and Instrumentation 

 Prior to the initiation of any data collection involving the participants of this 

study, the researcher gained approval through the Plymouth State University Institutional 

Review Board (IRB).  In the process of applying with the IRB, the researcher mapped out 

plans to assure the participants’ anonymity through the use of pseudonyms.  The 

researcher assured anonymity of the participants through the use of a signed consent 

forms between the participant and the researcher (Appendix A).  Due to distance, the use 

of electronic signatures was accepted for some participants.  

 The primary method of data collection for this study was through interviews with 

the participants.  While the preferred method of interviewing was face-to-face (Patton, 

2002), due to the potential distance challenges, the researcher anticipated this 

phenomenological approach will require telephone, or Skype. meetings as well as some 

use of email correspondence in order to communicate with participants.  The much-

needed rapport with the participants was established prior to the data collection process 
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because of a previously established student/teacher relationship and/or telephone 

conversations during the vetting process of establishing a participant pool. 

 The researcher recognized there were pros and cons to the use of various methods 

of communication (Opdenakker, 2006).  The face-to-face interview obviously has the 

benefit of not only inflection, but body language (Opdenakker, 2006).  Telephone 

interviews and even Skype interviews had the potential of losing an element of meaning 

from the participant.  For this reason, taking the time to clarify the participants’ 

comments was extremely important to the validity of the study. 

 Participants had the opportunity to look through the notes and either clarify, or 

change them to truly capture their intentions in their responses.  This gave the researcher 

the opportunity to gather additional information if needed, by using additional follow-up 

interview questions derived from the studying, transcribing, and categorization of the 

earlier interviews. 

 The goal in this process was to have the researcher and the participants work 

together to find truth in meaning.  What was the true perception of the participants?  

What did their words really mean? What were they trying to convey with respect to their 

perception of the Mountain Resort Management program’s influence on their careers?  

Working through this process of checking and rechecking what the participants’ true 

perceptions were was paramount to the validity of this study (Gadamer, 1995; van 

Manen, 1977).  Attaining this truth required horizonalization, the triangulation of data, 

and finally the cyclical process of the hermeneutic circle that is a key component of the 

process of the hermeneutic phenomenology (Gadamer, 1995; van Manen, 1977). 
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Establishing Validity 

 Horizonalization is an element of the phenomenological process that involves 

highlighting statements made that were deemed noteworthy by the researcher (Creswell, 

2007; Moustakas, 1994).  These statements were arranged in clusters, and themes were 

derived from these clusters of statements (Creswell, 2007; Moustakas, 1994).  During this 

process, textural descriptions of what was experienced by the participant and structural 

descriptions of how the phenomenon was experienced were derived from the statements 

made by the participants in the study (Creswell, 2007; Moustakas, 1994). 

 A notebook was maintained using headings and sidebar navigation throughout the 

process of the study for easy access to information.  The notebook was initiated with a 

process of the researcher playing the role of both interviewer and participant going 

through the interview questions (Chenail, 2011).  During the process of this self-

interview, the researcher made notes in order “to examine thoughts and impressions that 

surfaced during the interview which might bias the collection and analysis of the ‘real’ 

interviews of the study” (Chenail, 2011, p. 259). 

 Moving forward through the participant interviews, the researcher continued to 

take notes regarding when and where interviews were conducted, as well as the 

conditions that may include the following: 

 What was going on in the immediate vicinity? 

 Was the interview done via Skype, over the phone or in person? 

 What was the mood of the interview? Was the interview light and easy to 

conduct, or was it difficult to establish a comfortable rapport with the participant? 
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These notes and observations remind the researcher of what outside factors contributed to 

the outcome of the interview, and assisted in understanding the reason behind any 

considerable edits offered by the participant after he or she has had an opportunity to 

review the transcripts and summaries of the interviews. 

Triangulation 

 While triangulation is not imperative in a hermeneutic phenomenology, 

researching other forms of data assisted in validating the overall study.  A backdrop to the 

program was supplied by reviewing the course materials and other artifacts relating to the 

Mountain Resort Management program at Lyndon State College.  Program information, 

such as course catalogs and syllabi, gave the researcher a historical understanding of the 

desired outcomes of the program as they related to the study participants.  Additionally, 

past self-studies of the program allowed for an understanding of the foundation of the 

program and its previous stewards.  Review of accreditation self-studies conducted by the 

MRM department in 1986, 1991, 1996, 2000, and 2010 were useful in determining the 

faculty perception of the program.  The self-studies offered a historical perspective of the 

evolution of the program.  

 The third piece of the triangulation process was the review of an informal 

interview with the previous head of the program.  This additional interview offered some 

insight to what the thinking might have been behind curriculum changes throughout the 

years.  In an interview with the former head of the Mountain Resort Management 

program at Lyndon State College, Dr. Cathy DeLeo was asked a series of questions: 

 What is the origin of the Ski Area Management Program at Lyndon State 

College? 
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 Why was it developed? 

 What did the program consist of when it began? 

 Who was involved with the creation of the program? 

In the spirit of the hermeneutic circle, this interview with DeLeo was revisited.  This 

being a phenomenology focused primarily on the lived experience of the participants, 

review of the artifacts and interviews with past faculty will serve as reinforcement for the 

stories being told by the participants.  As seen in in Figure 3.1, interviews with 

participants were triangulated with artifacts such as course documents and accreditation 

self-studies, and the review of an interview with a former program leader. 

 

Figure 3.1.  Triangulation of Data.   

The Hermeneutic Circle 

  Gadamer (1995) offers the observation that, “a horizon is not a rigid boundary but 

something that moves with one and invites one to advance further” (p 245).  Gadamer 

(1995) regularly mentions the “fusion of horizons” which depicts more of a three-

dimensional sphere than a one-dimensional circle.  When working through the 

hermeneutic circle there is more than one way to travel, as there is a process of give and 
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take that occurs between the participant and the researcher through data collection, taking 

notes, and reflection (Gadamer, 1995; Heidegger, 1962).  As mentioned earlier and 

depicted in Figure 3.2 the hermeneutic circle acts more as a sphere in that the researcher 

may move in multiple directions as needed between collecting data through interviews, 

taking notes, reflecting on collected data, and continued discussion with participants. 

 

Figure 3.2.  The Hermeneutic Circle.   

Interviewing 

 While three separate interviews were not conducted, Seidman’s (2006) Three-

interview Series is the inspiration for the structure of the participant interviews.  The 

three stages of Seidman’s (2006) Three-interview Series were consolidated into one 

interview per participant.  While Seidman (2006) argues the importance of maintaining 

the structure of each of the interviews, and not venturing from the scope of the interview, 

the researcher took every opportunity to dig deeper into the meaning of the responses 

being provided by the participant.  That said, the researcher continued to remind the 
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participants the order of the interviews and that maintaining the order is important 

(Seidman, 2006). 

 Participant interviews lasted no more than 30 minutes each and covered the 

following: 

1. In the first part of the interview, the researcher put the subject matter in context 

by asking about the participant’s life prior to entering the Ski Area 

Management/Ski and Snowsport Management/Mountain Resort Management 

Program (MRT) (Seidman, 2006). 

2. In the second part of the interview, the researcher delved into the current 

occupation of the participant (Seidman, 2006). 

3. Finally, the researcher tied the previous two parts of the interview together by 

leading a reflection on their careers since college (Seidman, 2006). 

Interview Questions  

 Participant interviews were conducted in three parts, and alumni of the Mountain 

Resort Management program were asked the following:  

1. The first part of the interview: 

a. How did you come to be a part of the Mountain Resort Management 

program at Lyndon State College in the first place?  

b. What were your experiences leading up to entering the Mountain Resort 

Management program? 

c. What lead to your wanting to be in the program?  

d. What were your goals? What did you hope to attain through the program? 

2. The second part of the interview: 
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a. What is your current lived experience? 

b. What are you currently doing for a living? 

c. What has been the timeline of you career to date? 

3. The third part of the interview: 

a. Looking back, what is your perception of your academic experience 

during your time in the MRT program at Lyndon State College? 

b. How do you compare your current lived experiences with what you 

thought you would be doing for a career?  

c. What is your perception of the impact the program had on your career? 

d. Did the MRT program help you attain your career goals? 

i. Yes: In your experience, what would you say contributed to you 

reaching your career goals? 

ii. No: In your opinion, what could the program have done differently 

to help you reach your career goals? 

Data Analysis 

 Leading into the analysis of the data, the researcher made notes describing 

personal experiences with the phenomenon in a notebook.  This allowed the researcher 

the opportunity to set aside personal experiences; understanding the researcher cannot 

eliminate those experiences completely (Creswell, 2007).  Allowing the reader the 

opportunity to fully realize the researcher’s experience with the phenomenon helped in 

supplying perspective as the reader reviews the researcher’s analysis of the data. 

 The researcher highlighted and categorized significant statements made by the 

participants (Creswell, 2007; Moustakas, 1994).  This categorization of the significant 
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statements into groups was important in the horizonalization of the statements made by 

the participants and led to the establishment of the textural descriptions and structural 

descriptions of the phenomenon (Creswell, 2007; Moustakas, 1994).  This 

horizonalization metaphorically set up the horizons, or the frame of reference, of the 

participants and established their vantage points as it related to the phenomenon 

(Creswell, 2007; Gadamer, 1995; Husserl, 1967; Moustakas, 1994). 

 The aforementioned textural descriptions were what the researcher used to 

describe what was experienced, and the structural description is utilized to describe how 

the phenomenon was experienced (Creswell, 2007; Moustakas, 1994).  Initially the 

textural description and the structural description were analyzed separately.  The analysis 

was concluded with a summarization fueled by the combination of what was experienced 

and how it was experienced (Creswell, 2007; Moustakas, 1994). 

Summary 

 In an effort to determine the perceptions the Lyndon State College alumni who 

have graduated from the Mountain Resort Management program, this hermeneutic 

phenomenology studied the program’s influence on the careers of the participants.  The 

researcher and the participants worked together to establish the most accurate depiction 

of the participants’ thoughts and perceptions.  Recorded interviews were conducted, the 

researcher had the interviews transcribed, and then the participants had an opportunity to 

review the transcripts to be sure they were an accurate depiction of their perceptions of 

the influence Lyndon State College’s Mountain Resort Management program has had on 

their careers. 
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 Statements were compiled and categorized to determine the common bond 

between the collective stories of all the participants.  The end result is a detailed summary 

the first-hand perceptions of the Mountain Resort Management alumni regarding the 

program’s ability to ready them for their careers.  The information from this study will 

prove to be beneficial to the Mountain Resort Management program as well as Lyndon 

State College as a whole; serving as a barometer for the program’s relevancy.  
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Chapter 4 - Analysis of the Data 

Introduction 

 Lyndon State College in Lyndonville, Vermont prides itself on providing 

experiential education in all of its programs (Lyndon State College, n.d.).   The Mountain 

Recreation Management Department is an example of the college’s focus on learning by 

doing (Lyndon State College, n.d.).  The Mountain Recreation Management Department 

is broken into three concentrations, or programs (Lyndon State College, n.d.).  First, 

Recreation Resource Management focuses on the impacts recreation has on the 

environment and how to manage recreation resources mitigate any potential destruction 

or loss of those resources (Lyndon State College, n.d.).  The Adventure Leadership 

Concentration focuses on group management and client-based guiding activities such as 

hiking, rock climbing, and other adventure-oriented activities and expeditions (Lyndon 

State College, n.d.).  Finally, Mountain Resort Management (MRT) focuses on 

developing tomorrow’s leaders in the mountain resort industry, focusing on skiing and 

snowboarding, as well as a host of summer activities enjoyed in the mountain resort 

setting (Lyndon State College, n.d.).  The Mountain Recreation Management Department 

boasts the transferability of the skills learned in all three of these concentrations and the 

department’s core to any and all other industries outside of their respective concentrations 

(Lyndon State College, n.d.).  This study focused on the alumni of the MRT program and 

how the curriculum has influenced their careers. 

The Importance of the Study 

 This study is significant because it relates to two major areas of importance: 

education through the lens of experiential learning; and industry, with regards to the 
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MRT sector.  An assumption of the researcher is that the two are connected, in that 

experiential education is required to create tomorrow’s skilled mountain resort industry 

leaders.  However, the importance of this study is relevant to the two subjects 

independently as well. Understanding best practices for educating future leaders in the 

recreation industry is important.  There is a need for students coming out of college to 

enter the workforce with experiential knowledge in order to be successful in such a 

unique industry (Bachelor's in Ski Resort Management, n.d.; Fry, 2006).   

 The success or failure of the industry has significant social and economic 

ramifications as well (Lee & Okrant, 2013).  The mountain resort industry is part of a 

larger economic sector known as tourism and, is specific to states that have skiers, 

snowboarders, and others who enjoy the mountains and the resorts (Lee & Okrant, 2013).   

The mountain resort industry is a significant piece of the economy (Clifford, 2002; Fry, 

2006; Lee & Okrant, 2013; Russell, 2013).   

 Experiential education plays into the larger scheme of pedagogical theory 

involved in this study and the influence of this style of education on the careers of the 

alumni.  Internships, practica, cooperative learning opportunities, and other forms of 

hands-on learning in the field can be highly beneficial when done correctly (Dewey, 

1916; Dewey, 1938; Kolb, 1984; Kolb & Kolb, 2005; Moore, 2013).  Experiential 

education can prove to be beneficial regardless of the field of study (Coco, 2000; Dewey, 

1916; Dewey, 1938; Kolb, 1984; Kolb & Kolb, 2005; Moore, 2013; Wlodkowski, 2008). 

Purpose of the Study 

 The purpose of this study was to determine the influence the mountain resort 

management program at Lyndon State College has had on its alumni and their careers by 
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examining their lived experiences both during and since their time at Lyndon State 

College.  A sample of the collective lived experience of the alumni was obtained through 

gathering the individual stories of the participants and recording their perceptions.  The 

goal of any college program is to prepare its students for their next step in life, regardless 

of whether the next step is a career in the industry of their choosing or continued 

education.  Research questions help the researcher understand where and how the 

program played a role in the post-graduate careers of its alumni. 

Research Questions 

 The following research question and its sub-questions drove this study in the 

researcher’s pursuit to determine the influence the MRT program has had on the careers 

of its alumni. The overarching research question is as follows: 

 What are the lived experiences of the Lyndon State College MRT alumni relative 

to attainment of their career goals? 

 The two sub-questions are:  

o What do the stories of the alumni tell us about the various pre-service 

educational experiences (especially experiential education) relevant to 

their current work? 

o What are the factors that contributed to alumni career fulfillment? 

Research Design and Methodology 

 Participant stories are the heart of hermeneutic phenomenology, as they portray 

their lived experiences (Gadamer, 1995; Heidegger, 1962; Moustakas, 1994) and 

collective wisdom.   The participants’ stories were captured through the qualitative 

interview process.  In order to ensure validity, the transcriptions of each interview were 



EXPERIENTIAL ED AND THE MRT AT LSC  70 

 

sent to the respective participant to check for accuracy. Seven of the 12 participants 

reviewed and returned the transcripts with edits. The researcher then read and reread all 

of the transcripts, and coded them to determine themes.  During this process, themes 

emerged shedding light on the alumni’s perceptions of how the MRT program at Lyndon 

State College influenced their careers and which elements were most influential.   

 Artifacts related to the program at Lyndon State College were examined.  These 

artifacts included marketing collateral, course documents, and accreditation self-studies; 

each had value in shedding light on the foundation on which the alumni’s college 

experiences were built.  While triangulation of data is not required in a hermeneutic 

phenomenological study, examining such documents assisted in better understanding the 

program and its recent history. 

 To further strengthen the validity of the study, the researcher reviewed an 

interview he previously conducted with the most recent previous head of the MRT 

program, Dr. Cathy DeLeo. This interview clarified the questions about the pedagogical 

strategies in preparing the MRT students for their careers after college prior to the 

researcher’s involvement with the program.  The researcher conducted an interview to 

compare notes, as the researcher is the current head of the program.   

Participant Interview Questions 

 The most important data for this study emerged from the interviews conducted 

with the participants.  The researcher conducted interviews with 12 recent alumni of the 

Lyndon State College MRT program who graduated over the four-year span of December 

2010-December 2014.  During that time, the name of the program changed three times. It 

was originally known as The Ski Area Management program; the name was then changed 
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to the Ski Area and Snowsport Management program; and it is now known as the MRT 

program. The researcher interviewed each participant once and, based on the work of 

Seidman (2006), each interview had three parts: 

1. In the first part of the interview, the researcher put the subject matter in context by 

asking about the participant’s life prior to entering the Ski Area Management/Ski 

and Snowsport Management/Mountain Resort Management Program (MRT). 

2. In the second part of the interview, the researcher delved into the current 

occupation of the participant. 

3. Finally, the researcher tied the previous two parts of the interview together by 

leading a reflection on their careers since college. 

 The design of the research questions intentionally avoided mentioning 

experiential education and allowed the participants to bring it up on their own.  As the 

first research sub-question would indicate, a focus of this study is to determine if and how 

presence of experiential education has influenced the careers of the MRT alumni; 

mentioning experiential education in the interview questions might have led the 

participant to answer in a certain way and skew the data.  The researcher asked the 

following questions: 

4. The first part of the interview: 

a. How did you come to be a part of the MRT program at Lyndon State 

College in the first place?  

b. What were your experiences leading up to entering the MRT program? 

c. What led to your wanting to be in the program?  

d. What were your goals? What did you hope to attain through the program? 
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5. The second part of the interview: 

a. What is your current lived experience? 

b. What are you currently doing for a living? 

c. What has been the timeline of your career to date? 

6. The third part of the interview: 

a. Looking back, what is your perception of your academic experience 

during your time in the MRT program at Lyndon State College? 

b. How do you compare your current lived experiences with what you 

thought you would be doing for a career?  

c. What is your perception of the impact the program had on your career? 

d. Did the MRT program help you attain your career goals? 

i. Yes: In your experience, what would you say contributed to you 

reaching your career goals? 

ii. No: In your opinion, what could the program have done differently 

to help you reach your career goals? 

 In this chapter the researcher will present the following information: how the data 

in this hermeneutic phenomenology is organized; the participants with respect to their 

demographics; how each participant was selected; the process of how the data was 

discovered through the interviews; and how the researcher analyzed the data.  

Participant Selection and Communication 

 The researcher selected the participants in this study from a list of 62 alumni 

received from the Lyndon State College Alumni office. Of the 62 alumni on the list who 

graduated in the years 2010-2014 from Lyndon State College’s MRT program, the list 
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was narrowed to 49, as the original group included students who did not meet the 

graduation date requirements.  Of the remaining 49, the researcher was able to make 

contact with 24, due to a combination of outdated contact information supplied by the 

Alumni Office and a lack of response from the remaining potential participants.  Of the 

remaining 24, 50% did not respond beyond initial contact. 

 The participants included in the study graduated at least 6 months earlier than the 

Lyndon State May commencement of 2015.  This criterion was set in order to ensure the 

participants had been in the work force prior to their interviews.  Having a pool of twelve 

participants gave the researcher the opportunity to have four representatives from each of 

the years and increased the chance of having varied representation of internships served 

in summer and winter. The final result was seven winter internships and five summer 

internships.  This representation was appropriate considering that snowsports is still the 

primary focus of the students of the MRT program.  

 Once the list of possible participants selected from the above criteria, the 

researcher invited them to be a part of the study via email by utilizing a participation 

letter (Appendix B).  Upon receiving positive responses from participants, the researcher 

selected three participants from each graduation year.  The initial strategy in selecting 

participants was as follows:  

 If there were more than three positive responses from a year, participant names 

were drawn with a fourth as an alternate in case one of the three elected out of the 

study. 

 The goal was to gather a minimum of two female participants, due to the ratio of 

women to men in the initial pool. 
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 The final participant pool consisted of 12 alumni.  The researcher selected three 

participants each from 2012, 2013, and 2014.  After multiple invitations and reminders 

were extended to alumni from 2011 and December 2010 a participant from December 

2010 could not be secured.  Due to a lack of favorable response in spite of numerous 

attempts to solicit participants, the researcher selected two participants from 2011 and an 

alternate from May 2010 to be a part of the study.  In the final group of participants four 

are women, exceeding the goal of two.  The researcher believes a more equitable ratio 

sheds a better light on any presence of a difference of experience based on gender. 

 Once participants agreed to participate, they were sent a consent form (Appendix 

A) and a list of the interview questions (Appendix C) so they could prepare for the 

interview.  Each participant could choose the interview platform which was most 

convenient.  Three interviews were conducted in person, two via Skype, six over the 

phone, and one via email. Information regarding the participants, their graduation year, 

and the form of communication utilized during their interview is summarized in Table 

4.1. 

Table 4.1 
     
Participants’ Information 
 

 

Participants  

 

Year of Graduation  

 

Interviewed 

 

Mr. Gold  

 

2010  

 

In Person 

 

Ms. Pink  

 

2011  

 

Skype 

 

Ms. Yellow  

 

2011  

 

Phone 

 

Ms. Scarlet  

 

2012  

 

In Person 

 

Mr. Red  

 

2012  

 

Phone 
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Mr. Green 2012 Phone 

 

Mr. Blue  

 

2013  

 

Phone 

 

Mr. Grey  

 

2013  

 

In Person 

 

Mr. Brown  

 

2013  

 

Phone 

 

Mr. White  

 

2014  

 

Email 

 

Mr. Black  

 

2014  

 

Skype 

 

Ms. Purple 

 

  2014   Phone 

 

The Participants  

 To assist in understanding who the participants are, the researcher has chosen to 

give some background as to their experiences before they entered the program or as they 

entered the program.  This report provides other information including the participants’ 

ages, current field of work, a general idea of how long they have been in their current 

occupations, the region in which they are currently working in the United States 

(example: northeastern), and a brief timeline of their careers since graduating from 

Lyndon State College. The researcher has been very selective in what was shared 

regarding each participant, and how much detail is appropriate as an effort to balance 

providing a clear picture of the individual and maintaining anonymity.   

 Mr. Gold.  Mr. Gold was employed in the mountain resort industry prior to 

entering Lyndon State College, so he came to LSC prepared with a myriad of industry-

specific skills.  He initially had no idea a program like the one at Lyndon State College 

existed.   Upon researching programs with a MRT focus, he discovered Lyndon State 

College and made his decision to attend without applying to any other colleges or 

universities.  
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 Since his internship in the Colorado Rockies and then graduating from Lyndon 

State College, Mr. Gold worked as an Operations Manager at a small mountain resort in 

New York.  From there, he moved on to be in lift maintenance at a larger resort, also in 

New York. 

 From New York, he went directly to the Pacific west to work at a larger resort, 

which is part of a large, international resort company. He is currently a manager on the 

lift operations team and has been in this current role since 2013.  The researcher 

interviewed Mr. Gold in person and was he very eager to discuss his experiences with 

Lyndon State College and his experiences since graduation. 

 Ms. Pink.  Ms. Pink had never heard of the MRT program, and was shocked 

when she discovered such a program even existed.  Upon graduation from high school, 

all Ms. Pink wanted to do was to go directly into the work force of the mountain resort 

industry.  Her parents informed her that she needed to go to college and earn a four-year 

degree. She was looking into business schools, thinking they were the only options: 

I was looking at business programs …and a friend of mine told me, ‘Why don’t 

you go to Lyndon and major in ski area management.’  And I said, ‘That’s not a 

thing.’ And he said, ‘Yes it is.’ 

 Upon learning about the program, she filed an application for admission and was 

accepted.  After graduating from Lyndon State College, Ms. Pink held multiple positions 

at a small resort in the northeast, including assisting in the management of the ski school 

and working in sales and marketing.  After some restructuring within the company, she 

became the marketing manager and shortly thereafter left to become a part of the events 

department at a larger, more corporate mountain resort in the northeast.   
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 After being with the larger northeastern resort for one year, an international 

luxury adventure outfitter hired her to be a part of the management team of one of their 

holdings in the Rocky Mountains.  The adventure outfitter invited Ms. Pink to move to 

their corporate office and she accepted, but quickly realized she preferred to work with 

people face-to-face. After a brief stint with their corporate office in the southeastern 

United States, Ms. Pink returned to the same property in the Rocky Mountains with 

added responsibilities, and has remained with the luxury adventure outfitter to this day. 

 Ms. Pink was interviewed via Skype.  She was using her mobile phone, which did 

not prove to supply the best connection during the interview.  Ms. Pink was one of the 

58% of the participants who found the time to edit her interview transcript and return it. 

 Ms. Yellow.  Ms. Yellow also learned of the MRT program through a friend; she 

had never heard of a management program that focused on the mountain resort industry.  

Going into college, she had no idea what she wanted to do for a living, but loved skiing.  

The way internships were set up in the program was another factor in her decision to 

attend Lyndon State College. 

 After her internship at a small mountain resort in the mid-Atlantic, Ms. Yellow 

accepted a job working in the hospitality division of a resort in the northeast before 

moving to the Pacific west, where she worked with multiple properties.  She moved from 

the Pacific west to the Rocky Mountains in 2012 where she worked in skier services at a 

mountain resort.  She then began working in the food and beverage industry at two 

separate locations in the same area.  She has been with the same food and beverage 

operation as a manager since 2014. 
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 Ms. Scarlett. Ms. Scarlett came to Lyndon State College via two other 

institutions of higher education.  One of the colleges she attended was a large, four-year 

college, which she did not like; she left to earn an associate’s degree at a smaller 

institution.  Upon earning her associate’s degree, she began looking at business degrees 

and saw an advertisement for a MRT program in the west.  Realizing there were 

programs that focused on the mountain resort industry, she did more research and found 

Lyndon State College, applied, and was accepted. 

 After her internship at a mountain resort in the northeast, Ms. Scarlett graduated 

and began looking for a job.  She started working for a mountain resort in aquatic 

recreation until she had a child and decided to leave the resort. She has been an 

entrepreneur working from home for two years, giving her the flexibility to be a stay-at-

home mom and work on establishing a farm with her partner. 

 The researcher interviewed Ms. Scarlett in person.  Her young daughter joined us 

but did not prove to be a distraction.  Arranging the interview, Ms. Scarlett made it very 

clear that she would do what she could to help. 

 Mr. Red.  Mr. Red knew he wanted to be in the mountain resort industry, but did 

not want to, “fight up the ladder.”  He was searching the Internet when he found Lyndon 

State College.  He called the head of the Mountain Recreation Management Department 

and learned of the alumni network; this was a key deciding factor for his decision to 

attend LSC. 

 For four years, Mr. Red worked at a mountain bike facility in the northeast, 

assisting with trail design and construction in the summers and grooming Nordic trails in 

the winter.  In the fall of 2014, he was offered an alpine grooming position in the Rocky 
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Mountains.  He returned to his love of working with mountain bike trails in the summer, 

and plans to return to alpine grooming in the winter. 

 Mr. Green.  Mr. Green originally entered college to become a teacher, but 

decided he did not want to commit to it.  “I realized that I didn't really want to be in 

school for the rest of my life necessarily.”  He had been a snowboard instructor prior to 

entering Lyndon State College and, like Ms. Scarlett, had already earned an associate’s 

degree from another college.  When entering the program he saw himself becoming either 

the head of a ski school somewhere or a coach.  

 Mr. Green has worked at the same northeastern mountain resort since he was an 

intern in 2012.  He worked his way up to his current role of manager of special events. 

 Mr. Green’s interview took place over the phone before he had to go to work.  

The reception was poor during the interview and there were some technical difficulties, 

but much of what the researcher missed during the live interview was much clearer in the 

recording.  Mr. Green returned edits to his transcript, which was helpful. 

 Mr. Blue. Prior to entering college, Mr. Blue had worked at several mountain 

resorts throughout Vermont. He considered going to college for business, but wanted to 

go into the Mountain Resort Management industry.  He looked at a few different similar 

programs before deciding on Lyndon State College due to a combination of price and 

location. Another key reason for Mr. Blue’s decision to attend Lyndon State was the 

strong connections to the mountain resort industry. 

 After his internship at a mountain resort in the northeast, Mr. Blue continued to 

work at that resort for another year and moved to a larger mountain resort in the 

northeast, until he moved to the Pacific west.  He worked at a mountain resort in the 
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Pacific west for one year until he accepted a job at a third northeastern resort doing group 

sales.  He has been with that resort for one year. 

 Mr. Blue was at work during his interview, but assured the researcher it was 

alright.  He seemed relaxed on the phone. 

 Mr. Grey.  Mr. Grey was very honest in his response to why he entered Lyndon 

State College: he was accepted. Mr. Grey admitted he was not a particularly strong 

student in high school, but maintained a high GPA while at Lyndon State College.  Mr. 

Grey considered another specialized industry that was of particular interest to him, but 

opted for the mountain resort industry because he saw more potential in it. 

 Mr. Grey began working in food and beverage after he graduated from college 

and earned a promotion to assistant general manager with the restaurant where he 

worked.  He became tired of the food and beverage industry and was frustrated because 

he had gotten away from skiing.  He applied for a job with the marketing department at a 

mountain resort in the northeast, and was hired. He has been with that company since fall 

2014 and was recently promoted to Marketing and Events Director. 

 Mr. Grey’s interview was conducted in person. He and the researcher met on a 

Friday after he experienced a particularly stressful week at work, but during the interview 

he was relaxed.  This interview was one of the shorter interviews. 

 Mr. Brown.  Like Mr. Grey, Mr. Brown, “Wasn’t always very focused on studies 

during high school.”  Like Mr. Green, Mr. Brown entered Lyndon State College as an 

education major, but changed his major during the summer before his first semester at 

Lyndon State College.  A main reason he chose Lyndon State College was he heard, 
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“You got set up with a nice internship at the end.”  He started looking around and 

listening to the experiences of his friends and other people: 

I heard a lot of kids were having trouble once out of college finding jobs in their 

field, and they actually went into some sort of field that they didn’t actually study 

in college, so actually having that transition where you actually got credits for an 

internship to complete college, and kind of had that real life experience at the 

same time kind of caught my interest.   

 After his internship working on challenge courses and zip lines at a mountain 

resort in the northeast, the resort offered Mr. Brown a supervisory role and he accepted.  

After continuing with that resort for another year, he moved to a smaller resort that was 

reopening after it had been closed for some time.  He applied for a department manager 

position with the newly reopened resort and worked there for a winter season. 

 Mr. Brown then returned to his love of zip lines. Over the course of one year, he 

worked with a leadership program and challenge course company, until he decided to 

pursue a career with a state park system, which is what he is doing now. 

 At the time of Mr. Brown’s interview, he was at the tail end of vacation. 

 Mr. White.  Mr. White admits he had very little experience in the mountain resort 

industry when he was accepted to Lyndon State College.  His passion for skiing was what 

drove him toward the major in mountain resort management.  His goal in entering the 

program was to make good professional contacts and attain hands-on experience in the 

industry while learning different management techniques. 

 After graduating from Lyndon State College, Mr. White applied for an 

opportunity in a position with a mountain resort in the Rocky Mountains.  He was 
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promoted to a management position within the same department after two weeks.  He 

continued in this position until spring 2014, when he moved into a role with Human 

Resources at the same resort.  He holds this position to this day. 

 Mr. White was the only participant who corresponded via email.  The researcher 

emailed Mr. White the interview questions using the interview sheet template the 

researcher used for transcripts (Appendix D).   

 Mr. Black.  Mr. Black was studying abroad when he heard about the Mountain 

Resort Management program at Lyndon State College.  He was an engineering student, 

but he found that he was not particularly motivated; he found it to be “redundant and 

boring.”  He wanted something where he could be more creative and he had always loved 

skiing, so he chose to enroll in the Mountain Resort Management program. 

 After a failed attempt at creating his own business with friends from college in 

2014, Mr. Black took the lessons he learned and went into the workforce.  Mr. Black then 

worked for a marketing software company, where he did not enjoying himself; he had no 

control nor did he see any opportunities to move up.  He left that company to become an 

account manager in the technology industry, and has been using many of his connections 

from college to further his career. 

 The researcher conducted Mr. Black’s interview via Skype.  He was relaxed and 

very interested in the study and discussing his lived experiences. 

 Ms. Purple. Ms. Purple had a passion for snowboarding and believed that being a 

part of the Mountain Resort Management program would help her reach her goals of 

being in the mountain resort industry.  A previous employer informed Ms. Purple she 
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would not be successful in the industry.  She used those negative opinions as inspiration 

to move forward and strive for success. 

 Ms. Purple’s internship was at a small mountain resort in the Rocky Mountains. 

She enjoyed her internship and liked the people she worked with.  The feelings must have 

been mutual, because at the end of her internship, the resort offered her a full time, year-

round position.  She accepted the position, and is still employed with the same resort. 

 Ms. Purple was distracted during the interview, due largely to the fact she took the 

call while at work. After the researcher had the interview transcribed, the researcher sent 

it to Ms. Purple.  She made edits to clear up any confusion from the initial interview. 

 The researcher outlined the graduation years, the current fields of work, and 

where the participants are currently working in the United States in Table 4.2. 

Table 4.2 

 

Participant Genders, Graduation Years, Current Fields of Work, and Where in the Country the 

Participant Lives and Works. 

 

 

Participant  

 

Graduation 

Year  
 

 

Current Field 
 

 

Current Region 

Mr. Gold 
 

2010 
 

 

Mountain Resort Industry (Ski and 

Snowboard) 

  

Pacific West 

 

Mr. Pink  

 

2011  

 

Hospitality 

  

Rocky Mountains 

 

Mr. Yellow  

 

2011  

 

Food and Beverage 

  

Rocky Mountains 

 

Ms. Scarlett  

 

2012  

 

Entrepreneur 

  

Northeast 

Mr. Red 
 

2012 
 

 

Mountain Resort Industry (Ski and 

Snowboard) 

  

Rocky Mountains 

Mr. Green 
 

2012 
 

 

Mountain Resort Industry (Ski and 

Snowboard) 

  

Northeast 

 
 

 
 

   



EXPERIENTIAL ED AND THE MRT AT LSC  84 

 

Mr. Blue 2013 Mountain Resort Industry (Ski and 

Snowboard) 

Northeast 

 

Mr. Grey 
 

2013 
 

 

Mountain Resort Industry (Ski and 

Snowboard) 

  

Northeast 

 

Mr. Brown  

 

2013  

 

Parks and Recreation 

  

Northeast 

Mr. White 
 

2014 
 

 

Mountain Resort Industry (Ski and 

Snowboard) 

  

Rocky Mountains 

 

Mr. Black  

 

2014  

 

Technology Sales 

  

Northeast 

 

Ms. Purple 

 

  2014   

 

Mountain Resort Industry (Ski and 

Snowboard) 

  

Rocky Mountains 

 

Data Analysis  

The Analysis Process 

 The researcher conducted the interviews and took notes in a researcher’s 

notebook.   Upon completion of the interviews, the researcher downloaded the recorded 

files onto the transcription site Rev.com. When the transcriber emailed the transcripts 

back to the researcher 24 hours later, he read them while listening to the recordings to 

check for accuracy and to make more notes.  Once confident as to the accuracy of the 

transcripts, participants were given the opportunity to edit their transcripts, which offered 

more opportunities to evaluate data and reassess the essence of the participant’s 

experience.  The researcher allotted two weeks for each participant to return his or her 

edited transcript and then he started reading the transcripts again, this time looking for 

significant statements. 

 The researcher continued reviewing transcripts several times until he felt 

comfortable with his understanding of the participants’ stories.  He took notes on what he 

read and learned through those interviews, and then reflected on what he learned about 
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the participants and their experiences with the phenomenon.  This process did not occur 

in any particular order; the collection of data and continued correspondence with the 

participants occurred at various times during the process, as did the review of the data 

and the taking of notes. The researcher continued to make additional notes, re-read, and 

review the researcher’s notebook.   

 The steps the researcher took on organizing the data from this study is displayed 

in Table 4.3.  While the process outlined in Table 4.3 offers a linear view, the process 

was fluid and was performed in no specific order.  
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Table 4.3 

 

Basic Steps Taken in Organizing Data with Comments 

 

 

Step 
  

 

Comments 

Record interview with participant 
 

 

Take notes on significant statements, participant 

demeanor, physical setting/location of interview, 

how interview was conducted - in person, Skype, 

Phone, or email 

Submit recording for transcribing 
 

 

Submit recording of interview to secure, online 

transcription service (Rev.com) 

Receive typed transcription of 

interview  

 

Review transcription while listening to recording 

to ensure accuracy 

 

 

Forward transcript to participant for 

edits 

 

 

 

Each interview transcript was sent to the 

participant to give him or her the opportunity to 

make desired alterations to their responses. 

 

Receive participant edits   

 
  

1st post-edit reading of transcripts 
 

Highlight significant statements 

 

2nd post-edit reading of transcripts 

 
 

 

Initial coding for structural descriptions of how 

the phenomenon was experienced 

 

3rd post-edit reading of transcripts 

 
 

 

Focused coding to consolidate structural 

descriptions into larger groups as textural 

descriptions of what was being experienced 

 

Review and reflect upon transcripts as 

needed 

    

  

The Hermeneutic Circle 

 The hermeneutic circle was employed in an effort to understand the essence of 

each participant’s experience with the phenomenon completely; interview transcripts 

were read and reread during the process.  Reviewing the transcripts and taking notes 
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multiple times allowed the researcher to draw more information from the transcripts. This 

happened through an analysis of the significant statements made by the participants 

concerning the curriculum and its influence.  In the hermeneutic circle, the researcher 

collected data through interviews and the transcription of interviews.   

 Within the hermeneutic circle (Figure 4.1), the researcher moved in various 

directions among the following: 

 Interview/Data Collection.  The collection of data including interviewing 

participants, the transcription of the interview, the sending of the transcripts to the 

participants for edits, and returning of the transcripts from the participant back to the 

researcher. 

 Notes.  The researcher took notes on what he read in the transcripts, making note 

of any significant statements and highlighting them for coding. 

 Coding.  The researcher drew themes from the significant statements made by the 

participants, and ultimately grouped them by coding the data. 

 Discussion.  Talking about the data is an invaluable practice in understanding the 

true meaning of the data.  Discussing findings with participants and trusted colleagues 

can often expose meaning otherwise unseen from the researcher and inspire the 

researcher to review the data again. 

 Reflection.  Looking back at the process, rereading and rewriting notes, and 

rereading transcripts and writing more notes can often uncover truths in meaning that 

were previously overlooked. 
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Figure 4.1.  Data analysis Through the Hermeneutic Circle 

Coding of Data 

 Initial coding, or open coding, is the process of reviewing the data multiple times, 

coding as many significant statements as possible (Bailey, 2007).  This initial coding 

draws out the structural descriptions of how the phenomenon was experienced (Creswell, 

2007; Moustakas, 1994).   After exhausting the process of initial coding through the 

cyclical process of the hermeneutic circle, the researcher grouped the statements with 

common themes in a process referred to by Bailey (2007) as focused coding or axial 

coding. Focused coding takes the structural descriptions and groups them into textural 

descriptions of what was experienced (Creswell, 2007; Moustakas, 1994).  Drawing out 

the significant statements in the phenomenological process is often referred to as 

horizonalization, which is a process that consolidates multiple perspectives to reach the 

ultimate goal: the essence of the phenomenon (Creswell, 2007; Gadamer, 1995; Husserl, 

1967; Moustakas, 1994).   
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 The following four items reaffirm the steps taken by the researcher in the 

consolidation and analysis of the data retrieved from the participant interviews.  Through 

the hermeneutic circle, the researcher moved in various directions through the following 

steps; not following the process in a linear fashion. 

 Significant Statements.  The researcher uncovered statements that shed light on 

the participant’s perceptions during the course of the interview. These statements were 

part of a theme of statements that spoke to the curriculum, the program’s influence on the 

participants’ careers, or both. 

 Themes.  The researcher consolidated the participants’ statements by their 

pseudonyms on separate worksheets specific to each textural description. 

 Structural Descriptions. The researcher drew structural experiences from the 

textural descriptions and coded them under the same themes.   

 Textural Descriptions. The researcher coded textural descriptions of what the 

participants experienced using the following system: Experience-Based Influences (EBI), 

Other, Classroom-Based Influences (CBI), and Social Influences (SOC). The researcher 

consolidated these groups and organized them in Table 4.4. 

 Emerging terms and words such as practicum and experience became structural 

descriptions because they describe how the phenomenon was experienced.  These 

structural descriptions fall under the umbrella of what the participant experienced, or the 

textural descriptions, which the researcher classified as “Experience-Based Influences.”  

In a similar vein, “Classroom-based Influences” became the textural description of what 

the participants experienced.  Terms like “GEU’s” (general education units) and “theory” 

emerged as structural descriptions of how the participants experienced the phenomenon.  
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A third category of textural descriptions emerged in the form of social influences due to 

the large volume of comments regarding networking and comments reminiscent of 

Vygotsky’s (1978) concepts of the more knowledgeable others and cohorts.  

Table 4.4 

 

Codes Utilized in the Location of Textural and Structural Data 

 

 

Code 
  

 

Textual 
  

 

Structural 

EBI 

 

Experience-Based 

Influences 

 

 

"Experience" or "Hands-on" 

 

  

Practicum 

 

  

Internship/Co-op 

 

  
Real World 

CBI 

 

Classroom-Based 

Influences 

 

 

GEU's 

  

Classroom classes 

 

  

"other/filler classes" 

 

  
Theory 

SOC  Social influences  

 

Group Projects 

 

    Networking 

   

Experience-Based Influences  

 Experience-Based Influences represent the significant statements and the 

occurrences of words or terms that represent experience-based pedagogy. 

 Mr. Gold. Mr. Gold commented about how most of the students came to Lyndon 

State College without any industry experience and courses such as the practicum seemed 

to benefit them.  While in the program, he observed, “Most of them [other students in the 

program] did not have the practical experience like I had going into it.”  He added, “I 
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think the practicum is huge.” While Mr. Gold believes the program has been a positive 

influence on his career, he does not hold the same belief concerning the general education 

units offered by the liberal arts college.  He made the following comment that was 

difficult to classify as a positive comment regarding experiential education or a negative 

comment regarding non-experiential courses: 

I’d say that the one thing I probably most particularly disliked about the whole 

experience was the whole general education side of things...I think it [the general 

education units] really detracted a lot from it [the Mountain Resort Management 

program], and I think it [the general education units] really turned me off a little 

bit. 

 Ms. Pink.  The most significant influence for Ms. Pink was “getting the insider 

look.” Ms. Pink spoke quite a bit about learning in a classroom versus learning in the 

field and praised the hands-on attributes of an experiential education as a way to expose 

students to realistic views of the mountain resort industry and what is expected of the 

people who work in the industry. 

I think the biggest thing was getting the insider look.  I think it's really easy to sit 

in the classroom and read a book and answer questions and… read about the work 

that goes into it and hear about it and it's another thing to go out and put up the 

fence and scan the tickets and do the grunt work that makes the day-to-day 

operations possible. And I don't think this industry is something that you can just 

... You can't go into it with your rose colored glasses on - I don't think.  It's not an 

industry for the weak of heart or the weak of spirit. You have to really want to be 

in it to be able to do it. And I think that's the biggest thing that was instilled in us 
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especially during practicum, if you were going to do this, you were going to have 

to work for it.  

 Ms. Yellow. Ms. Yellow mentions her internship as being a positive experience 

even though it was not necessarily where she wanted to be, “So I didn't get to go out west 

for my internship, which I was a little bit bummed about, but it was still a really good 

experience.”  She also mentioned how the curriculum has helped her in finding jobs: 

“Being able to walk into a job and say, ‘This is what I have experience in. It wasn't, you 

know, four years of events, but I have experience doing all of these things.’”  

 Ms. Scarlett.  Ms. Scarlett mentioned her internship multiple times throughout 

the interview. She claimed the most influential courses were the classes she took that 

were more “hands-on.” 

 Mr. Red.  When asked about his perception of his academic experience at 

Lyndon State College, Mr. Red referenced the more experiential aspects of the program, 

“I really felt like I took a lot out of like the hands-on and some of the practicum stuff and 

you know getting out to see different resorts, get to see how different things operate.” 

 Mr. Green.  Mr. Green spoke about his internship and the practicum.  He 

referenced his internship as a jumping off point for his career and referenced the 

practicum as a contributing factor toward reaching his career goals, 

Seeing the operations side and actually getting to be a part of it, of the operations 

on a variety of planes was pretty cool, and I definitely don't think I would have 

that experience if it wasn't for going through the program. 

 Mr. Blue.  Like Mr. Green, Mr. Blue referenced his internship and the practicum.  

In his internship, he points out that he worked within facets of the industry he had never 
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considered and learned from the experience, “I wanted to get every little piece of the 

resort aspect and try to do as much of that before I graduated.” 

 Mr. Blue also explaineded his experiences with the practicum, “I think at [resort] 

I worked in every single department in that resort and it just, it gives you a little taste of 

what you actually do and what the actual day-to-day routine is.”  He went on to make an 

interesting point regarding learning about options within the resort industry while in 

college as opposed to after graduation, “Before you get into it and you're like, ‘I think I 

made the wrong decision.’” 

 Mr. Grey.  Mr. Grey stated the experiential focus of the program was one of the 

main reasons he applied to Lyndon State College in the first place, “One reason why I 

came here was because the hands-on experience.”  Mr. Grey correlated his decision to go 

into a specific field of the industry to the practicum, “My practicum at [resort name] 

really made me want to be in Marketing. If I didn’t have all the different practicums or 

the degree I don’t know where I would be today.”   

 Mr. Brown.  Mr. Brown made more references to his internship than any other 

participant.  He credited the internship with the reason he chose the program in the first 

place, 

I heard a lot of kids were having trouble once out of college finding jobs in their 

field, and they actually went into some sort of field that they didn’t actually study 

in college, so actually having that transition where you actually got credits for an 

internship to complete college, and kind of had that real life experience at the 

same time kind of caught my interest.   
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 When asked about his academic experiences while in the program, he said, “The 

thing I got the most out of the program at Lyndon State College the true, like, real life 

experiences.” His sense of professionalism as it relates to the industry was galvanized by 

the practicum.  

It was a grueling, one-year process where you had to wake up every weekend, 5 

o’clock in the morning, and you had to be there.  You know, if you missed two, 

you were done – you had to start it over.  It kind of set the mentality that in the 

real world you gotta [sic] be there at your job every single day or you’re gonna 

[sic] get fired. 

 Mr. White.  Mr. White’s directed the majority of his comments toward 

experiential pedagogy.  “The program gave me options on what type of classes I could 

take and our practicum classes gave us hands-on experience at world-class resorts in 

Vermont and New Hampshire.” This statement directly relates to his goals entering the 

program: “I hoped to attain hands-on experience in the resort industry and learn different 

management techniques. I also wanted to learn more about the ins and outs of the ski 

industry.” 

 Mr. Black.  Of all of the participants, Mr. Black made the most references to the 

practicum.  One revelation he made while in the practicum was he learned what he did 

not want to do for a career after college. 

Having gone through practicum, I knew that if I'm going to be in the ski industry I 

didn't want to be in the operations side… when I got to do a little more customer 

relations with [resort], I was interested in that for sure. 
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Later in the interview, he went on to talk about an experience he had at one of his 

practicum locations, “I didn't like the experience I had there. They had me doing a lot of 

the snow ops stuff. That made me want to be on the front office end of the business so 

much more.”  

 Ms. Purple.  Ms. Purple claims to be more of a, “hands-on learner.” She was able 

to apply hands-on learning extensively during her internship: “Finding an internship 

where I could be like, ‘Hey boss, I want to try this.’ And he would let me do whatever I 

want just to learn.” 

Classroom-Based Influences  

 Classroom-Based influences are occurrences of terms or significant statements 

made by the participants when describing less experiential or theory-based aspects of the 

curriculum that may have influenced their careers. 

 Mr. Gold. While the researcher designed his questions to avoid leading the 

participants into talking about experiential education, he did not anticipate his first 

interview to immediately go into the idea that theory would be a positive influence for the 

Mountain Resort Management alumni. Mr. Gold primarily discussed theory and 

foundational knowledge learned in the courses that were more lecture based.  He 

attributed this to the fact that he came to the college with experience in the field and that 

he was lacking the theory to back it up. 

  Ms. Yellow. Ms. Yellow mentioned two classroom-based courses, but did not go 

into very much detail regarding their influences on her career other that discussing the 

more experiential attributes of each class. 
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 Ms. Scarlett.  Ms. Scarlett referenced the art class she was required to take as a 

general education unit, as being a part of the education she received at Lyndon State 

College that she still uses.  

 Mr. Red.  While Mr. Red made a positive comment about one classroom-based 

course, he believed most of the courses were not as valuable: 

I definitely took a lot from the risk management class. There were definitely a few 

others that I couldn't remember the name of now that I definitely felt were maybe 

more of a kind of filler to the curriculum. You now just kind of, “Oh I've got to 

show up for this, so I guess I'm going to show up for it.” 

 Mr. Blue.  While Mr. Blue did not make any references toward the current 

curriculum, he made suggestions toward improvements by suggesting the addition of 

more theory-based, business courses, “I think it would have been great if I had taken an 

Intro to Business class or if it had been part of the [mountain resort management] 

curriculum.” 

 Mr. Grey.  In commenting about his overall academic experience at Lyndon State 

College, Mr. Grey pointed out, “The academic courses ranged from Mountain Ops to 

Recreation Management to Risk Management so there was quite a bit of diversity and 

you were able to get knowledge on many different subjects.” 

 Mr. Black. Mr. Black made one comment regarding the non-experiential courses 

he took.  His comment shed some light on the importance of balance in the curriculum,  

There were a lot of management type classes we had to take every semester and I 

felt like that was very valuable. I took a lot of lessons out of that. I apply a lot of 

that in my day to day activities at my job currently. 
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Social Influences 

 Social influences represent significant statements or terms used to describe the 

influence the alumni network, more knowledgeable others, or group learning 

 Mr. Gold. Mr. Gold spoke briefly of the connections he made while in the 

program and credited the previous head of the mountain resort management’s industry-

wide contacts, or what Mr. Gold referred to as a “book of names.” 

 Ms. Pink.  Mr. Pink has an interesting perspective of the program in that she is a 

woman.  Of the original pool of possible participants in this study, 2% were female, 

which is indicative of the program and the industry (McCarthy, 2013).  

Being 17, 18 years old and wanting to follow your dream is awesome and then 

coming into school and seeing that it's all men and then going out to practicum 

and then seeing that it's still a majority of men, it was super intimidating! 

Ms. Pink goes on to attribute the social and networking aspects of the program as a 

catalyst for breaking into a male-dominated industry, “I think the program is really great. 

It gave me the, uh, moral support to stand up try different things I wanted to try. It gave 

me a lot of connections that I wouldn't have had otherwise.” 

 Ms. Yellow.  Ms. Yellow not only discussed the networking attributes of the 

program, but her fellow students:  

There may be thirteen of us in the class that graduated together, but you knew a 

lot about them. Just like, their work style, and kind of what they were good at 

when we'd have a group project for the whole class. 

 Mr. Red.  Mr. Red talked about the networking aspects of the program more than 

anything else.  When asked about his perception of the impact the program has had on his 
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career, he cited, “Meeting some of the people who have been in the industry for a while.”  

He went on to say, “…having the alumni connections…I think have definitely been kind 

of a nice bonus to the program for sure.”  He states, “Everywhere I've worked except 

now…the upper management has been an, uh, LSC graduate.” 

 Mr. Blue.  Mr. Blue also referenced the networking opportunities extended to 

him while, “In practicum and I was doing my internship at [resort name] and just meeting 

people…asking tons of people, ‘How did you get to where you were?’  And that was 

huge for me.” 

 Mr. Brown.  Mr. Brown only made one, passing comment about networking, but 

he credited the program at Lyndon State College for the ability to network. 

 Mr. White.  One of Mr. White’s goals when entering the program was to, “make 

good professional contacts.” 

 Mr. Black.  Mr. Black made more references to networking that any other 

participant in the study.  In his first reference to networking was that as he entered the 

program he wanted, “to make connections and network in the program.”  This is 

interesting foreshadowing.  He later mentions that he utilizes many of the connections he 

made in the program for his career.  His current career is not in the mountain resort 

industry. 

Career Impacts 

 The researcher utilized three additional codes in determining how the participants 

perceived their time in the Mountain Resort Management program influenced their 

careers to date.  The researcher only utilized these codes once per participant to mark the 

comments in the transcripts that best conveys each participant’s view (Table 4.5). The 
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codes are broken down into three possible options; did the Mountain Resort Management 

program have a positive impact, a negative impact, or a neutral impact (neither positive 

nor negative) on the career of the participant? 

Table 4.5 

 

Codes Utilized in Determining a Positive, Negative, or Neutral Impact on the Careers of the 

Participants 

 

POS Positive impact on career 

NEG Negative impact on career 

NEU Neutral Impact on career (neither POS nor NEG) 

 

 Certain themes emerged directly pertaining to each of the research questions.  The 

researcher designed interview questions to build up to the overarching research question: 

What are the lived experiences of the Lyndon State College Mountain Resort 

Management alumni relative to attainment of their career goals?  Of the 12 participants, 

83% stated the Mountain Resort Management program at Lyndon State College had been 

a positive influence on their careers since graduating.   

 Positive.  Of the participants in this study, 83% thought the program had a 

positive impact on their careers. 

 Mr. Gold.  Mr. Gold’s overall impression of the Mountain Resort Management 

program is as a positive influence on his career.  He closed the interview by talking about 

a cooperative learning experience he had: “It was a really cool experience …it’s 

something that I was looking to do, actually was to do some sort of project management – 

build something from the ground up, including the proposals and everything like that.”  

 Ms. Pink. Overall Ms. Pink feels the Mountain Resort Management program has 

had a positive influence on her career to date.  She pointed out that she, “definitely 
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deviated off that original course, I feel, but it helped kind of build up my background I 

think.” 

 Ms. Yellow.  Ms. Yellow felt having a specialized degree has helped her, “just 

having the experience, and being able to walk in and say, ‘I have a degree in this 

industry.”  Although toward the end of the interview, she alludes to the transferability of 

what she learned in college by mentioning, “…all the background in the four years that I 

can apply to whatever position I'm in.” 

 Ms. Scarlet.  While Ms. Scarlett is not in the mountain resort industry, she 

believes she has learned the skills she needs to be successful in life.  She finds herself 

drawing from the “hands-on” field based skills she learned while at Lyndon State 

College. 

 Mr. Red.  When asked how he compares his current lived experiences with what 

he thought he would be doing for a career, Mr. Red said, “this is about where I was 

hoping to be.”  He went on to say, “what has been part of me getting offered jobs is 

having that connection to that school, the degree and that program.” 

 Mr. Green.  On multiple occasions, Mr. Green referred to the fact that his current 

position with his employer is a direct result of his internship, as his internship was with 

the company where he works presently.  He mentioned toward the end of the interview, 

“if it really wasn't just for having the eye-opening experience from going to Lyndon and 

going to the ski resort program, and I’m really not sure what I would be doing right 

now.” 

 Mr. Grey.  When asked to compare his current lived experiences with where with 

what he thought he would be doing at this stage of his career, Mr. Grey said, “Honestly, 



EXPERIENTIAL ED AND THE MRT AT LSC  101 

 

it's kind of right where I, I hoped I'd be in a way.” He went on to reference the practicum 

and his internship when he said,  

I guess I could get a job at a ski resort anywhere I want, but I probably wouldn't 

be in a position I am now. That's probably the one reason I got hired. My boss 

told me it was because I had such a good internship and I had such good previous 

experience at Lyndon, so it had everything to do with it. 

 Mr. Brown.  Mr. Brown referenced his internship as the gateway into the 

industry, but went on to say, “The whole program in general, it just kind of set you up for 

success.”  Earlier in the interview he spoke to the transferability of his skills learned in 

the program, “I realized that my degree had broadcast out to multiple aspects of the 

recreation industry, not just ski resort management.” 

 Mr. White. When asked if he thought the program has helped him attain his career 

goals, Mr. White said the, “program has helped me attain my career goals and looking 

into the future I believe it will continue to do so.”  He continues by saying, “The program 

helped me learn about the ski industry, good and bad.”  

 Ms. Purple.  Ms. Purple believes that she had more knowledge about the 

mountain resort industry than others coming out of college did.  She credited her 

practicum for giving her a more realistic understanding of the mountain resort industry. 

 Negative.  There were no occurrences of any of the participants perceiving the 

Mountain Resort Management program as having negative impacts on their careers. 

 Neutral.  Of the participants in this study, 17% felt the program had neither a 

positive nor a negative impact on their careers. 
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 Mr. Blue.  When the researcher asked Mr. Blue if the Mountain Resort 

Management program had helped him attain his career goals, he mentioned he has not 

reached his career goals yet because he was not the president of a mountain resort, but 

finished by saying. “I think it will in the future.”   

 Mr. Black.  Mr. Black made suggestions to the effect of offering more of a focus 

on the marketing and events side of the business; he thinks that would help more students 

like him who are not interested in the operations side of the business.  However, he 

further stated the practicum and his exposure to networking definitely benefitted him. 

Triangulation 

 While the triangulation of data is not imperative in a hermeneutic 

phenomenology, the researcher believed it would help cement the validity of the study if 

additional information sources were analyzed.  The researcher constructed this study 

around the experiences and perceptions of the alumni of the program, so it is fitting that 

one of other sources of data would be program-related artifacts, such as self-studies, 

course documents, and catalogs.  Artifacts such as these shed light on the pedagogical 

framework of the program and its purpose. 

 The other source of data was conversations with past faculty of the program.  Past 

faculty of the program shed light on the programs history and the inspiration behind its 

design and evolution.  Cathy DeLeo was at the helm of the program from 1976 to 2011, 

when she handed it over to the researcher.  She brought perspective to the study that is 

timely in that she retired at the same time graduates from the earliest end of the spectrum 

of participants would have been graduating.  This is important to the study because she 

shed light on the program and its learning outcomes at that time. 
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 Artifacts.  The Mountain Recreation Management Department at Lyndon State 

College completed its most recent self-study as a part of the College’s report prepared for 

the New England Association of Schools and Colleges (NEASC) reaccreditation visit in 

2010. 

Prior to that, the next most recent self-study the Mountain Recreation Management 

Department compiled was as a separate accreditation self-study report for the Council on 

Accreditation of the National Recreation and Park Association and the American 

Association of Leisure and Recreation in 2001.  At the time, the name of the department 

was the Department of Recreation and Ski Resort Management.   

 One commonality between both reports is that they both mention an experientially 

based program.  In the NEASC report, the committee of authors discusses college’s 

philosophy on education, “Lyndon prides itself emphasizing experientially based 

education” (NEASC Committee, 2010, p. 20).  Later in the document, the NEASC 

Committee discussed Lyndon State College’s history of being an experiential institution, 

“Lyndon’s emphasis on experientially based academic programs extends from its original 

normal activities to its present mix of professional training and liberal arts programs.  If 

anything, the experiential emphasis has increased through the decades” (p. 23).  The 

strategy of the department at the time of the report was to improve the connection 

between the program and the needs of the industry by reaching out to the community.  

“The new group of four faculty have recommitted to the assessment process, have had 

conversations with professionals in the field about appropriate outcomes, and have begun 

to envision ways of integrating outcomes into the course work and experiential learning 

opportunities” (NEASC Committee, 2010, p. 34).  
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 The Mountain Recreation Management Department’s Accreditation Self-Study 

for the Council on Accreditation echoes the sentiment lead by the NEASC Committee.  

As a department, the Department of Recreation Resource and Ski Area Management 

(Mountain Recreation Management) stated, “An expressed component of the 

department’s long range plan is to provide practical learning opportunities” (Zwick, et al, 

2001, p. 28).  Further, they mention the practicum specifically by pointing out the student 

fieldwork at resorts throughout Vermont and New Hampshire (Zwick, et al, 2001).   

 Additionally, Lyndon State College catalogs have consistently beaten the 

experiential drum as well as training students to become a part of the work force (Lyndon 

State College, n.d.).  As a college they boast programs, “Enhanced by an emphasis on 

experiential learning in real-world situations, career counseling, and the acquisition of 

skills critical for success in the workplace” (Lyndon State College, n.d., p. 3).  In the 

Mountain Recreation Management section of the catalog, experiential education is 

prominently displayed through heavy promotion of the practicum and internships.  

[Students] learn about all facets of the mountain resort and how each department 

functions.  As sophomores, students engage in more than 200 hours of field 

experiences at various resorts throughout Vermont and New Hampshire and begin 

applying theories and lessons from their freshman year to real world, field-based 

applications (Lyndon State College, n.d.).   

The course documents supporting the practicum and internships reinforce this 

pedagogical theory (DeLeo, 2009; Doll, 2014, 2015a, 2015b). 

 Former Faculty.  Cathy DeLeo was at the center of the program for 35 years.  In 

that time, she saw multiple iterations of the Mountain Resort Management program. 
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Since its inception, experiential education has been the focus of the program and getting 

the students into the field has been a priority (C. DeLeo, personal communication, August 

5, 2014).  The practicum then was very similar to how it is now in that the students would 

report to resorts and shadow departments. The biggest difference is resorts such as Jay 

Peak and Burke in Vermont were more willing to house students, whereas today lodging 

is not an option (C. DeLeo, personal communication, August 5, 2014).  This is an 

important distinction, because interns staying at resorts would have a very different 

experience than students who do not with respects to immersion. 

Summary 

 This chapter has detailed the process the researcher initiated and followed during 

the course of this study.  Of the 12 participants in the study, seven (58%) are currently 

directly employed in the mountain resort industry, while the remaining participants are in 

hospitality, food and beverage, parks and recreation, the technology industry, and one 

participant is a self-employed entrepreneur.  Eighty-three percent of the participants 

believe the Mountain Resort Management program has had a positive influence on their 

careers, and the remaining 17% believe the program has had a neutral (neither negative 

nor positive) influence on their careers to date.  

 In this chapter, the researcher discussed the purpose of this study as an effort in 

determining the lived experiences of the participants in relation to the research questions.  

The researcher presents the efforts made in the analyzing of data uncovered by this 

hermeneutic phenomenology.  In the next chapter, the researcher will further explore the 

data discovered during this study, present his findings and the implications of those 
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findings, and make suggestions for future research.  The suggestions for future research 

will be derived from questions that arose during this study and the analysis of the data. 
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Chapter 5 - Findings, Conclusions, Implications 

 The purpose of Chapter 5 is to present findings and implications. In this study, 

data was gathered and analyzed regarding if and how Lyndon State College’s Mountain 

Resort Management (MRT) program had influenced the careers of recent alumni. The 

following is presented in this chapter: A summary of the study as a whole; the 

researcher’s history with the phenomenon; the findings using the data introduced in 

Chapter 4; and a succinct summarization of the participant interviews.  Finally, 

implications of the information discovered in this study as well as suggestions for future 

research inspired by questions that arose during the course of this research will be 

offered.  

Purpose of the Program 

 The MRT program at Lyndon State College was developed to educate and train 

students for the mountain resort industry (Lyndon State College, 1972; NEASC 

Committee, 2010; Zwick, et al, 2001).  In a press release offered by the Lyndon State 

College Office of the Coordinator of Campus Activities in 1972, the program was 

unveiled and presented as a collaborative between Lyndon State College and Vermont 

Technical College (Lyndon State College, 1972).  At the time, the program was one of 

six concentrations within the overarching recreation major (Lyndon State College, 1972; 

Zwick, et al, 2010).  Since its inception, the program has implemented experiential 

elements and has been closely networked with the industry it serves (Lyndon State 

College, 1972; NEASC Committee, 2010; Zwick, et al, 2001). 

 The focus of the program has not changed.  That focus, and the mission of 

Lyndon State College, is to prepare students for careers in their desired fields (Lyndon 
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State College, n.d.).  To this day, the program is heavily experiential (Lyndon State 

College, n.d.).  According to the participants of this study, the program’s practicum and 

the internships completed by the students have become the cornerstones for the MRT 

program.  These two attributes of the program have emerged as key influencers on 

alumni careers.  

Coding 

 When coding significant statements in the participant interview transcripts, two 

phases of coding were used.  In the process of initial coding (Bailey, 2007), significant 

statements were highlighted and then coded as structural statements (Creswell, 2007; 

Moustakas, 1994).  These structural statements were defined as how the phenomenon was 

experienced (Creswell, 2007; Moustakas, 1994).   

 Focus coding was introduced as the second phase of coding (Bailey, 2007).  In 

focus coding, the significant statements classified in initial coding were consolidated into 

larger groups (Bailey, 2007).  These larger groups of consolidated statements were 

classified as textural descriptions of what was experienced. In this study, textural 

descriptions were classified as experiential-based influences (EBI), classroom-based 

influences (CBI), or social influences (SOC). 

 Analysis of Codes.    As this study progressed, themes emerged shedding light on 

the alumni’s perceptions of which, if any, elements of the MRT program at Lyndon State 

College were most influential to their careers.  Without being asked to specifically outline 

which facets of the program’s curriculum were most influential toward their careers, 

participants offered the elements of the program they believed were the most impactful 

toward their success after college.  In the process of initial coding, 94 significant 
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statements were drawn out of the interview transcripts.  The five most commonly used or 

referenced words or terms during the initial coding phase of structural descriptions were 

practicum (23), networking(18), internship/co-op(17), experience or hands-on(17), and 

classroom classes(8).  Three of the top four structural descriptions (practicum, 

internship/co-op, and experience or hands-on) were ultimately consolidated into the 

Experienced-Based Influences (EBI) code.  One structural description (networking) was 

classified as Social Influences (SOC).  The remaining and least used structural 

description in the top five (classroom classes) was classified as Classroom-Based 

Influences (CBI) 

 Unlike CBI and SOC, the code EBI applied to statements in every transcript, 

indicating every participant referenced an element of experiential education as being an 

influence.  Of the 94 significant statements the researcher drew from the interview 

transcripts, 65% were classified as EBI, 14% were classified as CBI, and 21% were 

classified as SOC. Only three of the 12 participants did not reference social influences in 

their interviews and four, or one-third, of the participants did not mention any classroom-

based influences. 

 The second most prominent theme in the study was the reference to the alumni 

network and the connections in the field.  Social influence has proven to be a powerful 

element for many of the alumni who participated in the study.  With every year that 

graduates move into the workforce and become successful, this theme may become more 

prominent, as the network will invariably grow. 

 On the opposite end of the spectrum, very little reference was made to other 

influences and courses that do not classify as experiential.   If all references to classroom-
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based influences were combined as one structural description, they would have still been 

the fifth most referenced.  In total, the CBI code only appeared in the transcripts 14 times, 

but it was important to expose this theme to show its presence relative to that of 

experiential influences. 

 The results of the coding of the significant statements drawn from the interview 

transcripts are detailed in Table 5.1. 

Table 5.1 

  

Occurrences of Textural and Structural Statements by Participants Regarding the 

Phenomenon 

 

Code   Textual   #   Structural   # 

EBI 

 

Experience-based 

influences 

 

61 

 
"Experience" or "Hands-on" 

 
17 

   

 

Practicum  

 

23 

   

 

Internship/Co-op  

 

17 

   

 

"Real World"  
4 

CBI 

 

Classroom-based 

Influences 

 

13 

 
General Education Units 

 
2 

   

 

Classroom classes  

 

8 

   

 

"other/filler classes"  

 

1 

   

 

Theory  
2 

SOC 
 

Social influences 
 

20 
 

Group Projects 
 

2 

      
 

Networking 
  18 

 

 Impacts.  Three additional codes were utilized to classify how the participants 

perceived the impact (or influence) the program has had on their careers.  When the 

participants were asked if the MRT program helped them attain their career goals, their 

responses were classified as the following: a positive impact (POS), a negative impact 
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(NEG), or a neutral impact (NEU).  A response that was neither positive nor negative was 

coded as NEU. 

 Of the 12 participants, ten (83%) believed the program had a positive impact on 

their careers and two (17%) responded with neither a positive nor a negative overall 

answer.  The two participants who supplied a neutral response, believed the program had 

not helped them reach their career goals to date, but went on to say they believed the 

program would ultimately be influential in them to reach their careers goals. 

 A summary of the responses from the participant regarding the impacts the 

program has had on their careers is outlined in Table 5.2. 

Table 5.2 

  

Program's Positive, Negative, or Neutral Impacts on Participant Careers. 

 

Codes 
 

Impact on career 
 

Number of 

Participants 

 

POS  

 

Positive Impact on Career  

 

10 

 

NEG  

 

Negative Impact on Career  

 

0 

 

NEU 
  

 

Neutral Impact on career (neither POS nor NEG) 
  2 

 

Summary of the Study 

 As is customary in higher education, numerous accreditation self-studies had been 

conducted since the inception of the program.  The most recent self-study was conducted 

by the faculty of the Lyndon State College in conjunction with the New England 

Association of Schools and Colleges Reaccreditation visit of October 17 to 20, 2010.  

The most recent self-study conducted solely by the Mountain Recreation Management 

(MRT) Department was in 2001, when it was still titled the Department of Recreation 



EXPERIENTIAL ED AND THE MRT AT LSC  112 

 

Resource and Ski Resort Management.  That study was an Accreditation Self-Study for 

the Council of Accreditation, sponsored by the National Park and Recreation Association 

and the American Association for Leisure and Recreation.  While these studies were 

comprehensive, what was lacking in the data was the voice of the students relative to the 

program. 

 The alumni of the Lyndon State College MRT program are at the root of this 

study and make up the participants.  The focus of this research is to understand the lived 

experiences of the participants of this study as they pertain to the relationship between the 

program and their careers.  The mission of any institution of higher education is to ensure 

the success of it students once they graduate and move on, regardless of what is next: a 

post-graduate degree or a career in the workforce. Understanding the influence the 

program has had on the careers of its alumni will benefit Lyndon State College, the 

Mountain Recreation Management Department, the MRT program, as well as future 

students, through curriculum design and the future management of the program.  Moreover, 

the study has shed light on the benefits of experiential learning and networking. 

 The following research questions were crafted to determine the lived experiences 

of the participants.  The overarching research question is as follows: 

 What are the lived experiences of the Lyndon State College Mountain Resort 

Management alumni relative to attainment of their career goals? 

 The two sub-questions are as follows:  

o What do the stories of the alumni tell us about the various pre-service 

educational experiences (especially experiential education) relevant to 

their current work? 
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o What are the factors that have contributed to alumni career fulfillment? 

 The participants of the study were 12 graduates of the Lyndon State College MRT 

program between 2010 and 2014.  Three participants each graduated in 2012, 2013, and 

2014, while two graduated in 2011 and one graduated in 2010.  Of the 12 participants, 

four are female, seven work in the mountain resort industry as it pertains directly to 

skiing and snowboarding, one works in hospitality, one works in the food and beverage 

industry, one works in government parks and recreation, one is employed in the 

technology industry, and the remaining participant is an entrepreneur.   

The Researcher’s Experience with the Phenomenon 

 The researcher is the current head of the MRT program at Lyndon State College.  

His experience dates back to when he was in the mountain resort industry acting as a 

contact for the previous head of the program.  As a contact between the college and the 

resort in which he was employed, the researcher oversaw MRT practicum students and 

interns.  After leaving the mountain resort industry, the researcher became a part-time 

faculty member with the MRT program.  Following the retirement of his predecessor, 

Cathy DeLeo, the researcher became a full-time, tenure track faculty member and has 

since become the chair of the Mountain Recreation Management Department. 

 It is impossible for the researcher to completely remove his own influence from 

the object of study, due to his close affiliation with the MRT program (Creswell, 2007). It 

is because of this fact that a hermeneutic, and not a transcendental, form of 

phenomenology was used as the research methodology.  Van Manen (1990) suggests that 

phenomenological research calls for a way of being in the research. Still, it was 

imperative for the researcher to remain mindful of his affiliation with the phenomenon in 
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order to avoid allowing his closeness with the program to influence his interpretation of 

the data.  This study is based on the participants’ perceptions of the phenomenon and 

their lived experiences.  The researcher was very careful not to interject during interviews 

to avoid leading the conversations in any way. 

Findings 

  The researcher interviewed each of the participants.  An online service transcribed 

the interviews within 24 hours of each interview.  After receiving the transcriptions, each 

was reviewed while listening to the original recordings.  The transcribed interviews were 

then sent to the participants to give them an opportunity to make edits and to add any 

information they thought they may have left out or delete any information they thought 

might have been superfluous or inappropriate.  Of the participants, 58% returned edits.  

 The researcher read each interview again, making note of comments that resulted 

in initial themes.  This was completed in two phases: through initial coding, the 

researcher made notes regarding statements made by the participants that stood out as 

significant (Bailey, 2007).  The interviews were read again and statements separated into 

groups through the process of focused coding (Bailey, 2007).  

 Significant statements were drawn out as structural descriptions of how the 

participants experienced the phenomenon.  The second phase of the coding process 

involved reorganizing those statements into larger groups that would later be coded as 

textural descriptions defining what was experienced relative to the phenomenon. 

Perceptions of Influence 

 Mr. Gold.  Mr. Gold’s overall perception of the program’s influence is positive.  

Unlike many of the other participants, he found the foundational, theory-based courses to 
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be more beneficial due to his experience in the industry prior to entering Lyndon State 

College.  He cited the social, networking affiliation between the program and its faculty 

with the industry as a strong attribute of the program. 

 Ms. Pink.  Ms. Pink believes the field work she experienced while in the program 

best prepared her for her career after graduation.  She believes, as a woman in a 

predominantly male industry, the social aspects of the program increased her confidence 

and self-efficacy.  Ms. Pink believes the program has been a positive influence on her 

career.  

 Ms. Yellow.  Ms. Yellow has found herself directly involved in the snowsports 

elements of the industry, the guest-centric, hospitality elements of the industry, and, most 

recently, in food and beverage.  As a woman who has found herself in many different 

aspects of the tourism industry, Ms. Yellow has found the transferability of the skills 

learned in the program to be the most beneficial.  She referenced the experiential and 

social aspects of the program as being the most influential toward her success. 

 Ms. Scarlet.  As an entrepreneur, Ms. Scarlett is an outlier in this study.  Overall, 

she maintains that the program has been a positive influence.  She referenced her 

preference for more “hands-on” courses, even when stating that the art courses she took 

as part of her general education requirements were a significant influence on her career. 

 Mr. Red.  Mr. Red referenced experiential courses and traditional, classroom 

courses equally, but his reference to “hands-on” courses such as the practicum were more 

positive than his reference to classes that he believed were, “…more of a kind of filler to 

the curriculum.” 
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 Overall, Mr. Red believes the program has been a positive influence on his career.  

He made strong references to the alumni network and how it has been a factor in the 

positions he has held in the field. 

 Mr. Green. Mr. Green’s internship had a direct influence on the current state of 

his career.  The resort where he is currently employed is the same one where his 

internship took place.  He was promoted into his current position when the person who 

served as his internship site supervisor left the resort. Mr. Green took over for his ex-

supervisor.  The program has clearly been a positive influence on Mr. Green’s career. 

 During his interview, Mr. Green made multiple positive comments regarding the 

experiential nature of the program and he made no comments regarding classroom-based 

influences or social influences. 

 Mr. Blue.  Mr. Blue has a neutral opinion of whether the program has had a 

positive or negative influence on his career.  While he points out he has not yet reached 

his ultimate goal in the mountain resort industry, he believes the program will ultimately 

have a positive influence on him attaining his goals once fulfilled.  

 Like Mr. Gold, Mr. Blue had experience in the mountain resort industry before 

entering the program at Lyndon State College, but unlike Mr. Gold, he referenced 

experiential-based influences six times during the course of the interview.  He repeatedly 

referenced the practicum and his internship. 

 Mr. Grey. Mr. Grey admitted to not being a particularly good student prior to 

attending Lyndon State College, but found academic success once he entered college.  He 

liked Lyndon State College due to the “hands-on experience and small classroom sizes.”  
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He made six comments regarding experiential-based influences and, like Mr. Green, he 

made no comments regarding classroom-based or social influences. 

 Mr. Grey believes the program has had a positive influence on his career.  He 

specifically referenced the practicum and his internship as a reason he was hired into his 

current position in the mountain resort industry. 

 Mr. Brown. While Mr. Brown was interested in entering the mountain resort 

industry for reasons other than snowsports.  He had a passion for ziplining before 

entering Lyndon State College and ultimately entered that part of the industry for his 

internship. His internship had the greatest influence on his career immediately after 

graduation.  Like Mr. Green, he was offered a supervisory role with the same resort in 

which he served his internship. 

 Ultimately, Mr. Brown left the mountain resort industry to begin a career with his 

local state parks department, but believes the transferability of the skills he learned in 

college have been a positive influence on his career. 

 Mr. White. The majority of Mr. White’s comments about the program referenced 

the experiential focus, although he stated that one of his major goals was directed more 

toward networking and making contacts.  He appreciated the diversity in the program’s 

curricular offerings, but continuously came back to the program’s focus on an 

experiential pedagogy. 

 Mr. White believes the Mountain Resort Management program has had a positive 

influence on his career. 

 Mr. Black. Along with Mr. Brown, Mr. Black made the most references to 

experiential-based influences in his interview.  He also made more references to social 
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influences, and more comments regarding the practicum than any other participant.  He 

made comments about how the practicum solidified what he wanted to do for a career 

and, just as important, what he did not want to do for a living. 

 Currently Mr. Black is not in the mountain resort industry, but he would 

ultimately like to get back into it.  Like Mr. Blue, he was neutral in his response to how 

the program has influenced his career, because he has yet to meet his career goals. 

 Ms. Purple. Ms.  Purple references the fact that she is a “hands-on learner.” She 

talked about how the experiential nature of the program has been a positive influence on 

her career.  She learned, through the practicum, that the mountain resort industry was 

going to be hard work and the practicum prepared her for real life.  She, like Mr. Green 

and Mr. Brown, went directly from her internship into a full-time position in the 

mountain resort industry at her internship location. 

Discussion  

Overarching Research Question  

 What are the lived experiences of the Lyndon State College Mountain Resort 

Management alumni relative to attainment of their career goals?   

 Based on the overwhelming responses of the study, the researcher has concluded 

that the Mountain Resort Management program at Lyndon State College has had a 

positive influence of the careers of its alumni.  Even the participants whose responses 

were coded neither positive nor negative indicated that when they eventually reach their 

career goals and looking back on the LSC program they believe it will have had a 

positive influence. 
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 The lived experiences of the participants are unanimously that of positive career 

movement.  Each of the participants indicated they are happy with their careers to date, 

regardless of whether their work is directly affiliated with the mountain resort industry.  

The responses varied when the participants were asked: How do you compare your 

current lived experiences with what you thought you would be doing for a career?  Some, 

like Mr. Green, were somewhat surprised by where they currently are in their careers, 

stating, “I certainly didn't see myself organizing these large scales of shows and 

festivals.”  Mr. Red, on the other hand, is exactly where he thought he would be. “At this 

point kind of as far as my timeline goes, this is about where I was hoping to be.”  Finally, 

Ms. Purple believes she is doing better than she thought she would at this stage of her 

career. “Honestly, at this rate I think I'm doing better than what I thought I would be 

doing.” 

 Participants whose repsonses were classified as neutral regarding whether the 

program helped them attain their career goals indicated they are happy with where they 

are currently, but have not attained their ultimate goals.  Neither of them are where they 

thought they would be.  Mr. Blue always believed he would be in mountain operations, 

but he is in sales; and Mr. Black is in the technology industry.  Mr. Blue does not believe 

he would be where he is without the network that has been built around the program and 

Mr. Black utilizes the network quite often for his current job. 

Sub-question 1 

 What do the stories of the alumni tell us about the various pre-service educational 

experiences (especially experiential education) relevant to their current work?   
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 Reviewing the results of the compiled data, the participants referenced 

experiential influences extensively in their interviews.  Practicum was referenced in 

participant statements a total of 23 times by 11 of the participants, and internships and 

cooperative education (Co-op) were referenced 17 times by 10 of the participants. 

Regarding the 10 participants who believe the program has had a positive influence on 

their careers, every one of them referenced the practicum, their internships, or 

cooperative education opportunities.  Mr. White said, “Practicum classes gave us hands 

on experience at world-class resorts in Vermont and New Hampshire.” Mr. Brown 

credited the program’s internships as one of the reasons he selected Lyndon State College 

in the first place, and then went to on to continue commenting on the benefits, “having 

that transition where you actually got credits for an internship to complete college.” 

 Pedagogical elements that were not as significant among the sample of alumni 

participating in this study were general education units (GEUs), “other/filler classes,” and 

the concept of theory as a foundation.  These classifications were only mentioned a few 

times, but earned classifications due to their presence in significant statements that would 

group them into classroom-based influences (CBI). 

Sub-question 2 

 What are the factors that have contributed to alumni career fulfillment?   

 The two key factors that have contributed to the careers of the participants to date 

are experiential education and networking.  Specifically, the practicum and internships 

have emerged as the most influential elements of the MRT program alumni.  The 

practicum and internship courses are inherently experiential and both are heavily 

saturated with networking opportunities. 
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 The practicum is a two part, field-based course that places students in real world 

situations with managers from the industry.  This course is essentially set up as two 

courses: one in the fall semester, the other in the spring semester. The course goals 

include, but are not limited to the following, which were taken directly from the fall 

semester syllabus (Appendix E): 

 To learn about fall mountain operations at various ski resorts in New England; 

 To identify personal leadership traits and talents and models for leading; 

 To provide an opportunity to apply theory to practice; 

 To explore career possibilities in the industry; 

 To acquaint the student with managers and other professionals in the field; 

 To attend professional meetings, observe professionals at work; 

 To gain an understanding of the trade from meeting with suppliers; 

 To develop well-disciplined attitudes concerning work habits, team responsibility 

and professional ethics; 

 To produce an experiential resume of resort-related skills, knowledge and 

appreciation; and  

 To secure spring practicum rotations through an interview process with potential 

supervisors (Doll, 2014) 

The expressed purpose of the spring semester practicum is as follows (Appendix F): 

The purpose of the course is to provide opportunities for hands-on experiences in 

such resort operations as: special events and marketing lift operations and 

maintenance, customer service, ski/snowboard patrol, terrain park, ski 

school/learning center, hotel operations, snowmaking, grooming, rental shop. In 
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addition to gaining practical knowledge about resort operations, students should 

develop critical thinking skills through observation, reflection and analysis, and 

increase their personal understanding of the resort industry trends, challenges and 

career possibilities. Students help design their own learning goals in a practicum 

competency manual and will be given opportunities to specialize in areas of their 

choosing (Doll, 2015a). 

Implications 

  The importance of examining the lived experiences of the participants of this 

study reaches beyond validating the benefits of experiential education and networking to 

the alumni of a specific program.  The continued development and delivery of a strong, 

experience-based curriculum, and the ongoing involvement of its alumni as part of the 

network in the field, may be paramount to the ongoing success of graduates of any 

program.   

 The alumni who participated in this study made clear that their post-graduation 

careers were heavily influenced by the presence of the hands-on work in the field as well 

as the ongoing interactions between the department faculty and the professionals in the 

field.  Additionally, the maintenance of the relationships between the faculty and the 

program’s alumni has played a strong part in the success of the alumni in their careers.  

The faculty’s relationship with alumni creates opportunities for current alumni and future 

alumni alike.  

 These factors are translatable to a myriad of student populations of varying 

concentrations.  This study shows that an experiential, hands-on approach to pedagogy 

solidifies students’ understandings of what will be expected of them as they enter the 
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workforce.  All industries have expectations of their professionals, so these elements are 

clearly translatable.  In a similar vein, the faculty’s ability to create opportunities for their 

students through ongoing networking is essential for any program, regardless of its 

discipline.   

 As for the current and future students of the MRT program, this study sheds light 

on where the focus of curricular development should lie.  The fortification of current 

experiential approaches and the development of experiential pedagogy in courses lacking 

a more hands-on approach should be strongly considered.  Artifacts such as catalogs and 

accreditation self-studies reveal the college and the department’s pride in the delivery of 

experiential education, yet the participants’ stories revealed there are still some voids in 

the overall delivery of a predominantly hands-on, field-based approach. 

Application of Lessons from the Research: Personal Development Training 

 As the current head of the MRT program and the chair of the Mountain 

Recreation Management Department, the researcher looks at the inconsistent delivery of 

experiential education as an opportunity to formalize a more unified initiative in order to 

create a culture of experiential education across campus.  The participants in this study 

scarcely referenced the courses that do not represent elements of experiential education.  

The researcher believes the non-experiential-based courses were referenced less because 

of the alumni’s belief that they were less impactful on their careers.  Additionally, many 

of the students voiced their beliefs that courses better suited to their needs, and focused 

more on their individual goals, would be more impactful toward their the attainment of 

their career goals. The researcher believes faculty development with a focus on 

implementing or improving experiential learning based on the students’ interests and 
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needs would inspire added experiential activities both in the classroom and in the field. 

An element of self-design by the students will give them ownership of their education 

and translate into a more valuable experience for all.  The first step to this process would 

be initiating a draft design guide to delivery.  While the implementation of a uniform 

experiential programming guide will create continuity in the program, the autonomy the 

faculty has in their curriculum development needs to be respected. It is hoped that the 

faculty will see the guide as a draft and conversations about the need to integrate more 

experiential activities will begin campus-wide. 

 Based on Kolb’s (1984) Experiential Learning Theory (ELT), a guide that 

encompasses the experiential aspects of program design was developed, while allowing 

for flexibility in meeting the academic and social needs of the students.  The template 

follows Kolb’s Learning Cycle (1984) and focuses the curriculum on the process, rather 

than the outcome. 

 In Kolb’s model, the student learns in four stages: first, concrete experience; 

second, observations and reflections; third, formation of abstract concepts and 

generalizations; and finally, testing of implications of concepts in new situations (Kolb, 

1984).  The new guide reflects this process, assigning responsibility for each step to 

either the student or the instructor.  The assignment of learning responsibilities in the first 

step is reflected in Figure 5.1. 
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Figure 5.1. The Guide – Step 1. Adapted from Experiential Learning: Experience as the 

Source of Learning and Development (p. 21) Kolb, D. A, 1984, Upper Saddle River, NJ: 

Prentice Hall. 

 In this model, the instructor is responsible for initiating the cycle by introducing 

the experience and leading the reflection.  The student is responsible for the abstract 

conceptualization, or learning from the experience, and using what they learned through 

active experimentation (Kolb, 1984).  Where the change occurs is in the second cycle; the 

student is responsible for the entire process.   

 The student becomes the teacher and uses what he or she learned about the 

process to teach others.  The student begins by selecting a topic that is of most interest to 

him or her and facilitates a class, leading his or her fellow students through the concept.  

This student assumes the role of instructor and benefits from the process of initiating the 

experience, leading the reflection, assessing what the students have learned from the 

lesson, and allowing for experimentation with the concept.  The second step of this 

process is reflected in Figure 5.2. 
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Figure 5.2. The Guide – Step 2. Adapted from Experiential Learning: Experience as the 

Source of Learning and Development (p. 21) Kolb, D. A, 1984, Upper Saddle River, NJ: 

Prentice Hall. 

Expanded Networking 

 The researcher faced considerable challenges when attempting to connect with the 

alumni of his program for this study.  Contact information supplied to the researcher was 

outdated and often incomplete.  Through this study, the researcher came to the conclusion 

participants held great value in networking with alumni and professionals in the field.  

Networking emerged as a key benefit to the attainment of career goals.  Establishing a 

more comprehensive mode of tracking the alumni network by department, and 

maintaining relationships with professionals in the field would be beneficial, not only to 

the students of the Mountain Resort Management program, but to students of Lyndon 

State College regardless of their major.  The researcher believes that if the individual 

departments maintained alumni lists and not through a central, administrative office, 

there would be added efficiency in alumni communication.   

 Other than addressing the needs of the Alumni Office, the departments of Lyndon 

State College should be more involved with maintaining alumni contacts for two, more 
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pedagogical reasons: implementing experiential education in the field, and having 

contacts in the field that allow for current students to network and secure internships.  

Maintaining a list of alumni in the field will be a valuable resource for implementing 

experiential learning opportunities by giving the instructor the contacts needed to arrange 

for site visits, shadowing opportunities, etc.  A list of alumni and their current positions 

will allow for more efficient networking and intern placement at site locations which 

might otherwise be difficult to establish inside contacts.  This study has shown the alumni 

find great value in the program, so it is assumed that giving them an opportunity to assist 

in the success of their future fellow alumni would be a welcome proposition. 

  This research also exposed the fact that while the majority of the Mountain Resort 

Management alumni pursue careers in the mountain resort industry, not all of them do.  

This result has led to the realization that networking would be even more robust if other 

departments within Lyndon State College maintained similar lists involving their alumni.  

The sharing of alumni information between departments would be a valuable tool in 

assisting interns from other departments as needed. 

Suggestions for Future Research 

  As the researcher conducted interviews and embarked on multiple reviews of the 

interview transcripts, opportunities for future research emerged.  This research enhanced 

the researcher’s understanding of the most influential aspects of the program on its 

alumni, but questions arose that are important to explore.  The stories of the individual 

participants left the researcher curious as to how an experientially based curriculum 

benefits students in deeper ways. 
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 In the stories of multiple participants, the researcher heard hints to the benefits of 

experiential education as a source of confidence in students.  These participants admitted 

to not being particularly high performing students prior to entering Lyndon State College.  

Upon entering the college, some saw that as their grades improve, so did their self-

confidence.  These revelations left the researcher wondering about the relationship 

between experiential education and self-efficacy in otherwise low-performing college 

students.  The researcher suggests that exploring the relationship between experiential 

education and the development of self-efficacy in low performing college students would 

be of great benefit to the field of education. 

 In a similar vein, the same participants also commented on their considerable 

interest in the topic of mountain resort management.  Given this information, the 

researcher was left wondering how much interest in the topic of study transforms the 

otherwise low-performing student into one who enjoys a higher GPA.  A second 

suggestion for future research is based on the exploration of the relationship between 

subject interest and increased academic performance. 

 Finally, the researcher believes there is benefit to understanding the relationship 

to subject interest and persistence.  Many of the students in the Mountain Resort 

Management program display an increased drive to complete tasks they are passionate 

about.  A third suggestion for future research is to explore the relationship between 

interest and persistence across academic concentrations. 

Summary 

  The purpose of this hermeneutic phenomenological study was to examine the 

lived experiences of the alumni of the Mountain Resort Management program at Lyndon 
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State College and to determine the influence the program has had on their careers.  The 

stories of the participants were consolidated to create a collective story where an 

overarching theme emerged informing the researcher how the program influences the 

careers of all of its alumni. 

 Experiential offerings emerged as key attributes to the program.  Every participant 

referenced experiential education in some form and 100% of the participants spoke 

favorably of such elements in the curriculum.  No other theme emerged as 100% positive.  

While the second highest coded structural description of how the phenomenon was 

experienced was networking, the syllabi of both the fall and spring semester practica 

indicate networking as an element of the experiential course offering. 

 A majority of the participants believed the Mountain Resort Management 

program has had a positive impact on their careers. Of the participants, 83% believe the 

programs had a positive influence on their careers.  While the remaining 17% did not say 

they believe the program has had a positive influence on their career, they would not 

commit to say the program was a negative influence either.  Their responses were more 

neutral in nature, claiming they have yet to reach their career goals. 

 The researcher concludes the Mountain Resort Management program at Lyndon 

State College has a positive influence on the careers of it alumni.  The strongest attributes 

of the program are clearly the practicum, the internships, and cooperative learning 

opportunities, and networking among the program’s faculty, industry leaders and the 

alumni network. Furthermore, the researcher believes the practicum, internships, and 

cooperative education opportunities make up field-based experiential courses, leaving 
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such courses as the most influential elements of any Mountain Resort Management 

student’s academic career at Lyndon State College. 
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Appendix A 

 

 

Participation Letter 

 

 

 

Hello alumni name, 

 

I am writing you to inquire if you would be interested in participating in a study I am 

conducting as part of my doctoral candidacy.  I am conducting research for my 

dissertation on the influence the curriculum of the Ski Area and Snowsport 

Management/Mountain Resort Management (MRT) program has had on your career.  

 

My hope is to conduct 60-90 minute interviews with twelve alumni of the MRT.  No more 

than one week after the interview you will have the opportunity to review my notes and 

determine if I captured what you truly meant in your responses and offer any edits you 

feel may be appropriate. 

 

The interview will cover the following: 

 

1. Discuss your life prior to entering the MRT  

2. What are you doing now? 

3. Finally, we will tie the previous two interviews together through reflection  
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The participants being asked to participate are members of the Lyndon State College 

classes of 2011-2015, including the graduating class of December 2010.  

 

Please feel free to respond with your intentions to participate using the following contact 

information: 

 

Email:  sdoll@plymouth.edu 

Cell:  603.991.7842 

 

Thank you for consideration in being a part of this study. 

 

 

 

Sean Doll 

Plymouth State University Doctoral Candidate 
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Appendix B 

CONSENT FORM  

 

INVESTIGATOR(S) NAME:   Sean Doll, Doctoral Candidate 

STUDY TITLE:  Experiential Education and the Mountain Resort Management Program 

 

PURPOSE OF THE STUDY 

The purpose of this research study is to study the perceptions of the alumni of the ski area 

and snowsports management/Mountain Resort Management program at Lyndon State 

College regarding the curriculum and its influence of their careers. 

 

I am being asked to be a participant in the study because I graduated from Lyndon State 

College in the last 4 years. 

 

DESCRIPTION OF THE STUDY 

The design of this will be to conduct recorded interviews themed in the following 

manner:  

1. In the first part of the interview the researcher will put the subject matter in 

context by asking about the participant’s life prior to entering the MRT 

2. In the second part of the interview the researcher will delve into what the 

participant is doing now 

3. Finally the researcher will tie the previous two parts of the interview together 

by leading a reflection 

 

After each interview, the researcher will take notes summarizing the conversations and 

send the notes to the participants for review to make sure the participants comments have 

been represented accurately. 

The amount of time required to participate in the study is 60-90 minutes per interview.  

There may be added time for follow-up interviews and/or correspondence. 

 

There will be no known costs attributed to this study expected of the participant. 

 

RISKS AND DISCOMFORTS  

As a participant in this study, I may experience no known risks or discomfort. 
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BENEFITS  

There may be no direct benefits of participating in this study; however, the knowledge 

received may be of value to Lyndon State College, the Mountain Recreation Management 

Department, The Mountain Resort Management program, and future students. Any or all 

mentioned entities could benefit through curriculum design, program management, etc. 

 

ALTERNATIVE PROCEDURES 

There are no alternative to participating in this is study.  Interviews will be the only source 

of data collection involving participants.  

 

CONFIDENTIALITY 

All documents and information pertaining to this research study will be kept confidential in 

accordance with all applicable federal, state, and local laws and regulations. I understand 

that data generated by the study may be reviewed by Plymouth State University's 

Institutional Review Board, which is the committee responsible for ensuring my welfare and 

rights as a research participant, to assure proper conduct of the study and compliance with 

university regulations.  If any presentations or publication result from this research, I will 

not be identified by name.   

 

The information collected during my participation in this study will be kept for 3 years. 

 

My confidentiality will be also protected by through an agreed upon pseudonym. 

 

.TERMINATION OF PARTICIPATION  

I may choose to withdraw from this study at any time and for any reason. If I choose to drop 

out of the study, I will contact the investigator and my research records will be destroyed.  

 

The researcher may terminate the participation of the subject if communication becomes 

to difficult and feasibility is diminished. 

 

COMPENSATION 

I will not receive payment for being in this study. Participation in this study is strictly 

voluntary. There will be no cost to me for participating in this research. 
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QUESTIONS  

All of my questions have been answered to my satisfaction and if I have further questions 

about this study, I may contact Sean Doll at sdoll@plymouth.edu. If I have any questions 

about the rights of research participants, I may call the Chairperson of the Plymouth State 

University’s Institutional Review Board at 603-535-3193 (Valid until May 18, 2012). 

 

VOLUNTARY PARTICIPATION 

I understand that my participation in this study is entirely voluntary, and that refusal to 

participate will involve no penalty or loss of benefits to me.  I am free to withdraw or refuse 

consent, or to discontinue my participation in this study at any time without penalty or 

consequence.  

 

I voluntarily give my consent to participate in this research study.  I understand that I will be 

given a copy of this consent form. 

 

Signatures: 

       

Participant’s Name (Print)    

    

             

Participant’s Signature        Date 

 

I, the undersigned, certify that to the best of my knowledge, the subject signing this consent 

form has had the study fully and carefully explained by me and have been given an 

opportunity to ask any questions regarding the nature, risks, and benefits of participation in 

this research study.  

 

Sean Doll      

Investigator’s Name (Print)   

      

             

Investigator’s Signature        Date 
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Plymouth State University’s IRB has approved the solicitation of participants for the study 

until Leave blank, date will be one year from IRB approval. 
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Appendix C 

Interview Questions 

 

In the first part of the interview the researcher will put the subject matter in context by 

asking about the participant’s life prior to entering the Ski Area Management/Ski and 

Snowsport Management/Mountain Resort Management Program (MRT). 

7. How did you come to be a part of the Mountain Resort Management program at 

Lyndon State College in the first place?  

8. What were your experiences leading up to entering the Mountain Resort 

Management program? 

9. What lead to your wanting to be in the program?  

10. What were your goals? What did you hope to attain through the program? 

 

In the second part of the interview the researcher will delve into what the participant is 

doing now. 

1. What are your current lived experiences? 

2. What are you currently doing for a living? 

3. What has been the timeline of your career to date? 

 

Finally the researcher will tie the previous two parts of the interview together by leading 

a reflection. 

1. Looking back, what is your perception of your academic experience during your 

time in the program at Lyndon State College? 

2. How do you compare your current lived experiences with what you thought you 

would be doing for a career?  

3. What is your perception of the impact the program had on your career? 

4. Did the Mountain Resort Management program help you attain your career goals? 

a. Yes: In your experience, what would you say contributed to you reaching 

your career goals? 

b. No: In your opinion, what could the program have done different to help 

you reach your career goals?  
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Appendix D 

Blank Interview Sheet 

Participant:  

Day/Date/Time:  

Communication:   

Location:  

Conditions:  

Participant demeanor:  

 

SD How did you come to be a part of the Mountain Resort Management program at 

Lyndon State College in the first place?  

  

SD What were your experiences leading up to entering the Mountain Resort 

Management program? 

  

SD What lead to your wanting to be in the program?  

  

SD What were your goals? What did you hope to attain through the program? 

  

SD What are your current lived experiences? 

  

SD What are you currently doing for a living? 

  

SD What has been the timeline of your career to date? 

  

SD Looking back, what is your perception of your academic experience during your 

time in the program at Lyndon State College? 

  

SD How do you compare your current lived experiences with what you thought you 

would be doing for a career?  
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SD What is your perception of the impact the program had on your career? 

  

 Did the Mountain Resort Management program help you attain your career goals? 

  

 Yes: In your experience, what would you say contributed to you reaching your 

career goals? 

No: In your opinion, what could the program have done different to help you reach 

your career goals? 
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Appendix E 

Fall Semester Practicum Syllabus 

 

Appendix E 

 

 

 
Course:   

 
 

MRM 2841 

Mountain Resort Management I 
Fall Semester 

 
Instructor:  

 
Sean Doll   
 
email:    sean.doll@lyndonstate.edu 
phone:   802.626.6475 
office hours:   by appointment only due to a heavy off-campus schedule  

Materials:   

 
SAM magazine  (questions about student rate may be directed to Lise James: 
lise@saminfo.com www.saminfo.com) ; resort related media links; Assigned 
readings 
 
Course Overview: 

 
This course provides students with resort industry-related field experiences and 
applied projects related to contemporary professional issues.  It provides 
opportunities to develop new or improved knowledge and skills, explore career 
paths, and qualify for spring semester rotations at selected resorts.  Designed to 
fit into the regular academic schedule for fall semester, it is part of a two-
semester practicum required of all Mountain Resort Management majors.  
Mountain Resort Management I is a most unique opportunity for students to 
compare and contrast the many different operations and managers with whom 
students interact.  Consider this opportunity your privilege to serve an exciting 
industry and learn about current trends, challenges and job/internship 
opportunities.   
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Course Goals: 

 

 To develop personal philosophies and knowledge about professional 
issues and trends, including historical perspectives, technology, service 
benchmarks, safe practices, and environmental/economic sustainability  

 To learn about fall mountain operations at various ski resorts in New 
England  

 To identify personal leadership traits and talents and models for leading 

 To provide an opportunity to apply theory to practice  

 To explore career possibilities in the industry  

 To acquaint the student with managers and other professionals in the field 

 To attend professional meetings, observe professionals at work  

 To gain an understanding of the trade from meeting with suppliers  

 To develop well-disciplined attitudes concerning work habits, team 
responsibility and professional ethics 

 To produce an experiential resume of resort-related skills, knowledge and 
appreciation 

 To secure spring practicum rotations through an interview process with 
potential supervisors 
 

Course Expectations: 

 

 Students meet as scheduled on Tuesdays and Thursdays, showing up for 
class (i.e. work) on time and ready for duties as assigned (meaning on-hill 
work, or inside tasks).  Check departure times for field visits posted via 
email. Generally, off campus visits are scheduled to return by 5-5:30pm.  

 There is a TWO CUT MAXIMUM.  Upon the third absence students are 
out of the course – dismissed.  Please inform the course instructor (in 
advance when possible) about classes missed.  The van leaves promptly 
at times specified. 

 Standard equipment for field trips in this course includes a pack with 
raingear, extra dry socks, wool cap, layers of warm clothing (hardy work 
clothes, including work gloves) and sturdy boots.  In addition, a notebook 
and pen, personal medication, water bottle and lunch are needed for each 
trip, unless noted otherwise.    

 Collaboration means active participants working together, asking 
questions, solving problems and supporting one another's need for 
security and self-discovery.  Responsibility for each other's success in 
learning and achieving course goals depends on an awareness and 
concern for each others' competence, comfort-level and safety in the 
many and varied situations encountered during the practicum. 

 The critical expectation for students is attitude - a willing-to-learn, willing-
to-try attitude. 

 Demonstrate professional pride in every task, no matter how small or 
great. 
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 Arrive in clean, professional work attire, in keeping with the standards of 
the resort worksite. 

 Treat peers and supervisors with respect; professional individual 
behaviors reflect upon the entire group and the program.  Unprofessional 
actions or behaviors will not be tolerated; use of illegal substances 
constitute grounds for course expulsion and/or disciplinary action. 

 Participation in employee training at local areas is mandatory. 

 ALL WORK WILL BE ON TIME. ALL LATE WORK WILL BE 
PENALIZED ONE LETTER GRADE (10 POINTS) PER DAY. 

 
Evaluation: 

 
Grading: 
 
A = Performance excellence: outstanding attitude, attention to detail and quality, 
prepared for all jobs, asks insightful questions, supports peer learning and 
development, great collaborator, exceeds expectations, leads when needed, 
submits well-documented written  and oral reports, actions demonstrate good 
work ethic 
B = Good, strong performer and participant:  very good attitude, consistent 
attention to detail, asks good questions, considerate of peers, cooperative with 
group and supervisors, submits thoughtful and documented reports and 
presentation and submits informative and reflective journals 
C= Participates with good attention to quality; willing to assist when asked , 
submits well written and documented final presentation, and submits adequate 
journals 
 
20% Participation:    
 
This grade is based on performance, i.e. active participation with positive  
attitude, concern for safety of self and group, leads/collaborates in tasks; 
demonstrates courtesy and respect at all times; arrives on-time (or early) and 
prepared.    
 
15% Personal Blog (online):  
 
Due weekly, blogging ( http://www.blogger.com ) is an important way to 
organizing thoughts, explore ideas, and assess practicum learning.  This meant 
to be an open forum, so grammar and spelling will NOT be graded, but please be 
careful about typos; include: 
 

 what you did 

 what you learned 

 how you feel about your experiences to date 
 
Here are some helpful links: 
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 Creating and editing pages 

 Publishing a blog post 

 Adding YouTube video 

 Posting from your phone 
 
*You will take out of blogging what you put into it. Podcasts, video, relevant links, 
etc. are all welcome. Have fun, but don’t forget BLOGGING IS A 
REQUIREMENT OF THIS COURSE. 
 
45% Research Activities: 

 

Competitive Intel 
Topic: 

Note Due Date: 

Snowsport periodical 
review (e.g. NSAA, 

SAM, etc.)  
(5 pts) 

Analyze content 
cover to cover; note 

ads, authors and 
message 

Sept 4 

Resort 
Operations/Innovations 

(10 pts) 

What is new in the 
operations aspect of 
resort management? 

Sept 23 

The 
collective, 

final grade on 
these four 

papers will be 
an average 
grade of all 

four 

Sustainability 
(10 pts) 

What are we doing 
in the Mountain 
Resort Industry? 

What can we learn 
from outside of the 
Mountain Resort 

Industry? 

Oct 23 

Service and Services; 
what is new and 

different? (10 pts) 

Guest Service 
theory, training and 

benchmarks 
Nov 4 

Market Analysis  
(10 pts) 

Industry perspective 
from NSAA, SIA, 
SAM and other 
outside experts; 

compare years over 
multiple decades; 

compare to the rest 
of the recreation 

industry 

Nov 20 

Special Project  Dec 11 

ALL WORK WILL BE ON TIME. ALL LATE WORK WILL BE 
PENALIZED ONE LETTER GRADE (10 POINTS) PER DAY. 

 
20% Special Projects: 

 

https://www.facebook.com/groups/675283239164144/permalink/701208406571627/
https://www.youtube.com/watch?v=wX4KSiQbVW4&list=TL1vRgs1CEMaU
https://www.youtube.com/watch?v=TwQPsWDKdIA&list=TLccgpFEA2qeM
https://www.youtube.com/watch?v=hSa3a56G3-g&list=TLoi1Or8hokDw
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Team work on the following themes should demonstrate critical thinking with an 
ability to gather accurate information from multiple sources, clear and precise 
written and oral communication skills and an understanding of varied industry 
perspectives.  Each theme must include an outline for the group and individual 
tasks required to complete the project, along with deadlines for action steps and 
who completes them.  The project reports begin with an Introduction describing 
the project aim and outcomes, a historical overview of the topic, examples of best 
practices, an analysis from each individual with conclusions on how the 
information has influenced their understanding of and passion for the industry.  
An evaluation of all team members’ performances will be conducted by group 
members, and shared anonymously.  
 
Final Presentations will be based on a retrospective of how the “departments” 
worked together toward the common goal of “running” the ski area. 

 
1. Trails/Maintenance  
2. Sustainability 
3. Events    
4. Marketing  

 
Cut policy: 

 
TWO CUT MAXIMUM; a third absence constitutes dismissal from the course.  
Because resort supervisors plan for a certain number in their work crew, it is 
important to inform the instructor as early as possible when you know you cannot 
participate.   

 
Students with disabilities who request accommodations must provide a 

certification letter within the first two weeks of class.  Mary Etter, Learning 
Specialist, in the Academic Support office (beside library) can assist with the 

appropriate letter. 
 

-This syllabus is subject to change with notice- 
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Appendix F 

Spring Semester Practicum Syllabus 

 

Appendix F 

 
 
 
 
 
 
 

MRM 2842 

Ski Resort Practicum 
(Spring semester) 

4 credits 

 
Instructor:  

 
Sean Doll   
e: sean.doll@lyndonstate.edu 
p: 802.626.6475 
office hours: T/W/Th 12:30-1:30pm; others by appointment  
 
On-Site Supervisors:   

 
AJ Seibel, Burke Mt, aseibel@skiburke.com 
James Noyes, Bretton Woods, jnoyes@omnihotels.com 
Luke Sussdorff, Jay Peak, lsussdorff@jaypeakresort.com 
Josh Klevans, Stowe Mountain Resort, jklevans@stowe.com 
 
Overview: 

 
This is the second part of a two-semester course which involves hours related to 
various operations at Bretton Woods, Burke Mountain, Jay Peak, and Stowe 
Mountain Resorts.  Students are expected to arrange a Tuesday/Thursday 
academic schedule with their advisors in order to accommodate a 
Friday/Saturday practicum schedule.  Students will be assigned a rotation of 
assignments, departing Friday and Saturday in time to be on site as designated.   
 
Purpose:  

 
The purpose of the course is to provide opportunities for hands-on experiences in 
such resort operations as:  special events and marketing lift operations and 
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maintenance, customer service, ski/snowboard patrol, terrain park, ski 
school/learning center, hotel operations, snowmaking, grooming, rental shop.  In 
addition to gaining practical knowledge about resort operations, students should 
develop critical thinking skills through observation, reflection and analysis, and 
increase their personal understanding of the resort industry trends, challenges 
and career possibilities.  Students help design their own learning goals in a 
practicum competency manual and will be given opportunities to specialize in 
areas of their choosing. 
 
Assumptions and Expectations: 

 
As Practicum students you have a unique role and opportunity.  You have the 
challenge to prove yourselves as hard workers, who are reliable, honest, 
dependable, and passionate about serving the mountain resort industry. 
 

As students of the Lyndon State College Mountain Recreation Management 
program sophomore practicum:  We hope to gain exposure to and 
appreciation for various aspects of ski area operations.  Through active 
participation and observation, we plan to demonstrate a strong work ethic, 
competency in individually specific areas and a passion for the industry.  In 
essence, we plan on expanding and demonstrating vital skills that will 
prepare us as future leaders of the ski industry. 

 
As students and staff members, you are expected to: 
 

 read the Resort Employee Manuals; 

 abide by employee rules and codes of conduct; 

 dress with pride, suited for indoor tasks and extreme outdoor conditions; 

 be familiar with the mountain layout and all facilities; 

 be at work on time (meaning ten minutes early); 

 complete minimum 180 work hours; 

 have a "ready to learn, ready to serve" attitude; 

 be active in your own learning by fully participating in each task assigned; 

 document learning in practicum blog’s   

 discuss job functions with supervisors; 

 seek opportunities to increase your knowledge and understanding of 
mountain operations and guest services 

 
Required Resources:   

 

 Resort Employee Handbooks  

 Ski Area Management magazine   www.saminfo.com  

 Moodle course content – includes important safety information and resort-
related docs 

 Blogger.com 
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Requirements:   

 
Upon successful completion of the course, students will demonstrate: 
 

FULL participation in the practicum experiences as noted on the weekly 
schedule  

 arrive on time - 10 min early; 

 No more than 2 days absent 
 
Knowledge, Skills and Appreciation gained in 

 All blog entries by MIDNIGHT each Sunday 

 Final report and presentation to resort managers on work and learning, 
and special projects 

 
Days and Dates 

 
Practicum days - Friday/Saturday 
 
First Rotation - 1/23-2/20 
Second Rotation - 3/6-4/3 
   
Final Presentation/debrief – Date, Time, and Location TBA 
 
Evaluation and Grading criteria:   

 
Participation/performance (40%):  
 
Participation requires more than just showing up; it requires involvement.  
Sometimes this means simply observing and thinking; sometimes it means 
actually doing special projects.  Resort staff may evaluate practicum students 
using their company form, and/or on such criteria as:  1) performance, 2) attitude, 
3) appearance and 4) rapport with staff and guests/users 
A = consistently positive attitude; motivation and initiative at very high standard; 
weekly journals/comps detailed, thoughtful, received by deadline, and overall 
performance ratings from supervisors are above 90% ; appearance clean in 
keeping with resort standard; no cuts  
B = consistently positive attitude; motivation and initiative at a high standard; 
weekly journals/comps detailed, thoughtful, received by deadline, and overall 
performance ratings from supervisors and competencies documented above 
80%; no more than one cut 
C = cooperative attitude; weekly journals/comps received by deadline, and 
overall performance ratings from supervisors and competencies documented are 
above 70%; no more than two cuts 
D = needs to re-consider the resort industry as a career; supervisor/instructor 
ratings below 70% 
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TWO CUT MAXIMUM!!  On the third absence (meaning third day, not weekend), 
a student will receive an "F" for the course and be "fired" from the job. Likewise, 
after two occasions arriving late or leaving early for the practicum, students will 
be dropped from the course. 
 
Blog (30%)    
 

 Due by MIDNIGHT each Sunday 

 There will be NO MAKEUPS!! 
o I will not be able to decipher which week you are blogging about 

and should not have to. 
 
Final report 15%    
 
Due April 18th (2 page max; carefully-proofed): 
Summarize the overall experience at both resorts, assess your own performance 
and achievement of course expectations, and offer recommendations for next 
year’s practicum. 
 
Team presentation (15%)  
 
Collaborate with peers at both mountains where you served on an 8-10 minute 
presentation which addresses your experiences, including the knowledge, skill 
and appreciation gained.  
1) Identify the operations worked and new knowledge, skills and understanding, 

including  insights into such areas as: 
a) Guest expectations – profile typical skier/rider at each location; how might 

you exceed expectations? 
b) Employee motivation – observations and insights you might use as a 

future manager 
c) Risk management - ideas for minimizing risks, hazards to health and 

safety for guests and employees 
d) Revenue generation - thoughts on new ways to generate or capture skier 

$$$; ideas on increasing efficiencies 
e) What’s your assessment of the industry as of April 2014?  Where do you 

see yourself in the snowsports industry? 
2) Results of any special project(s) completed 
3) Be sure to credit any sources referencing your content! 
 

Please note that there is no relationship between the 
number of runs you complete and the final grade! 
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Appendix G 

Sample Completed Interview Sheet 
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Appendix H 

Codebook – Statement Frequency 
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Appendix I 

Codebook – Code Frequency 
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Appendix J 

Codebook – Quotes Sheet (EBI Quotes) 

 


	The Lived Experiences of Lyndon State College's Mountain Resort Management Alumni: Reflections on Experiential Education and Post Baccalaureate Careers
	Recommended Citation

	tmp.1498484886.pdf.Qdc50



