
 

 

 

 

 

 

Exploring the Capacity of Rural Pakistanis to Identify the Unmet Educational Needs and 

to Plan Educational Initiatives to Address those Needs 

Adnan Tahir 

Submitted to Plymouth State University College of Graduate Studies 

in partial fulfillment of 

the requirements for candidacy for the degree of Doctor of Education 

September 22, 2016 



AN ABSTRACT OF THE DISSERTATION OF  
Adnan Tahir 
for the degree of Doctor of Education in Learning, Leadership and Community 
Presented on September 22, 2016.  
 
Title: Exploring the Capacity of Rural Pakistanis to Identify the Unmet Educational 
Needs and the Plan Educational Initiatives to Address those Needs 
 
 
Abstract approved:  
 
 
 
________________________________________________________________________ 
 
Pamela L. Clark, Ph.D. Dissertation Committee Chair 
 

Abstract 

Pakistan has failed to provide education to the majority of its children. 

Educational reforms undertaken by the government and other organizations (both 

domestic and international) have failed to raise literacy in Pakistan, especially in rural 

areas.  Learning in rural communities takes place for basic survival only.  As a result, 

illiterate children are unintentionally suffering, and as they grow up to be adults, they are 

unable to participate actively as citizens.  Even though all of Pakistan is in desperate need 

of educational reform, the focus of this research was on the educational needs of people 

living in rural areas.  Furthermore, the intent of this research was to approach educational 

improvement in the community-based, problem-solving manner articulated and utilized 

by Wheatley, Frieze, and members of the Berkana Institute.  An instrumental case study 

approach was used to answer the following questions:  What do the children and adults in 

rural Pakistan perceive as their unmet educational needs?  What educational 

developments (initiatives) can emerge from the grass-root efforts of rural Pakistani 

citizens?  The results of this research demonstrate that rural Pakistanis have a desire to 



become educated, a sense of responsibility for educating themselves and others, and a 

capacity for local change. Participants identified local learning needs and proposed a 

number of local solutions. The multi-layered issues in education can be mediated by 

focusing on technical and practical education, not just for children but also adults. 
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Abstract 

Pakistan has failed to provide education to the majority of its children. 

Educational reforms undertaken by the government and other organizations (both 

domestic and international) have failed to raise literacy in Pakistan, especially in rural 

areas.  Learning in rural communities takes place for basic survival only.  As a result, 

illiterate children are unintentionally suffering, and as they grow up to be adults, they are 

unable to participate actively as citizens.  Even though all of Pakistan is in desperate need 

of educational reform, the focus of this research was on the educational needs of people 

living in rural areas.  Furthermore, the intent of this research was to approach educational 

improvement in the community-based, problem-solving manner articulated and utilized 

by Wheatley, Frieze, and members of the Berkana Institute.  An instrumental case study 

approach was used to answer the following questions:  What do the children and adults in 

rural Pakistan perceive as their unmet educational needs?  What educational 

developments (initiatives) can emerge from the grass-root efforts of rural Pakistani 

citizens?  The results of this research demonstrate that rural Pakistanis have a desire to 

become educated, a sense of responsibility for educating themselves and others, and a 

capacity for local change. Participants identified local learning needs and proposed a 

number of local solutions. The multi-layered issues in education can be mediated by 

focusing on technical and practical education, not just for children but also adults. 

Keywords:  Rural Pakistan, educational needs, poverty, survival, scaling across, 

educational developments, adult education, technical education, and practical skills. 
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Chapter 1: Introduction 

Background 

Pakistan has failed to provide education to the majority of its children (Zaidi, 

2014).  Despite Pakistan’s constitutional guarantee of free and compulsory education for 

its children between ages of 5 and 16, close to 25 million children (out of 52 million) are 

currently not attending schools (Zaidi, 2014).  The fortunate children, who manage to 

attend schools, are confronted with schools the majority of which lack electricity, potable 

water, and working toilets (Zaidi, 2014).  Muhammad Hanif, who lives in the rural 

outskirts of Lahore (one of Pakistan’s major city), claims that his ten-year-old son 

stopped going to school because he was beaten by his teachers and taught very little 

(“Pakistan’s uneducated children,” 2013).  Hanif claimed that since he was unable to pay 

for private schools, he arranged for his son to be a housemaid, where his was given meals 

and paid RS 2,500 (US $25) a month (“Pakistan’s uneducated children,” 2013).  Child 

maids are common in Pakistan as they are usually paid half of what an adult earns and are 

more obedient (“Pakistan’s uneducated children,” 2013).  As result of long educational 

neglect by the government, Pakistan is falling behind many countries in economic and 

social development and it will continue to fall further behind if it cannot educate its 

young people effectively (Aziz et al., 2014). 

Early philosophers like Aristotle and Plato posited that education is central to the 

moral fulfillment of individuals and the overall well-being of the society in which they 

live (OECD, 2013).  Research supports this conventional wisdom and suggests that 

education not only allows individuals to perform better in society but also helps promote 

active citizenship (OECD, 2013).  Education in the developing world provides 
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individuals with skills citizens need to escape poverty, educate mothers to have healthier 

children, contribute to national economic growth, and support the growth of civil society 

(“Education and the developing world,” 2006).  Furthermore, education also promotes the 

growth of democracy, political stability, and allows individuals to learn about their rights 

while acquiring skills and the knowledge necessary to exercise them (“Education and the 

developing world,” 2006, p. 1).  Women with six or more years of school are more likely 

to seek prenatal care and postnatal care that reduces the risk of maternal and child 

mortality (“Education and the developing world,” 2006, p. 1). 

Pakistan and Maslow’s Hierarchy of Needs 

Pakistan, bordered by India on the east, Iran and Afghanistan on the west, and 

China to the north, has a population of nearly 200 million; over 62% live in rural areas 

(Central Intelligence Agency, 2015).  Pakistan has four provinces (Baluchistan, Khyber 

Pakhtunkhwa, Punjab, and Sindh), 48% of the people speak Punjabi, 12% Sindhi, 8% 

Pashto, and 8% the official language Urdu (Central Intelligence Agency, 2015).  This 

researcher grew up in Punjab and moved to the United States during his early teen years.  

The researcher was educated in the United States, lives at an upper middle class level, 

and works in an educational institution.  As a result of receiving his education in the 

United States, the researcher has certain beliefs and biases regarding the importance of 

education and the type of education Pakistan needs.  For this study, the researcher will 

put his prejudices and ideas aside and focus on the villagers’ perspectives.  In his travels 

to Pakistan, this researcher has personally observed that children and adults in rural areas 

are not getting the education they need. 
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Abraham Maslow theorizes that basic survival needs are the first priority, but for 

an individual to reach his/her full potential other needs must be fulfilled; these include 

social needs, esteem needs, and the need for self-actualization (Mitchell, n.d.).  Self-

actualization, according to Maslow, is the highest level an individual can achieve and at 

that level, the individual can contribute immensely to society (Mitchell, n.d.).  The 

research supports that currently; survival, shelter, and food are the main concerns for 

Pakistanis in rural areas (Latif, 2009, p. 436). 

Pakistan on the Global Level  

On a national level, Pakistan’s economy is suffering primarily due to its increased 

poverty and low literacy rate (Zaidi, 2010).  The Global Competitiveness Index (GCI) 

2014-2015, ranked Pakistan 129th among 144 countries in the world.  The GCI report is 

compiled by The World Economic Forum, founded in 1971 by a group of European 

business leaders who met under the patronage of the European Commission and 

European industrial associations (The World Economic Forum, n.d.).  The GCI attempts 

to assess “the set of institutions, policies, and factors that make a nation remain 

productive over the longer term while ensuring social and environmental sustainability” 

(The World Economic Forum, n.d., para. 3).  According to the report, Pakistan received 

low marks primarily because its security situation is alarming (142nd), its health and 

education systems are struggling, its infant mortality rate is the highest (137th), and its 

enrollment rate in primary schools is the lowest (132nd) (The World Economic Forum, 

n.d). 
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Challenges to Pakistan’s Education System 

Since Pakistan gained its independence from India in 1947, various commissions 

and committees have been established by different regimes to improve the standards of 

education (Rehman & Khan, 2012).  Despite these efforts to raise the nation’s literacy, 

Pakistan’s educational system is unable to educate large number of its citizens “so that 

they are fully functionally literate, are able to contribute productivity to the 

economy…and are able to constructively contribute to overcoming the country’s vast 

development challenges” (Aziz et al., 2014).  Historically, educational development has 

not been adequately addressed in Pakistan (Kazmi, 2005).  Pakistan has neglected 

education for decades, in part because of the feudalistic structure of its society, which 

includes the belief that if poor children get an education, the superior status of the 

educated will be, weakened (Khan, 1997).  According to Khan (1997), there is the culture 

of safarish (favoritism) and corruption in the education system that has been continuously 

increasing since Pakistan’s independence.  Furthermore, for decades, the Pakistani 

government has given emphasis to building dams, bridges, highways, and industries 

rather than improving education (Khan, 1997). 

Pakistan faces challenges to its educational system due to the 96% Muslim 

population and the associated religious education (Central Intelligence Agency, 2015).  

The Ministry of Education (2015) reports that there are 13,405 “Deeni Madaris” 

(religious schools) that are distributed over the country, out of which 393 (3%) are in the 

public sector and 13,012 (97%) are in the private sector” (p. 27).  The total enrollment in 

the Deeni Madaris is 1.836 million.  There are 58,633 teachers in these Deeni Madaris, 

1,829 in the public sector and 56,804 in the private sector (Ministry of Education 
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Pakistan, 2015).  The 9/11 Commission report (2004), regarding Pakistan, suggested that 

as a result of the weak overall education system and poverty, many children are attending 

religious schools.  For many Madaris are the “only opportunity available for an 

education, but some have been used as incubators for violent extremism” (p. 367).  

Extremist groups have funded the development of religious schools (Madaris), providing 

them with curricula and textbooks, to spread extremist ideologies (Mirahmadi, Ziad, 

Farooq, & Lamb, 2015). 

Poverty in Pakistan is another major challenge to developing education.  

Currently, an estimated 58.7 million (46% in rural and 18% in urban) people live in 

poverty (Sumra, 2014).  Latif (2009), in discussing poverty and education in Pakistan, 

argues, “survival, shelter, and food are main concerns of Pakistani citizens, particularly 

those in rural areas.  In addition to this, the cost of education is a burden to parents, often 

leading to a decreased school enrollment” (p. 436).  Latif also reports many educational 

barriers for girls in rural Pakistan, primarily due to socio-economic factors.  Parents 

prefer to invest in the education of boys over girls, especially because boys are expected 

to have more job opportunities than females (Latif, 2009). 

In summary, Pakistani education system faces many challenges, some of which 

include corruption, religious education and poverty (Central Intelligence Agency, 2015; 

Khan, 1997; Latif, 2009).  On the national level, emphasis by the government is given to 

building the infrastructure (dams, bridges, highways and industries) rather than to 

education (Khan, 1997).  Due to the poor quality of education and high poverty, many 

children attend religious schools, some of which are funded by the extremist groups 

(Mirahmadi, Ziad, Farooq, & Lamb, 2015; National Commission on Terrorist Attacks 



 THE UNMET EDUCATIONAL NEEDS OF RURAL PAKISTANIS 6 
 

upon the United States, 2004).  Parents prefer to invest in boy’s education due to better 

job opportunities (Latif, 2009). As a result, Pakistan’s economy is suffering and unable to 

sustain robust growth (Zaidi, 2010). 

Purpose of this Study 

 For over 62 years, the neglected Pakistani education system has been waiting for a 

solution (Rehman & Khan, 2012). Margaret Wheatley (former President of the Berkana 

Institute) and Deborah Frieze (co-president of the Berkana Institute) (2006a) have 

worked in many underdeveloped countries and poor communities.  Based on their 

experiences, they perceive reforms that have a significant impact, as those that originate 

from small local actions (Wheatley & Frieze, 2011).  They suggest the value of scaling 

across rather than scaling up.  In scaling across, members of communities begin to learn 

locally to develop solutions; make connections with others in the community, and learn 

and experiment together to figure out local versions of what works (Wheatley & Frieze, 

2011).  In scaling across, communities learn, experiment, and create together; fail and 

learn from failures together; and focus on what works best for them (Wheatley & Frieze, 

2011). Scaling up, in contrast, creates a monoculture that is dependent on replication, 

standardization, promotion and compliance (Wheatley & Frieze, 2011).  The experiences 

of Wheatley and Frieze in facilitating local change raise the question of whether it is 

possible that the grass-root efforts of small Pakistani communities working together 

would hold more potential for improving education, particularly in the poor rural areas of 

the country. 

The underlying motivation of this research was to bring a group of people in a 

rural Pakistani village together in a facilitated approach, (so by working together) they 
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could identify unmet needs among their children and adults and develop local strategies 

for addressing those needs.  More specifically, this research was an attempt to answer the 

following questions:  What do the children and adults in rural Pakistan perceive as their 

unmet educational needs? What educational developments (initiatives) can emerge from 

the grass-root efforts of rural Pakistani citizens?  

The study was accomplished through qualitative research using an instrumental 

case study approach.  Bringing a group of individuals (parents children, students, teachers 

and religious leaders) together in rural Pakistan was instrumental to explore the capacity 

of rural villagers, to identify their unmet educational needs and to plan educational 

initiatives to address those needs.  Local successes can be transferable through scaling 

across potentially impacting other rural communities in Pakistan.  The data for this study 

was collected through in-depth interviews (Appendix I), focus group discussions 

(Appendix II), informal discussions, and observations (Appendix III). 

Summary 

 This study was conducted in a rural village in Punjab, the largest province in 

Pakistan.  Data was collected through ten in-depth interviews, nine focus group 

discussions, various informal discussions, and observations.  Collected data was 

organized by first translating the recorded in-depth interviews and focus groups 

discussions from Urdu and Punjabi to English and then transcribing them.  The next step 

was to read the data, get a general sense of the information collected, and reflect upon its 

overall meaning (Creswell, 2009).  Following this general review, the data was analyzed 

for themes and elements, details of which are presented in Chapter 4.  Discussion of these 

themes and their implications and the conclusions are discussed in Chapter 5.  
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Chapter 2: Review of Literature 

Introduction 

Historically there have been several attempts to raise the nation’s literacy rate, yet 

in spite of those efforts, Pakistan’s educational system is unable to educate the large 

number of its citizens “so that they are fully functionally literate, are able to contribute 

productivity to the economy…and are able to constructively contribute to overcoming the 

country’s vast development challenges” (Aziz et al., 2014).  During the 7th century, 

emperors in the Indian sub-continent established the education system to abolish barriers 

among Muslims and non-Muslims (Iqbal, 2011).  There was a great social awakening and 

consciousness about the importance of education (Iqbal, 2011).  During the period of 15th 

to the 17th century, emperors such as Babar, Humayun, Akbar, Shah Jahan, and 

Aurangzeb patronized the intellectual activities and provided opportunities for citizens to 

become scholars (Iqbal, 2011).  After the fall of the Mogul Empire, the British education 

system in India, proposed by Lord Macaulay, was established solely for “the expansion 

of British commerce” and to give the British “an important and superior positions in the 

social system of the country” (Bhimbad & Wadehra, 2012, p. 76). 

Following the independence of Pakistan, educational developments have not been 

properly addressed (Kazmi, 2005).  Pakistan has a long history of implementing 

educational plans that lack the capacity to overcome major challenges (Aziz et al., 2014).  

Due to continuous political changes in the country, Pakistan’s educational structure is 

subject to continuous transformation (Iqbal, 2011). 

In contrast to top-down change efforts, Wheatley and Frieze (2006a) suggest that 

reforms that have a significant impact, originate not from top-down planning, but instead 
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from small local actions (para. 20).  Furthermore, when local communities exchange 

information and build relationships with other communities that share similar goals, 

eventually large-scale reforms are attained.  Wheatley and Frieze (2006b) call this kind of 

change an emergent phenomenon, where local practices emerge through a process of 

connecting people and creating relationships to create large-scaled change.  Wheatley and 

Frieze (2011) further suggest that by scaling across: communities learn, experiment, and 

create together; fail and learn from failures together; and focus on what works best for 

them in their local setting (p.47).  Moreover, scaling across means they begin learning 

what is essential locally, making connections with others in the community, and then 

learning and experimenting together to determine what works locally (Wheatley & 

Frieze, 2011).  Scaling up, on the other hand, creates a monoculture that is dependent on 

replication, standardization, promotion, and compliance (Wheatley & Frieze, 2011, p. 

35).  Finally, Wheatley and Frieze (2011) analyzed the idea of intervention. Intervention 

focuses on the belief that people need help and cannot help themselves, so it is the duty of 

others to intervene by offering solutions to them (p. 170).  One way to raise literacy is to 

bring people together, so they can identify needs and strategies to teach the uneducated 

children and adults. 

History of Pakistan 

Pakistan emerged as a sovereign nation on the world map on August 14th, 1947 

(Shehzad, 2013).  At the conclusion of the British Raj (Rule) in India, Pakistan inherited 

the government structure defined in the Government of India Act 1935 (Naseer, 2007).  

The Pakistani population is approximately 97% Muslim (Central Intelligence Agency, 

2015). Islam in Pakistan was brought to the South Asian subcontinent in the 18th century 
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by the “wandering Sufi mystics known as pir” (Library of Congress, 2011, loc. 2828).  

The Muslim poet and philosopher, Sir Muhammad Iqbal, first proposed the idea of a 

Muslim state in the Indian subcontinent in 1930 (Library of Congress, 2011).  He 

proposed four provinces, Punjab, Sindh, Baluchistan, and the Northwest Frontier (Library 

of Congress, 2011).  Iqbal’s proposal later gave birth to “Two Nations Theory” where 

two states in an Indian subcontinent would emerge on the world’s map, based on 

different customs, cultures and social norms (Library of Congress, 2011, loc. 1153). 

Shortly after its independence, Pakistan faced many obstacles. One challenge was 

demographic.  “The exodus of Hindus, soon after the creation of Pakistan, left a huge 

void in the field of economy, commerce, and education” (Khalid and Khan, 2006 p. 308).  

After gaining independence, many educational institutions were either shutdown or 

burned.  Many of the remaining educational facilities were used for housing refugees 

(Khalid & Khan, 2006).  

“Pakistan’s population was 34 million in 1951 (and), in 2005 the number rose to 

about 154 million.  This made Pakistan the world’s sixth most populous country” (Khalid 

& Khan, 2006, p. 308).  Of the 97% of Pakistanis who are Muslim, approximately 95% 

are Sunni and 5% are Shia (Library of Congress, 2011).  Around 1.6% of the population 

is Hindu, 1.6% Christian, and 0.3% belong to other religions, such as Baha’ism and 

Sikhism (Library of Congress, 2011). 

Government structure. The government structure of Pakistan is based on the 

much-amended constitution of 1973, which has been suspended twice, first from 1977 to 

1985 and then again from 1999 to 2002 (Library of Congress, 2011).  According to the 

constitution, Pakistan is a “federal parliamentary system with a president as head of state 



 THE UNMET EDUCATIONAL NEEDS OF RURAL PAKISTANIS 11 
 

and a prime minister as head of government” (Library of Congress, 2011, loc. 462).  The 

legislature (parliament) consists of the “Lower House” that is also called the “National 

Assembly” and the “Upper House,” or “Senate” (Library of Congress, 2011, loc. 462).  

The executive power in Pakistan lies with the prime minister, an “elected member of the 

National Assembly and is the leader of the National Assembly’s dominant party” and the 

president, elected by “an electoral college composed of members of the national and 

provincial legislatures,” (Library of Congress, 2011, loc. 462).  According to the 

constitution of Pakistan, the president must be a Muslim (Library of Congress, 2011, loc. 

456). 

Judicial system. Judicial and Legal systems of Pakistan are derived from 

“English common law and are based on the 1973 constitution and Islamic law (sharia)” 

(Library of Congress, 2011, loc. 487).  The chief justice of the Supreme Court (highest 

court in Pakistan) is appointed by the President.  The Supreme Court has “original, 

appellate, and advisory jurisdiction, and high courts have original and appellate 

jurisdiction” (Library of Congress, 2011, loc. 495).  The Federal Shariat Court in 

Pakistan determines whether laws are consistent with Islamic injunctions.  Pakistan’s 

judicial system has limited control in tribal areas, where tribal customs play an important 

role. 

Economy and the role of government. After the partition in 1947, Pakistan’s 

economy was primarily composed of a small number of influential landowners who 

dominated the countryside (Library of Congress, 2011).  The majority of Pakistan’s 

population was comprised of “tenant farmers who cultivated small plots for a meager 

existence” (Library of Congress, 2011, loc. 3173).  There was no industry in Pakistan, 
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mainly because during British rule, the area that became Pakistan was a main supplier of 

agricultural products to industrial areas that were located in what later became India.  

Public ownership of national resources were reserved only for “military armament, 

generation of hydroelectric power, and manufacturing and operation of railroad, 

telephone, telegraph, and wireless equipment” (Library of Congress, 2011, loc. 3215).  

Governmental economic policies favored industrialists and private investors (Library of 

Congress, 2011).  Pakistan’s economic growth began in 1951 and grew straggly during 

the next few decades mainly due to increases in agricultural output and new mining, 

manufacturing, and utilities industries (Library of Congress, 2011).  Between fiscal year 

1950 and 1993, growth in industry caused the GDP to grow from 8% to 21.7% (Library 

of Congress, 2011).  Increases in manufacturing resulted in higher profitability and 

attracted private investors who earned high profits. 

The historical context of education. The education system in Pakistan has its 

roots in the late 7th century. According to Hafiz Muhammad Iqbal, Dean of Faculty of 

Education in University of Punjab, Pakistan, (2011), before the arrival of the Muslim 

empire in the Indian Subcontinent in 16th century, the educational institutions were 

“segregated on religious lines.  The Hindus and the Buddhists had their own institutions” 

(Iqbal, 2011, p. 3).  Furthermore, Iqbal presents, “under the Hindu regime, women and 

people of lower classes gradually lost their right to educate themselves” (Iqbal, 2011, p. 

3).  Under the Buddhists teachings in Indian Subcontinent, “(Buddhist) monasteries were 

not only the training places of asceticism, but were also educational institutions where 

students were trained in different fields” (Iqbal, 2011, p. 3).  While Hindus and Buddhists 
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attempted to educate certain classes, “the education of the era was dominated by male 

and high-class population” (Iqbal, 2011, p. 3). 

Seventh century. As Muslim rulers established their presence in the Indian 

Subcontinent, educational institutions became unrestricted and teachers were permitted to 

teach using any methods they reasoned fit (Khalid & Khan, 2006).  Emperors and the 

citizens had a great deal of faith and trust in educational institutions and donated 

unrestricted sections of land and enormous amounts of money (Khalid & Khan, 2006).  

During the 7th century, many cities in India (now in Pakistan), such as Multan, Thatta, 

Monsoorah, Uch Sharif and Sehwan were popular in the Islamic world due to their 

scholarly accomplishments (Iqbal, 2011).  Centuries later, Lahore (current capital of 

Punjab province) became “a centre of learning…and the Arab scientists and scholars 

acted as catalysts to simulate intellectual activities and pursuit of knowledge…in the 

Muslim world” (Iqbal, 2011, p. 2).  Iqbal (2011) explains: 

As the Muslim established their educational system, they abolished 

(numerous) barriers.  Muslims were equally respected and allowed to 

benefit freely from the Muslim institutions…Education was free, 

unrestricted, and uncontrolled by the state.  There was a great social 

awakening and consciousness about its importance and hence, both the 

state and the public were equally held responsible for the provision of 

education…the importance of female education was equally 

acknowledged and encouraged.  Many noble educated ladies used to 

impart instructions to small batches of girls in their homes during their 

free time in various disciplines, without charging any fee. (p. 4) 
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15th to 18th century.  During the period from 1489 to 1517, Sultan Sikandar 

Lodhi, introduced two elements to the educational institutions:  first, “by making the 

acquisition of education compulsory to a certain level of government officials and armed 

forces; and second, by declaring Persian as the official language” (Khalid & Khan, 2006, 

p. 306).  As a consequence, many Hindus took advantage of these opportunities and 

“were admitted to Muslim institutions that were not affiliated with mosques” (Khalid & 

Khan, 2006, p. 306).  Many scholars around the world were interested in the Indian 

subcontinent educational model, (Khalid & Khan, 2006).  From 1556 and 1605, due to 

“flexible (educational) policies and ultra-liberal measures” of Mogul Emperor Akbar, 

educational institutions moved away from the “religious base” (Khalid & Khan, 2006, p. 

306).  As a result, Madaris (religious schools) were built “outside or adjacent to mosques. 

Persian became the medium of instruction at the secondary and higher levels of 

education” (Khalid & Khan, 2006, p. 306).   

The mid-1600s to early 1700’s brought Mogul Emperor Aurangzeb’s rule, 

education was pervasive and even small villages were generating scholars (Khalid & 

Khan, 2006, p. 306).  Iqbal (2011) describes the intellectual development of this time and 

the respect for these scholars: 

Emperors like Babar, Humayun, Akbar, Shah Jahan and Aurangzeb 

established and consolidated their empire which spread from Sindh to 

Burma and from the foot of the Himalayas to the coast if the Indian 

Ocean.  These Mughal emperors inherited the cultural traditions of the 

previous Muslim dynasties, and like their predecessors, they too 

patronized the intellectual activities and passed them on to the entire 



 THE UNMET EDUCATIONAL NEEDS OF RURAL PAKISTANIS 15 
 

population of the Subcontinent…the scholars were highly respected 

wherever they went throughout the Muslim world.  (p. 3) 

Fall of Islamic empire and rise of the British colonialism.  The British education 

system in India was first introduced on February 2, 1835 by Thomas Babington 

Macaulay. On March 7, 1835 the educational system was approved by the Governor 

General of India, William Bentinck, (Thirumalai, 2003).  Macaulay was elected twice to 

the House of Commons in United Kingdom in 1833 he went to India to serve the British 

India Government as a Supreme Council of India (Thirumalai, 2003). Macaulay proposed 

the following: 

We must at present do our best to form a class who may be interpreters 

between us and the millions, whom we govern, dialects of the country, to 

enrich those dialects with terms of science borrowed from the Western 

nomenclature, and to render them by degrees fit vehicles for conveying 

knowledge to the great mass of the population. (Thirumalai, 2003, Sec. 

19) 

Macaulay’s vision for India’s education was perceived by many as a “diatribe against 

Indian culture, religion, theology, arts, and sciences” (Thirumalai, 2003, sec. 18).  

Balachandra Rajan (1999) described Macaulay’s aim and educational mission in India as 

an “efficient interface between India and the British administrations” (p. 192). 

According to Lachhman Dass Bhimbat, as quoted by Bhimbat and Wadehra 

(2012), the British imposed education system in India crushed the “conscience of India’s 

middle and upper classes” (p. 76).  Furthermore, the “British consolidated its power by 

establishing its own schools and colleges that induced demoralization and 
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denationalization among the successive generations of Indians” (Bhimbat & Wadehra, 

2012, p. 76).  Bhimbat and Wadehra (2012) wrote, the British proposed education system 

in India was put in place solely for “the expansion of British commerce and to give the 

British an important and superior positions in the social system of the country” (p. 76). 

Post-independence of Pakistan.  Since the Pakistan independence in 1947, the 

educational development has not been properly addressed (Kazmi, 2005).  The first 

constitution of Pakistan came into existence on March 23, 1956 and was revised in 1962.  

According to an article published in the Council on Foreign Relations Pakistan (Bajoria, 

2010), the 1962 revision of the constitution failed to include fundamental rights until the 

first amendment was made (para 4).  In 1969, when General Ayub Khan declared martial 

law, the constitution was suspended (Bajoria, 2010).  Elected representatives framed the 

current constitution of Pakistan in 1973 (Bajoria, 2010).  Article 37b states “the State 

shall: remove illiteracy and provide free and compulsory secondary education within 

minimum possible period” (Government of Pakistan, n.d.). 

Throughout the world, various federal governments have acknowledged the 

importance of education and adopted policies to make education accessible to all.  “The 

1979 Education Policy denationalized some of the nationalized educational institutions, 

but the majority of them continued to operate under public sector management” (Kazmi, 

2005, p. 95).  In 1981, The Literacy and Mass Education Commission (LAMEC) was 

instituted to develop strategies and plans for formal and non-formal mass education to 

enhance literacy (Kazmi, 2005). This policy made education compulsory and free, in an 

attempt to achieve universal enrollment by the end of the decade” (Kazmi, 2005, p. 95).  

In 1992-2002, “the National Education Policy recognized the fundamental right of every 
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Pakistani child to obtain an education” (Kazmi, 2005, p. 95).  The National Education 

Policy 1998-2010 was formed to consolidate the earlier efforts with renewed 

commitment to free education for the Pakistani citizens. 

The dissolution of the federal ministry of education.  On April 8, 2010, the 

National Assembly of Pakistan passed the 18th amendment to the Constitution of 

Pakistan, it introduced a number of changes to the 1973 version.  Article 25a entitled 

“Right to education,” asserts that “The State shall provide free and compulsory education 

to all children of the age of five to sixteen years in such manner as may be determined by 

law” (Government of Pakistan, n.d.). Article 25 revised the existing framework of 

education system, making education the responsibility of each province instead of the 

federal government (Government of Pakistan, n.d.). 

A report by the Institute of Social and Policy Sciences Pakistan (Institute of 

Social and Policy Sciences, 2011) suggests that the new role of the provinces would have 

significant legal and administrative impacts. One of the major consequences of this 

amendment was the dissolution of the Federal Ministry of Education (I-SAPS, 2011).  

The Federal Ministry of Education performed the role of inter-governmental coordination 

of education. As a consequence of the 18th amendment, “curriculum and standards have 

now been effectively devolved to the provincial domain, thus resulting in the closure of 

the Federal Bureau of Curriculum” (I-SAPS, 2011, p. 20).  According to the report, if the 

federal government wants to retain control for the capital territory and the federally 

controlled areas, then it would require significant changes in the existing instructional 

and legal framework (I-SAPS, 2011). 
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 According to the I-SAPS (2011), the enactment of the 18th amendment, article 

25a, would have an effect on a number of existing educational statues, and 

implementation of the devolution plan would unearth new requirements to be 

incorporated in the existing statuary framework (I-SAPS, 2011).  Addressing the 

financial implication of the amendment, the report suggested that the provinces would 

have to perform a host of new functions as well as meet the constitutional prescription 

under article 25a in limited fiscal space (I-SAPS, 2011).  The transfer of new functions 

would call for the reconfiguration of the provincial education departments (I-SAPS, 

2011). The educational departments at the provincial level would require revision in the 

light of new focus, objectives, and goals (I-SAPS, 2011).  Lastly, the report suggested 

that a uniform national curriculum would be necessary to ensure national identity and 

solidarity (I-SAPS, 2011). 

According to Shahid Siddiqui (2010), arguments continue that the curricula 

should remain with the federation since the provinces may take liberties, potentially 

putting the unity and ideology of the country at risk.  “Critics asked how standards would 

be maintained across the provinces and how quality would be assured. What if all the 

provinces introduced regional languages in schools? Would this weaken the federation?” 

(Siddiqui, 2010, para. 4).  Siddiqui (2010) wrote “the provinces should have the 

autonomy to design the curricula according to the contextual needs and learners’ 

requirements” (para. 7).  At the end of his article, Siddiqui (2010) suggests, “what is 

required at this point is a positive attitude by the federation, a trust in the competence, 

integrity and patriotism of the provinces” (para. 9). 
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Ijaz Khan (2011), chairman of department of International Relations at University 

of Peshawar, highlighted a few of the debates in Pakistan’s academic community, 

generated by the 18th amendment.  Khan (2011) suggests that the Higher Education 

Commission (HEC) has generated major debate in Academia in Pakistan (para. 2).  

Furthermore, “The broader divide is between those who consider the HEC’s survival in 

its present form vital to the growth of quality higher education and those who consider 

the main issue is in ensuring the autonomy of the campuses and devising a new system in 

the light of the 18th amendment” (Khan, 2011, para. 2).  He suggested that the real issue 

is not HEC or devolution but the appropriate level of autonomy of the university campus 

(Khan, 2011).  Lastly, “Academia fears intrusion by the provincial bureaucracy and 

politicians. There has to be an autonomous provincial body, free of the influence of the 

provincial government” (Khan, 2011, para. 8). 

Current Education Structure of Pakistan. 

Due to continuous political instability in the country, Pakistan’s educational 

structure is subject to continuous transformation (Iqbal, 2011).  Since Pakistan’s 

independence, numerous governments have implemented their own policies to fulfill 

their political objectives (Iqbal, 2011).  The Pakistan Ministry of Education is responsible 

to organize education that includes development, coordination and implementation of 

national policies, and curriculum development (Nordic National Recognition Information 

Centres, 2006).  Pakistan’s current school structure is organized in a “5+3+2+2 model: 

Primary stage (5 years), middle stage (3 years), lower secondary stage (2 years), and 

upper secondary stage (2 years)” (Nordic National Recognition Information Centres, 
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2006, p. 7). Figure 2.1, (Iqbal 2011), illustrates the current Pakistani educational school 

structure: 
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Figure 2.1 

Pakistan Education System Structure 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
Figure 2.1:  Pakistan education system structure.  Adapted from Education in Pakistan 
development milestones (p. 22), by M. Iqbal, 2011, Karachi: Paramount Publishing.  
Adapted with permission. 
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In respect to Compulsory Status of Education, Iqbal (2011) suggests that 

education has never been compulsory at any level in Pakistan.  Nevertheless, “various 

Governments have time and again intended to make the primary education compulsory 

and universal, at least in some parts of the country” (Iqbal, 2011, p. 23).  In terms of the 

age ranges of pupils, generally children ages 5 to 10 attend primary level, but 

“practically, it is difficult to ensure the age of pupils entering schools (because) a 

majority of parents are illiterate and they do not keep records of the dates of births of 

their children” (Iqbal, 2011, p. 23).  In “economically advanced areas,” parents secure the 

admission of their child fairly early but in rural areas, “a child is allowed to grow older by 

year or more” before attending school, (Iqbal, 2011, p. 23).  Iqbal (2011) wrote that “it is 

common to find children of different ages in one class particularly in schools of rural 

areas” (p.24).  Table 2.1 provides an overview of the recommended entry age of students 

for each level of education in Pakistan (Iqbal, 2011, p. 24): 

Table 2.1 
Recommended Entry School Age 
Level Age (Year) 

Pre-Primary 4+  -  5+ 
Elementary 5+  -  13+ 
Secondary 13+  -  15+ 

Higher Secondary 15+  -  17+ 
Tertiary / University 17+  -  21+ 

 
Table 2.1: Iqbal, M. (2011). Education in Pakistan development milestones (1st ed). 

Karachi: Paramount Publishing, Page 24. 

According to Iqbal (2011), at the primary level, the education is free in 

government schools.  In private and public schools, the fee varies from school to school.  

“Public schools are run by autonomous bodies and receive grant-in-aid from the 

Government” (Iqbal, 2011, p. 24).  In terms of facilities, “no facilities or welfare services 
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are provided in these schools.  There is no provision of free or subsidized school meals” 

(Iqbal, 2011, p. 24). 

Types of schools.  Education in Pakistan is offered through a variety of 

institutions: Government, Public, Private, Missionary, Madrassa, Daanish, Garrison, and 

Cadet (Iqbal, 2011).  The majority of educational institutions in Pakistan are government 

schools, managed by government employees (Iqbal, 2011).  Education and books are free 

(Iqbal, 2011).  Generally, Pakistan governmental schools are very poorly funded and fail 

to offer adequate education (Iqbal, 2011).  According to Pakistan Education Statistic 

2013-2014, compiled by the Pakistani government (2015), there are total of 175,849 

educational institutions in rural areas, 78% of total educational institutions (p. 30). 

Enrollment in these institutions is 22,815,653, of which, 41% are female (Ministry of 

Education Pakistan, 2015, p. 30).  Furthermore, there are 801,765 teachers working in 

rural institutions (Ministry of Education Pakistan, 2015, p. 30). 

Garrison institutions (army public schools and colleges) are housed in military 

areas and under the control and supervision of armed forces, navy, and air force.  

Currently there are 146 garrison schools in the four provinces, serving 134,296 students 

with 7,831 teachers (“Army public schools & colleges system secretariat,” n.d.).  Cadet 

institutions provide training and education to Pakistan army recruits: navy and air force. 

Public schools are administered by independent governing boards. The board 

members are appointed by the government (Iqbal, 2011).  These government-supported 

schools are expensive, limited in number, and offer enhanced education to the select few 

who belong to the upper class (Iqbal, 2011). 
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In 2010, the government of Punjab began to offer free Daanish schools in select 

areas (Iqbal, 2011).  The vision of the Daanish schools was established to combat poverty 

by “educating the gifted children of the underprivileged families of the province of 

Punjab and providing them level playing field in the society” (“Punjab Daanish Schools,” 

2015, para. 2).  Currently, there are seven Daanish schools (“Punjab Daanish Schools,” 

2015).  The government claims that these institutions offer the same quality education to 

the lower class Pakistani citizens as is offered to the wealthy in the elite schools (Iqbal, 

2011). 

The Pakistani education system offers privately funded “elite and non-elite” 

schools (Iqbal, 2011, p. 27).  Private institutions in Pakistan were nationalized in 1972 

(Iqbal, 2011).  Elite schools are extremely expensive, privately funded, and provide 

education to a small number of students. They are independent from the rules and 

regulations of federal and provincial governments (Iqbal, 2011).  In contrast, non-elite 

schools are less expensive and staffed by untrained and under-qualified teachers (Iqbal, 

2011).  Unfortunately, a majority of private schools are “run for profit and disregard the 

needs of maintaining high educational standards” (Iqbal, 2011, p. 28). 

In describing the public and private educational sectors, Kazmi (2005) indicates 

that the two are managed very differently.  In the public sector “elementary education is 

the responsibility of the provincial governments.  However, literacy programs are 

organized at the federal level” (Kazmi, 2005, p. 99). Kazmi (2005) explains further: 

• The provincial education department provides elementary school from 

class (grade) I to VIII (1-8), 

• The management structure varies from province to province, and 



 THE UNMET EDUCATIONAL NEEDS OF RURAL PAKISTANIS 25 
 

• Devolution of power and responsibilities has made the district 

governments responsible for elementary education and literacy. (p. 99) 

More than one-third of the educational institutions in Pakistan are private 

(Ministry of Education Pakistan, 2015, p. 6) with student enrollment of 37% of all 

children between the ages of 5 and 18 (Ministry of Education Pakistan, 2015).  In rural 

Pakistan, 175,849, or 20% of the educational institutions are private (Ministry of 

Education Pakistan, 2015).  Twenty-six percent of enrollments in rural areas are in 

private institutions (Ministry of Education Pakistan, 2015). 

Religious schools.  Missionary schools in Pakistan also provide education.  

Missionary schools were established primarily by European Christians and operate under 

the British rule (Iqbal, 2011).  After its independence, Pakistan not only inherited these 

schools but created a few of its own (Iqbal, 2011).  Agha Khan Foundation, a body of 

Shiate Muslims, established schools in Karachi and northern areas, (Iqbal, 2011). 

Pakistan has many Madaris schools offering religious education to large numbers 

of citizens (Iqbal, 2011).  These institutions were established centuries ago and offer “an 

Islamic oriented education, usually free of cost” and include free room and board (Iqbal, 

2011, p. 29).  In the past, these institutions were financed by the private donors and 

volunteers, but are now government-funded (Iqbal, 2011).  Regardless of intense pressure 

from the international community to shutdown Madaris, these institutions provide 

literacy to a large number of Pakistani citizens living in poor rural areas (Iqbal, 2011). 

The Arabic word madrasa (plural: Madaris) is described as an educational 

institution that supplies “instruction in Islamic subjects including, but not limited to, the 

Quran, the sayings (hadith) of the Prophet Muhammad Jurisprudence (Fiqh), and law 
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(Blanchard, 2006, p. 2).  Historically, Madaris were considered “institutions of higher 

studies” in contrast to “more rudimentary schools called Kuttab, that taught only the 

Quran” (Blanchard, 2006, p. 2). 

The establishment of Madaris has its roots in the 11th century A.D when 

institutions like Nizamiyah were first introduced in Baghdad (Blanchard, 2006).  During 

this period, Madaris “spread rapidly throughout Muslim world” (Blanchard, 2006, p. 2) 

mainly because they provided room and board, and most importantly, were free.  

Although the curriculum offered at Madaris varied from place to place, ultimately, these 

institutions were responsible for training potential Islamic religious scholars or ulama 

(Blanchard, 2006).  During the 19th and 20th century, when colonial rule dominated the 

world, secular institutions surpassed the education offered by Madaris (Blanchard, 2006). 

Presently, in many Islamic countries Madaris offers “primary, secondary, (and) 

advanced (education) to promote an Islamic-based curriculum” (Blanchard, 2006, p. 2).  

In Pakistan, Madaris generally refers to Islamic religious schools or Deeni Madaris 

(Blanchard, 2006).  During the 1970’s and 1980’s, Madaris prospered in Pakistan and 

Afghanistan due to the “financial support from the United States, European governments, 

Saudi Arabia, and other Persian Gulf states…to (fight) anti-Soviet mujahedin fighters” 

(Blanchard, 2006, p. 2).  According to the Pakistan’s Ministry of Education (2015) report, 

there are a total 13,405 Madaris throughout the country in which there are 56,072 

teachers and enrollments of 1.836 million (Ministry of Education Pakistan, 2015).  Due to 

the high cost of education (both public and private), many Pakistanis in rural areas take 

advantage of the free education and high standard of lodging, offered by the Madaris. 
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Charles Kennedy and Cynthia Botteron (2006) expounded on the role of Madaris 

explaining that they are extensively involved in the care and education of the poor 

because they are more responsive to social needs than the government.  Kennedy and 

Botteron (2006) further suggests that parents choose to send their children to Madaris for 

multiple reasons including cost, discipline, care, and protection.  Kennedy and Botteron 

(2006) enumerated these factors: 

• Many Madaris are free (and) provide children with a place to sleep and 

meals, as well as books and instruction, 

• Parents of Madaris students express the hope that their children will 

learn to obey their elders and to be disciplined, 

• Madaris provide protection from vagrancy laws under which 

thousands of Pakistani children are jailed, 

• Parents hope that Madaris will keep their children protected from 

gangs, drugs, and the violence of everyday life,   

• All Madaris are single-sex institutions mostly for male students, and   

• One hundred thousand Pakistani girls and young women are students 

in female Madaris. (p. 6) 

According to Kennedy and Botteron (2006), Madaris largely educate children 

who are neglected by the national education system.  According to the authors, the 

following are some additional reasons why parents send their children to Madaris:  

• Many children of poor families are prevented from obtaining an 

education due to the cost of uniforms, books, supplies, and 

transportation expenses;   
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• Many children are also driven-out of school by low educational 

standards and difficult conditions at school; 

• Teacher absenteeism is high (in non-religious schools); and  

• Students report regular beating at (other) schools. (Botteron & 

Kennedy, 2006, p. 6) 

Kennedy and Botteron (2006) make the case that “private religious schools (like Madaris) 

are a part of Pakistan’s de facto national education system.  Individuals and groups have 

established a large number of private schools through trusts and foundations” (Kennedy 

& Botteron, 2006, p. 9). Jamaat-i-Islami, an organization that overseas approximately 

2,000 private religious schools, claims that their students take the national government 

examinations, unlike most Madaris students, and may go on to higher studies in public 

and private colleges and universities (Kennedy & Botteron, 2006). 

Curriculum.  Pakistan’s current national curriculum was revised in 2006, to be 

“more responsive to modern needs and comparable with international standards” (Nordic 

National Recognition Information Centres, 2006, p. 7). Prior to the 18th Constitutional 

Amendment, the National Bureau of Curriculum & Textbook (NBCT) was solely 

responsible for the “planning, development and implementation of the National 

Curriculum from class I to XII” (Iqbal, 2011, p. 39).  Now, NBCT works in conjunction 

with various provincial agencies to accomplish the same task (Iqbal, 2011). According to 

Iqbal (2011), the following steps are taken to develop and implement the national 

curriculum:  

• Initial drafts of curricula for various subjects are prepared by the 

provincial Curriculum Centres and then sent to the Curriculum wing; 
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• A National Committee representing all provinces is constituted;  

• The Committee develops one draft curriculum, which was sent to 

provinces for comment; 

• Micro-testing of the curricula is carried out by the provinces; and 

• Final curriculum is developed by the National Committee and is 

implemented throughout the country. (p. 40) 

As a result of the 18th amendment, the preceding process was eliminated and each 

province develops and designs its own curriculum and selects its own textbooks (Iqbal, 

2011).  Now the federal role in this process is diminished, many supporters of the 

amendment hope that it will promote competition among provinces and ultimately lead to 

improved quality of education (Iqbal, 2011).  However, opponents of the amendment 

argue that this is a major blow to the “national unity (and) it will increase the disparity 

among the provinces” (Iqbal, 2011, p. 40). 

As for the quality of the curriculum in Pakistan’s educational institutions, it is 

outdated with an emphasis on quantity, not quality (Rehman & Khan, 2012).  The 

curriculum is inappropriate or inadequate for the set goals in many disciplines and not 

promoting the interest of the students towards scientific knowledge (Rehman & Khan, 

2012). 

Life in Rural Pakistan 

 Most of the rural villages are situated away from the city where life is peaceful. A 

majority of the villages consist of unpaved streets and houses made of mud and brick.  

Several villages lack basic amenities like clean drinking water, sewerage systems, and 
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schools (Hashmey, 2008).  Most of rural Pakistan is filled with green crops and fruit 

laden orchards (Hashmey, 2008). 

Life in a typical village starts early in the morning, when a majority of elderly 

attend the village mosque for their first daily prayer (Hashmey, 2008).  Following prayers 

and breakfast, most men go to work in the fields, where they perform various tasks, some 

of which include: plowing, sowing, and harvesting (Hashmey, 2008).  They work in the 

fields all day, with their bare hands, under extreme weather conditions, and take frequent 

breaks by resting under shaded trees.  In the village, men may work as tailors, barbers, 

mechanics, small restaurant owners, or blacksmiths (Black, 2003).  While the men are at 

work, women perform household duties, which include taking care of the children and 

domestic animals (Hashmey, 2008). 

Hashmey (2008) suggests that people in rural Pakistan live in an interwoven 

community, where elders are well respected and people help to solve each other’s 

problems.  Typically, every evening, elders get together in the village’s chopal 

(community gathering place) to discuss village issues such as water distribution, bad 

crops, and conflicts among families.  At the end of the day the many issues are resolved 

by compromise (Hashmey, 2008). 

 A child’s life in the Pakistani village starts typically by going to a mosque for 

prayers and learning the Quran (Muslim’s holy book) (Qamar, 2015).  Following the 

religious education, boys go to the fields to collect feed for their animals, while girls 

clean their homes and help their mothers prepare breakfast (Qamar, 2015). Children, who 

are enrolled in schools, go to school after breakfast, while others take part in domestic 

chores (Qamar, 2015).  After school, girls typically go to nearby canal to wash clothes. 
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While boys feed their animals and assist their fathers in the fields (Qamar, 2015), 

younger boys may be tasked to visit surrounding towns to buy necessary things for the 

farms. Young girls stay home to learn embroidery, sewing, and knit as part of small paid 

jobs (Qamar, 2015). 

Defining the Education Problem 

The Human Development Index (HDI) placed Pakistan at 146th position out of 

187 countries surveyed (United Nations Development Program, 2014).  The HDI is 

measured by assessing three dimensions of human development: “a long and healthy life, 

access to knowledge, and a decent standard of living” (UNDP, 2014, p. 2).  Access to 

knowledge is measured by:  

• The mean years of education received among the adult population, 

which is the average number of years of education received in life-

time by people aged 25 years and older; and 

• Expected years of education for children of school-entry age, (the total 

number of years of education a child of school-entry age can expect to 

receive if prevailing patterns of age-specific enrolment rates stay the 

same throughout the child’s life). (UNDP, 2014, p. 1) 

Pakistan’s performance is low in all HDI’s indicators, especially in terms of 

access to knowledge (UNDP, 2014).  Out of 52 million children between ages 5 and 16, 

close to 25 million are currently not attending schools (Zaidi, 2014). 

Educational challenges facing girls.  Maureen Lewis and Marlaine Lockheed 

(2007) claim that girls in rural Pakistan face many barriers in terms of education, as 
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parents are more willing to invest in education for boys.  Lewis and Lockheed (2007) 

further expand on the gender differences: 

• Geographically, gender differences in the degree of economic 

inequality are greatest in Punjab and smallest in North-West 

Frontier Province (NWFP). 

• Overall levels of economic inequality for both boys and girls are 

greatest in Balochistan, Pakistan’s poorest province.   

• Gender differences in the degree of inequality between rural and 

urban area are greatest in Sindh and NWFP, with overall levels of 

inequality for both boys and girls greatest in Sindh. 

• Thus both geography and economic status matter in explaining the 

particular disadvantage of girls. (p. 107) 

Amna Latif (2009), who studied socio-economic factors in education in rural 

Pakistan, states “survival, shelter, and food are main concerns of Pakistani citizens, 

particularly in rural areas” (p. 436).  She concluded her study by arguing that in order to 

increase literacy among girls in rural Pakistan, “educators need to create a sense of 

urgency at the government level, working together to make learning meaningful for girls” 

(Latif, 2009, p. 438). 

Teachers, quality of education, & corruption.  Teacher quality matters in 

education because it is closely related to student achievement (Rice, 2003).  In rural 

Pakistan, poor working conditions, lack of promotions, and low social status contribute 

immensely towards a shortage of trained teachers (Idara-e-Taleem-o-Aagahi, 2013).  

Despite efforts by teacher unions, teachers in Pakistan are chronically underpaid, 
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especially in rural areas (Idara-e-Taleem-o-Aagahi, 2013).  In 2013, the government 

raised teacher’s minimum wage from Rs 8,000 (approx. $78) to Rs 10,000 (approx. $98) 

per month (Idara-e-Taleem-o-Aagahi, 2013).  Charles Kennedy and Cynthia Botteron 

(2006) write, schoolteachers in Pakistan do not get any incentives and receive no 

benefits.  Furthermore, teachers do not receive pension plans or transportation benefits 

(Kennedy & Botteron, 2006).  Security is another major concern for many teachers in 

rural areas (Khalique, 2014).  The attack on the schoolgirl activist, Malala Malik, by the 

Taliban is a constant reminder for many teachers in remote areas and is why many feel 

unsafe and prefer to teach in urban areas (Khalique, 2014). 

Syeda Wadiat Kazmi (2005) suggests that the quality of education is constrained 

by the inadequate number of trained teachers providing further detail about the 

inadequacy of teacher preparation. (p. 102).  She explains, “The majority of teachers 

employed at primary and secondary school levels, particularly in the rural areas, are 

untrained.  The teacher training is rudimentary, giving teachers little understanding of the 

material they have to teach” (Kazmi, 2005, p.102).  Kazmi (2005) reports that the 

majority of primary school teachers has less than 10 years of education and therefore lack 

general knowledge. 

When it comes to the quality of education in rural Pakistan, the country is 

struggling to find an accurate assessment method for measuring quality, according to 

Khalid and Khan (2006).  Khalid and Khan (2006) write the lack of transparency and 

corruption result in inconsistencies in the quality of education provided to students.  They 

further suggest that good marks and high grades are generally not accepted at face value 

(Khalid & Khan, 2006).  They assert that corruption, plagiarism, nepotism, and blatant 
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inefficiencies are common in an examination system that results in the poor quality of 

education (Khalid & Khan, 2006).  Bilquees and Saqib (2004) suggest that the quality of 

education offered by a school could potentially have powerful influence on whether 

parents allow their children to continue their education. 

Aslam Pervaiz Abro (2010), further expanded on corruption in education, stating 

that education is institutionalized in such a way that corruption has become the norm.  

Abro (2010) reports that Pakistan’s education sector is rife with corruption from top to 

bottom.  The examples of such corruption include withdrawal of extra monthly pay by 

teachers, salaries paid to teachers of ghost schools (schools that exist only on paper), 

pension on retirement drawn multiple times, and illegal appointment of teachers through 

bribery in connivance with treasury officials (Abro, 2010).  The 18th amendment should 

be an opportunity for governments, both federal and provincial, to implement strict laws 

and policies to eradicate the corruption in education (Abro 2010). This opportunity has 

not been realized. 

Access to education & conditions of the schools.  According to the Ministry of 

Education Pakistan (2015), 78% of Pakistan’s total educational institutions are in rural 

areas and of these rural schools, only 58% are in “satisfactory” condition; with over 21% 

needing major repairs and almost 11% in “dangerous” conditions (Ministry of Education 

Pakistan, 2015 p. 166). In many rural areas, roads and public transportation are not fully 

developed and many individuals consider long distance travel dangerous (Bilquees & 

Saqib, 2004).  Faiz Bilquees and Najam Saqib (2004) explain, “distance to school is 

among the most important factor that may force students to discontinue their education” 

(p. 2).  In terms of dropout rate in rural areas, when the distance from home to school is 
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between one and two kilometers (.62 to 1.2 miles), the dropout rate is 19.8% among 

males and 23.1% among females (Bilquees & Saqib, 2004).  When the distance to school 

is more than two kilometers (over 1.2 miles), the dropout rate increases to 39.2% among 

males and to 37.7% among females (Bilquees & Saqib, 2004).  Mahmood and 

Muhammad (2000), report that many rural schools lack resources such as buildings, 

teaching staff, library books, and laboratory equipment. 

Ghost schools.  Another major issue in Pakistan’s education system is the 

abundance of ghost schools (Umar, 2014).  Ghost schools are defined by the Pakistan 

Supreme Court as structures built for education but not used for that purpose (Umar, 

2014).  These schools exist on paper only and lack attendees, although teachers draw 

regular salaries (Umar, 2014).  According to Amina Latif (2009), “feudal elites are 

wealthy landowners that use or sublet the ghost school buildings for private interests, 

(such as) underground liquor factories, the sale of drugs, and gang promotion” (p. 434).  

Latif (2009) indicates that Pakistan has approximately 12,737 ghost public schools, over 

58.5% located in the rural Sindh province of southern Pakistan. 

Parents’ role.  The parents’ level of education has an enormous effect on 

children’s education in rural Pakistan (Bilquees & Saqib, 2004).  The “most important 

parental characteristic that is likely to influence the educational attainment of their 

children is the level of their own educational attainments” (Bilquees & Saqib, 2004, p. 

10).  Through their research, Bilquees and Saquib (2004) found a positive and significant 

relationship between parents’, particularly the mother’s education, and the educational 

outcomes of the children.  Following is a statement of their research findings: 
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Mother’s education at all levels significantly reduces female dropouts, 

particularly in the urban area.  In rural areas, only the highest level of 

mother’s education prevents female dropouts.  (Furthermore), father’s 

education beyond primary prevents male dropouts better both in urban and 

rural areas, as well as female dropouts in urban areas.  However, it is not 

very significant in lowering female dropout in rural areas except at the 

highest level. (Bilquees & Saqib, 2004, p. 13) 

Moreover, for rural students with illiterate mothers, the dropout rates are 24.7% among 

male students and 26.7% among female students (Bilquees & Saqib, 2004). When the 

mother’s education is beyond secondary school, the dropout rate goes down to 11.7% 

among males and 0% among females (Bilquees & Saqib, 2004).  On the other hand, when 

the father’s education is secondary school and higher, the dropout rate is 16.2% among 

male and 13.7% among female (Bilquees & Saqib, 2004).  Table 2.2 provides details (in 

percentage) of Bilquees and Saqib’s findings that illustrate dropout rates across various 

levels of fathers’ and mothers’ education: 
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Table 2.2 
Dropout Rates Across Various Levels of Parents’ Education 

 

 

Table 2.2: Bilquees, F., & Saqib, N. (2004). Drop-out rates and inter-school movements: 
evidence from panel data (p. 41). Islamabad, Pakistan: Pakistan Institute of 
Development Economics. 

 

Gender Gap. In terms of the literacy rate, females are behind males (Aziz et al., 

2014).  According to IZA report over 50% of females living in rural Pakistan do not 

attend primary schools (Aziz et al., 2014).  In secondary schools, more than 75% do not 

attend (Aziz et al., 2014).  In contrast, the enrollment rate for males in primary and 

secondary schools are about 7% higher than for females.  In Sindh province, the 

enrollment rate for females is only 10% (Aziz et al., 2014).  In relation to gender 

inequalities, Faiz Bilquees and Najam Saqib (2004) raised the following concerns for the 

education of females: 

 The high female dropout in the rural areas may be the result of limited 

government efforts to promote female education compared to urban areas, 

as well as limited information and access to such government facility by 
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the rural household.  The regional differences and cultural factors may 

also be reflected in the perceptions of the rural and urban parents 

regarding the education of girls.  Whatever the reason, the higher 

probability of dropping out of school for rural females is a cause of 

concern as an overwhelming majority of Pakistan’s population lives in 

rural areas. (p. 29) 

 Dr. Sufiana Malik (2010) agrees with Bilquees and Saqib and states, “Education 

itself is a social process, in which the thinking and behavior of individuals are reshaped 

according to desirable social and moral values” (p. 167).  She cited a number of factors, 

which contribute to the gender gap in education for females: 

There are many reasons for these differences, for example the 

unawareness about the importance of female education, inequality of the 

status of male and female and behavior of male towards female education, 

a non-availability of higher education institution for female, low economic 

status, the burden of household responsibilities, especially the thinking 

and behavior of male towards female education and in such a situation 

where the life of women is not safe even at school level that is elementary 

or secondary level, where girls’ are being burnt by male members of 

society. (Malik, 2010, p. 167) 

She concluded that it is “impossible for females” (Malik, 2010, p. 167) to obtain higher 

education in Pakistan. Her solution to the gender gap is to have distance-learning options 

for the females. 
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 Further elaborating on Malik’s claim about female access to education, Maureen 

Lewis and Marlaine Lockheed (2007) reports that for Pakistanis, ages between 15 and 19, 

who attend school, the gender gap in enrollment is 15% points lower for girls among the 

richest rural areas but 44% points among the poorest rural areas.  Furthermore, the gender 

gap broadens gradually from the highest to the lowest economic groups.  Girls’ 

enrollment is highest in Punjab (largest province of Pakistan). The gender gap among the 

poorest rural adolescents is the highest (Lewis & Lockheed, 2007).  Their research 

offered the following results in contrasting female and male enrollments in rural and 

urban Pakistan: 

Enrollment by rural girls is forty-six percentage points lower than that of 

urban girls, while enrollment by rural boys is only ten percent lower than 

that of urban boys.  Thus, rural boy suffer much less inequality in 

enrollment relative to urban boys than do rural girls relative to urban girls. 

(Lewis & Lockheed, 2007, p. 106) 

Lewis and Lockheed (2007) concluded that education for poor rural girls is “beyond 

reach in many settings” (p. 116) and the solution to the gender gap in female education in 

rural areas will require “experimentation and evaluation” (Lewis & Lockheed, 2007, p. 

116).  

Role of the Pakistani government in education.  For over 62 years the 

neglected Pakistani education system has been waiting for a governmental solution 

(Rehman & Khan, 2012).  The current education system faces a number of problems, 

some of which include insufficient assessment methods, inadequate funds, 

inconsistencies in education policies, corruption, outdated curricula, lack of research, 
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secularization of education, and the insufficiency of professional teachers (Rehman & 

Khan, 2012).  In 2013 Pakistan, spent only 2.5% of its gross domestic product (GDP) on 

education, compared to other countries in the region, Iran spent 3.7%, Nepal 4.1% and 

Philippines 3.4% (The World Bank, n.d.).  Schools operated by the government, are 

“overseen by a decentralized, often corrupt and inept administration apparatus, and 

lacking in any real quality assessment procedures” (“Education System Pakistan,” 2008).  

With respect to curriculum in rural schools, little effort is made to monitor or evaluate 

what children are learning, (“Education System Pakistan,” 2008).  According to the IZA 

report (2014), curriculum in Pakistan has been “blamed for engendering intolerance and 

rigidity” (p. 18).  Any proposed changes to Islamic studies, Urdu (national language of 

Pakistan), and/or the history curriculum face major resistance from politicians mainly due 

to the fear of negative publicity (Aziz et al., 2014, p. 18).   

Former educational reforms.  Since 1947, various efforts have been made by 

the Pakistani government to raise literacy (Iqbal, 2011).  Muhammad Iqbal (2011) in his 

book, Education in Pakistan, Developmental Milestone, presents the timeline of major 

educational reforms by the Pakistani government: 

• 1947: the first national educational conference was held by 

Pakistan’s first education minister Fazal-ur-Rahman, to discuss the 

education structure. 

• 1956: while martial law imposed by General Ayub Khan, the 

curriculum for primary and secondary government schools was 

revised with greater emphasis given to the religious education.  
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• 1959:  Pakistan’s education system was re-structured once more, 

and more importance was given to spiritual, moral, and cultural 

education. 

• From 1960 to 1965, the second five-year development plan, the 

federal government proposed changes to existing educational 

policies and structure. 

• During the 70s, under martial law imposed by General Zia-ul-Haq, 

the vision of Islamization of Education System was introduced by 

Pakistan’s National Assembly.  The aim of this movement was to 

“focus on producing students who would be fully conversant with 

the Pakistan movement and its ideological foundation” During 

General Zia’s rule, the Pakistan curriculum was revised and re-

organized to reflect the teachings of Islam. 

• In the 90s, General Zia’s vision faded and national educational 

policies re-focused its direction to developing new ‘modern’ 

curriculum. 

In addressing some of the recent major Pakistani educational reforms, Kazmi (2005) 

highlights the following: 

• 1992 and 2002, the National Education Policy announced by the 

federal government acknowledged the “fundamental right of every 

Pakistani child to get education” (p. 95).  Education “was made 

compulsory and free to achieve universal enrollment by the end of 

the decade” (Kazmi, 2005, p. 95).   
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• Between 1998 and 2010, the National Education Policy focused on 

raising literacy through “non-formal basic education” emphasis 

was given to improve the quality of elementary education (Kazmi, 

2005, p. 95). 

 In addition to the Pakistani government’s efforts to raise literacy in rural areas, 

several Non-Governmental Organizations (NGOs) provided education and support in 

various neglected areas (ILM, 2015).  These organizations included United States 

Agency for International Development (USAID), United Nations Educational, Scientific 

and Cultural Organization (UNESCO), CARE Pakistan, United Board for Christian 

Higher Education in Asia (UBCHEA), Children’s Health and Education Foundation 

(CHEF), Edhi Foundation, The Malala Fund, The Citizens Foundation, Aga Khan Rural 

Support Programme, Fatima Jinnah Trust, and Rural Education and Development 

Foundation (ILM, 2015). 

Grassroots Efforts:  A New Approach to Learning 

In their book, Walk Out Walk On (2011), Margaret Wheatley and Deborah Frieze 

describe and discuss grassroots efforts to create change and solve community problems.  

Wheatley, co-founder of The Berkana Institute, has spent most of her career assisting 

organizations and people to solve local problems. In her own words, Wheatley works 

with people who “wrestle with a common dilemma: how to maintain their integrity, 

focus, and effectiveness as they cope with the relentless upheavals and rapid shifts of the 

troubling time” (Wheatley & Frieze, n.d., para. 2).   Deborah Frieze joined Margaret 

Wheatley in 2004.  The Berkana Institute partners with individuals around the globe 

“developing healthy and resilient communities worldwide” (Wheatley & Frieze, n.d., 
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para. 1).  These are communities where people matter and all can contribute through 

creativity and hard work (Wheatley & Frieze, 2011, p. 5).  Based upon their experiences, 

Wheatley and Frieze (2006a) submit that reforms, which have a significant impact, 

originate not from top-down planning, but instead from small local actions (para. 20).  

Furthermore, when local communities exchange information and build relationships with 

other communities that desire similar goals, eventually large-scale reforms can be 

attained through a process of scaling across (Wheatley & Frieze, 2006a). 

Wheatley and Frieze (2011) examine the concept of intervention grounded in the 

belief that people cannot help themselves and that it is the duty to of others to interrupt 

and intervene (p. 170).  Guided by these beliefs and this conception of aid, countries like 

the United States intervene to provide assistance to underdeveloped countries. Wheatley 

and Frieze (2011), in talking about creating and sustaining change, warn about 

intervention, and argue that “study, after study, after study have shown that, after many 

decades and many millions of dollars, aid has had no appreciable impact on 

development” (p. 171).  Furthermore, intervention assumes: 

The trainer is full, the trainee is empty, and it is only a matter of pouring 

knowledge from one into the other.  It assumes there is a right way, the 

expert has mastered it, and it only needs to be transmitted through training 

and intervention to an undeveloped or underdeveloped individuals, 

community or nation.  It relies on our belief in our own superiority—we 

are good and generous people with skills, knowledge, and gifts to bestow 

upon others who are less fortunate. (p. 172) 
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Wheatley and Frieze (2011) argue that instead of the traditional approach of intervention, 

“we need to learn from one another” and focus on the spirit of love and friendships (p. 

172).  Perfect friendship requires equality, according to Wheatley and Frieze (2011), and 

it becomes imperfect when we see each other as unequal (p. 177).  Furthermore, 

friendship creates a “container in which we can co-create, support one another, and 

bounce back from the conflicts that arise” (Wheatley & Frieze, 2011, p. 180).  When 

there are conflicts, that are the inevitable consequence of interdependence, only 

friendships will allow people to work things out (Wheatley & Frieze, 2011). 

Wheatley’s and Frieze’s (2006a) suggest that reforms that have a significant 

impact, originate not from top-down planning, but instead from small local actions (para. 

20).  Furthermore, when local communities exchange information and build relationships 

with other communities that desire similar goals, eventually large-scale reforms can be 

attained (Wheatley & Frieze, 2006a).  Wheatley and Frieze (2006b) call this kind of 

change an emergent phenomenon, where local practices emerge through connecting 

people and fostering relationships to create local and then large-scaled change.  Wheatley 

and Frieze (2006b) further define the emergence phenomenon as achieving global level 

change by acting locally, connecting regionally, and learning globally. 

Wheatley and Frieze’s (2011) approach to learning focuses on engaging with the 

world with friendship and reflection on discoveries (p. 25).  They offer the example of 

Unitierra (an alternative to institutional education) in a small city of Oaxaca, Mexico.  

They describe Unitierra as a learning place where “they have no teachers, they follow no 

curriculum, and they receive no degrees” (p. 25).  Instead Unitierra is a “social 

movement” against “dominant forms of schooling that are leaving young people behind” 
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(Wheatley & Frieze, 2011, p. 25).  Unitierra is a “powerful example of self-organization, 

where people working from the same principles create practices that reflect the 

uniqueness of their community and culture” (Wheatley & Frieze, 2011, p. 32).  It is a 

place where “learning is not about getting it right or becoming the expert; it is about 

creating an environment of conviviality, discovery, and joyfulness” (Wheatley & Frieze, 

2011, p. 25). Furthermore, Unitierra, according to Wheatley and Deborah (2011), is 

about “co-motion rather than promotion; spreading ideas through contagion rather than 

pushing people in a particular direction.  Co-motion is walking at the pace of the other, 

rather than at whatever pace you want to go” (p. 26).  Wheatley and Frieze (2011) 

provide an example of a “bicycle-powered water pump” at Unitierr, used by a group of 

learners to water rooftop gardens (p. 25).  Instead of using electricity to pump the water 

to the roof, these innovators are using “rubber cups attached to a rope running through a 

PVC pipe and is dumped in a reservoir” (Wheatley & Frieze, 2011, p. 25).  This simple 

method helps them grow tomatoes, cucumbers, carrots, squash, and beans. They 

repurposed discarded vegetable crates and empty water bottles as planters in which to 

grow these vegetables (Wheatley & Frieze, 2011).  

Expanding on Wheatley and Frieze’s concept of learning, Dunford and Stilger 

(2011) state that deepest learning takes place when we: 

• Work side-by-side—weeding, cooking, cleaning, building; 

• Speak our ideas, dream, hopes and fears—in circle, in small 

groups, around the fire, with a friend; 

• Sit in silence together; 
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• Make art, dance or sing together—expressing joy and sorrow 

through movement and sound; 

• Share with each other what we’ve created—films, writing, 

photographs, art, etc.; and  

• Create and engage in ritual. (Dunford & Stilger, 2011, p. 14) 

Dunford and Stilger (2011) caution that working together can sometimes be messy (p. 

16).  When there is no one in charge to make sure work is getting done or equally 

distributing tasks, working together can be difficult (Dunford & Stilger, 2011).  However, 

when communities are committed to learning together, trusting each other is what is 

needed, (Dunford & Stilger, 2011).  Furthermore, listening is an important aspect of 

learning, according to Dunford and Stilger (2011).  “The quality and depth of 

conversations—in pairs or small groups, or within the community as a whole—all 

contributes to the community’s vitality” (Dunford & Stilger, 2011, p. 17).  Once the 

knowledge is acquired, the next step is to inspire others to develop the knowledge in their 

own unique way (Wheatley & Frieze, 2011). 

Wheatley and Frieze (2011) further discussed the idea of scaling across and 

scaling up.  They described Scaling-up as creating a monoculture that is dependent on 

replication, standardization, promotion, and compliance (Wheatley & Frieze, 2011).  

Starbucks, McDonalds, and other franchises are examples of scaling up. Scaling across, 

in contrast, begins with “releasing knowledge, practices, and resources, and allowing 

them to circulate freely so that others may adapt them to their local movement” 

(Wheatley & Frieze, 2011, p. 32).  Scaling across “happens when people create 

something locally and inspire others who carry the idea home and develop it in their own 
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unique way” (Wheatley & Frieze, 2011, p. 36).  Scaling across is where “we learn and 

experiment together, focused on figuring out what works.  After years of inventing, 

risking, failing and learning, our approaches and inventions take root in many places and 

are accepted by large number of people” (Wheatley & Frieze, 2011, p. 47).  As an 

illustration of scaling across, Wheatley and Frieze (2011) offer the example of the cycle-

mixie or bicilicuadoro, a bicycle powered blender, that people in Rajasthan, India, built 

with what they had available to them; “screwdriver, a handsaw, a file, a couple of 

wrenches, and a hammer” (p. 38).  Through a friend partner of Unitierra and inspired by 

bicimaquinas (bicycle-powered machines), this community decided to develop new and 

improved bicilicuadoras (Wheatley & Frieze, 2011, p. 37).  Instead of asking, “where do 

we get what we need in order to build” they began by asking “how can we build a cycle-

mixie with what we have?” (Wheatley & Frieze 2011, p. 38).  As a result, this community 

was building entirely new machines by the process of “locally adopting a tool in a way 

that made sense to them” (Wheatley & Frieze 2011, p. 38).  Weeks later they built a 

“bicycle-powered washing machine” that is an example of a “collaborative effort” of 

people in a community who created machines that are “lighter, simpler, cheaper, and 

more effective” (Wheatley & Frieze 2011, p. 38). 

Summary 

This review of the literature revealed that the Pakistani government has failed to 

provide basic education to its citizens, and has only offered a few solutions.  Educational 

reforms undertaken by the government and other organizations (both domestic and 

international) have failed to raise literacy in Pakistan, especially in rural areas.  Even 

though all of Pakistan is in desperate need of educational reform, the focus of this 
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research will be on the educational needs of people living in rural areas.  Pakistanis in 

rural areas have been disenfranchised by top down dictatorial approach to education by 

the government and need to regain their dignity and integrity so they can be self-

empowered.  The purpose of this research was to approach educational improvement in 

the community-based, problem-solving manner articulated and utilized by Wheatley, 

Frieze, and members of the Berkana Institute.  The approach was utilized to determine 

the elements that Pakistani citizens desire in a locally developed approach for education 

in a rural community.  This research was designed to answer the following questions:  

What do the children and adults in rural Pakistan perceive as their unmet educational 

needs?  What educational developments (initiatives) can emerge from the grass-root 

efforts of rural Pakistani citizens?  The underlying motivation for this research was to 

bring people in a rural Pakistan together in a facilitated approach; so, that working 

together they could identify unmet needs among its children and adults and develop local 

strategies for addressing those needs. 
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Chapter 3: Methodology 

Purpose 

For over 62 years, the neglected Pakistani education system has been waiting for a 

solution (Rehman & Khan, 2012).  A number of factors have had a detrimental effect on 

the quality of education in Pakistan.  These factors include inadequate assessment 

methods, lack of adequate funds, inconsistencies in education policies, corruption, 

outdated curricula, the lack of research, the secularization of education, and a shortage of 

professional teachers (Rehman & Khan, 2012). According to the Institute for the Study of 

Labor (IZA), a non-profit independent research institute based in Germany, Pakistan’s 

education system is facing many issues despite the improvement efforts of the Pakistani 

government (Aziz, Bloom, Humair, Jimenez, Rosenberg, & Sathar, 2014). 

Wheatley and Frieze (2006) of the Berkana Institute argue that reforms that have 

a significant impact originate from small local actions (para. 20) rather than from top 

down mandates and initiatives. Wheatley and Frieze (2011) suggest that by scaling 

across, communities learn, experiment and create together; fail and learn from failures 

together; and focus on what works best for them in their local settings.  Scaling across 

involves learning locally, and then making connections with others in the community, 

experimenting together to figuring out what works locally, and then sharing ideas with 

other communities, which then create a local version of the innovation or practice 

(Wheatley and Frieze, 2011). The purpose of this research was to bring members of a 

rural Pakistan village together as a group in a facilitated approach, to identify the unmet 

needs of children and adults and to begin to develop local solutions.  This research was 

an attempt to answer the following questions:  What do the children and adults in rural 
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Pakistan perceive as their unmet educational needs?  What educational developments 

(initiatives) can emerge from the grass-root efforts of rural Pakistani citizens?  Bringing a 

group of individuals (parents, children, students, teachers and religious leaders), in a rural 

Pakistani village, together with a facilitated approach was instrumental to exploring the 

capacity of rural villagers to identify their unmet educational needs and to plan 

educational initiatives to address those needs. 

Approach 

Identifying the unmet educational needs of children and adults in rural Pakistan 

was accomplished through qualitative research using an instrumental case study 

approach.  Michael Quinn Patton (2015) describes qualitative inquiry as personal, where 

the researcher is the instrument of inquiry (p. 3).  Patton (2015) identifies seven kinds of 

knowledge-generating contributions that derive from the qualitative inquiry: 

1. Illuminating meaning, 

2. Studying how things work, 

3. Capturing stories to understand people’s perspectives and experiences, 

4. Elucidating how systems function and their consequences for people’s 

lives, 

5. Identifying unanticipated consequences, and 

6. Making case comparisons to discover important patterns and themes 

across cases. (p. 12) 

John Creswell (2007) describes qualitative research as a means for understanding 

and exploring social or human problems.  Through qualitative research, researchers can 

study a phenomenon, inquire into broad and general questions, and gather the 
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perspectives of participants (Creswell & Plano Clark, 2004).  Furthermore, through 

qualitative research, the researcher analyzes and codes the data for categories and themes; 

interprets the meaning of the information, drawing on personal reflections and past 

research; and writes the final report that includes the recognition of personal biases 

(Creswell & Plano Clark, 2004, slide. 6).  Qualitative research method utilizes three 

primary forms of data collection: 

1. open-ended interview questions that inquire into experiences, feelings, and 

opinions,  

2. observations, and  

3. written documents, records and correspondence. (Patton, 2015) 

The qualitative research method was appropriate for this study because understanding 

individual’s perspectives and experiences was instrumental to identify the unmet needs of 

Pakistanis in rural areas.  Furthermore, through interviews and focus groups, this research 

study enabled Pakistanis in rural areas to develop ideas for solving their own unmet 

needs. 

Creswell (2013) identifies five types of qualitative research methods: 

Phenomenology, Ethnography, Narrative, Grounded Theory, and Case Study.  The 

Phenomenological study approach focuses on how we put together the phenomena we 

experience in such a way as to make sense of the world and, in so doing, develop a 

worldview (Patton, 2015, p. 116). Patton (2015) explains that there is no  

Separate (or objective) reality for people.  There is only what they know 

their experience is and means.  The subjective experience incorporates the 
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objective thing and becomes a person’s reality, thus the focus of meaning 

making as the essence of human experience. (Patton, 2015, p. 116)   

This research method could have yielded information about the unmet educational needs 

of children and adults in rural Pakistan, but it would not have included the generation of 

solutions.  The focus of this research was not on the participants’ experiences alone. 

Instead, the intention was to seek their perspectives and to engage their skills to identify 

unmet educational needs and generate possible solutions. 

Patton (2015) describes Ethnography as “a social scientific description of a people 

and the cultural basis of their peoplehood” (p. 100).  Furthermore, “ethnographic inquiry 

takes as it is central and guiding assumption that any human group of people interacting 

together for a period will evolve a culture” (Patton, 2015, p. 100).  The researcher uses 

this method to “study contemporary society to understand phenomena such as 

Information Age culture, the culture of poverty, school culture, the culture of addiction, 

intercultural marriages, youth culture and the spread of disease” (Patton, 2015, p. 100).  

Although the culture of the village was a part of the context and cultural elements were 

revealed in participants’ responses, understanding and describing the culture, was not the 

focus of this research.  The focus of this research was to examine unmet educational 

needs and potential solutions.  Therefore, ethnography was not an appropriate method for 

this research study. 

Narrative research, according to Patton (2015), focuses on stories, where the 

researcher examines “human lives through the lens of narrative, honoring lived 

experience as a source of important knowledge and understanding” (p. 127).  Patton 

(2015) further explains that stories “organize and shape our experiences and also tell 
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others about our lives, relationships, journeys, decisions, successes, and failures” (p. 

128).  Patton (2015) further suggests that the narrative inquiry: 

Honors people’s stories as data that can stand alone as pure description of 

experience, be worthy as a narrative documentary of experience (the core 

of phenomenology), or be analyzed for connections between the 

psychological, sociological, cultural, political, and dramatic dimensions of 

human experiences. (p. 128) 

The focus of this particular research is an effort to bring a group of individuals in rural 

Pakistan together so they can identify educational needs and solutions to the needs at 

their local level.  The stories of the participants’ experiences would have had value in this 

case study only to the extent they were instrumental in revealing unmet educational needs 

within the community. The telling of personal stories would not have included the 

generation of possible solutions.  Collecting extensive information on individuals in order 

to tell their stories was not the aim of this research. 

Patton (2015) describes Grounded Theory as “steps and procedures for connecting 

induction and deduction through the constant comparative method, comparing research 

sites, doing theoretical sampling, and testing emergent concepts with additional 

fieldwork” (p. 110).  Furthermore, it is meant to “build theory rather than test theory” and 

“provides researchers with analytical tools for handling masses of raw data” (Patton, 

2015, p. 110).  Patton (2015) further explains that Grounded Theory method assists 

researchers to “consider alternative meaning of phenomena” and “emphasizes being 

systematic and creative simultaneously” (p. 110).  This approach clarifies the concepts 

that are the building blocks of a theory (Patton, 2015).  The intention of this case study 
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was not to develop a theory, but instead to understand the educational experiences of the 

participants, to engage them in identifying their unmet educational needs and possible 

solutions. 

Robert Stake (1995) presents three types of case study: Intrinsic, Instrumental, 

and Collective.  In an Intrinsic case study, the researcher wants a better understanding of 

a particular instance; the case itself has intrinsic value (Stake, 1995).  The researcher is 

interested in a case, “not because by studying it we learn about other cases or about some 

general problem, but because we need to learn about that particular case” (Stake, 1995, p. 

3).  In contrast, in Instrumental case study, the researcher examines a particular instance 

to provide insight into an issue or to enhance a theory (Stake, 1995).  The investigator, 

according to Stake (1995), has “a research question, a puzzlement, a need for general 

understanding, and feel that (they) may get insight into the question by studying a 

particular case” (p. 3).  Lastly, Stake (1995) describes Collective case study as an 

approach in which the researcher examines several cases to understand a phenomenon.  

Each case study is instrumental to gain a better understanding of a larger issue (Stake, 

1995).  Qualitative case study, and more specifically Instrumental case study, was 

appropriate for this research because the intention of the study was to explore the use of 

the problem solving approach advocated by Wheatley and Frieze of the Berkana Institute 

to engage a group of people in rural Pakistan in identifying the unmet educational needs 

of children and adults and developing possible solutions. 

Setting 

This study took place in a small village near Chichawatni in Sahiwal district in 

Punjab, Pakistan.  Punjab is the largest province, in area and population, with more than 
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53% of Pakistan’s total population (Ministry of Education Pakistan, 2015, p. 2). Since 

Punjab is the biggest province in Pakistan, it also has a large number of people living in 

rural areas, selecting the Sahiwal district for this research held the most potential for 

providing the most representable results for this research.  Additionally, security concerns 

and inadequate access to many rural areas helped to narrow the selection of a site to this 

village.  Most residents of the village are farmers.  There is one private and one 

government school that are easily accessible by dirt roads.  There is a small health care 

facility, funded mostly by private funds, which is run by a volunteer doctor.  The village 

has one mosque, centrally located at the heart for easy access.  The researcher traveled to 

the village in January 2015 and received verbal permission from the leaders to perform 

this study.  An individual who is familiar with the community and lives nearby assisted 

the researcher with organizing and recording the interviews, focus groups, and informal 

discussions. 

Participants 

 Stratified purposeful sampling was utilized to identify participants for this study. 

Strata were gender, age, marital status, and school attendance.  These strata were 

combined to form categories. Within the categories, participants were chosen on the basis 

of convenience.  A total of 10 participants were selected as outlined below: 

• Uneducated parent, 

• Educated child of uneducated parents, 

• Uneducated child of uneducated parents, 

• Madrassa (religious school) teacher, 

• A child attending Madrassa, 
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• An educated parent, 

• A school teacher, 

• An educated parent with children attending school, 

• An educated parent of a child not attending school, and 

• A parent of children in Madrassa. 

Each of these participants brought unique experiences and knowledge to this research.  

Nine male and one female student conveyed insights as to how their educational 

institutions are contributing to their scholarship, while children without any formal 

education were able to provide insights as to why they are not attending schools and 

personally what effects their non-attendance has had.  Bilquees & Saqib (2004) suggested 

that parents’ education has a significant impact on child’s education in rural Pakistan.  

Therefore, parents with and without formal education were part of this case study.  Since, 

religion is a major part of Pakistan’s culture, a representative of a Madrassa brought a 

unique perspective to this study.  In rural Pakistan, poor working conditions, lack of 

promotions, and low social status contribute significantly the shortage of trained teachers 

(Idara-e-Taleem-o-Aagahi, 2013).  Furthermore, teachers in Pakistan are underpaid, 

especially in rural areas (Idara-e-Taleem-o-Aagahi, 2013).  Teachers do not receive 

medical, pension plans, or transportation benefits (Kennedy & Botteron, 2006).  

Therefore, a teacher’s perspective in this case study was imperative.  All participants 

were interviewed (Appendix I) and participated in focus group discussions (Appendix II). 

Ethical Consideration 

 Before all interviews, observations, focus groups, and informal group discussions, 

potential participants received an informed consent (Appendix IV) form in Urdu (national 
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language of Pakistan), clearly stating the purpose and methods of the research, detailing 

their role in the study, and describing their rights as a participant.  For individuals who 

were illiterate, the researcher read the consent form in Urdu.  Each participant was given 

an opportunity to ask questions about the informed consent to avoid misinterpretations.  

Each participant who agreed to be interviewed was required to sign the consent form, 

both in Urdu and English.  In the case of participants who were not adults (under 18 for 

males and 16 for females), one parent or a guardian signed a separate assent form 

(Appendix V).  After the selection process, each participant was given the interview 

questions in advance.  Keeping cultural and religious differences in mind and 

understanding that parents might have objections to their daughters being interviewed at a 

private location, consent for children from their parents was required.  Although all 

interviews were one-on-one, parent(s) of the children were allowed to sit in the same 

room.  Furthermore, the female participant was accompanied by her husband during the 

interview and discussions. 

 Each participant was given the opportunity to read the interview questions 

thoroughly and ask any questions they might have had before the interview.  Illiterate 

individuals were read the questions in Urdu by the researcher.  Before initiating the 

interview, participants were informed that the interview would be audio recorded on an 

electronic device.  Pakistan is an Islamic country and Muslims take five breaks 

throughout the day to pray, therefore participants were given an opportunity to take 

frequent breaks during the interviews.  To protect the anonymity of the participants, the 

names and identities of all participants have been kept anonymous.  Each participant was 

given a unique number, and the true identity is known by the researcher only.  Each 
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interview was 30 to 60 minutes long. Throughout the interviews, the researcher translated 

and explained the questions in Urdu.  Focus group discussions were two to three hours in 

length.  Although there were no time limits to informal discussions, each discussion was 

one to two hours.  Each interview and discussion session was given a unique number with 

no personally identifiable information about the participants included.  The interviews 

were transcribed, and each participant was given an opportunity to review his/her 

transcript to verify the accuracy of the information.  Since few participants in this study 

were illiterate, the researcher read the transcripts in Urdu to each participant to check the 

accuracy.  After the completion of all interviews and group discussions, all the recorded 

documents, including electronic files, were and continue to be kept in safe and secure 

location.  All non-electronic materials are stored in a locked file and electronic data are 

password protected on the researcher’s laptop.  All the records, including electronic 

documents, will be destroyed five years from the completion of the study (September 

2021). 

Data Collection 

 Robert Yin (2012) states that procedures should “rely on multiple sources of field-

based data” that include a “combination of fieldwork and participant-observation” (loc. 

3661).  Yin (2012) recommends using data from multiple sources “to determine the 

extent to which the data triangulate over the ‘facts’ of the case” (loc. 3669).  

Triangulation, according to Yin (2012), allows researcher to “constantly check and 

recheck the consistency of the findings from different as well as the same sources” (loc. 

846).  Yin further suggests that case studies are successful when the researcher: 
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a. Understands the objectives of the inquiry and can identify relevant 

evidence even though specific sources may vary, and 

b. Thoroughly document the methodological steps taken to assure an 

unbiased data collection procedure despite the variation. (2012, loc. 

3745)  

Triangulated data for this study was collected through in-depth interviews 

(Appendix I), focus group discussions (Appendix II), informal discussions, and 

observations (Appendix III) conducted over a period of 4 days.  Robert Stake (1995) 

suggests that as researchers “we have ethical obligations to minimize misrepresentation 

and misunderstanding” (p. 109).  Furthermore, “we need certain (triangulation) protocols 

or procedures which researchers and readers alike come to expect, efforts that go beyond 

mere repetition of data gathering to deliberative effort to find the validity of data 

observed” (Stake, 1995, p. 109).  In a case study, according to Stake (1995), the 

researcher “assumes the meaning of an observation is one thing, but additional 

observations give us grounds for revising our interpretation (p. 110).  For example, 

according to Stake (1995), “interview is an alternative method, seeking through a 

surrogate observer what I might not have seen for myself” (p. 114).  Data collected 

through interviews, focus group and informal discussions and observations minimized the 

misrepresentations and misunderstandings. 

Interviews were a primary source of information (Appendix I) for this research.  

Stake (1995) suggests “interviews need to have a strong advance plan. It is terribly easy 

to fail to get the right question asked, awfully difficult to steer some of the most 

informative interviewees on to your choice of issues” (p. 64).  The interview questions in 
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this case study acted as a guide for the researcher.  The semi-structured interview allowed 

the researcher to begin with a common set of questions and then to ask additional probing 

and follow-up questions.  Patton (2015) further suggests “in-depth interviewing is 

especially useful for supporting collaborative inquiry because the methods are accessible 

to and understandable by non-researchers and community-based people without much 

technical expertise” (p. 487).  Collaboration was an integral part of this case study 

research.  Throughout the study, all participants collaborated with the researcher and 

among themselves.  Patton (2015) advises the researchers to use cross-cultural interviews 

“add layers of complexity to the already-complex interactions of an interview” because 

“possibility for misunderstanding is increased significantly” (p. 480).  Interviews in 

different language, according to Patton (2015), can be tricky because “words can take a 

very different meaning in other cultures” (p. 480).  The researcher’s understanding of the 

Pakistani culture and language minimized misunderstandings.  Since the researcher is 

fluent in Urdu, Punjabi and English, all interviews were conducted in Urdu and translated 

into English.  Patton (2015) warns researchers that some words and ideas cannot be 

translated directly and there is a possibility that words can be misunderstood.  He 

suggests  

Interviewers are not in the field to judge or change values and norms.  

Researchers are there to understand the perspective of others.  Getting 

valid, reliable, meaningful, and usable information in cross-cultural 

environments requires extraordinary sensitivity to and respect for 

differences. (Patton, 2015, p. 482)   
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Since all interviews were conducted in Urdu and translated into English, there was a risk 

that certain words might not be readily translated directly.  The researcher’s 

understanding of the Pakistani norms and culture helped to minimize those risks. 

Stake (1995) suggests, “keeping the record of an interview is part of the artistry.  

Within a few hours of the interview, the researcher should prepare a written facsimile, 

with key ideas and episodes captured” (p. 66).  Semi-structured interviews were 

conducted face-to-face.  Interviews were conducted individually at a local medical 

facility.  Interviews were electronically recorded using a voice recorder.  Once the 

interviews were conducted, each interview was transcribed, translated into English, and 

coded. 

Along with individual interviews, there were nine focus group discussions 

(Appendix II).  Focus group discussions were instrumental, especially because this 

research was an effort to bring people in a rural Pakistani community together, to identify 

their local learning needs and to begin to develop local solutions.  These focus groups 

were conducted using a semi-structured format of core questions supplemented with 

probing and follow up questions. The focus groups were conducted in Urdu and Punjabi, 

facilitated by the researcher, and all the participants were given an opportunity to speak.  

The topic of the discussion was identified at the beginning of each session.  There were a 

total of nine focus group sessions, one for each question (Appendix II).  All focus group 

discussions were translated from Punjabi and Urdu to English, transcribed and coded.  

Each discussion session was given a unique identification number. 

Along with the interviews and the focus group discussions, data for this study also 

originated from informal discussions and conversations (Appendix III).  Patton (2015) 
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states, informal conversations or naturally occurring conversations, allow researchers to 

understand the “fundamentally people-oriented nature of qualitative inquiry” (p. 33).  

Moreover, information conversations, according to Patton (2015), “are done on farms and 

in homes to document and understand variations within some defined geographical area” 

(p. 231).  Informal discussions for this study took place during lunch, dinner, or various 

tea times.  Patton (2015) warns researchers that during the informal interactions the 

researcher may find it difficult to organize observations because people are “milling 

around, coming and going, moving in and out of small groups, with some sitting alone, 

some writing, and some seeking refreshments” (p. 369). Informal discussion and 

conversation were influential to this case study.  All informal interactions were 

electronically recorded using a voice recorder.  Similarly, to the individual interviews, 

informal discussions and conversations were transcribed and coded.  Each discussion was 

given a unique identification number. 

Data for this research study was also collected through observations.  Stake 

(1995) suggests, “observations work the researcher towards greater understanding of the 

case” (p. 60).  Furthermore, “during observations, the qualitative case study researcher 

keeps a good record of events to provide a relatively incontestable description for further 

analysis and ultimate reporting” (Stake, 1995, p. 62).  Stake (1995) recommends that 

during the observations the researcher should “keep focused on categories or key events 

(and) attentive to background conditions” (p. 62).  Observations in this study were 

holistic in nature and focused on descriptions of events, behaviors, and condition of the 

infrastructure (schools, houses, etc.).  Patton (2015) describes the holistic approach as 

where “the process itself becomes a part of the learning experience” (p. 67).  Each 
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observation/field note was recorded separately with the unique identification number.  

Data for observations / field notes were registered with hand written notes, video 

recordings, and photographs. 

Data Analysis 

 Making sense out of all the collected data is challenging, and particularly so when 

translating from one language to another.  Stake (1995) writes, “analysis is a matter of 

giving meaning to first impressions as well as to final compilations” (p. 71).  He 

describes data analysis as taking impressions and observations apart and give meaning to 

the parts (Stake, 1995).  Furthermore, the researcher “concentrates on the instance, trying 

to pull it apart and put it together again more meaningfully—analysis and synthesis in 

direct interpretation” (Stake, 1995, p. 75).  Stake (1995) presents two ways the researcher 

reaches meaning about the case: “through direct interpretation of the individual instance 

and through aggregation of instances until something can be said about them as a class” 

(p. 74).  Robert Yin (2012) highlights the difference between analyzing quantitative data 

and qualitative data “although none involve the formulaic solutions when entering 

numeric data into a computer and permitting a computer software package to calculate 

the needed statistic” (loc. 3745). Instead, data analysis “deals with narrative or alphabetic 

but not numeric date.  Although useful computer software exists for coding and 

assembling such narrative data, the evaluator must instruct the software regarding the 

specific coding and assembling to be done” (Yin, 2012, loc. 3645).  Yin (2012) 

recommends that once the data is organized, the researcher “can follow any number of 

analytic strategies, such as explanation building, pattern matching, and time-series 

sequencing” (loc. 3751).  Referring to Stake (1995), Yin suggests that with “instrumental 
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case studies, where the case serves to help us understand phenomenon or relationships 

within it, its need for categorical data and measurements is greater” (p. 77).  For this 

research, the first step of data analysis was to organize and prepare the data by first 

translating the recorded interviews, focus groups, and discussions from Urdu and Punjabi 

to English and then transcribing them.  The next step was to read the data, get a general 

sense of the information collected, and reflect upon its overall meaning (Creswell, 2009).  

Following this general review, the researcher began coding the data. 

 Johnny Saldana (2009) defines a “code” in qualitative research as the “word or 

short phrase that symbolically assigns a summative, salient, essence-capturing, and/or 

evocative attribute for a portion of language-based or visual data” (p. 3).  Saldana (2009) 

further describes coding as heuristic; that means “an exploratory problem-solving 

technique without formulas to follow.  Coding is only the initial step toward an even 

more rigorous and evocative analysis and interpretation for a report” (p. 8).  Saldana 

(2009) further suggests that in the repeated codes throughout the large data sets are both 

natural and deliberate.  Natural because “there are mostly repetitive patterns of action and 

consistencies in human affairs, and deliberate because one of the coder’s primary goal is 

to find these repetitive patterns of action and consistencies in human affairs as 

documented in the data” (Saldana, 2009, p. 4).  According to Saldana (2009), some 

categories may contain clusters of data that may require further refinements into 

subcategories.  And when broad categories of codes are “compared with each other and 

consolidated in various ways, you begin to transcend the ‘reality’ of your data and 

progress toward the thematic, conceptual, and theoretical” (Saldana, 2009, p. 11).  In 

talking about the difference between codes and themes, Saldana (2009) argues, “a theme 
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is an outcome of coding, categorization, and analytic reflection, not something that is, in 

itself, coded” (p. 13). 

 For this research, several codes were pre-determined, but additional codes were 

developed later.  Creswell (2009) describes surprising codes as codes that were “not 

anticipated at the beginning of the study” (p.187).  Predetermined codes for this research, 

as described by Creswell (2009), included: perspectives, subjects, activities, relationships, 

ideas, solutions, and setting.  MAXqda application was utilized to efficiently code the 

data.  Creswell (2009) recommends using coding to generate themes or categories; that 

should display multiple perspectives from individuals and later appear as significant 

findings.  All the themes that emerged from the data were utilized to bring organization 

and meaning to the data. 

The researcher is Pakistani, and came to the United States as a teenager; he was 

educated in the United States.  He is upper middle class and works in a higher education 

institution.  Since he was educated in the United States, the researcher has certain beliefs 

and biases regarding the importance of education and the educational system that 

Pakistan needs.  For this study, the researcher has put his prejudices aside and focused on 

the participants’ perspective.  The researcher utilized questions that were open-ended and 

did not lead the participants’ responses toward the opinions of the researcher.  All of the 

data generated within the study is quoted within Chapter 4 of this research. 

 In conclusion, the purpose of this research was to bring people in a rural Pakistani 

village together in a facilitated approach; so that working together they could identify 

unmet needs among the village children and adults and develop local strategies for 

addressing those needs.  More specifically, this research was an attempt to answer the 
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following questions:  What are the unmet educational needs of children and adults in 

rural Pakistan? What educational developments (initiatives) can emerge from the grass-

root efforts of rural Pakistani citizens?  This research was accomplished through 

qualitative research using an instrumental case study approach.  Bringing a group of 

individuals (parents children, students, teachers and religious leaders) in rural Pakistan 

together was instrumental to exploring the capacity of rural villagers to identify their 

unmet educational needs and to plan educational initiatives to address those needs. The 

findings of this study will be presented in Chapter 4 and the implications of the findings 

will be discussed in Chapter 5. 
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Chapter 4: Presentation of the Data 

Introduction 

Educational reforms undertaken by the government and other organizations (both 

domestic and international) have failed to raise literacy in Pakistan, especially in rural 

areas.  Since Pakistan’s independence in 1947, various commissions and committees 

have been established by different government regimes to improve the standards of 

education (Rehman & Khan, 2012).  Despite its efforts to raise its nation’s literacy, 

Pakistan’s educational system is unable to educate a large number of its citizens “so that 

they are fully functionally literate, are able to contribute productivity to the 

economy…and are able to constructively contribute to overcoming the country’s vast 

development challenges” (Aziz et al., 2014, p. 4).  In rural areas, Pakistanis have been 

disenfranchised by a top-down dictatorial government (both federal and provincial) 

approach to education.  

The purpose of this research was to bring people in a rural Pakistani village 

together as a group in a facilitated approach, so they could identify the unmet educational 

needs of children and adults and develop local solutions using a problem solving 

approach described and used by Wheatley, Frieze, and members of the Berkana Institute 

(Wheatley & Frieze, n.d.).  An instrumental qualitative case study approach was used to 

capture the perspectives of Pakistanis living in a small rural village in Punjab.  By 

focusing on the problem solving approach, advocated by Wheatley and Frieze (Wheatley 

& Frieze, 2011) as the means for engaging a group of people in the exploration of a grass 

root effort at local change, this study was instrumental to identify the unmet educational 
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needs of children and adults in the village and facilitating the generation of possible 

solutions. The following questions guided this research:  

1. What do the children and adults in rural Pakistan perceive as their 

unmet educational needs? 

2. What educational developments (initiatives) can emerge from the 

grass-root efforts of rural Pakistani citizens? 

The data was collected through interviews, focus group discussions, and the researcher’s 

field notes.  During the interviews and focus group discussions, participants described 

their perceptions of the current state of education in their community.  They also 

discussed their educational needs and desires as well as the best ways to raise literacy in 

their community.  The data collected from the participants of this study was analyzed for 

common themes. 

Setting 

This study took place in a typical village located in the Sahiwal district of Punjab, 

Pakistan.  Punjab is the largest province with more than 53% of Pakistan’s total 

population (Ministry of Education Pakistan, 2015).  Since Punjab is the largest province 

in Pakistan and is a province where a large number of the population live in rural areas, 

selecting the Sahiwal district for this research held the most potential for providing the 

most representable results for this research.  Additionally, security concerns and 

inadequate access to many rural areas helped to narrow the selection of the site to this 

village.  With the assistance from an old friend, the researcher traveled to the village in 

January 2015, organized a lunch event for the entire village, and received a verbal 

permission from the leaders to perform this study.  During that time, the researcher was 
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introduced to a doctor, who voluntarily runs a small healthcare facility in the village.  

Since this doctor is familiar with the community and lives nearby, the researcher 

requested his assistance in organizing interviews, focus groups, and informal discussions. 

Most residents of the village are farmers who typically grow corn, wheat and soy 

for their own consumption and to sell to support their families.  There is one private and 

one government school that are easily accessible by dirt roads.  There is a small health 

care facility, funded mostly by private funds.  On the first day of the research, there was a 

massive earthquake that shook not only parts of the northern Pakistan, but the other 

neighboring countries.  As a result, there was a lot of chaos in region, including the 

research village.  The researcher was unable to contact the participants initially, but with 

the assistance of the community doctor, the study was delayed by only a few hours.  

While the researcher was waiting for the participants to arrive, it gave him an opportunity 

to observe the infrastructure of the village. 

The village is surrounded by open fields with only one dirt access road from the 

main highway.  The large towers of a mosque can be seen from the distance, as you enter 

the village.  A majority of the houses are made of brick and a few of clay.  There are two 

shops on the main street with a few small businesses selling fruits and vegetables along 

the side of the road.  Even though the village is situated far away from the polluted 

surrounding cities, the smell of garbage and open sewage was very strong.  Many 

participants of the study discussed the lack of proper drainage system and garbage 

disposal, and the poor conditions of the dirt roads.  These were primary concerns for 

many in the village.  Access to clean water was another major concern for many 

villagers.  Due to the lack of a proper drainage system, dirty water can be found all 
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around the village and is a cause of many diseases.  On one side of the village, there is a 

large open dirt field where children usually play cricket or football (soccer) among the 

piles of dirt and the open sewage. 

Participants 

Stratified purposeful sampling was used to identify the participants for this study.  

Strata were gender, age, marital status, and school attendance.  These strata were 

combined to form ten categories, as listed in Table 4.1.  A total of ten participants were 

selected, seven adults that included only one women, and three children, one for each 

category, as outlined in Table 4.1: 

Table 4.1 
Participants in this Research Study 
 

Participants Age Gender Level of Education Category 

Participant 1 42 Male N/A Uneducated Parent 
Participant 2 18 Male 5th Grade Educated Child of 

Uneducated Parents 
Participant 3 15 Male N/A Uneducated Child of 

Uneducated Parents 
Participant 4 32 Male Matric (10th Grade) Teacher of a Madrassa 

(Religious School) 
Participant 5 14 Male 8th Grade Child Attending Madrassa 

(Religious School) 
Participant 6 43 Male F.A. (12th Grade) Educated Parent 
Participant 7 25 Male F. Sc. (Intermediate 

in Science) 
School Teacher 

Participant 8 35 Male 8th Grade Educated Parent with 
Children Attending 
Traditional School 

Participant 9 32 Female 8th Grade Educated Parent of a Child 
not Attending School 

Participant 
10 

50 Male Religious Education 
Only 

Parent of Children in 
Madrassa (Religious School) 
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Data Collection 

 The data for this qualitative instrumental case study was generated from three 

sources:  in-depth interviews, focus group discussions, and researcher’s field notes.  

Interviews and discussions took place at a small medical facility in the center of the 

village.  Individuals who participated in the case study were interviewed. The interviews 

averaged 30 to 40 minutes in length.  Ten interviews were conducted during three days.  

There were ten sets of question, one for each category of participants (see Table 3) 

(Appendix I).  The interview questions were translated from English to Urdu and Punjabi 

by the researcher.  The researcher described each question in detail to the interviewees 

because some participants were illiterate.  All interview sessions were audio recorded.  

The interviews were scheduled between meals and prayer times.  Following the 

interviews, each participant took part in nine focus group discussions, each of which 

lasted 60 to 75 minutes.  All questions were translated from English to Urdu and Punjabi 

by the researcher and a medical doctor who was available and offered his assistance with 

this research.  Each focus group session was audio recorded.  Each of the ten participants 

was given the opportunity to speak during the focus groups.  It is important to note that in 

order to maintain the authenticity of the collected data, the grammar of the participants’ 

responses was not corrected by the researcher. 

Data Analysis 

The coding began with the researcher reviewing the translated data and assigning 

codes.  Johnny Saldana (2009) defines a “code” in qualitative research as the “word or 

short phrase that symbolically assigns a summative, salient, essence-capturing, and/or 

evocative attribute for a portion of language-based or visual data” (p. 3).  Saldana (2009) 
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further suggests that the repeated codes throughout the large data sets are both natural and 

deliberate.  Natural because “there are mostly repetitive patterns of action and 

consistencies in human affairs, and deliberate because one of the coder’s primary goal is 

to find these repetitive patterns of action and consistencies in human affairs as 

documented in the data” (Saldana, 2009, p. 4).  For this research, codes were developed 

as the researcher reviewed the collected data.  Individual codes were organized into 

categories, which became themes and elements.  Each theme that emerged from the 

collected data was utilized to bring organization and meaning to the data.  The themes 

(Table 4) that emerged were: causes and effects of illiteracy, perceived educational 

benefits to the community, perceived educational benefits to the individual and family, 

and ways to promote learning.  Elements that emerged in these four themes are listed in 

table 4: 
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Table 4.2:   
Themes that emerged from the data 
 
Theme  Elements 
Causes and effects of illiteracy Poverty and survival 
 Cost of education and the failures of the 

school system 
 Lack of learning opportunities 
 Madrassas (religious education) 
 “Nothing to do” and drugs 
 Infrastructure 
 Lack of job opportunities 
 Social stigma 
  
Perceived educational benefits to the 
community 

Benefits of religious education 

 Benefits of traditional education 
 Overcoming poverty 
  
Perceived educational benefits to 
individual and family 

Success and goal in life 

 Personal responsibility 

 Benefits of religious education and religious 
duty 

 Desire to become educated 
  
Ways to promote learning  Learning opportunities 

 Adult education, technical, and practical 
skills 

 Personal responsibility 
 Unity 
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Causes and Effects of Illiteracy 

 All ten participants discussed the causes and effects of illiteracy in their village.  

There were nine elements in this theme: poverty and survival, the cost of education and 

the failures of the school system, the lack of learning opportunities, Madrassas (religious 

education), “nothing to do” and drugs, infrastructure, the lack of job opportunities, 

security, and social stigma.  All ten participants discussed what they believed were the 

main causes of illiteracy and described how illiteracy is affecting their community.  A 

majority of the participants blamed poverty, the struggle for basic survival, and the cost 

of education for the high illiteracy.  Others spoke about the failures of the school system, 

lack of jobs, difficulty of access to education, crumbling infrastructure, lack of security, 

corruption, and drugs.  A few participants discussed how the lack of education in their 

community is a cause for high use of illegal drugs and the source of social stigma.  Some 

participants blamed parents for not educating their children.   

 Poverty & survival.  All of the participants described how poverty and the day-

to-day struggle to survive are preventing children in their community from getting a 

proper education.  Participant 1 an uneducated male described: 

I was poor that is why I was not educated.  Now I beg my children to get 

educated.  If I have money to afford their education or not, I will beg for 

money from somewhere to get them educated.  I bake corn in front of a 

hot burning fire for numerous hours and sell it.  I am disabled and work 

very hard to provide for my family.  Survival is very important but 

education is a key. 
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Participant 3, a 15-year-old child, stated, “I really want to study, but we are so poor, we 

cannot go to school.  Father was never educated and there were so many family 

problems, we could not afford to get educated.”  While discussing the consequences of 

poverty and illiteracy, he further shared, “sometimes, actually many times, people take 

advantage of us.  We are poor to begin with and when people take advantage of us that is 

not right.  It breaks our heart.  We are poor, poverty is a big problem.”  Participant 4, a 

teacher of a Madrassa, acknowledged poverty as a major cause of illiteracy in his 

community and said, “if a person is working twenty-four hours a day and barely making 

enough to feed his family three times a day, how can he afford for school for his 

children?”  While discussing the link between poverty and the struggle to meet their basic 

survival needs, Participant 9, an educated parent of a children not attending school, 

stated, “I want to send my children to school but it is very hard.  Who is going to feed us 

all?  How will we run the house? How will we feed our animals?”  During a group 

discussion, Participant 5, a child attending Madrassa, suggested, “Adults and children 

will only go to school for learning when their basic needs at home are met.  They will not 

go to school when they don’t have enough money to feed their families three times a 

day.”  Participant 2, an educated child of uneducated parents, expressed a level of 

hopelessness, “We are so focus on filling our stomachs.  We are poor; we need to take 

care of basic needs before we do anything else.  We have lost hope.  We don’t see a light 

at the end of the tunnel.” 

 Participant 8, an educated parent with children attending school, during a group 

discussion spoke about survival and suggested, “It all comes down to money I think.  If I 

am making enough money to take care of the basic needs of my family, where basic 
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needs include food and shelter, then adults will go back to school and learn.”  Participant 

9, an educated female with children not currently attending school, spoke about her 

family’s survival needs and her fears: 

My husband and I work very hard to feed our family and to give them 

good life.  If my children are educated, then I think it will be easier to 

support the family.  But we cannot afford for their education.  I am always 

worried about the health of my husband and sons.  If they get injured, that 

will be devastating for our survival. 

Participant 10, a parent of children attending Madrassa, explained: 

Taking care of the family and running the household is very important in 

life.  You cannot just get education if it is not providing you food.  What 

good is that education if you cannot eat three times a day?  So although 

education is important and running a household is important too. 

He further explained how poverty prevented him from getting an education: 

When I was growing up, I wanted to get a good education and run my own 

business.  I wanted to do so many things.  But as I grew older I realize that 

my family was very poor.  My parents worked very hard to give us food.  

They died doing just that.  It was very hard to save money to send me to a 

good school…My father needed help with farming, so at a very young 

age, I started helping my father in the fields, so we could survive. 

Participant 6, in speaking about poverty and survival, blamed the Pakistani government 

and expressed: 
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They make laws but no one ensures that they are being implemented.  

They need to help us so we can develop our village.  They need to fix our 

roads and fix our sewage system.  We are poor; we will never be able to 

do that in million years. 

Participant 9 also made the strong connection between survival and education and 

said, “Education is important…but I am going to say it again, we are poor, 

making money to feed is very important.  Taking care of our animals is very 

important.”  

The cost of education and the failures of the school system.  Participants also 

spoke of how the extremely high cost of education is contributing to illiteracy in their 

community.  Participant 7, a schoolteacher, while discussing the cost of education as the 

failure of the school system, stated, “Education is very expensive, no one can afford that.  

Everything is expensive.  Currently only a certain percentage can afford the good 

education.  Big majority is not able to afford it.”  Participant 1, an uneducated parent, 

argued, “Our education system is designed for the rich, not for the poor.  Only rich can 

afford uniforms and books.” 

 Participant 2, an educated child of uneducated parent, spoke of the disparities 

between educational opportunities for the rich and the poor and suggested that the system 

is designed for the rich and not the poor.  Furthermore, he stated: 

Education should be same for the poor and the rich.  There should be same 

standards for both the poor and rich.  Both rich and poor are human 

beings; therefore, they have same educational needs.  Our education 

system is designed for the rich only.  Rich can afford uniforms and books. 
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 Participant 4, a teacher of the Madrassa, suggested that due to the failed school 

system, people in his community are unable to receive a proper education.  He further 

expressed concerns about cheating and stated, “those who go to school, they memorize 

books or pass exams by cheating, they do not really understand what they are learning.”  

He further spoke about inadequate education funding, “the way government is supporting 

schools is not good.  The way government pay teachers, the way they support 

infrastructure, it is very bad.  Even with the private funding, it is not enough.”  While 

discussing how the education system fails to meet local needs, particularly with respect to 

the language taught and used in schools, Participant 4 stated: 

The education provided to our children is not properly training them for 

the future.  Especially the government schools, the quality of education is 

very bad.  Private schools on the other hand are so hard for children.  The 

books are so hard to read; it is not easily understood by many.  If we speak 

Urdu or Punjabi, why are we forced to learn in English?  What good will 

that do to live our lives here in Pakistan? Learning English is very 

discouraging.  English books are very hard.  That I think is a major issue. 

Participant 8, an educated parent with children attending school, also discussed the use of 

English language in school and the hardships it creates for students, stating: 

When I was in school they taught English in 6th grade.  Today they start 

teaching English from day one of school.  It is very hard for children to 

learn English.  Why are they teaching English when we need to use Urdu 

or Punjabi?  Education should be easy to understand, not hard.  Basic 

education is very hard; it should be easy. 
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Participant 4, a Madrassa teacher, further stated that another major problem is that 

many teachers take multiple days off, and are essentially “wasting time,” another 

symptom of the failures of the school system.  Also, “in private schools, students do not 

really understand what they are teaching.”  Participant 2, an educated child of uneducated 

parents, complained, “We had no teachers in the school.  Only one teacher came and after 

spending few hours, he would leave.  While he was in school, he would drink tea or eat 

food and not teach.  He asked his students to go home and bring tea and food from home.  

That is how I spent my five grades of education.” 

 Participant 6, an educated parent, spoke about the failed education system 

describing more of its shortcomings: 

During all my schooling, I did not learn any technical skills.  I wanted to 

learn about agriculture, but we never received any education on that.  We 

all are farmers, but no one taught us how to become a farmer.  Another 

thing they never taught us in schools was following the law.  No one told 

us the punishment for breaking the law.  No one taught us to not throw 

garbage on the streets.  No one taught us about how to become a good 

human being.  We just memorized hard books and passed the exams.  

Those of us who failed the exams are failure in life.  No one taught us 

basic things, about the laws.  In other countries, they teach children from 

the first day in school to follow the laws, make a queue, and don’t throw 

trash on the streets.  We do not do that in this country. 

During a group discussion, while talking about the issue of uniform as a failure of the 

education system, Participant 2 responded: 
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That is a good question.  Why do we need uniforms in schools?  Why are 

we focused so much and stress about getting uniforms?  I think this is 

what British taught us.  They are the ones who told us that we need to 

wear uniforms. 

Participant 1, an uneducated parent, stated, “I understand why schools require uniforms.  

Because it teaches us discipline.  Everyone is equal; everyone is treated the same way.  

But in reality it is not true.”  Participant 2 responded: 

Our school system is all messed up. Why do we need English in schools?  

No one is able to understand English, we cannot help our children, so why 

teach in English.  Same thing with uniform, why do we need it?  Focus on 

teaching good education, not these things. 

Participant 3, an uneducated child of uneducated parents, echoed the concerns about the 

use of the English language, “I agree, why the grade 1 books are in English?  They 

should teach English in later grades, not in young age.  Parents are helpless.  They cannot 

help their children learn.”  Participant 5, a child attending Madrassa, got excited about the 

topic of the conversation and spoke about the issues associated with foreign aid that 

contribute towards the failed school system: 

I tell you why we teach English.  We are poor country; we take aid from 

other rich countries, including United States.  When they give us aid, they 

will dictate us how to spend money.  Our government took money from 

some foreign countries to fix our education system.  Those countries then 

dictate us what to teach in schools.  There is no such thing as free money.  
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It comes with a baggage.  That is why we do things that are useless here, 

just to satisfy those who pay for it. 

A few participants suggested that the curriculum offered in schools needs major 

reform in order to raise literacy in their community.  Participant 4, a Madrassa teacher, 

expressed her thoughts, “education should be provided in our native language, especially 

the early education.  Once a child is in 5th or 6th grade, then they can start learning other 

languages if they want.”  Participant 6, an educated parent, during an interview expressed 

her desire for revision in the current school curriculum stating: 

We should teach our children from the first day in school on the 

importance of law and punishments of breaking the law.  Teach our 

children about the harm that is caused by throwing trash on the streets, the 

diseases that are caused by it. 

Participant 2, during an interview, expressed a desire for curriculum that would prepare 

students for college, “I want schools to train us for colleges.  If I want to go to the 

college, I want schools to prepare me for it.”  Some participants wanted an education 

curriculum that focused on creating small businesses.  Participant 3, who never went to 

school, in talking about curriculum reform, expressed interest in attending school to learn 

basic math so he could open a small grocery shop.  He further stated, “Person’s brain 

becomes sharp by getting practical education.  When person is uneducated, his brain is 

useless.  Can’t even do basic math.” 

Two participants, during a group discussion, spoke about the corruption in 

education and how it is contributing towards illiteracy in their community.  Participant 2 

spoke about the corrupt administration and stated: 
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We have corruption in our community because there is the lack of 

education.  Corruption is so bad everywhere, even in schools.  You bribe 

the principal or a teacher; the child will pass and graduate from schools 

and colleges.  What good is that learning?  What will that person do when 

they graduate?  Nothing, he or she will corrupt everyone else in the 

community. 

Participant 4 agreed with participant 2 and further stated: 

Let me give you an example.  There is a standardized test they give in 

secondary schools to become a principal.  That test is so hard that no one 

was able to pass it.  It turned out that by giving bribery, some people got 

the certificate to become the principal.  Now what will that principal do in 

schools?  He or she will corrupt everyone else.  They will take bribes to 

pass others. 

Lack of learning opportunities.  Six out of ten participants spoke about the lack 

of learning opportunities, including access to education in their community.  Participant 

6, an educated parent, suggested, “We do not have any source of education in my 

community besides one Madrassa and one school.”  Participant 7 noted the lack of 

opportunities for adults, “we use to have adult education long time ago, I am not sure 

what happened to it.  There is nothing else.”  Participant 1, an uneducated parent, pointed 

to the lack of opportunity for his/her daughter and for learning useful skills: 

In my community there are no educational opportunities where we can 

learn.  For example, there is no place where my daughter can learn how to 

sew or other useful things.  Other villages may have opportunities.  If we 
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have other learning opportunities, I believe my children will have better 

life. 

While discussing the lack of learning opportunities for the adults in the community, 

Participant 4, a Madrassa teacher, suggested, “Our society does not allow older people to 

learn.”  He also noted the lack of appropriate education for females, “Many females do 

not feel comfortable around other men. There are no educational opportunities for 

females in our community.”  Participant 10, a parent of children attending Madrassa, also 

spoke about the lack of adult education explaining, “There is no school for people my 

age.  I cannot go to the same school as young children.  There are no learning 

opportunities for us.”  Participant 2, an educated child of uneducated parents, spoke about 

the handicapped children and adults and suggested, “disables in our community cannot 

get any education.  That is wrong.  They should get same opportunities as everyone else.”  

Two participants spoke about access to education and security as concerns that contribute 

to illiteracy in their community.  Participant 2 stated, “We have to travel long distance to 

go to schools.  On the way to and from schools many students get robbed and get beaten.  

Security is a big concern for us.”  Participant 9 also expressed security concerns saying, 

“I don't want to send my children to big cities for school, they are too young.  I will be 

more concerned about their security.” Participant 3, an uneducated child of uneducated 

parents, while discussing the importance of technical education, stated, “I wish we had a 

mechanic shop in my community so we could learn how to fix cars.  I wish we had other 

technical education so we can get a better job and help my family.” 

Madrassas (Religious schools).  All ten participants spoke about the importance 

of the religious education through the Madrassas in their village.  While most described 
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the benefits of the religious education, two participants suggested that the Madrassa 

contributes to illiteracy. They explained that the reason many people in their community 

prefer the Madrassa over traditional education is because religious education is cheap or 

often free.  As a result, Madrassa religious education is the only form of learning for a 

majority of the children.  Since Madrassas only focus on learning to read the Quran, they 

do not contribute to literacy as Participant 5, a child attending Madrassa, explained: 

Madrassas are not teaching us traditional education.  They don’t teach us 

English, Urdu, math, or science.  They only teach us about Islamic 

education, nothing else.  I want to become a doctor; they do not teach us 

anything about that.  Many people want to learn other technical skills, but 

they won’t teach that in the Madrassa. 

Participant 6, an educated parent, also believed that Madrassas in his community are not 

providing adequate education, and claimed, “Religious education is not enough, we need 

good schools where my children can learn about science, math, and social studies.” 

 “Nothing to do” and drugs.  A majority of the participants suggested that due to 

the lack of education in their village, many young children have “nothing to do” and are 

using illegal drugs.  Participant 4, a Madrassa teacher, explained, “children have nothing 

to do, they walk around the village doing nothing, instead of using their minds for good 

things.  They do drugs and do other bad things.”  Participant 7, a schoolteacher, further 

suggested, “People have bad habits” and drug use among children and adults in his 

community is a major cause for concern.  Participant 10, a parent of children who attend 

a Madrassa, expressed concern about the consequences of children not attending a regular 

school: 
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I hate young children walking around the neighborhood, not going to 

school, doing drugs and other bad things.  Drugs is a big problem in my 

community.  I want these children, our future generation, to go to school, 

go to Madrassa, and do something good in life.  They are wasting their 

lives; which is hurting our village a lot. 

During a group discussion, Participant 3, an uneducated child of uneducated parents, 

described what happens to children who are not attending school: 

When a child doesn't go to school or not get an education, he starts 

hanging out with troublemakers.  They start doing drugs, stop respecting 

elders, start stealing, and many other bad things.  When a child starts 

doing drugs, he doesn’t realize that his parents will be hurting in the long 

run.  The public humility is the worse.  They are dragged into police 

departments for crimes their children have committed. 

During a focus group, in response to the participant 10’s comments, the following 

conversation took place in which participants enumerated the consequences of illiteracy 

and their frustrations: 

Participant 4:  I agree with everyone here.   I didn’t realize how much our 

children are hurting by our decisions of not sending them to 

schools.  What can we do?  We are poor; we have to make hard 

decisions 

Participant 10: (asking Participant 4):  Your son doesn’t do anything all 

day.  You think it is your fault he is not doing anything in his live?  
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He is wasting his time and also corrupting other children in the 

community? 

Researcher:  Let’s not attack each other and have a civil conversation, 

please. 

Participant 10:  I am not attacking anyone or at least not trying to, I am 

just talking about the facts that everyone here knows. 

Participant 4:  I know my child doesn’t do anything all day and is 

corrupting other children.  It is not completely his fault.  Deep 

inside he is a good son.  He helps our family.  He helps his father 

with farming and travels long distances to other cities to buy 

groceries for our home.  He is a good child. I know he has some 

bad habits that we are trying very hard to get rid of, but it is hard.   

Participant 10 (asking Participant 4):  Do you think if your child was 

waking up early in the morning, goes to Madrassa to get good 

religious education, take shower, wear uniform and goes to a 

regular school to get good education, your child will do something 

good in life? 

Participant 4:  It would be nice, but he doesn’t.  He doesn’t because we are 

poor.  We all are poor.  I think a majority of people sitting in this 

room are poor and their children are facing same issues. 

Participant 10:  Not my children. 
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Participant 5:  We are poor but my son is a good child.  Let’s not blame 

each other.  Anyone of us can be in a same situation.  It is not 

anyone’s fault that we are poor. 

Participant 10:  I like that my son helps me in the field and my daughter 

helps my wife at home.  I think our future is in their hands.  They 

are our future generation.  If we educate them, they will educate 

their children. 

During this conversation, frustrated participants discussed the consequences of 

uneducated children corrupting other children in their village.  This conversation 

illustrates participants’ understanding of the significance of this issue in their village and 

their sense of responsibility to eliminate this problem. 

Infrastructure.  Many participants expressed concerns about their village’s 

crumbling infrastructure that they believed is worsening.  Participant 1 stated, “the thing 

concerns me the most about my community is the dirt, open sewage, and the diseases 

because of it. Our village can get better with education.”  Participant 3 also expressed, 

“our village is very dirty and has no clean water.  I don't like that we do not have a good 

school here.”  Participant 9 suggested that inadequate education contributes to the village 

issues, “I think lack of education in our village is making our village bad.  Our village is 

dirty.  We need hospital and medicines.”  During a group discussion, while discussing the 

collapsing infrastructure of their village, the following conversation took place: 

Participant 5: Our village is very dirty.  We don’t have a proper sewage 

system.  People throw trash everywhere. 
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Participant 2:  Yes I agree; our village is very dirty.  Because our sewage 

system is so bad, we have a lot of diseases. 

Participant 5:  Access to clean water is also a problem.  When it rains it 

makes thing worse.  It is good for our fields but bad everywhere 

else. 

Participant 1:  Another problem is that no one here tries to fix that.  We all 

throw trash on the streets.  Why do we do that? 

Participant 2:  I tell you why.  No one taught us not to do that.  No one 

taught is in school not to throw trash everywhere.  Also we are so 

focus on filling our stomachs.  We are poor; we need to take care 

of basic needs before we do anything else.  We have lost hope.  We 

don’t see a light at the end of the tunnel. 

Lack of job opportunities.  Few participants expressed that education is not the 

only problem; instead there are not enough jobs for those who are educated.  

Furthermore, Participant 4 suggested, “Those who are educated are not getting jobs they 

deserve.”  He explained, “If after going to school I am still doing hard labor, that is the 

waste of education.  Currently education in Pakistan seems to be waste of time.”  

Participant 7 further proposed that a, “Major problem with education in Pakistan is that 

when someone gets all the education, at the end of the day they don't get jobs they 

deserve.  Even after getting all the proper education they are forced to do hard labor, then 

what’s the point of going to school.”  During a group discussion, Participant 3 indicated 

that because many are unable to find jobs, they are “trying to leave this country and settle 

in another country.”  He further explained how the lack of jobs is hurting Pakistan: 
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Some of us borrow money and send their children abroad so they can get 

good education and jobs so they can support their families.  That is good 

for the families only.  It is not good for the community.  Because that 

person is only supporting himself or his family back in Pakistan, no one 

else.  Everyone is trying to leave Pakistan.  Those who have money go to 

Europe or America.  Those who have little bit less go to the Middle East 

countries.  They are not helping Pakistan. 

Social stigma.  One participant spoke about social stigma as a major consequence 

of illiteracy in their community.  Participant 1, an uneducated parent, stated, “By not 

getting educated I think I have lost a lot…I feel weaknesses on all stages of my life.”  He 

elaborated further: 

If I was educated, I would tell the truth to people’s faces.  I would have 

made the best decisions.  If I was educated, I would have made the best 

decisions for myself and my village.  I wouldn’t have asked for help from 

others and feel ashamed in my community…I sometimes laugh at myself, 

why did I not get educated.  God knows why I was not able to get 

educated.  I cannot go back in time and change my past.  I had to work 

hard to feed my family. 

He also stated: 

When I sit with my friends or religious gatherings or when I am doing a 

public speaking, my friends always tell me that I should have been more 

educated.  My friends tell me that I hurt myself a lot by not getting an 

education.  I feel very ashamed. 
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Participant 10, uneducated father with children attending madrassa, while 

discussing the social stigma as a consequence of illiteracy, stated: 

Adults in our village are so much depended on others.  For example, when 

I go to city using a bus, I have to take my child with me so he can read the 

bus numbers.  I do not know what bus to take.  I will be lost.  When I go to 

the market, I depend on my son so he can talk prices.  I cannot read or 

write, I am depended on others.  Majority of adults in village are illiterate.  

That is a big problem.  We do basic things we are depend on others.  

Sometime, actually many times, people take advantage of us.  We are poor 

to begin with and when people take advantage of us; that is not right.  It 

breaks our hearts.  We feel ashamed. 

Perceived Educational Benefits to the Community 

 After discussing the causes and effects of illiteracy, all participants spoke about 

the perceived benefits of education (both religious and traditional) in their village.  There 

were three elements under this theme: Benefits of religious education, benefits of 

traditional education, and overcoming poverty.  Each of the ten participants, during the 

interviews and group discussions, spoke about how education can benefit their 

community.  Participants described the benefits of religious and traditional education.  

Many talked about social equality and how their quality of life would improve through 

hard work and becoming educated.  In some cases, individuals described how education 

would help to reduce the use of illegal drugs among children and adults in their 

community.  Almost all participants stated that when the community is educated, 
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unemployment would go down, people would be more successful, and survival would not 

be a struggle. 

 Benefits of religious education.  Each of the ten participants spoke about the 

benefits of religious education.  Participant 1, an uneducated parent, described religious 

education as “very important” and further suggested that “The minute my children were 

born, I wanted to send them to Madrassa (religious school) so they could become good 

Muslims.  I always prayed to God so they can become a good Muslim.”  Participant 4, 

who has been teaching in Madrassa for over five years, spoke about religious duty “Once 

you gain the religious knowledge, it is your duty to educate others.  It is my duty to 

educate others no matter what.  Sometimes it is very hard, but it is my duty.”  Participant 

4 further suggested that “By getting religious education, you become a good human 

being, how to speak to elders, how to speak to parents, (and) how to treat your kids.”  A 

majority of participants suggested that religious education teaches them how to become a 

good human being and that is important before traditional education.  Participant 4 shared 

his beliefs about the importance of religious education and its relationship to traditional 

education: 

Those who go to school are the ones who get educated.  Religious 

education is not like that at all.  It is the other way around.  We approach 

others to educate them about religion.  Also I believe that religious 

education is very important.  It teaches us about humanity, how to respect 

others.  Traditional education is very important as well, but alongside with 

religious. You cannot separate them out. 
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Participant 10 made the connection between poverty and religious education and 

suggested: 

Getting a good Islamic education is very important.  It makes a person 

better human being.  I am poor that is why I cannot afford traditional 

education for my children.  But I will provide a religious education to my 

children.  It is cheap, most of the time free, and they provide meals.  I 

cannot afford to make my children successful but at least I can make them 

better human beings. 

 Benefits of traditional education.  Many participants described religious 

education as “important” and traditional education as “necessary.”  Participant 2 

suggested that by getting traditional education, “people can learn about the world” they 

live in, and “it teaches us how to compete with other in the world.”  Also, when one 

individual in the community is educated, “10 more will learn from him or her.  That is the 

power of education.”  Participant 2 further made the connection between education and 

poverty and suggested, “educated community is where people know how to talk to each 

other with respect.  How to become a good Muslim and where people have good jobs?  

They don’t live in poverty.”  Participant 4 viewed traditional education as a way to 

eliminate corruption and control drugs in their village. He suggested that an educated 

community would not only eliminate corruption but also get rid of “bribery and crimes.” 

Participant 1 spoke about the interrelationship of religious education and traditional 

education by suggesting: 

We sometimes take a word of Quran literally and don’t pay attention to 

what Allah is trying to teach us.  Because we have lack of education I 
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think we do these things, when we will become educated, I think all these 

issues will start to go away and we will understand the teachings of the 

Quran better. 

 Participant 1 spoke about the shared responsibility of community members, he 

claims, “We all have responsibilities to educate our community.  When our children are 

educated, we will all get a lot of respect, not just in this community but other 

communities as well.”  Furthermore, he stated: 

We cannot just focus on religious education.  By getting religious 

education we learn how to become a good Muslim that is between me and 

my Allah.  We all live in this village; we have responsibility for each 

other.  Traditional education teaches us how to live a good life in a 

society.  Both educations are necessary. 

While discussing the benefits of traditional education, Participant 7 suggested  “education 

doesn’t only teach us about math, science or English, it teaches us how to communicate 

in the world.”  Participant 1 further suggested that “traditional education is very 

important too because by learning about the world we live in, it makes us a good world 

citizen.”  Participant 4 summarized the benefits of education for the community: 

There is no negative effect of education in any community.  Either 

religious education or traditional education, it always has a positive effect 

on any individual or community.  It benefits the children and adults, male 

and female.  You get the true benefit of education when you become 

educated and spread the education to others.  In my community education 

will bring so many benefits.  For example, if there is a tree in an open 
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field, anyone who needs to find shade must go under it in order to get 

benefit from a tree.  Same is true for education.  If my community was 

educated, our village would have been clean.  There will be less poverty. 

 Overcoming poverty.  All ten participants suggested that the main obstacles for 

their community to become educated are poverty and survival.  Furthermore, they 

discussed how education is a way out of poverty in their community.  Due to the extreme 

poverty and constant struggle for survival, attaining an education is a life-long dream for 

many individuals.  During the Focus Group Discussion 6, when asked about what role 

education plays in developing their community, five participants expressed their views.  

While discussing the best way to promote learning in his village, Participant 1 suggested: 

I think the best way to promote learning in my village is to teach our 

children practical skills along with the traditional education.  Practical 

education is important.  By learning practical skills, they will be able to 

get better paying jobs and help their community to overcome poverty. 

Participant 2 viewed education as the only way to develop their community.  He stated: 

The main problem is that everything is getting so expensive, and at the 

same time, we are getting more poor every day.  When we wake up in the 

morning to when we go to sleep, our only focus is to feed our families.  

We are so poor that we cannot think about anything else.  In America and 

other big countries, everyone’s basic needs are met.  That is why they 

focus on fixing the world’s problems.  We need to take care of our basic 

needs before we do anything else.  Poverty is a major, major, major issue.  

Only proper education will overcome poverty. 
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Participant 5 agreed with Participant 2 and further suggested: 

We are poor, our priorities are different.  Our focus is on different things.  

We need to change our priorities.  We need to change our thinking.  We 

need to start here, right now, to start educating ourselves.  No one will 

come and help us; we need to help ourselves.  We need to find a way.  We 

are sick and tired of living in poverty.  I want every child in this village 

and in Pakistan to get proper education.  It is the only out and only way we 

will get benefit our community. 

Participant 3 in talking about obstacles to an educated community suggested: 

In life by doing basic labor and not getting education we can never 

become successful as a community.  When all children in my family and 

village are educated, get good religious education, and get better jobs; I 

think we will overcome poverty.  By educating our community, our 

quality of life will improve. 

Perceived Educational Benefits to the Individual and Family 

 Each of the ten participants spoke about the benefits of education for them 

individually and their families.  There were five elements under this theme:  Success and 

goals in life, personal responsibility, benefits of religious education and religious duty, 

and a desire to get educated.  All ten participants described how education would benefit 

them individually.  They discussed how education would improve their quality of life and 

diminish social inequalities and gender biases.  They also described how spreading 

traditional education is their personal responsibility and educating others to become a 
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good Muslim is their religious duty.  A few participants discussed how the lack of 

education is directly linked to their struggle to survive and achieve goals in life. 

All ten participants spoke about the benefits of education in their personal lives.  

Participant 1 stated “Education is life; without it, life is useless.  If I am not educated, my 

mind thinks that if I was educated, I would have understood the world better.”  He 

provided an example, “When I travel anywhere, I do not know what bus I am taking and 

what bus I will take back.  This has become a great weakness for me.  I have to take one 

of my child to bring with me so he or she can read for me.”  Participant 10 also shared his 

need to rely on his son for help: 

When I go to market, I depend on my son so he can talk prices.  I cannot 

read or write, I am depended on others…To do basic things we are 

depended on others.  Sometimes, actually many times people take 

advantage of us. 

Participant 3 stated, a “person’s brain becomes sharp by getting education.  When person 

is uneducated, his brain is useless.  Can’t even do basic math.”  He further described how 

education will get rid of poverty in his family and how life for him and his family will be 

better.  “I will get a good job,” he said and “help my family and educate future 

generation…by getting education I can speak with confidence to others.  By not getting 

an education, I speak little things, cannot take part in good conversations.” 

Participant 7, in discussing the benefits of education, stated, “Education teaches 

us what is right and what is wrong.  Teaches us how to respect others.  How to live in a 

society, how to get respect in society.  Education is everything.  You need education.”  
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Participant 8 described education as the “greatest thing ever.”  Furthermore, he stressed 

the lasting value of education: 

If I have money, people can take that away from me.  But no one can take 

away your education.  You will always get benefit from it.  Sometime you 

don’t see the fruit of education, but eventually you will get benefits.  Even 

if you have to travel long distance, you need to get an education. 

Participant 8 also described how his education changed how he is seen by his 

family and will have direct effect on his family; “by getting educated your family 

is proud of you.  My siblings and others in my family will get educated as well.  It 

can help us get better jobs so we can get out of poverty.”  Participant 9, a mother 

of children not attending school, stated, “an educated person is a well off person.  

By getting education the future of a person is very good.  I see education as living 

a proud life, a life where you are not depended anymore.  Education can get rid of 

poverty.” 

While discussing the importance of education, Participant 1, an uneducated 

parent, made a strong connection between education and making the best decisions in life 

and stated: 

If I was educated, I would tell the truth to people’s faces.  I would have 

made the best decisions.  If I was educated, I would have made the best 

decisions for myself, my family, and my village.  I wouldn’t have asked 

for help from others.  My heart wants to speak the truth.  I feel a great 

sense of weakness in my life that I am not educated.  I would have made 

better decisions in my life.  I laugh sometimes to myself, why I did not get 
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educated.  God knows why I was not able to get educated.  I cannot go 

back in time and change my past.  I had to work hard to feed my family. 

Success and goals in life.  All ten participants described how education is 

connected to success.  Some described success as being happy, the ability to provide 

healthy food, buy good clothes for their families, and obtain better paying jobs.  Others 

defined success as becoming a good Muslim and good human being.  While explaining 

how education can help them with employment, Participant 10 suggested, “without 

education, you cannot get a job.  So education that gets a job is important.”  Participant 1 

described success as happiness.  He further stated, “For me success is when my children 

are fed healthy food, wear good clothes, go to school, and become a good Muslim.”  

Participant 2 said, “a successful person is an educated person.  A successful person is a 

good person.”  Participant 7 described success as “forcing children to go to school and 

learn.”  Furthermore, he stated, “Success is when I am able to give my children education 

so he or she can get a good job and get respect in the community.”  Participant 8 also 

suggested providing the best education to children is a success for any individual; “give 

them the best opportunities so they can succeed in life.  They should get the best 

educational opportunities.”  Lastly, Participant 9, while describing success and how it can 

overcome poverty, stated: 

Success is to live a happy and healthy life.  Giving my children a good life 

and giving them education so they can live a happy life in the future.  

Success is not to live in poverty.  I don’t ask for a lot, but enough so we 

can live our lives little bit better.  Education can help us a lot.  We will not 
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be depended on anyone.  We can live our lives with dignity and freedom.  

We feel that we are trapped, I think education can make us free. 

Many participants indicate that their goal in life is to get proper education that will help 

them achieve their life goals.  Participant 2 stated, “First my dream is to get a job.  I want 

to become an engineer.  To become an engineer, I will need a good education.”  

Participant 3 expressed that his goal is to come out of poverty and live a happy life.  In 

order to overcome poverty and achieve happiness, he said, “I need to speak and 

understand English or Arabic.  I want to learn about driving, so I can go and drive in 

another country and make money.” 

Personal responsibility. A few participants expressed their belief that it is their 

personal responsibility to educate their children and others in the community.  Participant 

4 stated, that for a “Person who is educated, it is his duty to educate others in the 

community as well.  Education should be able to give you good life.”  Participant 9 

suggested, “Education is important.  But when schools are not doing their job, it is our 

responsibility to teach our children.  It is the responsibility of our village to educate our 

children.”  During one of the group discussion sessions, Participant 1 also spoke about 

parents’ responsibility to educate their children stating: 

We all are sitting here; we are all friends and know each other.  It is our 

responsibility, the parents in this group, to educate our children.  Allah in 

Quran says that we need to first educate ourselves and then educate others.  

We cannot just blame the children; we are to be blamed as well. 

Participant 4 agreed with the Participant 1 and further suggested: 
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It is our responsibility, everyone sitting in this room and everyone living 

in this village, to educate ourselves.  We cannot blame our teachers, 

principals, and government for not providing us education.  We need to 

help ourselves by first getting proper education and then educate our 

chidden.  It is the parent's’ responsibility to give their children good 

religious education as well as traditional education. 

Participant 1 agreed with Participant 4 and said, “We all have responsibilities to educate 

our community.  When our children are educated, we all will get a lot of respect not just 

in this community but other communities as well.” 

Benefits of religious education and religious duty.  Each of the ten participants 

spoke about the benefits of religious education for an individual and made a strong 

connection between religious education and becoming good human beings.  Participant 2 

stated, “Madrassas are very important.  Getting religious education is very important.  

When children will get religious education, they will become good Muslims.”  Participant 

4 stated, “Once you gain the religious knowledge, it is your duty to educate others.  It is 

my duty to educate others no matter what.  Sometimes it is very hard, but it is my duty.”  

He also stated: 

Being a good Muslim is a great success for any Muslim.  Many people 

think that if they have a car, a nice home and a nice job, they are very 

successful.  I think that is true to some extent.  But I think if you are a 

good Muslim, follow the teachings of Quran and Prophet Muhammad, I 

believe that is a great success. 
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Participant 5 expressed similar sentiments, “By going to Madrassa you become a good 

Muslim and a good human being.”  Participant 7, a Madrassa teacher, claimed, “I think 

we are helping everyone in my village to become a good Muslim.  It teaches us to 

become a good human being.”  Participant 9, who also runs a small Madrassa at home 

shared: 

I teach Islam to young children.  I think giving an Islamic education to 

children is very important.  We do not teach anything else because we are 

not educated enough to teach other things.  We teach children how to 

become a good human being, that I think this is more important than the 

traditional education. 

A desire to become educated.  All ten participants spoke about the benefits of 

education and express the desire to become educated.  Participant 1 spoke about the 

importance of education and said “My child must be educated…feeding the family is 

very important, so is getting an education.”  Participant 2 indicated that his dream job is 

to become an engineer and what he would need to do get the education he needs.  “To 

become engineer, I will need education.  An education that is not available here in my 

village.  I will need to go out to a bigger city or even another country to get an education 

to become an engineer.”  Participant 5, a child attending Madrassa, discussed his desire to 

get the education to accomplish his goals and stated: 

I want to become a doctor.  In order to become a doctor, I need to go to a 

good school, go to a college, then go to a medical school.  I have to be 

good in science, math, and social studies.  I have to learn English. I also 
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want to go to a Madrassa because I want to become a good human being, 

which is very important as well. 

Participant 10, a parent of children attending Madrassa, acknowledged that due to poverty 

he was not able to go to school and worked hard in the fields, growing corn, wheat and 

soy, to support his family all his life.  He still wishes to become educated. He reflected 

aloud: 

I wonder if it is too late for me now to go back to school.  Even if I do go 

back to school, I am old and cannot run my own business.  I do want to go 

back to school.  I want to learn about things.  Even though I am old, I 

think I can get some education to live rest of my life a little bit better.  

Maybe I can afford to send my children to a good private school so they 

can live my dream.  Maybe…I don’t know. 

Ways to Promote Learning 

 Finally, all participants spoke about ways to promote learning in their village.  

There were four elements under this theme:  Learning opportunities, adult education, 

technical and practical skills, personal responsibility, and unity. All ten participants spoke 

about the best way to promote learning in their community.  A majority of the 

participants expressed that by raising adult literacy in their community; it will promote 

learning among children.  Many participants suggested hiring better teachers and learning 

technical and practical skills as the best ways to raise literacy in their village.  A few 

participants held the Pakistani government responsible for the lack of support and poor 

education system.  Participants also expressed that providing equal opportunities to 

children and adults, rich or poor, may also raise literacy in their community. 
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Learning opportunities.  Many participants suggested that the literacy in their 

community can be raised by providing opportunities for learning outside schools and 

beyond regular school hours and they highlighted particularly providing opportunities for 

adults and females.  Participant 4 asked during an interview, “Why is the education only 

offered inside the four walls of a school?”  He suggested: “The best way to promote 

learning in my community is to provide opportunities for adults.”  He continued saying, 

Many people in my community believe that if I am old, my time to learn is 

over.  Many children who become a bit older, everyone starts saying, his 

age to learn is over; he has wasted his time.  Our society does not allow 

older people to learn.  I think there is no specific age to learn.  Adults 

don’t want to go to school with their children.  I think there should be 

separate institutions for adults so they can learn without feeling bad.  Just 

like there is a special school for the disabled, there should be a separate 

school for adults.  Our adults will not go to the same school as their 

children.  When adults will go to schools with people same age as them, 

they can share a lot of things.  They will be sensitive to others situation. 

He also suggested a separate school for girls and women in his community.  He stated, 

“There should be a separate place for females.  Many females do not feel comfortable 

around men.  So there should be a separate place for them.”  Participant 1 also expressed 

a need for opportunities for girls and women.  He suggested, “There is no place where my 

daughters can learn how to sew or other useful things.  Other villages may have other 

opportunities for women, but not in our village.” 
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Participant 10 proposed having evening classes, “there should be learning 

opportunities in the evening.  So if my child or myself wants to learn, we can do 

that in the evening and still work during the day.”  In addressing space needs, he 

suggested, “I know there aren’t enough building to run these schools, we can use 

what we already have.  Like this community center we are sitting in right now, we 

can use this place for learning.” 

In talking about opportunities for adults and children, Participant 5, a child 

attending Madrassa, spoke about the social inequality among children and adults and 

stressed the importance of educating parents: 

If the parents are educated, their children will go to school.  Teaching 

parents is very important.  They should go to school with people their own 

age.  They should not go to schools with children.  Adult education is very 

important.  Once they are educated, their children will automatically get 

educated. 

Participant 8 stressed the importance of creating equitable opportunities, “Poor and rich 

should be the same and they should have the same opportunities and same types of 

education for a successful community.  There should not be any difference.” 

Adult education, technical, and practical skills.  A majority of the participants 

spoke about technical and practical education for adults and children in their community.  

While discussing the importance of adult education, Participant 7, a school teacher, 

argued: 

Education starts from home.  If my father or mother is educated, we all 

will get educated as well because our parents will know the benefits of 
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education.  When adults will be educated in our community, children will 

get educated as well.  When adults are educated the community will 

eventually get educated. 

He further suggested: 

The best way to promote learning is by educating parents.  Teach them the 

importance of education.  Teach the parents that education is not just 

important to get jobs, but also has many other benefits.  By educating 

parents, children will automatically get educated.  Basic problem is the 

parents.  We need technical workshops where adults can learn. 

During a group discussion Participant 1 advocated for practical learning: 

Education should not be just theoretical; it needs a practical aspect.  For 

example, I don’t want to go to school all day where they teach us about 

farming.  I want to learn a little in school and then work in the field so I 

can learn by practicing.  That way education will be fun.  

Participant 2 agreed with Participant 1 as to the value of practical education and 

expressed, “When one person gets technical skills, 10 more will learn from him or her.  

That is the power of education.”  Participant 3, during a different group discussion, spoke 

about the importance of technical education and suggested: 

The best way to promote learning will be by making an electrician 

available in the evening for few hours and teaching us how to become an 

electrician.  Next day, we can pick another profession and another 

profession after that.  That way we can utilize this room for many different 

learning opportunities. 
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Participant 1, while discussing the importance of practical and technical 

education, suggested, “There should be a place where my children will not only get an 

education but get real life experiences…there should be technical training for my 

children.”  He further elaborated the, “Best way to get technical skills or get skills to 

work in a shop or learn how to become a mechanic, so we can help our families and at the 

same time get educated.  I think both are necessary in my village.”  He also spoke 

concerning how educating adults will improve chances for children to get educated and 

stated, “If our parents are educated, children will be educated as well.  Children will then 

get better jobs and there will be no poverty.”  Participant 3, while discussing the 

importance of farming and also learning from one another suggested, “There should be 

opportunities for learning for adults in our village.  If I want to learn about farming, I 

learn it from my neighbor or my elders.  It should be the same way with other types of 

education.”  Furthermore, he expressed: 

I wish we had a mechanic shop in my community so we can learn how to 

fix cars.  I wish we had other technical education so I could get a better 

job and help my family.  There is a furniture shop in my village where I 

can go and learn about how to build furniture.  There is a tailor shop in my 

community where people can learn.  But no one talks about that.  I wish 

we had other technical education so we can get better jobs and at the same 

time feed my family. 

Participant 5, a 14 years old child, agreed with the group about the importance of 

educating parents and advocated for technical education in which students could learn 

and receive pay.  Participant 6 also noted the potential impact on children of educating 
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parents and expressed interest in farming education for adults and young men stating, 

“Once the adults are educated, the children will get educated as well.  We need education 

on becoming a good farmer.  We need a place where an adult will teach adult farmers 

how to become a good farmer.  If a young man wants to become a farmer, he should be 

taught in a separate place.” 

Personal responsibility.  Some participants suggested that adults, especially 

parents, must take responsibility to educate their children.  Participant 3 stated, “Parents 

should also teach children at home.  There are different types of education, one you get at 

school, one you get at home, and one you get in a Madrassa.”  Participant 4, during a 

group discussion session, suggested: 

We need a better monitoring system in our villages where we can ensure 

that our children and adults are getting proper education.  If they see a 

child walking around during the day, not in school, someone should ask 

him why you are not in school. 

During another group discussion, Participant 4 spoke about the shared responsibility of 

the group: 

It is our responsibility, everyone sitting in this room and everyone living 

in this village, to educate ourselves.  We should not blame our teachers, 

principals, and government for not providing us education.  We need to 

help ourselves by first getting proper education and then educate our 

children.  It is the parent's’ responsibility to give their children good 

religious education as well as traditional education. 
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Participant 1 agreed with participant 4 responding, “I agree, we all have responsibilities 

to educate our community.”  Participant 2 concurred with Participants 1 and 4; “We 

blame others for not giving us opportunities.  We blame the poverty; we blame so many 

things.  At the end of the day, we need to take responsibility.” 

Unity.  A majority of the participants identified unity as one of the strengths of 

their community.  Participant 6 described his community as a place where “We work out 

our differences and overcome any challenge by helping each other.”  Participant 7 

explained, “When there is a problem we all get together and solve it.  In big cities when 

someone is in trouble, no one cares.  In my village if anyone is in trouble, we all try to 

help.”  Participant 8 further explained: 

I like that we help each other.  No matter if you have money or not, we all 

are friends and are together.  If someone is in trouble, we all help them, no 

matter if it is morning or night.  I like that we all are united.  We live 

together, we laugh together, we cry together. 

Participant 10 viewed his village as a community where everyone cares about each other.  

“When I need help, I know I will get help from others.  If someone needs something, we 

all get together and help that person.  I like that we all can discuss our differences openly 

and figure out the solution.”  Participant 2, in talking about unity as a strength of the 

community, said: 

We are law-abiding people.  We respect our elders and care about our 

community.  Even as a Muslim we do not have separate religious groups.  

When we have a problem, we all get together.  In the time of needs, we 

help each other.  If someone needs money, even though we don’t have 
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money, we collect money to help that person.  We are all poor but we have 

big hearts.  I will rather feed someone else before feeding myself.  If 

someone dies and cannot afford a coffin, we get together and pay for that 

person’s funeral arrangements.  That’s the strength of our community. 

Participant 1 agreed with Participant 2 and further stated: 

We are Muslims, we have one mosque.  We do not bad mouth anyone in 

this community.  In other communities Muslims are fighting with each 

other because they have created these different groups.  Here we only have 

one group which is why we have unity. 

Summary 

The purpose of this research was to bring the people in a rural Pakistani village 

together as a group in a facilitated approach, so they could identify the unmet educational 

needs of children and adults and develop local solutions using a problem solving 

approach described by Wheatley (former President of the Berkana Institute), Frieze (Co-

president of the Berkana Instituted), and members of the Berkana Institute.  A total of ten 

participants were involved, seven adults and three children (Table 3).  Data was collected 

through three sources: in-depth interviews, focus group discussions, and researcher’s 

field notes.  The collected data revealed four major themes:  Causes and effects of 

illiteracy, perceived educational benefits to individuals and family, perceived educational 

benefits to the community, and ways to promote learning. 

Participants, while discussing causes and effects of illiteracy, spoke about the 

importance of survival and how poverty is a major element preventing their access to 

education.  The high cost of education, the failure of the school system, the lack of 
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learning opportunities (for children and adults), the crumbling infrastructure of the 

village, and the use of drugs among children were some of the major themes that are the 

contributing factors and effects of illiteracy.  According to few participants, religious 

education also has an effect on illiteracy in their village, as it does not teach academic 

skills. 

Another major theme that emerged from this study was the perceived educational 

benefits to the community.  Participants spoke about how they perceive the benefits of 

religious and traditional education.  All participants suggested that the main obstacles to 

education for their community are poverty and the struggle for survival.  They identified 

education as a vital means to overcome poverty and move beyond living at the level of 

survival. 

While discussing perceived educational benefits to the community, all ten 

participants spoke about the perceived educational benefits to individuals and their 

families.  All participants suggested that education would have a great impact on their 

lives, not just theirs but also their families.  They believe education will help to make 

them happy and successful.  Some participants explicitly stated that their goal in life is to 

get some form of education.  In speaking of value of education, participants also stressed 

the need for everyone in the village to take personal responsibility for their own learning 

and the learning of children. Participants described the contribution of religious education 

to becoming a good human being.  Finally, all ten participants expressed a great desire to 

become educated. 

Ways to promote learning was also one of the major themes that emerged from 

the collected data.  Participants spoke about ways to promote adult, technical, and 
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practical learning opportunities.  A majority of the participants suggested that literacy in 

their community could be raised by expanding learning opportunities to include separate 

schools for adults and females.  Furthermore, participants desired learning opportunities 

in the evening so they could work during the day.  Personal responsibility emerged again 

as an element in this theme. Participants emphasized that parents must take responsibility 

to educate their children.  Finally, unity among the villagers was a major element that 

appeared in this theme.  Many participants identified unity as one the strengths of their 

community.  They described how people in their village come together to overcome any 

challenge they face. 

Discussion of these themes and elements and their implications and the 

conclusions of the study are presented in Chapter 5.  
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Chapter 5: Findings, Conclusions, and Recommendations 

The purpose of this chapter is to encapsulate the findings from the data collected, 

draw conclusions, and make recommendations for future studies.  This chapter will begin 

with the purpose of this study and then proceed with the summary of the findings, 

implications, limitations, and recommendations for future research. 

Background & Purpose 

Historically, for over 62 years, educational development has not been properly 

addressed in Pakistan (Kazmi, 2005).  Since Pakistan’s independence in 1947, various 

commissions and committees have been established by different regimes to improve the 

standards of education (Rehman & Khan, 2012).  Despite these efforts to raise its nation’s 

literacy, Pakistan’s education system is unable to provide “adequate access and quality of 

education and training” to many of its citizens (Khan, 2009, p. 607).  The current 

education system faces challenges, some of which include poor assessment methods, lack 

of adequate funds, inconsistencies in education policies, corruption, outdated curricula, 

lack of research, secularization of education, and insufficiency of professional teachers 

(Rehman & Khan, 2012).  According to the Institute for the Study of Labor (IZA), a non-

profit independent research institute based in Germany, Pakistan’s education system is 

facing challenges despite the efforts of the Pakistani government (Aziz, Bloom, Humair, 

Jimenez, Rosenberg, & Sathar, 2014).  As a result of the long mistreatment of education 

by the government, Pakistan is falling behind many countries in economic and social 

development, and it will continue to fall further behind if it cannot educate its young 

people effectively (Aziz et al., 2014). Due to continuous political changes in the country, 

Pakistan’s educational structure is constantly transforming (Iqbal, 2011).  As a result, 
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Pakistanis, especially in rural areas, have been disenfranchised by a top-down dictatorial 

approach to education. 

The Berkana Institute has been developing healthy and resilient communities 

worldwide (Wheatley & Frieze, n.d., para. 1).  The Institute, which partners with 

communities around the globe, proposes an alternative approach to creating local change.  

In contrast to the top-down interventionist approach to educational improvement utilized 

by the Pakistani government and other organizations (both domestic and international), 

the Berkana Institute proposes a bottom-up method. Margaret Wheatley, co-founder and 

former president, Deborah Frieze, co-president, and other members of the Berkana 

Institute propose that reforms which have a significant impact, originate not from top-

down initiatives, but instead from small local actions.  Furthermore, they believe that 

large-scale changes emerge when local communities that desire similar goals exchange 

information and build relationships with one other. Eventually, widespread changes can 

be accomplished through a process called scaling across (Wheatley & Frieze, 2006a).  

Contrary to scaling up that creates a monoculture dependent on replication, 

standardization, promotion, and compliance; scaling across, focuses on learning locally to 

develop solutions, making connections with others in the community, learning and 

experimenting together to figure out local versions of what works (Wheatley & Frieze, 

2011).  Furthermore, by scaling across, communities learn, experiment, and create 

together; fail and learn from failures; and focus on what works best for them (Wheatley 

& Frieze, 2011).  Wheatley and Frieze (2006b) call this kind of change an emergent 

phenomenon, where local practices emerge through connecting people and fostering 

relationships to create local and then large-scale change.  They further define the 
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emergence phenomenon as achieving global level change by acting locally, connecting 

regionally, and learning globally. 

This case study was designed to explore local problem solving in a rural village, 

as a means to help Pakistanis identify educational needs and possible solutions.  The 

purpose of this research was to bring a group of people in rural Pakistan together with a 

facilitator to approach educational improvement in the community-based, problem-

solving manner articulated and utilized by Wheatley, Frieze, and members of the Berkana 

Institute. The central questions of this study were: 

1. What do the children and adults in rural Pakistan perceive as their 

unmet educational needs?  

2. What educational developments (initiatives) can emerge from the 

grass-root efforts of rural Pakistani citizens? 

Setting  

This study took place in a small village near Chichawatni in Sahiwal district in 

Punjab, Pakistan.  This village was chosen mainly because of the researcher’s familiarity 

with the region and safety concerns of the researcher.  Most residents of this village are 

farmers.  There is one private and one government school that are easily accessible by 

dirt roads.  There is a small health care facility, funded mostly by private funds, and run 

by a volunteer doctor.  The village has one mosque, centrally located at the heart of the 

village for easy access. 

Participants 

A stratified purposeful sample of ten participants was sought from among 

individuals who were living in a village and participants were those willing to take part in 
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this study. The Strata for this research were gender, age, marital status, and school 

attendance.  Strata were combined to create ten categories of the participants: 

• Uneducated parent, 

• Uneducated child of uneducated parents, 

• Uneducated child of uneducated parents, 

• Teacher of a Madrassa (religious school), 

• Child attending Madrassa, 

• Educated parent, 

• School teacher, 

• Educated parent with children attending traditional school, 

• Educated parent of a child not attending school, and 

• Uneducated parent of children in Madrassa. 

Within the categories, participants were chosen on the basis of convenience and 

those who were willing to participate in the study.  Possibly due to the fact that many 

females do not feel comfortable speaking to a male researcher, only one female decided 

to participate in this study.  Details for each participant are shown in Table 5.1. 
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Table 5.1 
Participants & Categories 
 
 
Participants Categories Details 

Participant 1 Uneducated Parent 42-year-old father who never 
attended school.  His parents were 
also never educated. 

Participant 2 Educated Child of Uneducated 
Parents 

18-year-old male whose father 
was never educated and whose 
mother dropped out of school 
after 3rd grade. 

Participant 3 Uneducated Child of Uneducated 
Parent 

15-year-old male whose parents 
never attended school.   

Participant 4 Teacher of a Madrassa 
(Religious School) 

32-year-old male who teaches in a 
madrassa in the village.  He had a 
Metric (10th grade) degree and 
graduated from a Madrassa. 

Participant 5 Child Attending Madrassa 
(Religious School) 

14-year-old male currently 
attending the Madrassa and 
completed 8th grade of traditional 
education.  His parents are not 
educated.  

Participant 6 Educated Parent 43-years-old male with F.A. (12th 
grade) degree.   

Participant 7 School Teacher 25-years-old male with F. Sc. 
(intermediate of science) degree.  
His sister runs a small Madrassa 
for girls. 

Participant 8 Educated Parent with Children 
Attending School 

35-years-old father who 
completed 8th grade of traditional 
education.  No one in his family 
attended madrassa.  They are 
receiving a traditional education. 

Participant 9 Educated Parent of a Child not 
Attending School 

32-years-old mother with 8th 
grade of traditional education. 

Participant 10 Parent of Children in Madrassa 
(Religious School) 

50-years-old father with no 
traditional education.  He received 
a Madrassa education. 
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Data Collection 

The data for this research was collected through in-depth interviews, focus group 

discussions, and the researcher’s field notes.  The researcher developed the interview 

questions to obtain individual perspectives and the focus group questions to acquire 

collective viewpoints.  This study began with ten interviews that lasted approximately 

one hour each.  Each of the nine focus group discussions lasted approximately two hours. 

Summary of the Findings  

Through an in-depth analysis of the interview and group discussion transcripts, 

the researcher found the responses from the participants focused around the following 

themes: 

1. Causes and effects of illiteracy, 

2. Perceived educational benefits to individuals and their families, and 

3. Perceived educational benefits to the community. 

Causes and effects of illiteracy.  Participants noted that poverty, the high cost of 

education, lack of learning opportunities, and corruption in education combine to make 

education inaccessible to many adults and children and contribute significantly towards 

illiteracy in their village. Primary among the causes of illiteracy identified by the 

participants were poverty and the related subsistence level of living that necessitates daily 

hard work to meet basic survival needs. Poverty and the struggle for survival were the 

most important elements of concern for all participants.  Older participants report that due 

to the extreme poverty in their families, an emphasis is given to hard work, which would 

provide for basic survival, rather than education.  Adult participants believe that poverty 

is preventing children in their community from getting access to quality education.  It is 
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important to note that each of the participants, regardless of their education level, 

acknowledged the importance of education and agreed that poverty is preventing most of 

them from attaining it. 

The high cost of education and the failures of the school system were other 

essential elements that contribute towards illiteracy.  The results of this study indicated 

that due to the high costs of attending school, a majority of the people in the village is 

unable to afford to educate their children.  Participants expressed the belief that the 

education system in Pakistan is designed for the rich, not for the poor.  Participants 

complained that emphasis is given to items such as uniforms (required in government and 

private schools), which are extremely expensive, instead of curriculum.  With respect to 

the curriculum, the emphasis is given to memorizing books and passing the exams by 

cheating.  Furthermore, the elementary level curriculum is outdated and not easily 

understood by many, particularly because it is offered in in English, not in the students’ 

native language, Urdu.  As a result, illiterate parents are unable to assist their children 

with schoolwork. 

According to the results of this study, the lack of learning opportunities focusing 

on technical and practical skills, were an important element contributing significantly to 

illiteracy. For example, participants spoke of the need for a mechanic shop where they 

and their children could learn how to fix cars and an agricultural school where they could 

learn new farming techniques as the lack of these opportunities contribute to illiteracy.  

They also desired other practical and technical educational opportunities so individuals in 

the community could get better jobs that would enable them to pay for their children’s 

education and therefore, reduce illiteracy. 
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Participants also cited corruption in education as a significant element 

contributing to illiteracy.  Bribing the principal or a teacher to get passing grades from the 

school is a typical behavior in the community.  Participants expressed their frustration 

with the standardized exams that are given to become principal of the school, which are 

easily passed with a bribe.  They further suggested that corrupt educators might corrupt 

everyone else and take bribes to pass others. 

The results of this study indicate that the Madrassas (religious school) plays a 

contributing role in illiteracy.  Participants discussed the importance of the Madrassas 

(religious schools) in their lives and how it contributes to illiteracy.  They emphasized the 

importance of religious education in teaching people to be good human beings but that 

because it lacks an academic curriculum, students attending the Madrassas do not learn 

literacy skills.  It is important to note that religious education in this village is sometimes 

considered more important than the traditional education because, according to the 

participants, it teaches them how to behave toward elders, parents, and children, and how 

to be a good Muslim.  Traditional education is defined as learning to live a healthy life in 

the society and survive in the world.  Due to the extreme poverty in this village, a 

majority of the parents send their children to the Madrassas because it is free. 

Finally, this study indicated that the crumbling infrastructure of the village is also 

an important element that the majority of the villagers believe is a cause for concern and 

a result of illiteracy.  Participants expressed that due to the poverty and the lack of 

education in their community, their village is dirty with open sewers.  Additionally, as 

there is limited access to healthcare, many diseases go untreated.  One child participant 

complained that no one in the schools teaches them to stop throwing trash on the streets, 
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which is another symptom of the poor education system.  Furthermore, the results of this 

study suggest that due to the lack of resources in their community, many are unemployed, 

including people who have managed to become educated; numerous jobs available even 

to those with an education require no education, pay little, and require hard labor.  The 

lack of skilled jobs requiring an education is not a problem of illiteracy but exposes a 

larger issue Pakistan is facing with its economic infrastructure. 

Educational benefits to individuals and their families.  In this research study, 

the participants defined success as being happy and living a good life.  Participants 

indicated that their goal in life is to get an education that will make them successful in 

life.  They further explained that education would not only help them to get good jobs but 

also help them gain respect in the community.  A few participants expressed the belief 

that it is their personal responsibility to educate their children and others in their families.  

They hold that when schools fail to do their jobs, it is their personal responsibility to 

teach their children.  Educating themselves and then educating other family members is 

considered one of the many benefits of education, according to the results of this study. 

  The benefit of religious education is also important to many individuals and their 

families in this village.  Participants spoke passionately about the benefits of religious 

education for an individual and made a strong connection between religious education 

and becoming a good human being.  They proposed, one of the major benefits of 

religious education is becoming a good Muslim, which makes them a good human being.  

Becoming a good human being is imperative for the people in this village.  The results of 

this study indicate that a good traditional education helps individuals with material gains 

such as obtaining nice cars, larger homes, and better-paying jobs, which are important, 
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but becoming a good Muslim and following the teachings of the Quran and the Prophet 

Muhammad is a greater success.  Furthermore, a majority of the participants considered 

educating others to become a good Muslim as their religious duty. 

Educational benefits to the community.  Participants discussed the benefits of 

education, both traditional and religious, for their village.  They also discussed how 

education could benefit them by enabling them to overcome poverty.  The results of this 

study indicate that religious education in their community is extremely important because 

it teaches people how to live in community with one another; it teaches how to become a 

good human being, how to speak to elders and parents, and how to treat children.  

Furthermore, participants indicated that religious education is more important than the 

traditional education because individuals who attended traditional schools are only able 

to benefit themselves and their families, which is important, but that religious education 

creates communities where people respect one another. 

Participants described the benefits of traditional education and contrasted those 

benefits with the benefits derived from religious education.  They described religious 

education as “important” but traditional education as “necessary.”  They agreed that 

traditional education teaches them how to live in this world, how to interact with others, 

and how to compete with others, not just in their village, but other communities as well.  

Participants also expressed the belief that once a person is educated, he or she will 

educate others and this benefits the community.  Furthermore, traditional education helps 

to eliminate crime and corruption. The result of this study indicate that traditional 

education will enable people to make their village clean and eliminate poverty; and by 

gaining a traditional education, people would also be better able to understand the 
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teachings of the Quran.  Both types of educations are important for any community, 

especially in their village, according to the participants. 

 This study further suggests that overcoming poverty is a major cause for concern 

for a majority of the villagers.  The participants indicated that the main obstacle to 

education is poverty.  At the same time, they all agreed that education is the only way out 

of poverty. They viewed education as the only way to attain good paying jobs and 

develop their community.  They believe education will also improve their overall quality 

of life.  Abraham Maslow proposed a hierarchy of needs in which basic survival needs 

are foundational for an individual to reach his/her full potential. Above the survival needs 

are social needs, esteem needs, and the need for self-actualization (Mitchell, n.d.).  Self-

actualization, according to Maslow, is the highest level an individual can achieve and at 

that level, the individual can contribute immensely to society (Mitchell, n.d.).  This 

research reveals that currently physical survival is the primary concern for Pakistanis in 

this small village.  Participants described survival as the most important concern in their 

lives.  Basic survival needs take precedent over anything else and inhibit their ability to 

reach their full potential.  This research illustrates that there is a strong interrelationship 

among poverty, survival, and education.  They form a long-term cycle that needs to be 

changed. 

Discussion 

 Identifying unmet educational needs. The interview questions in this study were 

particularly structured to solicit answers to the first research question: What do the 

children and adults in rural Pakistan perceive as their unmet educational needs?  During 

the interviews, each of the ten participants discussed what they believed were their unmet 
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educational needs and how these were affecting them, their families, and their 

community.  Participants identified the following areas of need: 

• Need for adult educational opportunities, 

• Need for technical and practical educational opportunities, 

• Need for separate educational opportunities for females, 

• Need for revised academic curriculum, 

o Curriculum to be offered in Urdu, not English, 

o Curriculum that prepares individuals for college, 

o Curriculum that includes a focus on math and science, and 

o Curriculum that includes instruction in good sanitation practices and 

following laws. 

The results of this study suggest the lack of adult education is a concern for many 

individuals in this small rural village and is a significant unmet educational need.  The 

participants of this study posited the belief that educating parents would have a positive 

effect on the children’s education.  Participants who spoke about adult education 

proposed that education starts at home and that once parents were educated, their children 

would be more likely to become educated. Participants noted that adults need education 

in order to be able read, perform basic functional math, to speak confidently with others, 

and travel using public transportation.  Participants noted the need to teach parents and 

adults in the village the benefits of education; to teach them that education is not only 

about attaining a job, but can improve their lives in multiple ways.  Bilqees and Saqib 

(2004) found that the parent’s level of education that has an enormous effect on 

children’s education in rural Pakistan.  They noted the “most important parental 
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characteristic that is likely to influence the educational attainment of their children is the 

levels of their own educational attainments” (Bilquees & Saqib, 2004, p. 10). 

 Moreover, the absence of technical and practical education was identified as an 

unmet educational need in this village.  Participants explained that children and adults are 

unable to get training and experience in such practical skills as auto mechanics and 

farming.  These skills are particularly important because it helps them attain jobs within 

the village.  The lack of these skills makes it difficult for them to find better-paying jobs 

and support their families. 

 In addition, this research revealed that girls and women in this village lack access 

to educational opportunities and identified the need for education that focuses on 

attaining technical and practical skills like sewing and knitting. Participants suggested 

that a majority of the women do not feel comfortable around men outside of their family 

members, and there are no educational spaces in their community where they feel safe.  

Safety and lack of practical learning for females is a major concern for many in the 

village, which also contributes towards unmet educational needs of this village.  A study 

by Lewis and Lockheed (2007) indicated that education for poor rural girls is “beyond 

reach in many settings” and the solutions to the gender gap in female education in rural 

areas will require “experimentation and evaluation” (p. 116).  Dr. Sufiana Malik (2010) 

suggested that due to a lack of awareness about the importance of female education, 

inequality in the status of male and female, the behavior of male towards women’s 

education, the burden of household responsibilities and unsafe environment in schools, 

makes attaining education “impossible for females” (p. 167). 
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The results of this study further suggest that rural Pakistanis are not satisfied with 

the curriculum offered in schools because it does not meet their educational needs.  Since 

curriculum offered in elementary schools is in English, not in native language Urdu, 

many parents are frustrated because they are unable to assist their children with 

schoolwork.  Participants pointed to the failure of schools to teach practical essentials, 

such as abiding by laws and refraining from throwing trash on the streets. This lack of 

practical knowledge contributes to unhealthy conditions in the village.  Rehman and 

Khan (2012) indicated that the curriculum is inappropriate or inadequate for setting goals 

in many disciplines and not promoting the interest of the students towards scientific 

knowledge. This study affirms that the curriculum offered in elementary schools is 

outdated and needs revision; books in English are hard to read and not easily understood 

by children, and emphasis is given to memorizing books and passing the exams. 

In summary, children and adults in this village have many and specific unmet 

educational needs.  The unmet needs of children include: the need for instruction in 

practical and technical skills, the need for parental assistance with their schoolwork, the 

need for curriculum that begins in their native language and addresses basic literacy 

needs, and the need for curriculum that includes mathematic and scientific studies that 

would prepare children for college.  As for the unmet educational needs of adults in this 

village, they include: the need for specifically adult educational opportunities, the need 

for separate adult learning spaces, and the need for learning opportunities in the evening 

hours.  Among both children and adults, females in this village have specific unmet 

educational needs, which include: the need for learning facilities for females only and the 

need for training in practical and technical skills so they can attain part-time jobs to 
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support their families.  While discussing these unmet needs, participants further discussed 

the possible solutions, which are discussed in the next section. 

Proposed solutions.  The discussion sessions were structured to engage 

participants in dialogues related to the second research question of this study:  What 

educational developments (initiatives) can emerge from the grass root efforts of the rural 

Pakistani citizens?  Participants proposed the following educational developments to 

solve the educational problems for their village, the: 

• Creation of technical and practical education for adults and children, 

• Utilization of public spaces and resources to create learning centers, 

• Development of separate learning spaces and opportunities for females, 

• Reform of curriculum, and 

• Assumption by parents and adults of the responsibility to educate themselves 

and others. 

A majority of participants expressed interest in promoting technical and practical 

education, not just for children but adults as well.  They spoke of developing technical 

educational opportunities that focus on teaching farming techniques, tailoring, electrical 

work, automotive repairs, and learning to drive.  They went beyond recommending what 

would be appropriate education to suggesting how it might be done; they suggested 

teaching each other technical skills; for example, adult farmers teaching others useful 

farming techniques, and electricians teaching others how to become an electrician.  

Acquiring technical skills would enable them to obtain better paying jobs and provide 

better support their families.  Participants suggested expanding educational opportunities 
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into the evening hours, so that adults who work during the day could receive education 

while still working during the day to support their families. 

While discussing the importance of adult education, participants also proposed 

separate learning spaces for the older residents so they could learn among their own age 

group.  Separate learning opportunities for adults would reduce the embarrassment some 

older adults might feel while attending school with the younger population.  Participants 

further suggested that new learning spaces for these opportunities were not required, and 

that education should not be confined within the four walls of school; instead, any public 

place could become a learning center for the village; for example, a local tailor shop 

could potentially become a learning space for learning the skill of tailoring. 

Since many females do not feel comfortable around men, who are not part of their 

family, the villagers proposed separate educational spaces for the women.  While 

discussing the separate opportunities for the females, participants suggested there be 

separate learning spaces for both girls and adult females, where they are safe and can 

learn practical skills like sewing from female instructors to contribute support to their 

families. 

Participants of the study also proposed major curriculum reforms.  They 

expressed the belief that education should not be just theoretical; it also needs a practical 

aspect.  They stressed that courses should be delivered in their native language, Urdu, 

rather than English.  This change would facilitate students’ learning and parents who are 

illiterate in English could still assist their children with their education.  Participants 

further proposed a curriculum that would help students acquire technical (such as 

farming, sewing, tailoring, and mechanics) and practical skills including reading and 
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functional math and curriculum that would expedite their ability to obtain technical jobs.  

They also proposed a curriculum in schools that would focus on science, math, and social 

studies. 

Participants envisioned a role for all adults in providing education and for 

insuring that all children in the village receive a proper education. Participants strongly 

recommend that parents and adults in their village take responsibility to educate 

themselves and their children beginning with basic education at home.  Moreover, they 

proposed that adults take responsibility for insuring all children receive an education by 

being vigilant and confronting children who are not in school.  They insisted that 

villagers should stop blaming factors such as poverty, poor teachers, or government 

officials for not providing them with the proper education and take an active role to 

improve education in the village. 

In summary, participants of this study proposed the promotion of adult education, 

focusing on practical and technical skills, because they believe that once adults are 

educated, their children will ultimately become educated.  They further recommended 

curriculum reform that not only focuses on practical and technical skills, but also puts 

emphasis on math, science, and social studies.  Participants also suggested separate 

learning opportunities and facilities for females.  Participants proposed that any public 

place in their village could potentially become a learning space.  Furthermore, separate 

learning spaces for adults were desired to reduce potential embarrassment from the social 

stigma that adults are too old to learn.  Finally, participants stressed that parents and 

adults must take responsibility to first educate themselves and then their children. 
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Grassroots problem solving approach 

The review of the history of education in Pakistan revealed that the Pakistani 

government has relied on top down reform initiatives that have failed to improve 

education for many of its citizens and particularly those in poor rural areas of the country.  

Participants of this research, during interviews, group discussions, and informal 

conversations, shared the opinion that the educational reforms undertaken by the 

government, and other organizations (both domestic and international) have failed to 

raise literacy in Pakistan, particularly in rural areas and specifically in their village.  The 

underlying motivation for this instrumental case study was to bring a groups of people in 

rural Pakistan together so they could identify their unmet educational needs, begin to 

develop a vision for education in the community, and initiate developing solutions. 

Furthermore, this case study was used to understand if a grassroots approach to change, 

as promoted by the Berkana Institute and presented by Margaret Wheatley and Deborah 

Frieze, could lead to local actions within the village that would raise literacy. Wheatley 

and Frieze criticize the use of interventionist methods that are grounded in the twin 

beliefs that people cannot help themselves and that it is the duty of others to interrupt and 

intervene (2011).  Furthermore, they suggest, the interventionist approach “assumes there 

is a right way, the expert has mastered it, and it only needs to be transmitted through 

training and intervention to an ‘undeveloped’ or underdeveloped, individual, community 

or nation” (Wheatley & Frieze, 2011, p. 172).  Guided by these beliefs and this 

conception of aid, countries like the United States intervene to provide assistance to 

underdeveloped countries.  Wheatley and Frieze (2011), in talking about creating and 

sustaining change, warn about the negative effects of intervention and argue that “study, 
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after study, after study has shown that, after many decades and many millions of dollars, 

aid has had no appreciable impact on development” (p. 171).  The participants of this 

study spoke about the failures of intervention in their community and suggested that 

solutions from the outside do not work, and people need to find their own answers.  They 

noted as an example of a failed intervention, the foreign educational aid that requires 

curriculum in English in elementary schools, which has an adverse effect on the learning 

of children in rural areas. 

Contrary to the intervention approach, Wheatley and Frieze (2006a) propose that 

reforms, which have a significant impact, originate not from top-down planning, but 

instead from the bottom up through small local actions (para. 20).  They further present 

the idea of scaling across, that focuses on unique locally designed solutions and 

contrasted it with the more common approach of scaling up, that depends on replication 

and standardization (Wheatley & Frieze, 2011). The result of this study offers some 

evidence that Wheatley and Frieze’s hosting approach that involves the use of facilitated 

group conversations can work as a forum in which rural Pakistanis are able to identify 

educational needs and begin problem solving to generate local solutions that if enacted 

have potential to raise literacy in rural Pakistan.  The ideas that emerged through the 

group discussions demonstrate that rural Pakistanis can generate solutions to their 

education problems, and have the capacity to create the local changes they desire.  When 

participants discussed their strong desire to become literate, their personal duty to educate 

their children and others in their village, the potential to use local resources to create 

learning spaces, and their unity as one of the strengths of their community, they offered 

evidence of motivation, commitment, drive, and the capacity to generate their own 
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solutions to their educational problems; rather than waiting on the government or other 

organizations.  The findings of this research offer testimony to the capacity of rural 

Pakistanis to develop local solutions to educational needs; solutions, which would not 

only work for them but might also be adapted by other communities with similar 

educational needs.  It is important to note that this study was exploratory in nature and 

results are not conclusive due to the limitations to be discussed later in this chapter. 

Implications of the Study 

 This study’s findings have implications for the villagers, education reformers, the 

Pakistani government, and researchers.  Residents of this rural village are a crucial part of 

this research study.  For decades they have been disenfranchised by the top-down 

dictatorial approach to education by their government.  They have been living in poverty 

and having trouble making ends meet.  The findings of this research supports the use of a 

local, community-based problem solving approach; for any educational solution to work 

in rural areas, villagers have to be on the center of the solution.  The results of this study 

can provide courage to the residents of this village and generate optimism for raising 

literacy and being able to attain better jobs to move beyond survival living.  This study 

further offers an example for the villagers of how, with the guidance of a facilitator, they 

can come together and generate their own solutions to their education problem; solutions 

that can be adopted by other rural communities by scaling across. 

The results of this study also have implications for education reformers; 

individuals who are interested in raising literary in Pakistan and who have influence on 

education.  This study mimics the hosting approach of facilitated group conversations, 

articulated and utilized by Wheatley, Frieze, and members of the Berkana Institute and 
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suggests that it can be used to generate local solutions to the crumbling Pakistan’s 

education system in rural areas (Wheatley & Frieze, 2011).  This study reveals the 

guidance of a facilitator is an imperative ingredient of this approach.  Reformers who are 

interested in grass-root efforts to raise literacy can utilize facilitators to help local people 

engage in focused conversations and develop local solutions.  The Berkana Institute calls 

this approach to conversations hosting, and it is an integral part of the Institute’s 

approach.  During this research, especially in the group discussions, by mimicking the 

hosting approach, the researcher created the conditions for the conversations.  It is 

important to note that in this research, the villagers did not come together on their own; 

the researcher, who acted as a facilitator, brought them together, provided the questions, 

and facilitated the flow of the conversation. 

 This study also has implications for the Pakistani government, which for decades 

has been struggling to raise literacy in Pakistan, especially in rural areas.  In 2013, 

Pakistan spent only 2.5% of its gross domestic product (GDP) on education (The World 

Bank, n.d.).  Since Pakistan’s independence, top-down efforts by various regimes, have 

been ineffective and unable to raise the literacy level consistently.  This study indicates 

that there may be another way to raise literacy.  Instead of infusing the educational 

policies into the school system, where citizens have limited say in the process, 

government officials could empower local citizens to identify their own solutions.  

Government could invest in trained facilitators who can work with the rural residents to 

raise the literacy level through bottom-up grassroots efforts, rather than employ the 

traditional top-down dictatorial approach. 
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 Finally, the results of this study have significant implications for this researcher 

and those interested in conducting future studies.  This researcher was born in Pakistan 

and left the country at an early age.  He has spent most of his adult life researching 

educational issues in Pakistan.  Even though he is fluent in the native languages, Urdu 

and Punjabi, and has a better understanding of Pakistani culture and political structure, as 

a researcher than as a former citizen, he still has many questions that need to be 

answered.  Pakistan is a developing country with a fragile and unstable political 

environment.  According to the United States Department of State, Pakistan is constantly 

experiencing extreme violence and several terrorist groups pose a danger to U.S. citizens 

(Pakistan Travel Warning, 2016).  Conducting this research in Pakistan was challenging 

and required major assistance from the local people.  The researcher made a trip to 

Pakistan prior to conducting the research to meet with the head of the village and other 

decision makers to explain the nature of the research and the expectations for the 

potential participants.  At that time, the researcher was introduced to the residents of the 

village and received permission to conduct this study. Meeting with the head of the 

village and other decision makers was not only beneficial for the research, but also 

necessary for the safety of the researcher. 

Security can be a great cause for concern in Pakistan, especially in rural areas.  

There are many remote rural areas, where security is a major issue.  Unfortunately, those 

areas have extremely high illiteracy rate.  Due to security concerns, the site for this 

research was limited to the villages in Punjab, where the crime rate is relatively low.  The 

researcher had to travel with two security officers for protection, that is extremely 

important for the future researchers to note. 



 THE UNMET EDUCATIONAL NEEDS OF RURAL PAKISTANIS 134 
 

Understanding of the Pakistani culture and political environment was extremely 

important in this research.  What not to say and when to say something can be the 

difference between life and death.  Over 96% of the Pakistan’s population is Muslim.  

Future researchers must be sensitive to the practices and norms of an Islamic culture.  

Many Pakistanis, especially in rural areas, perceive Westerners as threats to their culture.  

Therefore, many do not feel comfortable sharing their thoughts and feelings with 

researchers from western countries.  Even though, the researcher was born in Pakistan 

and was fluent in Urdu and Punjabi, many saw him as an outsider.  Throughout the study, 

the researcher’s input during the interviews and conversations was extremely limited.  

Future researcher must do the same to avoid any misconceptions. 

Understanding of the native languages was also an extremely important part of 

this research.  Many villagers in Punjab province speak at least two languages, Urdu and 

Punjabi.  Since the researcher is fluent in both of these languages, it made the research 

process slightly easier.  Regardless of that, all the interviews and group discussions were 

conducted in the presence of a translator, which was extremely important for the integrity 

of the collected data.  On a few occasions, the questions and answers had to be repeated 

to make sure the views of the participants were recorded accurately. 

Pakistan’s education system faces serious challenges and raising the literacy in 

rural Pakistan will require numerous efforts.  This research is a first step for the 

researcher towards identifying the capacity of rural Pakistanis to raise literacy.  There are 

many questions that need to be answered.  This research had limitations and these are 

listed in the next section. 
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Limitations 

The scope of this research is limited for a few reasons.  Security concerns, 

inadequate access to several rural areas, and travel constraints for the researcher 

narrowed the site selection to one village in Punjab, which limited the scope of the study 

to a single rural community.  Additionally, due to the limited availability of the 

participants (particularly during the working hours of the day), only one individual 

volunteered in each of the ten categories.  Having only 10 participants limits the results of 

the study because it represents the opinions of only a small number of villagers and 

cannot be assumed to represent the views of all villagers.  Greater numbers of 

participants from each category would have provided additional perspectives and 

strengthened the findings of the study. In addition to the limited availability of the 

individuals in the village, only 1 of the 10 participants was female, which significantly 

under-represented the voices of women.  One reason why a majority of women were 

reluctant to take part in this study is that in Pakistani culture, especially in rural areas, 

many females do not feel comfortable speaking to males outside of their family.  To 

make general conclusions and recommendations beyond this study would require 

interviewing multiple participants from each category in this village and conducting 

several more focus group discussions.  To broaden the scope of this research beyond this 

community would require having research sites in all four provinces of Pakistan.  In all 

cases, equivalent representations of gender and age would be necessary to generate 

representative viewpoints of males and females and individuals of all ages. 
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Recommendations for Future Studies 

 Each of the 10 participants brought unique experiences and knowledge to this 

study.  Future studies with a larger number of participants would provide more depth and 

breadth of responses to the questions in this study.  This study found that religion plays 

an important role in the lives, development, and learning of the villagers, both because 

the villagers valued being a good Muslim and because poverty causes children in their 

community to attend religious schools rather than traditional schools.  This finding points 

to the fact that any attempt at educational reform will need to consider the religious 

aspect and a more in-depth study to better understand the role of religion and religious 

education in rural life is recommended. 

Conclusion 

Since Pakistan’s independence in 1947, various commissions and committees 

have been established by different regimes to improve the standards of education in the 

country (Rehman & Khan, 2012).  Despite numerous efforts to raise the nation’s literacy, 

Pakistan’s educational system has been unable to provide “adequate access and quality of 

education and training” for many of its citizens (Khan, 2009, p. 607).  Pakistan’s 

education system faces many challenges, some of which include corruption, poverty, and 

religious education (Central Intelligence Agency, 2015; Khan, 1997; Latif, 2009).  

Pakistanis in rural areas have been disenfranchised by the top-down, dictatorial approach 

to education of the government.  Engaging rural Pakistanis in developing local solutions 

is an approach, which has the potential to help them regain their dignity and integrity, 

become self-empowered, and develop their own educational solutions. 
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The weaknesses and inadequacies of the education system in this rural Pakistani 

village as described by the participants in this study are examples of the ways in which 

the government-run education fails to meet the needs of rural citizens and neglects to 

raise the literacy of children and adults.  The problem is multi-layered and includes 

government’s insufficient funding, improper training of teachers, high costs of education, 

poverty, illiterate parents, and the low education level of the community as a whole.  In 

this village, the government sponsored education system does not recognize the 

importance for villagers to learn local trades.  The school system is not focusing on what 

will help the villagers to become literate and develop the skills that will enable them to 

succeed in their personal lives.  Emphasis by the government is given to learning English 

at an elementary level, not considering, the difficulty this presents for the children and for 

parents who are illiterate in English, and cannot help their children. 

This research was exploratory in nature and its purpose was to bring a group of 

people in rural Pakistan together, in a facilitated approach, so they could identify the 

unmet educational needs of children and adults and develop local solutions using the 

problem-solving methods described by Wheatley, Frieze, and members of the Berkana 

Institute (Wheatley & Frieze, n.d.).  As noted earlier, contrary to the intervention 

approach, Wheatley and Frieze (2006a) propose an approach that focuses on bottom-up 

methods that rely on small local actions.  Furthermore, they advocate that large-scale 

reforms can be attained through a process of scaling across and when local communities 

exchange information and build relationships with other communities (Wheatley & 

Frieze, 2006b). 
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The results of this study revealed the following unmet educational needs of the 

participants in this rural Pakistani village: 

● Lack of technical and practical educational opportunities, 

● Lack of educational opportunities for adults, 

● Lack of separate learning spaces for females, 

● Lack of appropriate curriculum in their native language, and 

● Lack of college-preparatory curriculum. 

Participants of this study proposed the following educational developments for their 

village: 

● Technical and practical education, not just for adults but for children 

as well, including; 

o Training in farming techniques, 

o Training in automotive repair, and 

o Instruction in sewing. 

● Learning opportunities during the evening hours, 

● Separate learning spaces for males and females, 

● Learning opportunities for adults separate from those for children, 

● Educational reforms that begin with educating adults, 

● Curriculum reform, 

o Focus on technical and practical skills, and 

o Curriculum delivered in Urdu (Pakistan’s national language) instead of 

English. 
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The Pakistani villagers who participated in this study demonstrated a strong desire 

to become educated.  People in this small village care about one another and their village. 

They exhibited a willingness to openly discuss their differences and to work together to 

develop solutions.  They have experience uniting to solve problems and have great a 

sense of responsibility to educate themselves and their children, which demonstrates that 

they have a capacity for local change.  This research offers hope that the grassroots 

approach to problem solving, offered by the Berkana Institute, could lead to local 

developments that raise literacy in rural Pakistan.  The experiences of this researcher in 

this village suggest that with some assistance from facilitators, rural Pakistanis have the 

motivation and capability of taking responsibility for fixing their local education systems.  

Pakistanis will need to contribute their collective efforts to repair the decades-long 

crumbling school system.  This research may provide a beacon of hope to individuals in 

the rural areas for a better education system for themselves and their future generations. 

Concluding Thoughts 

Pakistan’s education system in rural areas is a complex challenge with no 

immediate short-term solution.  This research suggests that more emphasis must be given 

to learning agriculture, small businesses, and practical trades.  A majority of the 

participants spoke about promoting technical and practical education for adults and 

children in their community.  A demanding emphasis has to be placed on learning what 

will help the community grow. This research further suggests that adult education will 

have a significant impact on children’s education. Education starts at home, and if parents 

are educated, then children will become educated as well because they will understand 

the benefits of education.  If adults can obtain jobs and raise their standard of living, their 
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children will be more likely to acquire education and well-paying jobs.  The needs that 

are identified in this study are consistent with those of third world countries where the 

first level of learning needed are the skills that help them subsist. 

For any solution to the educational problem in Pakistan to work, especially in 

rural areas, religion has to be an integral part of it.  Religious education cannot be 

eliminated, nor should it overshadow the traditional education.  Participants described 

that the Madrassa in their village does not teach traditional education and only focuses on 

learning to read the Quran, therefore, does not contribute to literacy.  Moreover, 

Madrassas primarily educate children, who are neglected by the national education 

system, because many low-income families are unable to afford the cost of books, 

uniforms, school supplies, and transportation expenses of the government schools 

(Kennedy & Botteron, 2006).  The results of this research provide evidence that as a 

result of poverty and overall weak education system, many children are attending 

religious schools that provide free food and lodging.  Also, a majority of parents who 

participated prefer religious education over traditional because they believe it makes 

them good Muslims and more importantly, better human beings, which according to 

some is more important than illiteracy.  This research revealed there might be value in 

getting an education at the Madrassas and an education system that includes both 

religious and traditional secular education would provide complimentary learning 

outcomes.  In any case, rural Pakistanis will need to find the appropriate balance between 

the religious and traditional educations, as part of the solution to their educational 

problems. 
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Appendix I 

Interview Questions 
 
I would like to thank you for participating in my research study.  This interview will take 
about 30 to 60 minutes.  If you choose not to answer any question or if you want to take a 
break, please feel free to let me know. 
 
Preliminary Questions to get more information on the subjects 
 

• What is your name and how old are you? 
• What is the highest level of education of your mother and father? 
• How many brothers and/or sisters do you have and how old are they? 
• How many of your siblings have gone to school? Are they in school now? What 

grades did they attend? 
• What do your parents do for living? 
• Did or does anyone in your family attend madrassa? 
• What is your level of education?  

 
 
Questions Categories 
 
Educated Parent 

• How do you define / perceive education? 
• Tell me about your education experience? 

o What are some of the strengths and weaknesses of education you 
received? 

o Are there things you didn’t learn that you would like to learn? 
• Do you have any plans for further education? 
• What kind of education do you believe is important for your children? 
• How do you define success? 
• How do you think education will affect your family and community? 
• What do you like about your community?  What concerns you the most about 

it? 
• What have been your experiences with the madrassa schools? What do you 

think about the madrassa schools in your community? How adequate is the 
education provided by the madrassa(s)? 

• Is there anything else you would like to tell me about education and your 
community? 

• What do you think is the best way to promote learning in your community? 
• Do you have any questions you have for me?  

 
Uneducated Parent 

• How do you define / perceive education? 
• Why you did not go to school? 
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o What effect has not going to school had for you? 
• What kind of education do you believe is important for your children? 
• What do you think will be different if you were educated? 
• How do you define success? 
• How do you think education will affect your family and community? 
• What do you like about your community?  What concerns you the most about 

it? 
• What have been your experiences with the madrassa schools? What do you 

think about the madrassa schools in your community? How adequate is the 
education provided by the madrassa(s)? 

• What do you think is the best way to promote learning in your community? 
• Is there anything else you would like to tell me about education and your 

community? 
• Do you have any questions you have for me? 

 
Educated parents with children attending school 

• How do you define / perceive education? 
• For what reason did/do you send your child/children to school? 
• Tell me about your education experience? 

o What are some of the strengths and weaknesses of education you 
received? 

o Are there things you didn’t learn that you would like to learn? 
• Do you have any plans for further education? 
• What kind of education do you believe is important for your children? 
• How do you define success? 
• How do you think education will affect your children, family and community? 
• What do you like about your community?  What concerns you the most about 

it? 
• What have been your experiences with the madrassa schools? What do you 

think about the madrassa schools in your community? How adequate is the 
education provided by the madrassa(s)? 

• What do you think is the best way to promote learning in your community? 
• Is there anything else you would like to tell me about education and your 

community? 
• Do you have any questions you have for me? 

 
Educated parents of children not attending school 

• How do you define / perceive education? 
• What is the reason you are not sending your child to school? 
• What you think are the consequences of not sending your child to school? 
• What kind of learning is happening for your child outside of school? 
• Tell me about what your child typically does each day? 
• What kind of education do you believe is important for your children? 
• What do you think the consequences are for not sending your child to school? 

o How is it affecting children, your family and community? 
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• What do you think will be different if you and your child were educated 
• How do you spend your typical day? 
• How do you define success? 
• How do you think education will affect your family and community? 
• What do you like about your community?  What concerns you the most about 

it? 
• What have been your experiences with the madrassa schools? What do you 

think about the madrassa schools in your community? How adequate is the 
education provided by the madrassa(s)? 

• What do you think is the best way to promote learning in your community? 
• Is there anything else you would like to tell me about education and your 

community? 
• Do you have any questions you have for me? 

 
Uneducated child of uneducated parents 

• How do you define / perceive education? 
• Tell me about your typical day? 
• How do you define success? 
• How do you think education will affect you, your family and community? 
• What do you like about your community?  What concerns you the most about 

it? 
• What other ways have you found to learn? What are you learning? 
• Are you attending Madrassa? If yes 

o Tell me about your experience?  
o What do you think about the madrassa schools in your community?  

• What is your dream job? What do you want to do in your life? 
o What education is necessary to acquire your dream job? 

• What do you think is the best way to promote learning in your community? 
• Is there anything else you would like to tell me about education and your 

community? 
• Do you have any questions you have for me? 

 
Educated children of uneducated parents 

• How do you define / perceive education? 
• How do you define success? 
• How do you think education will affect your family and community? 
• Are you attending Madrassa? If yes 

o Tell me about your experience?  
o What do you think about the madrassa schools in your community?  

• If not attending Madrassa:  Tell me about your school are you attending? 
• What is your dream job? What do you want to do in your life? 

o What education is necessary to acquire your dream job? 
• What do you think is the best way to promote learning in your community? 
• Is there anything else you would like to tell me about education and your 

community? 
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• Do you have any questions you have for me? 
 
Teacher (Government or Private school) 

• How do you define / perceive education? 
• Tell me about your experience as a teacher? 
• What kind of education do you believe is important for children? 
• What do you think are some of the strengths and weaknesses of education? 
• How do you define success? 
• How do you think education will affect your family and community? 
• What do you like about your community?  What concerns you the most about it? 
• What have been your experiences with the Madrassa schools? What do you think 

about the Madrassa schools in your community? How adequate is the education 
provided by the madrassa(s)? 

• What do you think is the best way to promote learning in your community? 
• Is there anything else you would like to tell me about education and your 

community? 
• Do you have any questions you have for me? 

 
Teacher of Religious institution. 

• How do you define / perceive education? 
• Tell me about your experience as a teacher? 
• What kind of education do you believe is important for your children? 
• What do you think are some of the strengths and weaknesses of education? 
• How do you define success? 
• How do you think education will affect your family and community? 
• What do you like about your community?  What concerns you the most about it? 
• What do you think about the Madrassa schools in your community? How 

adequate is the education provided by the Madrassa(s)? 
• What do you think some of the strengths and weaknesses of Madrassas? 
• What do you think is the best way to promote learning in your community? 
• Is there anything else you would like to tell me about education and your 

community? 
• Do you have any questions you have for me? 

 
Parents of children in Madrassas 

• How did you come to choose the Madrassa for your children? 
• How would you compare the Madrassa and the traditional school? 
• What kind of education do you believe is important for your children? 
• What do you think will be different if you and your child were educated in 

traditional school? 
• How do you define success? 
• How do you think education will affect your child’s future, your family and 

community? 
• What do you like about your community?  What concerns you the most about it? 
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• What do you think some of the strengths and weaknesses of madrassas? 
• What is your dream job? What do you want to do in your life? 

o What education is necessary to acquire your dream job? 
• What do you think is the best way to promote learning in your community? 
• Is there anything else you would like to tell me about education and your 

community? 
• Do you have any questions you have for me? 

 
Children who are attending madrassas 

• What are you learning from madrassa? 
• What do you think you are not learning from madrassa? 
• How do you define success? 
• How do you think traditional education will affect your future, your family, and 

community? 
• What do you like about your community?  What concerns you the most about it? 
• What do you think some of the strengths and weaknesses of madrassas? 
• What is your dream job? What do you want to do in your life? 

o What education is necessary to acquire your dream job? 
• What do you think is the best way to promote learning in your community? 
• Is there anything else you would like to tell me about education and your 

community? 
• Do you have any questions you have for me? 
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Interview Questions in Urdu 

منٹ ھے۔ اگر آپ  ٦٠سے  ٣٠اس ریسرچ میں مدد کرنے پر میں آپ کا شکرگزار ھوں۔ اس انٹرویو کا دورانیہ 
چاہیں یا ٰآپ کچھ دیر وقفہ کرنا چاہیں تو بغیر کسی جھجھک کے مجھے بتا دیں۔کسی سوال کا جواب نہ دینا   

 

 مضمون سے متعلق مزید معلومات حاصل کرنے کیلے ابتدائی سواالت

 
آپ کا نام کیا ھے اور آپ کی عمر کتنی ھے؟×   
آپ کی والده اور والد نے کہاں تک تعلیم حاصل کی؟×   
ان کی عمریں کیا ہیں؟ آپ کے کتنے بہن اور بھائ ہیں اور×   
آپ کے بہن بھائیوں میں سے کون کون اسکول گیا ہے؟ کیا وه ابھی اسکول جاتے ہیں؟ وه کون سی جماعت × 

 میں پڑہتے ہیں؟
آپ کے والدین کا ذریعہ روزگار کیا ہے؟×   
کیا آپ کے گھر میں کوئی مدرسہ گیا ہے یا جاتا ہو؟×   
آپ نے کہاں تک تعلیم حاصل کی ہے؟×   

 
 

 سواالت کی نوعیت

 تعلیم یافتہ والدین

 # آپ کا تعلیم کے بارے میں کیا خیال ہے؟

 # اپنے تعلیمی تجربے کے متعلق کچھ بتائیے؟

٭ وه کونسی خوبیاں اور کمزوریاں ہیں جو آپ کی تعلیم میں تھیں؟                   

کھنا چاہیں گے؟٭ وه کون سی باتیں ہیں جو آپ نہیں سیکھ سکے اور آپ سی                 

 # کیا آپ اور تعلیم حاصل کرنے کا اراده رکھتے ہیں؟ِ

 # کونسی تعلیم آپ سمجھتے ہیں آپ کے بچوں کیلّے زروری ہے؟

مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

 # آپ کے خیال میں تعلیم کے آپ کے خاندان اور برادری پر کیا اثراد ہوں گے؟

ا بات پسند کرتے ھیں؟ ان سے متعلق کون سی بات آپ کو فکرمند کرتی ھے؟# آپ اپنی برادری کی کی  

# آپ کا مدرسوں سے متعلق تجربھ کیسا ھے؟ آپ کا اپنی برادری میں موجود مدرسوں کے بارے میں کیا خیال 
 ھے؟ آپ کے خیال میں مدرسوں کی تعلیم کھاں تک درست ھے؟

تعلق کچھ بتانا چاھیں؟# اس کے عالوھ آپ تعلیم اور اپنی برادری سے م  
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 # آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے کا؟

 # آپ مجھ سے کوئی سوال پوچھنا چاھیں؟

 

 غیر تعلیم یافتھ والدین

 # آپ کا تعلیم کے بارے میں کیا خیال ہے؟

 # آپ اسکول کیوں نھیں گۓ؟

ثرات مرتب ہوۓ؟٭اسکول نہ جانے کے آپ پرکیا ا                   

 # کونسی تعلیم آپ سمجھتے ہیں آپ کے بچوں کیلّے زروری ہے؟

 # آپ کے خیال میں کیا چیز فرق ہوتی اگر آپ تعلیم یافتہ ہوتے؟

مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

اور برادری پر کیا اثراد ہوں گے؟آپ کے خیال میں تعلیم کے آپ کے خاندان   # 

# آپ اپنی برادری کی کیا بات پسند کرتے ھیں؟ ان سے متعلق کون سی بات آپ کو فکرمند کرتی ھے؟    

# آپ کا مدرسوں سے متعلق تجربھ کیسا ھے؟ آپ کا اپنی برادری میں موجود مدرسوں کے بارے میں کیا خیال 
اں تک درست ھے؟ھے؟ آپ کے خیال میں مدرسوں کی تعلیم کھ  

 # آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے کا؟

 # اس کے عالوھ آپ تعلیم اور اپنی برادری سے متعلق کچھ بتانا چاھیں؟

 # آپ مجھ سے کوئی سوال پوچھنا چاھیں؟

 

 تعلیم یافتہ والدین جن کے بچے اسکول جاتے ہیں

بارے میں کیا خیال ہے؟ # آپ کا تعلیم کے  

آپ اپنے بچے/بچوں کو آسکول کیوں بھیجتے ہیں؟#    

 # اپنے تعلیمی تجربے کے متعلق کچھ بتائیے؟

٭ وه کونسی خوبیاں اور کمزوریاں ہیں جو آپ کی تعلیم میں تھیں؟                     

سیکھنا چاہیں گے؟ ٭ وه کون سی باتیں ہیں جو آپ نہیں سیکھ سکے اور آپ                     
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 # کیا آپ مزید تعلیم حاصل کرنے کا اراده رکھتے ہیں؟

 # کونسی تعلیم آپ سمجھتے ہیں آپ کے بچوں کیلّے زروری ہے؟  

مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

 # آپ کے خیال میں تعلیم کے آپ کے خاندان اور برادری پر کیا اثراد ہوں گے؟

ی کیا بات پسند کرتے ھیں؟ ان سے متعلق کون سی بات آپ کو فکرمند کرتی ھے؟# آپ اپنی برادری ک  

# آپ کا مدرسوں سے متعلق تجربھ کیسا ھے؟ آپ کا اپنی برادری میں موجود مدرسوں کے بارے میں کیا خیال 
 ھے؟ آپ کے خیال میں مدرسوں کی تعلیم کھاں تک درست ھے؟

تعلیم کوآپ کی برادری میں فروغ دینے کا؟ # آپ کے خیال میں کون سا بھترین طریقھ ھے  

 # اس کے عالوھ آپ تعلیم اور اپنی برادری سے متعلق کچھ بتانا چاھیں؟

 # آپ مجھ سے کوئی سوال پوچھنا چاھیں؟

 

 تعلیم یافتہ والدین جن کے بچے اسکول نہیں جاتے ہیں

آپ کا تعلیم کے بارے میں کیا خیال ہے؟ #  

کس وجہ سے نہیں بھیجتے؟آپ اپنے بچے کو اسکول #   

 # آپ کے خیال میں بچے کو اسکول نہ بھیجنے کے کیا نتائج نکلیں گے؟

 # آپ کا بچہ اسکول سے باہر کس قسم کی باتیں سیکھ رہا ہے؟

 # مجھے اپنے بچے کے متعلق بتایۓ وه عام طور پر روزانہ کیا کرتا ہے؟

ہے؟ # کونسی تعلیم آپ سمجھتے ہیں آپ کے بچوں کیلّے زروری  

 # آپ کے خیال میں بچے کو اسکول نہ بھیجنے کے کیا نتائج نکلیں گے؟

٭ آپ کے خیال میں اس کے آپ کے بچوں، خاندان اور برادری پر کیا اثراد ہوں گے؟                      

 # آپ کے خیال میں کیا چیز فرق ہوتی اگر آپ اور آپ کا بچہ تعلیم یافتہ ہوتے؟

آپ عام طور پر اپنا دن کیسے گزارتے ہیں؟   # 

مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

 # آپ کے خیال میں تعلیم کے آپ کے خاندان اور برادری پر کیا اثراد ہوں گے؟
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 # آپ اپنی برادری کی کیا بات پسند کرتے ھیں؟ ان سے متعلق کون سی بات آپ کو فکرمند کرتی ھے؟

ں سے متعلق تجربھ کیسا ھے؟ آپ کا اپنی برادری میں موجود مدرسوں کے بارے میں کیا خیال # آپ کا مدرسو
 ھے؟ آپ کے خیال میں مدرسوں کی تعلیم کھاں تک درست ھے؟

 # آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے کا؟

تعلق کچھ بتانا چاھیں؟# اس کے عالوھ آپ تعلیم اور اپنی برادری سے م  

 # آپ مجھ سے کوي سوال پوچھنا چاھیں؟

 

 غیر تعلیم یافتھ والدین کا غیر تعلیم یافتھ بچہ

 # آپ کا تعلیم کے بارے میں کیا خیال ہے؟

 # آپ عام طور پر اپنا دن کیسے گزارتے ہیں؟

مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

ر، آپ کے خاندان اور برادری پر کیا اثراد ہوں گے؟# آپ کے خیال میں تعلیم کے آپ پ  

 # آپ اپنی برادری کی کیا بات پسند کرتے ھیں؟ ان سے متعلق کون سی بات آپ کو فکرمند کرتی ھے؟

 # آپ نے ہنر سیکھنے کے کون سے اور طریقے ڈھونڈے ہیں؟ آپ کیا سیکھ رہے ہیں؟

 # آپ مدرسہ جا رہے ہیں؟ اگر ہاں

٭ اپنے تجربے سے متعلق بتایۓ؟              

٭ آپ کا اپنی برادری میں موجود مدرسوں کے بارے میں کیا خیال ھے؟              

 # آپ کون سی نوکری کرنے کے خواب دیکھتے ہیں؟ آپ اپنی زندگی میں کیا کرنا چاہتے ہیں؟

م کہاں تک تعلیم حاصل کرنی چاہۓ؟٭ آپ جس نوکری کا خواب دیکھتے ہیں اس کیلۓ کم از ک              

 # آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے کا؟

 # اس کے عالوھ آپ تعلیم اور اپنی برادری سے متعلق کچھ بتانا چاھیں؟

 # آپ مجھ سے کوي سوال پوچھنا چاھیں؟
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 غیر تعلیم یافتھ والدین کے تعلیم یافتھ بچے

آپ کا تعلیم کے بارے میں کیا خیال ہے؟ #  

مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

 # آپ کے خیال میں تعلیم کے آپ پر، آپ کے خاندان اور برادری پر کیا اثراد ہوں گے؟

 # آپ مدرسہ جا رہے ہیں؟ اگر ہاں

اپنے تجربے سے متعلق بتایۓ؟٭                   

ا اپنی برادری میں موجود مدرسوں کے بارے میں کیا خیال ھے؟٭ آپ ک                  

 # اگر آپ مدرسہ نہیں جا رہے تو مجھے اپنے اسکول کے بارے میں بتایۓ؟

 # آپ کون سی نوکری کرنے کے خواب دیکھتے ہیں؟ آپ اپنی زندگی میں کیا کرنا چاہتے ہیں؟

لۓ کم از کم کہاں تک تعلیم حاصل کرنی چاہۓ؟ ٭ آپ جس نوکری کا خواب دیکھتے ہیں اس کی                  

# آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے کا؟   

# اس کے عالوھ آپ تعلیم اور اپنی برادری سے متعلق کچھ بتانا چاھیں؟   

# آپ مجھ سے کوي سوال پوچھنا چاھیں؟   

 

 استاد (گورنمنٹ یا نجی اسکول)

آپ کا تعلیم کے بارے میں کیا خیال ہے؟#    

استاد کے طور پراپنے تجربے سے متعلق بتایۓ؟#   

 # کونسی تعلیم آپ سمجھتے ہیں بچوں کیلّے زروری ہے؟

 # وه کونسی خوبیاں اور کمزوریاں آپ سمجھتے ہیں تعلیم میں ہیں؟

مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

تعلیم کے آپ کے خاندان اور برادری پر کیا اثراد ہوں گے؟# آپ کے خیال میں   

 # آپ اپنی برادری کی کیا بات پسند کرتے ھیں؟ ان سے متعلق کون سی بات آپ کو فکرمند کرتی ھے؟  

# آپ کا مدرسوں سے متعلق تجربھ کیسا ھے؟ آپ کا اپنی برادری میں موجود مدرسوں کے بارے میں کیا خیال 
ں مدرسوں کی تعلیم کھاں تک درست ھے؟ھے؟ آپ کے خیال می  
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 # آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے کا؟

# اس کے عالوھ آپ تعلیم اور اپنی برادری سے متعلق کچھ بتانا چاھیں؟   

 # آپ مجھ سے کوي سوال پوچھنا چاھیں؟

 

 مذہبی درسگاہوں کے استاد

بارے میں کیا خیال ہے؟ آپ کا تعلیم کے#   

استاد کے طور پراپنے تجربے سے متعلق بتایۓ؟#   

 # کونسی تعلیم آپ سمجھتے ہیں آپ کے بچوں کیلّے زروری ہے؟

 # وه کونسی خوبیاں اور کمزوریاں آپ سمجھتے ہیں تعلیم میں ہیں؟

مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

خاندان اور برادری پر کیا اثراد ہوں گے؟# آپ کے خیال میں تعلیم کے آپ کے   

 # آپ اپنی برادری کی کیا بات پسند کرتے ھیں؟ ان سے متعلق کون سی بات آپ کو فکرمند کرتی ھے؟  

# آپ کا اپنی برادری میں موجود مدرسوں کے بارے میں کیا خیال ھے؟ آپ کے خیال میں مدرسوں کی تعلیم 
 کھاں تک درست ھے؟

اور کمزوریاں آپ سمجھتے ہیں مدرسوں میں ہیں؟ # وه کونسی خوبیاں  

 # آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے کا؟

 # اس کے عالوھ آپ تعلیم اور اپنی برادری سے متعلق کچھ بتانا چاھیں؟

 # آپ مجھ سے کوي سوال پوچھنا چاھیں؟

 

لدینمدرسوں میں پڑھنے والے بچوں کے وا  

 # آپ نے اپنے بچوں کیلۓ مدرسہ کا انتخاب کیسے کیا؟

 # آپ روایتی اسکول اور مدرسوں کا موازنہ کیسے کرتے ہیں؟

 # کونسی تعلیم آپ سمجھتے ہیں آپ کے بچوں کیلّے زروری ہے؟

 # آپ کے خیال میں کیا چیز مختلف ہوتی اگر آپ اور آپ کا بچہ روایتی اسکول سے پڑھتے؟
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مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

  # آپ کے خیال میں تعلیم کے آپ کے بچے، خاندان اور برادری پر کیا اثراد ہوں گے؟

 # آپ اپنی برادری کی کیا بات پسند کرتے ھیں؟ ان سے متعلق کون سی بات آپ کو فکرمند کرتی ھے؟  

ہیں؟ # وه کونسی خوبیاں اور کمزوریاں آپ سمجھتے ہیں مدرسوں میں  

 # آپ کون سی نوکری کرنے کے خواب دیکھتے ہیں؟ آپ اپنی زندگی میں کیا کرنا چاہتے ہیں؟

٭ آپ جس نوکری کا خواب دیکھتے ہیں اس کیلۓ کم از کم کہاں تک تعلیم حاصل کرنی چاہۓ؟               

ا؟# آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے ک  

 # اس کے عالوھ آپ تعلیم اور اپنی برادری سے متعلق کچھ بتانا چاھیں؟

 # آپ مجھ سے کوي سوال پوچھنا چاھیں؟

 

 مدرسوں میں پڑھنے والے بچے

 # آپ مدرسہ سے کیا سیکھ رہے ہیں؟

 # آپ کے خیال میں آپ مدرسہ سے کیا نہیں سیکھ رہے ہیں؟

مطاپق کامیاپی کی تعریف کیا ھے؟# آپ کے   

 # آپ کے خیال میں روایتی تعلیم کے آپ کے مستقبل، خاندان اور برادری پر کیا اثراد ہوں گے؟

 # آپ اپنی برادری کی کیا بات پسند کرتے ھیں؟ ان سے متعلق کون سی بات آپ کو فکرمند کرتی ھے؟ 

 # وه کونسی خوبیاں اور کمزوریاں آپ سمجھتے ہیں مدرسوں میں ہیں؟

نے کے خواب دیکھتے ہیں؟ آپ اپنی زندگی میں کیا کرنا چاہتے ہیں؟# آپ کون سی نوکری کر  

٭ آپ جس نوکری کا خواب دیکھتے ہیں اس کیلۓ کم از کم کہاں تک تعلیم حاصل کرنی چاہۓ؟                 

 # آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے کا؟

م اور اپنی برادری سے متعلق کچھ بتانا چاھیں؟# اس کے عالوھ آپ تعلی  

 # آپ مجھ سے کوئی سوال پوچھنا چاھیں؟
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Appendix II 

Focus Group Discussion Questions 
 

1. What is the impact on your community of not providing education for every child 
within your community? 

a. What are some of the unintentional consequences? 
2. What learning needs do you see for your children that are not being met? 
3. What are learning needs of adults in your community that are not being met? 
4. What do you think is the best way to promote learning in your community? 
5. What do you think the strengths of your community are?   
6. What do you think the weaknesses of your community are? 
7. How can you develop your community? 
8. What role do you think education could play in developing your community? 
9. How do you define an educated community? 
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Group Discussion Questions in Urdu 

مباحثہ کے سواالت صوص گروہیمخ  

آپ کے خیال میں آپ کی برادری میں ہر بچے کو تعلیم نہ ملنے کی وجہ سے کیا اثرات مرتب ہوۓ ہیں؟ 1۔  

غیرارادی اثرات کیا ہیں؟اس کے کچھ  -الف                      

تعلیمات کی ضرورت محسوس کرتے ہیں جو ان کو نہیں مل سکیں؟نسی ایسی آپ اپنے بچوں کیلۓ کو -2  

آپ کی برادری میں بڑوں کیلۓ کن تعلیمات کی ضرورت ہے جو ان کو نہیں مل سکیں؟ -3  

آپ کے خیال میں کون سا بھترین طریقھ ھے تعلیم کوآپ کی برادری میں فروغ دینے کا؟ -4  

کی برادری میں ہیں؟وه کونسی خوبیاں آپ سمجھتے ہیں آپ  -5  

وه کونسی خامیاں آپ سمجھتے ہیں آپ کی برادری میں ہیں؟ -6  

آپ اپنی برادری کی تعمیر کیسے کریں گے؟ -7  

آپ کے خیال میں تعلیم آپ کے عالقہ کی ترقی میں کیا کردار ادا کر سکتی ہے؟ -8  

آپ تعایم یافتہ معاشرے کی تعریف کیسے کرتے ہیں -9   
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Appendix III 

Observation Template 
 

Observations / Field notes Template 
 

 
TIME ______________________________ DATE______________________________ 
 
LOCATION 
__________________________________________________________________ 
 
 
 
Participant(s) / Subject(s) Present 
 
 
 
 
Describe the Surroundings/Activities: 
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Appendix IV 

CONSENT FORM FOR ALL PARTICIPANTS 

INVESTIGATOR(S) NAME:   Adnan Tahir 

STUDY TITLE:  Exploring the Capacity of Rural Pakistanis to Identify the Unmet 
Educational Needs and to Plan Educational Initiatives to Address those Needs. 
 
PURPOSE OF THE STUDY 

The underlying motivation of this research is to bring people in a rural Pakistan village 
together as a group in a facilitated approach, so they can identify what can be done 
locally to raise literacy among children and adults.  This research will be an attempt to 
answer the following questions:  What do the children and adults in rural Pakistan 
perceive as their unmet educational needs? What educational developments (initiatives) 
can emerge from the grass-root efforts of rural Pakistani citizens?  Bringing a group of 
individuals (parents children, students, teachers and religious leaders) in a rural Pakistan 
village together will be instrumental to exploring the capacity of rural villagers to identify 
the unmet educational needs and to plan educational initiatives to address those needs. 
DESCRIPTION OF THE STUDY 

I understand the researcher will: 
1. Visit my village, 
2. Conduct semi-structured interviews, 
3. Conduct focus group discussions, 
4. Conduct Informal discussions, 
5. and Record observations/field notes. 

 
I understand that I will participate in an interview, focus groups, and informal 
discussions. I could be involved for up to 30 to 60 minutes for the interview and two to 
three hours for each focus group and informal discussions.  I understand that if I am 
female, I can choose to have my spouse, a parent, or sibling present for the interview, 
focus groups, and informal discussions. During this study, I will be video tapped and 
photographed by the researcher. 
 

RISKS AND DISCOMFORTS  

I understand the risks in this study are minimal and the risks are not greater, in and of 
themselves, than those normally faced in daily life or during the performance of routine 
physical or psychological examinations or tests.  The risk will be minimized by keeping 
the identities of all participants confidential.  If I should feel uncomfortable with any 
question or the interview process, I understand I can decline to answer any question or 
stop the interview anytime. 
 
BENEFITS  
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There may be no direct benefits for my participating in this study; however, the findings 
of this study may be of value not only to my and others in my village, but also other rural 
communities in Pakistan.   
 
 

ALTERNATIVE PROCEDURES 

My participation in this data collection is strictly voluntary, and I may withdraw my 
participation at any time without prejudice, penalty or loss of any care or benefits to 
which I am otherwise entitled. Should I decide to withdraw from this study, my data will 
be expunged from this study and destroyed via shredding. 
 

CONFIDENTIALITY 

I understand that all documents and information about this research study will be kept 
confidential within all applicable federal, state, and local laws and regulations. I 
understand that data gathered for the study may be reviewed by Plymouth State 
University's Institutional Review Board, which is the committee responsible for my 
welfare and rights as a research participant.   If any presentations or publication results 
from this research, I will not be identified by name.  
 

The information collected during my participation in this study will be kept confidential. 
Information about me that will be collected during the research will be put away and no 
one but the researchers will be able to access it. Any information about me will have a 
number on it instead of my name. Only the researcher will know what my number is and 
he will lock that information up with a lock and key. It will not be shared with or given to 
anyone.  The information collected during my participation in this study will be kept for 
five years and then destroyed. 
 

TERMINATION OF PARTICIPATION  

I may choose to withdraw from this study at any time and for any reason.  If I choose to 
drop out of the study, I will contact the investigator and my research records will be 
destroyed. 
I understand that the principal investigator may terminate my participation if it is in the 
best interest and safety of the researcher, or me. 
 

COMPENSATION 

I will receive a copy of the study. I will not receive payment for being in this study. 
Participation in this study is strictly voluntary. There will be no cost to me for 
participating in this research. 
 

INJURY COMPENSATION 
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Neither Plymouth State University nor any government or other agency funding this 
research project will provide special services, free care, or compensation for any injuries 
resulting from this research. I understand that treatment for such injuries will be at my 
expense and/or paid through my medical plan. 
 
QUESTIONS  
All of my questions have been answered to my satisfaction and if I have further questions 
about this study, I may contact Adnan Tahir, at 603-264-5013/atahir@plymouth.edu. If I 
have any questions about the rights of research participants, I may call the Chairperson of 
the Plymouth State University’s Institutional Review Board at 603-535-3221 (Valid until 
July 31, 2018). 
 
VOLUNTARY PARTICIPATION 

I understand that my participation in this study is entirely voluntary, and that refusal to 
participate will involve no penalty or loss of benefits to me.  I am free to withdraw or refuse 
consent, or to discontinue my participation in this study at any time without penalty or 
consequence.  
 
I voluntarily give my consent to participate in this research study. I understand that I will be 
given a copy of this consent form. 
 
Signatures: 
 
________________________ 
Participant’s Name (Print)     
     
________________________    ____________ 
Participant’s Signature     Date 
 
I, the undersigned, certify that to the best of my knowledge, the subject signing this consent 

form has had the study fully and carefully explained by me and have been given an 

opportunity to ask any questions regarding the nature, risks, and benefits of participation in 

this research study.  

 
Print Principle Investigator's Name 
Adnan Tahir 
      
________________________    _____________ 
Investigator’s Signature     Date 

 

Plymouth State University’s IRB has approved the solicitation of participants for the study 

until Leave blank, a date will be assigned.one year from IRB approval.  
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Consent Form in Urdu 

ازت نامہتمام شرکت کرنے والوں کا اج  

عدنان طاہر تحقیق کرنے والے کا نام:  

دیہی پاکستانیوں کی قابلیت جانچنہ تاکہ ان کی نہ پوری ہونے والی تعلیمی ضرورت کو جانا تحقیق کا مضمون: 
 جاۓ اور ایسا تعلیمی منصوبہ بنایا جاۓ جو ان کی تعلیمی کمی کو پورا کرسکے

 

 تحقیق کا مقصد

پاکستان میں موجود لوگوں کو سہولتی سوچ کے تحت ایک گروه کے طور پر متحد اس تحقیق کا مقصد دیہی 
کرنا ہے تاکہ وه اس سوچ کو پروان چڑھا سکیں کہ مقامی سطح پر کیا اقدامات ہو سکتے ہیں جس سے بچوں 

اور بڑوں میں شرح خواندگی بڑھ سکے۔ یہ تحقیق ان سوالوں کا جواب دینے کی کوشش ہے: پاکستان کےدیہی 
القوں کے بچے اور بڑے اپنی تعلیمی کمیوں کے متعلق کیا خیال رکھتے ہیں؟ پاکستان کے مقامی دیہاتیوں کی ع

کوششوں سے کون سے تعلیمی اقدامات لۓ جا سکتے ہیں؟ انفرادی افراد کے گروه(والدین، بچے، طالب علم، 
ہمیت کا حامل ہوگا تاکہ دیہاتیوں کی قابلیت اساتذه اور مذہبی قاءدین) کو پاکستان کے دیہات میں اکٹھا کرنا کافی ا

جانچی جاسکے اور ان کی پوری نہ ہونے والی تعلیمی ضروریات کو جانا جاۓ اور ایک تعلیمی منصوبہ کے 
 ذریۓ ان ضروریات کو پورا کیا جاسکے۔

 

کی تفصیالت:  تحقیق   

 میں یہ بات سمجھ سکتا ہوں کہ تحقیق کرنے واال:

کرنے آۓ گا، میرے گاوں مالقات -الف  

ہمارا نیم منظم اظہار خیال لے گا، -ب  

صوص گروه پرمبنی مباحثے کا انعقاد کرے گا،مخ -پ  

غیر روائتی مباحثوں کا انعقاد کرے گا، -ت  

اور مشاہدوں کا ریکارڈ رکھے گا۔ -ٹ  

میں حصہ صوص گروہی مباحثہ اور غیر روائتی مباحثوں مخمیں یہ بات سمجھ سکتا ہوں کہ میں ایک انٹرویو، 
گھنٹے تک  3سے  2منٹ تک مصروف ره سکتا ہوں اور  60سے  30لینے جا رہا ہوں۔ میں انٹرویوکیلۓ 

صوص گروہی اور غیر روائتی مباحثے میں۔ میں یہ سمجھ سکتی ہوں کہ اگر میں عورت ہوں تو انٹرویو، مخ
 میں سے کسی کو ساتھ ال سکتیفوکس گروپ، غیر رواءتی مباحثوں کیلۓ میں اپنے شوہر، والدین یا بھن بھاي 

 ہوں۔ اس تحقیق کے دوران تحقیق دان میری وڈیو بنا سکتا ہے اور میرے دستخط بھی لے سکتا ہے۔
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 خطرات اور تکالیف

میں سمجھ سکتا ہوں کہ اس تحقیق میں خطرات انتہائی کم ہیں اور اس سے زیاده نہیں ہیں جن کا ہم اپنی عام 
جس کا سامنا ہم جسمانی اور دماغی امتحانات کے دوران کرتے ہیں۔ تمام شرکت  زندگی میں سامنا کرتے ہیں یا

کرنے والوں کی پہچان کو خفیہ رکھ کر خطرات کو کم سے کم کیا جاۓ گا۔ اگر میں کسی سوال یا انٹرویو کے 
ا جواب نہ طریقہ کار کو مناسب نہیں سمجھتا تو میں کسی بھی وقت انٹرویو رکوا سکتا ہوں یا کسی بھی سوال ک

 دینے کا حق رکھتا ہوں۔

 فوائد

مجھے اس تحقیق میں حصہ لینے کا کوئ ذاتی فائده حاصل نہیں ہوگا مگر اس تحقیق سے حاصل ہونے والے 
نتائج نہ صرف میرے اور میرے گاؤں والوں کے لیۓ فائده مند ہوں گے بلکہ پاکستان کے دوسرے گاؤں 

ئده ہوگا۔دیہاتوں میں رہنے والوں کو بھی اس کا فا  

 متبادل طریقے

میں اس تحقیق میں حصہ کللی طور پر اپنی مرضی سے لے رہا ہوں، اور میں اس میں حصہ لینے سے کسی 
ھی بھی وقت بغیر کسی تعصب، جرمانہ اور کسی نقصان اور فائده کے دستبردار ہو سکتا ہوں جو مجھے کسی ب

 تبردار ہوتا ہوں، تو مجھ سے متعلق سارا مواداور وجہ سے حاصل تھےمیں اس تحقیق میں حصہ لینے سے دس
 اس تحقیق سے مٹا دیا جاۓ گا اور پھاڑ کر ختم کردیا جاۓ گا۔

 رازداری

میں یہ سمجھ سکتا ہوں کہ اس تحقیق سے متعلق تمام کاغذات اور معلومات وفاقی، ریاستی اور مقامی قوانین 
ہوں کہ اس تحقیق سے متعلق جو معلومات اکٹھی  کے مطابق صیغہ راز میں رکھی جائ گی۔ میں یہ سمجھ سکتا

ر کی گئ ہے اس کا جائزه پلےماؤتھ سٹیٹ یونیورسٹی ریویو بورڈ لے گا، جوتحقیق کے شرکت دار کے طور پ
میرے حقوق اور بہبود کے تحفط کے لۓ ذمہ دار کمیٹی ہے۔ اگر اس تحقیق کو کہیں پیش کیا جاۓ گا یا چھاپا 

گا۔ رکھا جا جاۓ گا تو میرا نام خفیہ  

 

گا۔  مجھ ۓ جو بھی معلومات میری اس تحقیق میں شرکت کے دوران اکھٹی کی جاۓ گی اسے خفیہ رکھا جا
ۓ گا اور تحقیق دانوں کے عالوه سے متعلق معلومات جو دوران تحقیق اکٹھی کی جاۓ گی کو خفیہ رکھا جا

قسم کی معلومات پر میرے نام کی جگہ کسی کو اس تک رسائی حاصل نہیں ہو گی۔ مجھ سے متعلق کسی 
ہندسے درج کیۓ جائیں گے۔ صرف تحقیق دان کو پتا ہو گا میرے نام پر ہندسہ کون سا ہے اور وه اس معلومات 

کو خفیہ رکھے گا تالہ اور چابی لگا کر۔ وه تالہ اور چابی نہ کسی کو دیا جاۓ گا اور نہ بتایا جاۓ گا۔ جو بھی 
گا اور پھر ۓ میں شرکت کے دوران اکھٹی کی جاۓ گی اسے پانچ سال تک رکھا جا معلومات میری اس تحقیق

 مٹا دیا جاۓ گا۔

 تنسیخ شرکت داری

میں اس  تحقیق میں حصہ لینے سے کسی بھی وقت کسی بھی وجہ سے دستبردار ہو سکتا ہوں۔ اگر میں اس 
م ں گا اور مجھ سے متعلق معلومات ختتحقیق سے دستبردار ہوتا ہوں تو میں تحقیق دان کو اس سے مطلع کرو

کر دی جاۓ گی۔ میں یہ سمجھ سکتا ہوں کہ تحقیق دان میری شرکت اس تحقیق میں کسی بھی وقت ختم کر سکتا 
 ہے اگر اسے لگتا ہے کہ یہ میرے اور اس کے مفاد اور بھالئی کیلۓ ہے۔
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 معاوضہ

ر کسی قسم کا معاوضہ نہیں دیا جاۓ گا۔ مجھے تحقیق کی کاپی دی جاۓ گی۔ مجھے تحقیق میں حصہ لینے پ
اس تحقیق میں حصہ لینا کللی طور پر اپنی مرضی سے ہوگا۔ اس تحقیق میں حصہ لینے پر مجھے کوئی خرچہ 

 نہیں کرنا پڑے گا۔ 

 زخمی ہونے کی صورت میں معاوضہ

اونت کر رہی ہے، اور نہ کوئی حکومت اور ایجنسی جو اس تحقیق کی مالی مع نہ پلےماؤتھ سٹیٹ یونیورسٹی
اس تحقیق کے دوران زحمی ہونے والوں کو کسی قسم کی خاص سہولیات، مفت دیکھ بھال یا زخمیوں کو 

معاوضہ نہیں دے گی۔ میں سمجھ سکتا ہوں کہ زخمی ہونے کی صورت میں عالج معالجہ میں اپنے خرچ سے 
 کروں گا۔

 سواالت

یا ہے اور اگر میرے اس تحقیق سے متعلق کوئی اور میرے تمام سواالت کا جواب تسلی بخش طور پر دیا گ
 سواالت ہیں تو میں عدنان طاہر سے اس نمبر پر رابطہ کر سکتا ہوں 

 (603-264-5013/atahir@plymouth.edu) 

ٹی پلےماؤتھ سٹیٹ یونیورساگر میرے تحقیق میں حصہ لینے والوں کے حقوق سے متعلق کوئی سواالت ہیں تو 
کے چیئرپرسن سے درج ذیل نمبر پر رابطہ کرسکتا ہوں۔ ریویو بورڈ  

2018آخری تاریخ براۓ رابطہ:  اکتیس جوالئی،     603-535-3221  

 رضاکارانہ شرکت داری

میری اس تحقیق میں شرکت مکمل طور پر رضاکارانہ ہے اور اگر میرا اس میں شرکت  میں یہ سمجھ سکتا ہوں کہ
سے انکار پر کسی قسم کا فائده یا نقصان نہیں ہوگا۔ میں کسی بھی وقت اس میں حصہ لینے سے انکار کرسکتا ہوں 

 یا دستبردار ہوسکتا ہوں بغیر کسی جرمانے یا نتیجے کے۔

 

ۓ اس تحقیق کیلۓ دوں گا۔ میں سمجھ سکتا ہوں کہ مجھے اس فارم کی کاپی دی میں رضاکارانہ طور پر اپنی را
 جاۓ گی۔ 

 دستخط

 

 _______________________________________ 
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 شرکت کرنے والے کا نام

 

__________________              ______________________________________ 

 

تاریخ                                       شرکت کرنے والے کے دستخط            

 

میں درج ذیل دستخط کنده،اپنے بہترین علم کے مطابق اس بات کی تصدیق کرتا ہوں، کہ اس مضمون کو دستخط 
کرتے وقت میں نے مکمل اور اچھے طور پر اس کو پڑھا تھا اور یہ مجھے مکمل طور پر سمجھ آگیا تھا اور 

ات، اور فائده سے متعلق تمام سواالت کرنے کا پورا موقعہ دیا گیا تھا۔مجھے اس کی نوعیت، خطر  

 

 تحقیق دان کا نام چھاپیں

 عدنان طاہر

 

________________________                                 _________________________ 

تاریخ     تحقیق دان کے دستخط                                                     

 

پلےماؤتھ سٹیٹ یونیورسٹی ریویو بورڈ نے تحقیق میں شرکت کرنے والوں کو اس میں حصہ لینے کی اجازت 
دے دی ہے تب تک تاریخ کی جگہ خالی چھوڑ دی جاۓ جب تک کوئی تاریخ حتمی قرار نہ دے دی جاۓ۔ ایک 

 سال ریویو بورڈ کی اجازت سے۔
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Appendix V 

CONSENT FORM FOR PARENT OR GUARDIAN OF A CHILD 

INVESTIGATOR(S) NAME:   Adnan Tahir 

STUDY TITLE:  Exploring the Capacity of Rural Pakistanis to Identify the Unmet 
Educational Needs and to Plan Educational Initiatives to Address those Needs. 
 
PURPOSE OF THE STUDY 

The underlying motivation of this research is to bring people in a rural Pakistan village 
together as a group in a facilitated approach, so they can identify what can be done 
locally to raise literacy among children and adults.  This research will be an attempt to 
answer the following questions:  What do the children and adults in rural Pakistan 
perceive as their unmet educational needs? What educational developments (initiatives) 
can emerge from the grass-root efforts of rural Pakistani citizens?  Bringing a group of 
individuals (parents children, students, teachers and religious leaders) in a rural Pakistan 
village together will be instrumental to exploring the capacity of rural villagers to identify 
the unmet educational needs and to plan educational initiatives to address those needs. 
DESCRIPTION OF THE STUDY 

My child and I understand the researcher will: 
1. Visit our village, 
2. Conduct semi-structured interviews, 
3. Conduct focus group discussions, 
4. Conduct Informal discussions, 
5. and Record observations/field notes. 

 
My child and I understand that my child will participate in an interview, focus groups, 
and informal discussions. My child could be involved for up to 30 to 60 minutes for 
interview and two to three hours for each focus group and informal discussions.  I 
understand that I may be present with my child for any and all of these activities. During 
this study, my child will be video tapped and photographed by the researcher. 
 

RISKS AND DISCOMFORTS  

My child and I understand the risks in this study are minimal and the risks are not greater, 
in and of themselves, than those normally faced in daily life or during the performance of 
routine physical or psychological examinations or tests.  The risk will be minimized by 
keeping the identities of all participants confidential.  If my child or I should feel 
uncomfortable with any question or the interview process, I understand I can decline to 
have my child answer the question or stop the interview and my child can decline to 
answer any question or stop the interview anytime. 
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BENEFITS  

There may be no direct benefits for my child’s participating in this study; however, the 
findings of this study may be of value not only to my child and others in my village, but 
also other rural communities in Pakistan.   
 

ALTERNATIVE PROCEDURES 

My child’s participation in this data collection is strictly voluntary, and my child may 
withdraw or I may withdraw permission at any time without prejudice, penalty or loss of 
any care or benefits to which he or she is otherwise entitled. Should he or she decide to 
withdraw from this study or I withdraw my permission for his or her participation, his or 
her data will be removed from this study and destroyed via shredding. 
 

CONFIDENTIALITY 

My child and I understand that all documents and information about this research study 
will be kept confidential within all applicable federal, state, and local laws and 
regulations. My child and I understand that data gathered for the study may be reviewed 
by Plymouth State University's Institutional Review Board, which is the committee 
responsible for my welfare and rights as a research participant.  If any presentations or 
publication results from this research, my child will not be identified by name.  
 

The information collected during my child’s participation in this study will be kept 
confidential. Information about my child that will be collected during the research will be 
put away and no one but the researchers will be able to access it.  Any information about 
my child will have a number on it instead of his/her name. Only the researcher will know 
what my child’s number is and he will lock that information up with a lock and key. It 
will not be shared with or given to anyone.  The information collected during my child’s 
participation in this study will be kept for five years and then destroyed. 
 

TERMINATION OF PARTICIPATION  

I may withdraw my permission or my child may choose to withdraw from this study at 
any time and for any reason.  If I choose to withdraw permission or he or she chooses to 
drop out of the study, I will contact the investigator and my child’s research records will 
be destroyed. 
 
My child and I understand that the principal investigator may terminate my child’s 
participation if it is in the best interest and safety of the researcher, or my child. 
 

COMPENSATION 

My child and I will receive a copy of the study. My child and I will not receive payment 
for being in this study. Participation in this study is strictly voluntary. There will be no 
cost to me or my child for participating in this research. 
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INJURY COMPENSATION 

Neither Plymouth State University nor any government or other agency funding this 
research project will provide special services, free care, or compensation for any injuries 
resulting from this research. My child and I understand that treatment for such injuries will 
be at my expense and/or paid through my medical plan. 
 
QUESTIONS  

All of my questions have been answered to my satisfaction and if I have further questions 
about this study, I may contact Adnan Tahir, at 603-264-5013/atahir@plymouth.edu. If I 
have any questions about the rights of research participants, I may call the Chairperson of 
the Plymouth State University’s Institutional Review Board at 603-535-3221 (Valid until 
July 31, 2018). 
 
VOLUNTARY PARTICIPATION 

I understand that granting permission for my child’s participation and my child’s 
participation in this study are entirely voluntary, and that refusal to give permission or to 
participate will involve no penalty or loss of benefits to my child or me.  I am free to 
withdraw or refuse consent or to discontinue my child’s participation in this study at any 
time without penalty or consequence.  
 My child is free to withdraw or refuse consent, or to discontinue participation in this study 
at any time without penalty or consequence.  
 
I voluntarily give my consent for my child to participate in this research study. I understand 
that I will be given a copy of this consent form. 
 
Signatures: 
 
Child’s Name 
_________________________ 
 
________________________ 
Parent’s Name (Print)     
     
________________________    ____________ 
Parent’s Signature     Date 
 
I, the undersigned, certify that to the best of my knowledge, the subject signing this consent 

form has had the study fully and carefully explained by me and have been given an 

opportunity to ask any questions regarding the nature, risks, and benefits of participation in 

this research study.  
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Print Principle Investigator's Name 
Adnan Tahir 
      
________________________    _____________ 
Investigator’s Signature     Date 

 

Plymouth State University’s IRB has approved the solicitation of participants for the study 

until Leave blank, a date will be assigned.one year from IRB approval.  
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CONSENT FORM FOR PARENT OR GUARDIAN OF A CHILD IN URDU 

 بچوں کے کفیل دار یا والدین کا اجازت نامہ
 

عدنان طاہر تحقیق کرنے والے کا نام:  

دیہی پاکستانیوں کی قابلیت جانچنہ تاکہ ان کی نہ پوری ہونے والی تعلیمی ضرورت کو جانا تحقیق کا مضمون: 
 جاۓ اور ایسا تعلیمی منصوبہ بنایا جاۓ جو ان کی تعلیمی کمی کو پورا کرسکے

 

 تحقیق کا مقصد

اس تحقیق کا مقصد دیہی پاکستان میں موجود لوگوں کو سہولتی سوچ کے تحت ایک گروه کے طور پر متحد 
کرنا ہے تاکہ وه اس سوچ کو پروان چڑھا سکیں کہ مقامی سطح پر کیا اقدامات ہو سکتے ہیں جس سے بچوں 

جواب دینے کی کوشش ہے: پاکستان کےدیہی اور بڑوں میں شرح خواندگی بڑھ سکے۔ یہ تحقیق ان سوالوں کا 
عالقوں کے بچے اور بڑے اپنی تعلیمی کمیوں کے متعلق کیا خیال رکھتے ہیں؟ پاکستان کے مقامی دیہاتیوں کی 

کوششوں سے کون سے تعلیمی اقدامات لۓ جا سکتے ہیں؟ انفرادی افراد کے گروه(والدین، بچے، طالب علم، 
پاکستان کے دیہات میں اکٹھا کرنا کافی اہمیت کا حامل ہوگا تاکہ دیہاتیوں کی قابلیت اساتذه اور مذہبی قاءدین) کو 

جانچی جاسکے اور ان کی پوری نہ ہونے والی تعلیمی ضروریات کو جانا جاۓ اور ایک تعلیمی منصوبہ کے 
 ذریۓ ان ضروریات کو پورا کیا جاسکے۔

 

کی تفصیالت:  تحقیق   

سکتے ہیں کہ تحقیق کرنے واال: میں اور میرا بچہ یہ بات سمجھ  

میرے گاوں مالقات کرنے آۓ گا، -الف  

ہمارا نیم منظم اظہار خیال لے گا، -ب  

صوص گروه پرمبنی مباحثے کا انعقاد کرے گا،مخ -پ  

غیر روائتی مباحثوں کا انعقاد کرے گا، -ت  

اور مشاہدوں کا ریکارڈ رکھے گا۔ -ٹ  

صوص گروہی مباحثہ اور غیر روائتی مخں میرا بچہ ایک انٹرویو، میں اور میرا بچہ یہ بات سمجھ سکتے ہی
 2منٹ تک مصروف ره سکتا ہے اور  60سے  30مباحثوں میں حصہ لینے جا رہا ہے۔ میرا بچہ انٹرویوکیلۓ 

صوص گروہی اور غیر روائتی مباحثے میں۔ میں یہ سمجھ سکتا ہوں کہ میں اپنے بچے مخگھنٹے تک  3سے 
کی سرگرمیوں میں ساتھ رہوں گا۔ اس تحقیق کے دوران تحقیق دان میرے بچے کی وڈیو بن  کے ساتھ اس تحقیق

 سکتی ہے اور تصویر بھی کھینچی جا سکتی ہے۔
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 خطرات اور تکالیف

میں اور میرا بچہ یہ بات سمجھ سکتے ہیں سمجھ سکتے ہیں کہ اس تحقیق میں خطرات انتہائی کم ہیں اور اس 
ا ہم اپنی عام زندگی میں سامنا کرتے ہیں یا جس کا سامنا ہم جسمانی اور دماغی سے زیاده نہیں ہیں جن ک

امتحانات کے دوران کرتے ہیں۔ تمام شرکت کرنے والوں کی پہچان کو خفیہ رکھ کر خطرات کو کم سے کم کیا 
ں کسی بھی جاۓ گا۔ اگر میں یا میرا بچہ کسی سوال یا انٹرویو کے طریقہ کار کو مناسب نہیں سمجھتے تو می

 وقت انٹرویو رکوا سکتا ہوں یا میرا بچہ کسی بھی سوال کا جواب نہ دینے کا حق رکھتا ہے۔

 فوائد

میرے بچے کو اس تحقیق میں حصہ لینے کا کوئ ذاتی فائده حاصل نہیں ہوگا مگر اس تحقیق سے حاصل ہونے 
 ہوں گے بلکہ پاکستان کے دوسرےوالے نتائج نہ صرف میرے بچے اور میرے گاؤں والوں کے لیۓ فائده مند 

 گاؤں دیہاتوں میں رہنے والوں کو بھی اس کا فائده ہوگا۔

 متبادل طریقے

میرے بچےکا اس تحقیق میں حصہ لینا کللی طور پر اپنی مرضی سے ہے، اور میرا بچہ اس میں حصہ لینے 
ے ار ہو سکتا ہے جو اسسے کسی بھی وقت بغیر کسی تعصب، جرمانہ اور کسی نقصان اور فائده کے دستبرد

کسی بھی اور وجہ سے حاصل تھے اگر میرا بچہ اس تحقیق میں حصہ لینے سے دستبردار ہوتا ہے، تو اس 
 سے متعلق سارا مواد اس تحقیق سے مٹا دیا جاۓ گا اور پھاڑ کر ختم کردیا جاۓ گا۔

 رازداری

اغذات اور معلومات وفاقی، ریاستی اور میں اور میرا بچہ یہ سمجھ سکتے ہیں کہ اس تحقیق سے متعلق تمام ک
مقامی قوانین کے مطابق صیغہ راز میں رکھی جائ گی۔ میں اور میرا بچہ یہ بات سمجھ سکتے ہیں کہ اس 
ا، تحقیق سے متعلق جو معلومات اکٹھی کی گئ ہے اس کا جائزه پلےماؤتھ سٹیٹ یونیورسٹی ریویو بورڈ لے گ

ے بچے کے حقوق اور بہبود کے تحفط کے لۓ ذمہ دار کمیٹی ہے۔ جوتحقیق کے شرکت دار کے طور پر میر
گا۔ اگر اس تحقیق کو کہیں پیش کیا جاۓ گا یا چھاپا جاۓ گا تو میرے بچے کا نام خفیہ رکھا جاۓ  

 

جو بھی معلومات میرے بچے کی اس تحقیق میں شرکت کے دوران اکھٹی کی جاۓ گی اسے خفیہ رکھا 
ۓ گا اور علق معلومات جو دوران تحقیق اکٹھی کی جاۓ گی کو خفیہ رکھا جاگا۔  میرے بچے سے متۓ جا

تحقیق دانوں کے عالوه کسی کو اس تک رسائی حاصل نہیں ہو گی۔ میرے بچے سے متعلق کسی قسم کی 
معلومات پر اس کے نام کی جگہ ہندسے درج کیۓ جائیں گے۔ صرف تحقیق دان کو پتا ہو گا میرے بچے کے 

سا ہندسہ ہے اور وه اس معلومات کو خفیہ رکھے گا تالہ اور چابی لگا کر۔ وه تالہ اور چابی نہ کسی نام پر کون 
کو دیا جاۓ گا اور نہ بتایا جاۓ گا۔ جو بھی معلومات میرے بچے کی اس تحقیق میں شرکت کے دوران اکھٹی 

گا اور پھر مٹا دیا جاۓ گا۔ۓ کی جاۓ گی اسے پانچ سال تک رکھا جا  

شرکت داری تنسیخ  

میں اور میرا بچہ اس  تحقیق میں حصہ لینے سے کسی بھی وقت کسی بھی وجہ سے دستبردار ہو سکتا ہوں۔ 
لق اگر میرا بچہ اس تحقیق سے دستبردار ہوتا ہے تو میں تحقیق دان کو اس سے مطلع کروں گا اور اس سے متع

دان میرے بچے کی شرکت اس تحقیق میں معلومات ختم کر دی جاۓ گی۔ میں یہ سمجھ سکتا ہوں کہ تحقیق 
 کسی بھی وقت ختم کر سکتا ہے اگر اسے لگتا ہے کہ یہ میرے بچے اور اس کے مفاد اور بھالئی کیلۓ ہے۔
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 معاوضہ

مجھے اور میرے بچے کو تحقیق کی کاپی دی جاۓ گی۔ میرے بچے کے تحقیق میں حصہ لینے پر کسی قسم کا 
ق میں حصہ لینا کللی طور پر اپنی مرضی سے ہوگا۔ اس تحقیق میں حصہ معاوضہ نہیں دیا جاۓ گا۔ اس تحقی

 لینے پر مجھے یا میرے بچے کو کوئی خرچہ نہیں کرنا پڑے گا۔ 

 زخمی ہونے کی صورت میں معاوضہ

اور نہ کوئی حکومت اور ایجنسی جو اس تحقیق کی مالی معاونت کر رہی ہے،  نہ پلےماؤتھ سٹیٹ یونیورسٹی
وران زحمی ہونے والوں کو کسی قسم کی خاص سہولیات، مفت دیکھ بھال یا زخمیوں کو اس تحقیق کے د

معاوضہ نہیں دے گی۔ میں اور میرا بچہ سمجھ سکتے ہیں کہ زخمی ہونے کی صورت میں عالج معالجہ میں 
 اپنے خرچ سے کروں گا۔

 سواالت

میرے تمام سواالت کا جواب تسلی بخش طور پر دیا گیا ہے اور اگر میرے اس تحقیق سے متعلق کوئی اور 
 سواالت ہیں تو میں عدنان طاہر سے اس نمبر پر رابطہ کر سکتا ہوں 

 (603-264-5013/atahir@plymouth.edu) 

ٹی پلےماؤتھ سٹیٹ یونیورساگر میرے تحقیق میں حصہ لینے والوں کے حقوق سے متعلق کوئی سواالت ہیں تو 
کے چیئرپرسن سے درج ذیل نمبر پر رابطہ کرسکتا ہوں۔ ریویو بورڈ  

2018آخری تاریخ براۓ رابطہ:  اکتیس جوالئی،     603-535-3221  

 رضاکارانہ شرکت داری

میرے بچے کی اس تحقیق میں شرکت مکمل طور پر رضاکارانہ ہے اور اگر میں اور  میں یہ سمجھ سکتا ہوں کہ
میرا بچہ اس میں شرکت سے انکار کرتے ہیں تو اس پر کسی قسم کا فائده یا نقصان نہیں ہوگا۔ میں اور میرا بچہ 

 مانے یا نتیجےکسی بھی وقت اس میں حصہ لینے سے انکار کرسکتے ہیں یا دستبردار ہوسکتے ہیں بغیر کسی جر
 کے۔

 

میں رضاکارانہ طور پر اپنے بچے کو اس تحقیق میں حصہ لینے کیلۓ اجازت دوں گا۔ میں سمجھ سکتا ہوں کہ 
 مجھے اس فارم کی کاپی دی جاۓ گی۔ 

 دستخط

 

 _______________________________________ 
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 بچے کا نام

 

         ______________________________________      

 

 والد کا نام (پرنٹ)                                                                     

 

  __________________                 _____________________________________ 

تاریخوالد کے دستخط                                                                        

 

میں درج ذیل دستخط کنده،اپنے بہترین علم کے مطابق اس بات کی تصدیق کرتا ہوں، کہ اس مضمون کو دستخط 
کرتے وقت میں نے مکمل اور اچھے طور پر اس کو پڑھا تھا اور یہ مجھے مکمل طور پر سمجھ آگیا تھا اور 

کا پورا موقعہ دیا گیا تھا۔ مجھے اس کی نوعیت، خطرات، اور فائده سے متعلق تمام سواالت کرنے  

 

 تحقیق دان کا نام چھاپیں

 عدنان طاہر

 

________________________                                 _________________________ 

 تحقیق دان کے دستخط                                                        تاریخ

 

ریویو بورڈ نے تحقیق میں شرکت کرنے والوں کو اس میں حصہ لینے کی اجازت پلےماؤتھ سٹیٹ یونیورسٹی 
دے دی ہے تب تک تاریخ کی جگہ خالی چھوڑ دی جاۓ جب تک کوئی تاریخ حتمی قرار نہ دے دی جاۓ۔ ایک 

 سال ریویو بورڈ کی اجازت سے۔
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Appendix VI 

Child Assent Form 
 

I am doing a research study on finding out what is absent in education in the villages and 
what can we do to fix it.  A research study is a way to learn more about what people 
think.  If you decide that you want to be part of this study, I am going to ask you some 
questions, individually and as part of a group. There are no right or wrong answers 
because this is not a test.  You can ask questions about this study at any time.  If you do 
not want to answer a question, you can skip it and you can ask me to stop the questions 
anytime. 
When I am finished with this study, I will write a report about what I learned.  This report 
will not include your name or that you were in the study. 
If you sign this paper, it means that you want to be in my study.  If you do not want be in 
my study, do not sign this paper.  Being in the study is up to you, and no one will be 
upset if you don’t sign this paper or if you change your mind later.  Your parents know 
about the study too and can be with you during the questions. 
If you decide you want to be in this study, please sign your name. 
I, _________________________________________, want to be in this study. 
Signature: _____________________________ 
Date:  ________________________________ 
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Child Assent Form in Urdu 

 بچے کا اجازت نامہ

میں یہ جاننے کے لیۓ ایک عدد تحقیق کر رہا ہوں کہ ہمارے دیہاتوں میں دی جانے والی تعلیم میں خال کہاں پر ہے 
اور اس خال کو دور کرنے کے لیۓ ہم کیا کر سکتے ہیں۔ تحقیقاتی مطالعہ ایک طریقہ کار ہے یہ جاننے کیلۓ کہ 

ق کا حصہ بنیں، تو میں آپ سے کچھ سوال پوچھوں گا، لوگ کیا سوچتے ہیں۔ اگر آپ یہ چاہتے ہیں کہ آپ اس تحقی
انفرادی طور پر اور گروہی طور پر بھی۔ اس میں کوئی صحیح یا غاط جواب نہیں ہے کیونکہ یہ کوئی ٹیسٹ نہیں 
ہے۔ آپ اس تحقیق سے متعلق کسی بھی وقت سوال کر سکتے ہیں۔ اگر آپ کسی سوال کا جواب نہیں دینا چاہتے تو 

ر سکتے ہیں اور آپ مجھے کبھی بھی سوال کرنے سے روک سکتے ہیں۔ آپ اسے رد ک  

 جب میں یہ تحقیق مکمل کر لوں گا تو اس پر ایک رپورٹ لکھوں گا جو بھی اس بارے میں نے سیکھا ہے۔

اگر آپ اس کاغذ پر دستخط کریں گے تو اس کا مطلب ہے کہ آپ اس تحقیق میں حصہ لینا چاہتے ہیں۔ اگر آپ اس 
ر یں حصہ نہیں لینا چاہتے تو اس کاغذ پر دستخط نہ کریں۔ اس تحقیق میں حصہ لینے کا اختیار کللی طور پتحقیق م

آپ پر ہے۔ کوئی آپ سے ناراض نہیں ہوگا اگر آپ اس میں حصہ نہیں لیتے یا بعد میں اپنا ذہن بدل لیتے ہیں۔ آپ 
دوران اس میں حصہ لے سکتے ہیں۔کے والدین اس تحقیق کے بارے جانتے ہیں اور وه بھی سواالت کے   

 اگر آپ چاہتے ہیں کہ آپ اس تحقیق میں حصہ لیں تو اپنے نام کے دستخط کر دیں۔

 میں ______________________________________________ اس تحقیق میں حصہ لینا چاہتا ہوں۔

______________________دستخط   

 تاریخ _______________________
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