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Research on the effectiveness of community schools has indicated positive results in 

increasing students' academic achievement and attendance, and in decreasing dropout 

rates (Blank, Jacobson, & Pearson, 2009). However, 'tvhile the literature claims that 

community schools affect students, families, and communities (Blank, Melaville, & 

Shah, 2003; Dryfoos, 2002; Minzey & Olsen, 1969; Olsen, 1945), there is no evidence 

indicating how those communities are affected (Heers, van Klaveren, Groot, & Brink, 

2011). The purpose of this study was to describe and explain the ways community 

schools impact the communities they serve. 

The findings from the case study indicated that a) a public school can act as a 

community school, and b) a community school can facilitate the intellectual, social, 

economic, health and well-being, and environmental development of its community. 

Results from this study indicate that setting, trusting relationships, learning, and 
  



 
 

community engagement are the four pillars that any school can incorporate to become 

a community school. While a community school has the potential to facilitate 

sustainable community development, the researcher also found that the intentions of 

the people working in the school and the community in which that school is embedded 

are critical to materialize this vision. 
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Chapter 1: Introduction  

Background 

What is the purpose of education? Is it to become college and career ready? Or 

is it to lead a healthy and happy life? Is it individual gains or collective growth? It 

could be all the above. Schleicher (2001) said education is a significant tool for 

development. Dewey (1916/1985) highlighted education as a social process that helps 

the young ones to get inducted into the real world. I believe that education needs to be 

viewed as a tool for development that prepares the individuals for the future, by 

engaging them in a social process. If education is viewed as a means to grow and 

develop, as more people get educated, we should have lesser problems in our society. 

However, that is not the case. People across the globe suffer from poverty, violence, 

unemployment, pollution, and other natural disasters such as drought, famine, and 

hurricane. One of the prominent global issues in today’s world is climate change. 

Despite the glaring evidences of unprecedented climatic changes, we are still debating 

whether global warming is a reality. At a local level, individuals and families suffer 

from substance abuse, child abuse, homelessness, and domestic violence, while the 

younger generations look for opportunities, especially outside their towns. The 

community that I live in is affected by the substance abuse epidemic. The students I 

teach do not want to stay in their hometowns; they are actively looking for better 

opportunities in other states that will suit their interests and needs. Personally, I feel 

the issues surrounding human life has become more complex in the past 20 years. As 

an educator, I am concerned that the educational system is providing neither the 

experiences nor the resources, to critically appraise the realities of our world or to 
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resolve our issues and problems. As humans, we do not care enough about the health 

of our planet, are unable to find a living in our hometowns, and struggle to raise our 

families in a healthy, prosperous, and safe environment.  

Problem Statement 

My concern, as an individual as well as an educator, is two-fold: first, the way 

humans live is unsustainable; and second, education as an institution is not helping 

people to find solutions and guide individuals towards sustainable living. Much of the 

world population acknowledge that we are on an unsustainable trajectory (Curren, 

2009; Roseland, 2000; Sterling, 2016). Curren (2009) mentioned that we are in the 

middle of crises resulting from the interaction of “ecosystem failure, mass extinctions, 

and unsustainable resource use” (p.1). We are in the middle of battling climate change 

and its adverse effects on human life and Earth. The effects of population growth, 

depletion of natural resources, widening of social and economic disparities, impact our 

everyday lives and the life of our planet itself. Yet, these issues are rarely discussed in, 

or resolved through, our educational institutions. 

We send our young ones to school hoping they will be able to lead a successful 

life (Dewey, 1916/1985). We believe that schools equip the young minds with the 

skills, abilities, and competencies that are needed to deal with real world problems 

upon graduation. However, we still have problems that are unresolved, for many 

generations now, and the complexity of the problems has grown exponentially. The 

discussions around sustainability are not featured as much as they should, in the way 

our young children are being trained. Sterling (2016) stated that “most policy papers, 

conferences, research projects and discussions on education, whether national or 
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international, are often blind to the sustainability crisis and context that will directly 

affect the lives of both this generation and of those to come” (p.211). If education is to 

prepare children for the risks and challenges of the future, our schools need to address 

the issues of sustainability (Curren, 2009). As a researcher, I am concerned with the 

dichotomy that exists in the way aims in education are defined and the way they are 

practiced. Specifically, I am concerned about the disconnect between what is taught in 

school and the way our world works (Bouillion & Gomez, 2011; Olsen, 1945; 

Robinson, 2011; Sobel, 2010; Warren, 2005), the services of schools limited to merely 

the young children in the community (Newman & Oliver, 1967), and the lack of 

initiatives taken by educators and educational institutions to address the unsustainable 

ways that humans are living (Sterling, 2016).  

A Potential Solution. One of the significant ways we can combat climate 

change is to lead sustainable lives (Curren, 2009; The World Conservation Union 

[IUCN], United Nations Environment Programme [UNEP], Worldwide Wildlife Fund 

[WWF], 1991; Maser, 1997; World Commission on Environment and Development 

[WCED], 1987). To meet the needs of the present without compromising the ability of 

future generations to meet their needs remains the core of sustainable development 

(IUCN et l., 1991; Maser, 1997; Muschett, 1997; WCED, 1987). It is my belief that by 

leading sustainable lives, we will be able to combat all the societal issues we are 

facing. Sustainable development acknowledges the limited availability of natural 

resources and expends those resources in a judicious manner. The idea of sustainable 

development “rejects the contention that casualties in the environmental and social 

realms [are] inevitable and acceptable consequences of economic development” 
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(McKeown, 2002, p. 8). Sustainable development challenges the notion that economic 

development is the only determinant of progress.  

Developmental efforts should include all aspects of human needs and factor in 

the benefits for all individuals: “Sustainable development requires that societies meet 

human needs both by increasing productive potential and by ensuring equitable 

opportunities for all” (WCED, 1987, p. 44). Equitable opportunities for all would 

imply equal opportunities for all people in the present as well as future generations. A 

strong form of sustainable development is “a revised form of self-reliant community 

development which sustains people’s livelihoods using appropriate technology” 

(Huckle, 1996, p.10). Sustainable development balances the advancement of 

technology with the needs of local communities and the availability of natural 

resources in the region.  

It is critical that sustainable development requires local action (IUCN, 1991; 

Maser, 1997). Local community plays a vital role in ensuring sustainable 

development. Beers (1953) defined community as a group of people who live together 

and share the basic conditions of a human life. Maser (1997) suggested that 

sustainable development should integrate the local people’s “requirements, desires, 

motivations, and identity in relation to the surrounding landscape” (p. 70). When local 

people get actively involved in all the debates and discussions surrounding 

development activities in their region, sustainable community development becomes a 

possibility. According to the WCED (1987), 

Sustainable development is not a fixed state of harmony, but rather a process of 

change in which the exploitation of resources, the direction of investments, the 
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orientation of technological development, and institutional change are made 

consistent with future as well as present needs.  (p. 9)  

The WCED’s description of sustainable development clarifies that sustainable 

development is an ongoing process, which aligns the expense of resources with new 

development, while being mindful of future generations’ potential to lead comfortable 

lives.  

  For the purpose of this study, I define sustainable community development as 

a process of growth and change that enhances the intellectual, social, economic, health 

and wellbeing, and environmental development of individuals living within a specific 

geographical area. Figure 1 is a visual representation of the various aspects of 

sustainable development as defined in this study. 

 

Figure 1 Aspects of Sustainable Development. This figure represents the five aspects of 
sustainable development used in this study. 

The Challenge. One of the challenges in pursuing sustainable community 

development lies in the way our society has developed over a period of time. 

Kilpatrick (1938) highlighted the integral connection between learning and living: 

Sustainable 
Development

Intellectual

Social

EconomicHealth & 
Wellbeing

Environmental
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“We learn what we live, and what we thus learn is through the very process of living 

built at once into the structure of one’s being, there to form the foundation for 

behavior” (p. 22). The current state of our society with all its issues such as, climate 

change, drought, famine, poverty, unemployment, homelessness, substance abuse, and 

neighborhood crime, forces us to examine the foundations of our behavior as well as 

the quality of life for individuals in society. In their book titled The Quality of Life, 

Nussbaum and Sen (1993) presented a series of papers to discuss quality of life. In the 

introduction, the authors remarked that when we examine the conditions for humans to 

thrive, we need to observe their life expectancy; access to health care and medical 

services; education—its availability, nature and quality; labor—dignity of workers and 

their relationships; the political and legal privileges of citizens; and citizens’ social 

relations, and their ability to imagine, to wonder, and to feel emotions (Nussbaum & 

Sen, 1993). The causes of climate change and other issues make me believe that all 

individuals on this planet do not enjoy a high quality of life. The following section 

presents an overview of the issues at a local level.  

Scenario in New Hampshire. New Hampshire’s environmental dashboard 

(2017), published by the NH Department of Environmental Services (NHDES), stated 

that 2016 was drier than normal. Especially in the southeastern parts of the state, lower 

precipitation has resulted in dry to severe drought conditions (NHDES, 2017). At the 

local level, 22.4% of my town’s population lives below the poverty level, and the 

unemployment rate has increased from 2.8% to 4.4% from 2005 to 2015 (New 

Hampshire Employment Security [NHES], 2017). The yearly estimates taken during 

years 2014 to 2016 indicate that in my county there are more than 80 homeless people 
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(NH Coalition to End Homelessness [NHCEH], 2016). Substance abuse, including 

alcohol, tobacco, marijuana, and prescription drugs, is a notable issue in the state of 

New Hampshire (Department of Health and Human Services [DHHS], 2017; Hughes 

et al., 2016). These statistics reflect my concern for the issues in our current society.  I 

believe that the issues of a society can be used to critique the quality of life in that 

society.  

 The life of our planet and the potential for continuing our society are deeply 

interlinked. Huckle (1996) presented the conditions required for maintaining a society 

as follows:  

Maintaining a society in the long term requires not only a secure and 

continuing supply of the raw materials, human labour and technology used 

directly in the production process, but also a similar supply of the conditions 

that make the process possible. (Huckle, 1996, pp. 3-4) 

While on one hand we need the natural resources to maintain society, we need other 

kinds of resources as well. These include “the health and education of workers and 

their families, a reasonable level of social stability, and the provision of . . . space 

to . . . promote human wellbeing” (Huckle, 1996, p.4). Education, social ties, and the 

wellbeing of individuals help society to move forward, guiding the social relations 

between people and thus the development of our society. Dewey (1916/1985) 

suggested that our society is sustained by the way adults communicate their ideals and 

values to their young ones:  

Society exists through a process of transmission quite as much as biological 

life. This transmission occurs by means of communication of habits of doing, 
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thinking, and feeling from the older to the younger. Without this 

communication of ideals, hopes, expectations, standards, opinions, from those 

members of society who are passing out of the group life to those who are 

coming into it, social life could not survive. (Dewey, 1916, p. 6) 

The ideals and standards that members of a society pass on shape the way a society 

evolves. The issues in our current society are a critical reflection of the kinds of ideals 

and standards that have been passed through the generations.  

The way humans have designed their modern lives is at the core of our 

unsustainable living (Cowie, 2013; IUCN et al., 1991; Philander, 2008; WCED, 1987). 

If individuals consider the consequences of their actions, they could practice more 

sustainable lives. However, each individual works towards narrow self-interest 

(WCED, 1987). We have more people who think only about their private interests at 

the “expense of both the environment and the generations of the future” (Maser, 1997, 

p. 8). It is critical that people of the present generation learn to think about the impact 

they cause to the environment and their community. We need more people who think 

about the cause and effect of their actions and understand the impact of local events on 

global wellbeing. As an educator, I am driven to seek ways to facilitate sustainable 

development through the medium of education.  

Education as a medium. Education is a tool for social transformation, a 

means to achieve development and prepare individuals for the future (Dewey, 

1916/1987; Schleicher, 2001). Governments could leverage education (WCED, 1987) 

to create an awareness about the unique features of our planet, and how our actions are 

putting us at risk (Philander, 2008).  Schleicher (2001) highlighted that “a series of 
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world conferences have underlined the central role of education as a key to sustainable 

development” (p. 4). Among other tools, educational institutions have the obligation to 

play a critical role in facilitating sustainable development (Curren, 2009) because we 

depend on schools and other educational institutions to prepare our young for the 

future (Curren, 2009; Dewey, 1916/1986). Considering that education is advocated as 

a tool for transformation (Schleicher, 2001), education could be the medium to bring a 

shift in the mindsets of people that will allow for self-reliant communities to grow and 

sustain themselves.  

If we trace back in time, the purpose of education primarily has been to 

enhance the quality of life for people (Decker, 1972; Dewey, 1916/1985). Our current 

educational system is focused merely on academic achievement and has distanced 

itself from real life issues and problems (Curren, 2009; Robinson, 2011). It is time we 

rethink the purpose of education (Sterling, 2016). We need to recalibrate the aims of 

education so they go beyond standardized testing and measurements. We need an 

education that is “connective, cooperative, holistic, open-minded, caring, engaged and 

future oriented” (Sterling, 2016, p.210). While Sterling (2016) did not define each of 

these aspects, I believe that he views education as a medium to facilitate a shift in 

people’s minds to care for themselves and those around them equally, and through 

conscious actions and effective decision-making skills make a positive impact on their 

environment. 

Dewey (1916/1985) emphasized that education is the means of “social 

continuity of life” (p. 5). Education acts as a conduit through which the mature 

members of society communicate, transmit, and nurture their young ones, so the life of 
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the group goes on. Education, Huckle (1996) suggested, “helps people and 

communities to examine critically the technologies, systems of economic production, 

cultural systems of reproduction, laws and politics, and ideas and ideologies they 

currently employ for living with the rest of nature” (p. 4). Education, thus, acts not 

only as a tool for intellectual development, but also to promote the social, economic, 

and environmental development, as well as health and wellbeing, of individuals in a 

society. 

Sterling (1996) claimed that education reproduces an unsustainable society. He 

posited that the purpose of education has increasingly been driven by factors such as 

career readiness and job placements. This change of focus has limited the ability of 

education to alter people’s unsustainable way of life. While education is promoted as a 

tool for transformation, educational institutions do not address these issues in a 

significant manner (Curren, 2009; Huckle, 1996; Sterling, 1996; Sterling, 2016). The 

contradicting views about education being a tool for transformation versus education 

facilitating unsustainable development forced me to study the way education has 

evolved over the years.  

Community education. In his book School and Community, Olsen (1945) 

provided an overview of different education models. He presented three models of 

education, namely, traditional, progressive, and community education. According to 

Olsen, the traditional model of education emphasized knowledge acquisition, while 

progressive education placed learners at the center of education. Community education 

is based on the fact that schools are miniature forms of communities (Dewey, 

1916/1985), and this type of education integrates learning and living seamlessly to 
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cater to the needs of the communities and solve their immediate problems (Olsen, 

1945). Community education is presented as an approach that helps people to help 

themselves develop, grow, and become productive members of their communities 

(Melby, Hickey, Van Voorhees, 1969). Community education moves beyond academic 

achievement and situates learning within the context of people’s needs and problems, 

thereby providing real world learning for its students, catering to the learning needs of 

all community members, and using schools as the social center for development 

(Decker, 1972; Everett, 1938; Olsen, 1945; Rogers, 1998).  

Community schools. Public schools in the neighborhood became the 

institutions through which community education was implemented (Decker, 1972). 

Minzey and LeTarte (1972) defined community schools as the devices through which 

community education is implemented. Community schools act as social centers of a 

neighborhood and provide educational opportunities to individuals of all ages (Henry, 

1953). In addition to academic learning, community schools focus on leveraging 

community networks and enhancing social ties in the community (Everett, 1938). 

Community schools blur the distinction between school and community, through an 

educative process that encourages all members of a community to actively participate 

in designing solutions for local problems and ways to meet local needs (Berridge, 

1969; Minzey & LeTarte, 1972; Olsen, 1945). Community schools have been viewed 

as potential solutions during times of social tumult to foster “social order, initiate 

political change, solve pressing problems or meet immediate needs” (Rogers, 1998, p. 

19). For example, Rogers (1998) cited the 1960s conflict over racial integration and 

how community schools fostered new relationships between educators and community 
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members to resolve the conflict. In the 21st century, where climate change looms as a 

global threat, can community schools empower local communities to mitigate the 

effects of climate change and work towards sustainable community development?  

Research on community schools. While historically a community school has 

been positioned as a social center that works towards alleviating the issues and 

problems of its community (Decker, 1972; Everett, 1938; Olsen, 1945; Rogers, 1998; 

Blank, Melaville, & Shah, 2003), there is a dearth of available literature to support this 

claim (Heers, Klaveren, Groot, & van de Brink, 2011). To illustrate, in the past, 

community schools have been leveraged to narrow the academic achievement gap 

between rural and urban students, reduce dropout rates, create safer neighborhoods 

through increased collaboration between schools and community agencies, and 

provide learning opportunities for adults in the community (Blank, Melaville, & Shah, 

2003; Serrette, Blank, & McGuire, 2016). Much of the earlier research around 

community schools was focused upon defining community schools (Rogers, 1998) 

and asserting their relevance to reform public schools (Serrette et al., 2016).  

The reports on community schools claimed enhanced “community pride”, 

“safe neighborhoods”, “stronger families”, and “healthier communities” without 

adequate description of their meanings and/or context. Adams (2010) noted that the 

research around community schools contains only descriptive information on 

academic achievement without providing rigorous data to back it up. There is no 

evidence in the literature that suggests community schools address issues in the 

community better than other schools (Heers et al., 2011). The existing gap in the 

literature makes this study significant and relevant at this hour.   
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Rationale and Significance of the Study 

I attended a National Conference on Community Schools in October 2016. I 

had the opportunity to visit a school and listen to the school leaders of one of the 

oldest community schools in New York City. During the school visit, I noticed the way 

the school provided learning opportunities to both students and the adults in the 

family. In contrast to the notion of placing students at the center of the learning 

process, in community schools, the families and the communities become the center of 

school processes. The school leaders in community schools believe that to enhance 

students’ academic achievement, the school needs to be aware of their lives outside of 

school as well. I learned that one of the community schools tailored their curriculum to 

involve students and teachers in reclaiming a local lake in New York City. They hosted 

block parties on school premises for all the community members every year. This 

event provided an opportunity to open the school to community members and enhance 

social ties in the neighborhood.  

This approach was different from a traditional public school where strategies 

and policies are centered on students specifically to enhance their academic 

achievement. I interpret this example as a demonstration of educational vision that 

blurs the distinction between school and community, in which schools operate as 

miniature communities themselves. However, I do not have evidence from literature to 

support my interpretation. I hypothesize that community schools have the potential to 

act as social centers of a neighborhood as they use education as a tool to facilitate 

sustainable development in their communities. This study is designed based on the 

above-mentioned hypothesis. It is important to investigate if community schools 
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impact their communities before I explore the possibility of using them as tools for 

sustainable development. To understand whether or not community schools have the 

potential to act as social centers of a neighborhood, it is critical to investigate if and 

how they cater to the needs of the communities they serve.  

Rationale. This study is significant at two levels: 1) this study will fill the 

existing gap in literature on if/how community schools impact their communities, 

thereby contributing to the knowledge base around community schools, and 2) if 

indeed community schools have impact on their communities, whether the schools 

could promote sustainable community development.  

Purpose and Research Questions 

The purpose of this study is to describe and explain the impact community 

schools have on their communities. Sustainable community development is possible 

when local communities come together and solve their own problems and cater to their 

own needs. If community schools impact their local communities in a significant way, 

there might be a possibility for leveraging the impact of community schools to result 

in sustainable community development. The following research questions will guide 

this study.   

Research Questions 

The primary question that will guide this research is  

1. What effect does a community school have on the community it serves? 

The secondary questions that will guide this research are  

2. What effect does a community school have on the intellectual development 

of the community it serves? 
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3. What effect does a community school have on the social development of 

the community it serves? 

4. What effect does a community school have on the economic development 

of the community it serves? 

5. What effect does a community school have on the health and wellbeing of 

the community it serves? 

6. What effect does a community school have on the environmental 

development of the community it serves?  

Summary  

 

Sustainable 

Development 

Education as a medium 
Unsustainable Living 

Characterized by 

climate change, 

drought, famine, 

poverty, homelessness, 

unemployment, 

substance abuse, and 

neighborhood crime  

Enhanced quality of life 

for all, as measured by 

social, economic, 

intellectual, 

environmental, and 

physical wellbeing. 

Community education is presented as an approach that helps people to help 

themselves develop, grow, and become productive members of their 

communities (Hickey et al., 1969). 

Will community schools’ (schools that impart community education) impact 

result in a sustainable community? 

Figure 2 Hypothesis employed in this research. The study was developed based on this 
hypothesis. 
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Figure 2 presents a visual summary of the logical model guiding this research. 

I have built my understanding based on deep reflection about everyday challenges 

humans face. I believe that the way we humans have designed our daily lives is 

unsustainable. I want to move towards a sustainable way of life by using education as 

a medium to facilitate this process. A sustainable way of life would ensure that a 

society demonstrates development in all aspects of social, economic, intellectual, 

environmental, and physical wellbeing.   

Literature around community education philosophy extensively stresses the 

need for local schools to cater to the needs of the people and address their everyday 

problems in the neighborhood (Decker, 1972; Everett, 1938; Olsen, 1945). An 

understanding of community education philosophy made me wonder if community 

schools could be the vehicles to facilitate sustainable community development. 

However, in order to understand whether community schools could be the tool to bring 

about sustainable development, it was important for me to understand how community 

schools operate and what kind of impact they have (if any) on the communities they 

serve. While there is plentiful literature available on ways community schools help in 

bridging academic achievement between different kinds of student populations, there 

is no available literature that documents the ways community schools impact 

communities (Adams, 2010; Heers et al., 2011). The research around community 

schools focuses only on the academic achievement of students (Adams, 2010; Blank et 

al., 2003; Serrette et al., 2016). There have been no studies that examined community 

schools as a tool for sustainable development that includes the social, economic, 

environmental, and physical aspects of development (Quinn, J, personal 
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communication, October 12, 2016). This study will provide insights on if and how 

community schools impact their communities and whether they could be leveraged to 

attain sustainable community development.  
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Chapter 2: Review of Related Literature  

This study stems from a deep concern for the issues of our present society, at 

the local, national, and global level, and the lack of adequate thrust to use education as 

a medium to resolve issues at the local, national, and global level. The literature 

review shows the relationship between education and sustainable development to 

argue that the former can be used as a medium to achieve the latter. The first section of 

this literature review provides an overview of the issues in the society. The second 

section presents an overview of sustainable community development and positions it 

as a potential solution to solve many pressing issues of our time.  The third section 

accounts for the potential of education as a tool to resolve social problems and enable 

social transformation. The fourth section introduces community education philosophy, 

its focus on using education as a medium to cater to the needs and problems of the 

people, and its relevance in the 21st century. The next section defines the 

characteristics of community schools and the schools that reflect community education 

philosophy and explores the ways community schools work. The concluding section 

summarizes the research on community schools and gaps in the existing literature.  

The purpose of this study is to describe and explain the impact of community 

schools on communities. The primary research question guiding this study is What 

effect does a community school have on the community it serves? The secondary 

questions for this study will help in categorizing the effects, if any: What effect does a 

community school have on the intellectual, social, economic, health and wellbeing, 

and environmental development of the community it serves? 
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Issues in our Current Society 

Many issues in our present society are linked with the unsustainable lifestyle 

humans have designed and their consequences. Curren (2009) warned that to sustain 

life on this planet, humans must find ways to shift the unsustainable trajectory they are 

on. Maser (1997) remarked that our yesterday’s solutions have become today’s 

problems. For example, the Industrial Revolution showed us the way to produce goods 

on a large-scale but polluted the Earth with industrial waste (Curren, 2009; Maser, 

1997; Philander, 2008). In the 21st century, climate change has become a global threat 

(Stern, 2006) and we are faced with the consequences of ever-increasing temperatures 

(Bader, 2008; Cowie, 2013; Curren, 2009; Intergovernmental Panel on Climate 

Change (IPCC), 2007; IPCC, 2015; Maser, 1997; Philander, 2008; Roseland, 2000; 

Smith, 2008). In addition to climate change, there are other local issues such as 

unemployment, substance misuse, and poverty that affect the state of New Hampshire. 

Issues in New Hampshire 

To understand the issues in our society, it is impossible to not feel 

overwhelmed by the problems caused by climate change. As a researcher and an 

educator, it was imperative to assess the consequences of climate change on local 

communities. The following issues are the consequences of climate changes in New 

Hampshire. According to the New Hampshire Department of Environmental Services 

(NHDES, 2008), reduced ski-season days could result in a loss of $42-$84 million 

dollars. Potential large-scale die-offs of sugar maple could affect a $3-$3.5 million-

dollar industry (NHDES, 2008). Sea-level increase could result in revenue loss for 

tourism, a $484 million generator in New Hampshire (NHDES, 2008). While the 
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predictions are quantified monetarily, the effect of climate change will be felt across 

all spheres of life (Maser, 1997). The environmental and economic impacts of climate 

change will have direct consequences on the social and physical wellbeing of 

individuals in the region.  

While there are clear climate change induced effects on the state of New 

Hampshire, there are social issues that are yet to be addressed as well. Some of the 

issues that concern the state of New Hampshire include substance abuse (Department 

of Health and Human Services [DHHS], 2017; Hughes et al., 2016), drought (NHDES, 

2017), famine, poverty, unemployment (New Hampshire Employment Security 

[NHES], 2017), homelessness (NH Coalition to End Homelessness [NHCEH], 2016), 

and neighborhood crime (Department of Health and Human Services [DHHS], 2017; 

Hughes et al., 2016). 

Implications 

The issues around governing a society are persistent. However, it is important 

to draw our attention to climate change, because it is a global threat and requires an 

urgent global response (Stern, 2006). The longer we wait to act, the more it will cost to 

mitigate the effects of climate change. Doing business in old ways will not mitigate 

the rapid increase in temperature and could result in unprecedented technological, 

economic, social, and institutional challenges (IPCC, 2015). For a long time, 

development has been associated only with economic growth (Schleicher, 2001). 

Economy based development has exploited the environment (Maser, 1997) and has not 

resulted in equitable development of all human beings across the globe (Maser, 1997; 

Schleicher, 2001). Maser (1997) emphasized the need to view development “in terms 
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other than the current linear notion of continuous material growth” (p. 86). It is 

imperative that developmental efforts focus on enhancing the quality of life of all 

individuals in the present and future generations. Developmental efforts that place 

sustainability as the focus are defined as sustainable development. The following 

section presents an extensive report of literature around sustainable community 

development. 

Sustainable Community Development 

Definitions 

Development. Development refers to the “process of growing or changing and 

becoming more advanced” (cambridgedictionary.com, 2017). The World Commission 

on Environment and Development (WCED,1987) stated the “satisfaction of human 

needs and aspirations is the major objective of development” (p. 43) and it “involves a 

progressive transformation of economy and society” (p. 43). The report Caring for 

Earth (IUCN et al., 1991) documented the need for development that is “both people-

centered, concentrating on improving the human condition, and conservation-based, 

maintaining the variety and productivity of nature” (p. 8). Development, thus, is a 

concept of continuous change that leads people towards progress.   

Community. Olsen defined community as a social unit that consists of people, 

living in close proximity, “engaged in such social processes and relationships as may 

normally arise in the pursuit of the chief concerns of life” (Olsen as cited in Minzey & 

LeTarte, 1972, p. 13). Beers (1953) defined community as a group of people living 

together that share the basic conditions of a common life marked by all of one’s social 

relationships found within that group. While the geographical proximity plays a 
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critical role in defining a community, social processes and relationships also play a 

critical role.   

Minzey and LeTarte (1972) suggested that a community needs to be viewed as 

a “feeling rather than a geographical characteristic in order to effectively realize its 

potency” (Minzey & LeTarte, 1972, p. 13). Similarly, Minzey and Olsen (1969) 

defined community as a sense of belonging to a group through a sharing of common 

interests. In that sense, people belong to several communities through common 

interests and problems (Minzey & Olsen, 1969). With diverse interests, people 

belonging in one geographical location could be part of multiple communities as well. 

Dewey (1916/1985) drew out the similarity in the words community and 

communication and highlighted that the boundary of a community is determined by 

the limits of its communication facilities:  

The parts of a machine work with a maximum of cooperativeness for a 

common result, but they do not form a community. If, however, they were all 

cognizant of the common end and all interested in it so that they regulated their 

specific activity in view of it, then they would form a community. But this 

would involve communication. (Dewey, 1916/1985, p. 8) 

Communication thus plays a critical role to inculcate the sense of belonging in a 

community, to learn about each other’s interests, and to collaborate and sustain social 

bonds over an extended period.   

For the purpose of this study, the term community represents a group of people 

who share common concerns and goals who come together and participate in social 
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processes that allow them to discuss issues, share information, and solve common 

problems, thereby sharing a strong sense of belonging to one another. 

Sustainability. Sustainability is defined as “the idea that goods and services 

should be produced in ways that do not use resources that cannot be replaced and that 

do not damage the environment” (dictionary.cambridge.org, 2017). The idea of 

sustainability emerged in international conversations on rising environmental concerns 

in 1972 (Curren, 2009). Sustainable living ensures that the present generations use 

resources wisely and with great caution. 

Sustainable Community Development 

Sustainable living is presented as a solution to not just combat climate change 

but also the issues that affect local communities. Maser (1997) presented sustainable 

community development as a solution to bring about change and address multiple 

issues at a local level.  

The World Commission on Environment and Development (WCED) defined 

sustainable development as “the development that meets the needs of the present 

without compromising the ability of future generations to meet their own needs” 

(WCED, 1987, p. 43). In the joint report published by The World Conservation Union, 

sustainable development is defined as “improving the quality of human life while 

living within the carrying capacity of supporting ecosystems” (IUCN et al., 1991, 

p.10). All life on our planet depends on nature for survival. Natural resources are 

finite. Therefore, developmental efforts need to be mindful of the constricted 

availability of natural resources to sustain life in the future.  
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When community is used within the sustainability dialogue, it automatically 

reduces the geography and scale within which development is defined and described 

(Bridger & Luloff, 2001). Dale and Newman (2010) defined sustainable community 

development as “development that integrates ecological, social, and economic 

decision making” (p. 2). Decision making plays a critical role in living a sustainable 

life. In a community, be it a town or a city, the choices that people make have a direct 

impact on their development as a whole. As Curren (2009) pointed out,  

The extent of future needs and future capacity to meet them are both shaped by 

ongoing human choices, and it is our responsibility to make those choices in 

ways that ensure as much as possible that the needs do not exceed the capacity. 

(p. 23) 

Bridger and Luloff (2001) defined sustainable community development as “striking a 

balance between environmental concerns and development objectives while 

simultaneously enhancing local social relationships” (p. 462).  

McKeown (2002) stressed that sustainable development includes three 

components, namely, “environment, society, and economy” (p. 8). If one imagines 

these three components to be overlapping circles of the same size, at the center of it 

will be human well-being. McKeown (2002) stressed that when these three 

components--environment, society, and economy--align, they will increase the overlap 

and thus enhance human well-being.   

Sustainable community development is made possible just as much through 

individual lifestyle choices as the initiatives that restore balance in ecological systems. 

The Sustainable Development Goals put forth by the United Nations emphasized the 
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need to change our ways of doing things and focus on strategies that will sustain the 

health of our planet and make living possible for future generations (Sustainable 

Development Goals, n.d.). A sustainable society enables its members to achieve a high 

quality of life in ways that are ecologically sustainable through “the duty of care for 

other people and other forms of life, now and in the future” (IUCN et al., 1991, p. 9). 

For the purpose of this proposal, sustainable community development is 

defined as a process of growth and change that enhances the social, economic, 

intellectual, ecological, and physical aspects of development for individuals living 

within a community. 

Characteristics of Sustainable Community Development  

A sustainable society should enable its people to achieve a high quality of life 

while ensuring environmental sustainability (IUCN et al., 1991).  Economists have 

struggled to find ways to measure the prosperity of nations and the world (Nussbaum 

& Sen, 1993). In the introduction to their book Quality of Life, Nussbaum and Sen 

(1993) highlighted that if we truly need to understand how citizens thrive in a society, 

it is imperative to know about their ability to live longer; their access to healthcare and 

medical services; the availability, nature, and quality of education they have access to; 

the rewarding nature of their work; relationships between employers and employees; 

the political and legal privileges they enjoy; their freedom to conduct social and 

personal relations; family relations; relations between the sexes; and the freedom to 

question, imagine, wonder, and feel emotions of love and gratitude (Nussbaum & Sen, 

1993).  



26 
 

While Nussbaum and Sen’s (1993) description provides ways to measure 

individuals’ quality of life, there is much literature surrounding the characteristics of a 

sustainable community (Bell & Morse, 2008; IUCN et al., 1991; Maser, 1997; Smith, 

2008). In particular, Maser (1997) presented a detailed description of the principles 

and concepts surrounding sustainable community development, which informs this 

study in a significant fashion. 

 Bell and Morse (2008) suggested that sustainability indicators can be grouped 

into two, namely State Sustainability Indicators and Pressure Sustainability Indicators 

(SI). State SIs “describe the state of a variable” (Bell & Morse, 2008, p. 28). Social 

examples include “human population density, income equality, female and male wage 

ratio, life expectancy at birth and maternal mortality rate” (Bell &Morse, 2008, p. 28). 

Pressure SIs “gauge a process that, in turn, will influence a state SI. Examples include 

the amount of pesticide used in an area (Bell & Morse, 2008, p. 28). In fact, many 

descriptions surrounding sustainability indicators, as described by Bell and Morse 

(2008), are driven by environmental factors alone. It is critical to note that this 

researcher considers sustainable community development to include intellectual, 

social, economic, environmental, and physical aspects of development.  The following 

section presents descriptions of sustainable community from multiple publications 

including IUCN et al. (1991), Maser (1997), and Berry (1995).   

Empowering local communities. Maser (1997) listed the following as the 

components of sustainable community development:  

People's values, belief in process, and the empowerment to act and collectively 

resolve problems is the first component of sustainable community 
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development. Education that allows people to learn of their connection to 

social/environmental problems, both local and global, is the second part of the 

mechanism. Teaching participants how to plan strategically is the third part, 

and a sound working knowledge and practice of the democratic system of 

government within which to fit the first three parts is the final, all-

encompassing piece. (p. 118) 

Maser’s (1997) description of components provides a sequential way to approach 

sustainable community development. Maser emphasized that “long-term sustainability 

is dependent on local biological and genetic diversity” (p. 196). Biodiversity of the 

region is critical because the presence or absence of certain kinds of living things 

affects the climate of a region and thus has the potential to impact the global climate 

(Cowie, 2013). It is imperative that to implement sustainable community development, 

local communities need to take a lead in addressing their issues at a local level (IUCN 

et al., 1991). Raising awareness through education could provide them with the power 

to act at a local level, which can then create ripple effect of change.  

  

Figure 1. Empowering local communities. When local communities are 
empowered, local issues can be resolved much easier. 

 

Resolving issues at a 
local level

Empowering local 
communities

Local Issues 
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Figure 1 represents the significance in local communities addressing their own 

issues. It is critical that they are empowered with the tools and resources to act on their 

problems. 

Rules governing sustainable local community. In his article “Conserving 

Communities”, Berry (1995) outlined 17 rules describing how a sustainable local 

community might function. The rules provide guidelines for local communities to find 

ways to sustain themselves. Broadly speaking, these rules are anchored in 

strengthening the local economy. However, it is also apparent that in order to achieve 

economic prosperity, it is pivotal to focus on how decisions pertaining to intellectual, 

social, environmental, and physical (health) aspects affect the overall economy of the 

community. Table 1 lists Berry’s (1995) rules for a sustainable local community. I 

have tagged each of the rules to various aspects of sustainable community 

development.    

Table 1  

Rules for a sustainable local community  

No. Rules Tapping 
into 

1 Always ask of any proposed change or innovation: 
What will this do to our community? How will this 
affect our common wealth? 

Intellectual, 
Economic, 
Social 

2 Always include local nature-the land, the water, 
the air, the native creatures-within the membership 
of the community. 

Environmental, 
Social 

3 Always ask how local needs might be supplied 
from local sources, including the mutual help of 
neighbors. 

Social, 
Environmental  

4 Always supply local needs first (And only then 
think of exporting their products, first to nearby 
cities, and then to others.) 

Economic 

5 Understand the unsoundness of the industrial 
doctrine of "labor saving" if that implies poor 

Economic, 
Social  
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work, unemployment, or any kind of pollution or 
contamination. 

6 Develop properly scaled value-adding industries 
for local products to ensure that the community 
does not become merely a colony of the national 
or global economy. 

Social, 
Economic 

7 Develop small-scale industries and businesses to 
support the local farm and/or forest economy. 

Economic, 
Environmental  

8 Strive to produce as much of the community’s own 
energy as possible.  

Environmental 

9 Strive to increase earnings (in whatever form) 
within the community and decrease expenditures 
outside the community. 

Economic 

10 Make sure that money paid into the local economy 
circulates within the community for as long as 
possible before it is paid out. 

Economic 

11 Make the community able to invest in itself by 
maintaining its properties, keeping itself clean 
(without dirtying some other place), caring for its 
old people, teaching its children. 

Environmental, 
Social, 
Intellectual, 
Physical 

12 See that the old and the young take care of one 
another. The young must learn from the old, nor 
necessarily and not always in school. There must 
be no institutionalized "child care" and "homes for 
the aged." The community knows and remembers 
itself by the association of old and young. 

Intellectual, 
Physical, Social  

13 Account for costs now conventionally hidden or 
"externalized." Whenever possible, these costs 
must be debited against monetary income. 

Economic 

14 Look into the possible uses of local currency, 
community-funded loan programs, systems of 
barter, and the like. 

Economic, 
Social  

15 Always be aware of the economic value of 
neighborly acts. In our time, the costs of living are 
greatly increased by the loss of neighborhood, 
leaving people to face their calamities alone. 

Economic, 
Social 

16 A rural community should always be acquainted 
with, and complexly connected with, community-
minded people in nearby towns and cities. 

Social  

17 A sustainable rural economy will be dependent on 
urban consumers’ loyalty to local products. 
Therefore, we are talking about an economy that 
will always be more cooperative than competitive. 

Social, 
Economic, 
Environmental   
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Principles of a sustainable society. In the report Caring for Earth (IUCN et 

al., 1991) the authors have listed nine principles of a sustainable society. The 

principles are based on seeking harmony between man and nature, striking balance in 

pursuing development, and caring for others while conserving natural resources. The 

nine (9) principles are as follows: 

1. Respect and care for the community of life 

2. Improve the quality of human life  

3. Conserve the Earth’s vitality and diversity  

4. Minimize the depletion of non-renewable resources 

5. Keep within Earth’s carrying capacity  

6. Change personal attitudes and practices  

7. Enable communities to care for their own environments  

8. Provide a national framework for integrating development and 

conservation 

9. Create a global alliance (IUCN et al., 1991, pp. 8–12) 

The first principle acts as the founding principle providing an ethical basis for 

others. The principles 2-5 specify the criteria to be met. The final four principles (6-9) 

provide directions to establish a sustainable society at the local, national, and 

international levels (IUCN et al., 1991, p. 9). Of the nine principles, principle 7—

enable communities to care for their own environments—is of utmost relevance for 

this study. Figure 2 represents that when local communities have the necessary tools, 

information, and direction, they will be capable of solving their problems and take 

socially responsible actions (IUCN et al., 1991). In turn, these local communities can 
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trigger similar initiatives across other communities, thereby leading to global 

sustainable community development. 

 

Figure 2. Ripple effects of local acts of change. When local communities become 
sustainable, there is a potential for changes at a global level. 

Grundy and McLeish (1994) have presented 13 indicators of a sustainable 

community: 

1. Resources are used efficiently and waste is minimized by closing cycles 

2. Pollution is limited to levels which natural ecosystems can cope with and 

without damage 

3. The diversity of nature is valued and protected 

4. Where possible local needs are met locally  

5. Everyone has access to good food, water, shelter and fuel at reasonable cost 

6. Everyone has the opportunity to undertake satisfying work in a diverse 

economy; the value of unpaid work is recognized, whilst payments for 

work are fair and fairly distributed 

7. People’s good health is protected by creating safe, clean, pleasant 

environments and health services which emphasize prevention of illness as 

well as proper care for the sick  

Sustainable Local 
Communities

Global 
Sustainability
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8. Access to facilities, services, goods and other people are not achieved at 

the expense of the environment or limited to those with cars 

9. People live without fear of personal violence from crime or persecution 

because of their personal beliefs, race, gender or sexuality 

10. Everyone has access to the skills, knowledge and information needed to 

enable them to play a full part in society 

11. All sections of the community are empowered to participate in decision-

making  

12.  Opportunities for culture, leisure and recreation are readily available to all 

13.  Places, spaces and objects combine meaning and beauty with utility. 

Settlements are human in scale and form. Diversity and local 

distinctiveness are valued and protected. (as cited in Huckle & Sterling, 

1996) 

This list acts as a comprehensive checklist of the services and policies in a local 

community that enable sustainable living. For the purpose of this study, Grundy and 

McLeish’s (1994) indicators will be used to develop the tools to assess sustainable 

community development. 

Education: A Tool for Transformation  

Purpose of Education 

Education is thought to be an enterprise with a specific aim, such as becoming 

an ideal person or having a specific way of life (Noddings, 2016). But Dewey posited 

growth as the aim of education (Noddings, 2016). Dewey (1916/1985) suggested that 

education is not merely a preparation for life; rather, education is life itself. Kilpatrick 
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(1938) drew out the intimate connection between living and learning. He stated, “We 

learn what we live, and what we thus learn is through the very process of living built 

at once into the structure of one’s being, there to form the foundation for behavior” 

(Kilpatrick, 1938, p. 22). This intimate connection between learning and life is the 

basis of viewing education as life itself.  

Education as a necessity of life. Dewey (1916/1985) presented education as a 

necessity of life. The way physiological development depends on nutrition and 

reproduction, social life is dependent on education (Dewey, 1916/1985, p. 12). Human 

beings transmit the habits of doing, thinking, and feeling from the older to the younger 

through communication. With the technological, artistic, scientific, and moral 

achievements of humanity (Dewey, 1916/1985, p. 7), education acts as the medium to 

sustain life.  He posited that education is the means of “social continuity of life,” 

where human beings recreate “the beliefs, ideals, hopes, happiness, misery, and 

practices” along with physical existence (Dewey, 1916/1985, p. 5).  Thus, education 

plays a critical role and a vital medium through which life is sustained. 

Education as a Social Function 

Education is considered as a social function (Dewey, 1916/1985). As a social 

function, many researchers have presented education as remedy for social evils, a 

necessity of life, and a social process to equip, empower, drive, and continue life in a 

society (Decker, 1972; Dewey, 1916/1985; Goodykoontz, 1953; Olsen, 1945). 

Berridge (1969) highlighted the vital role education plays in preserving freedom in the 

community and the nation. Dewey (1916/1985) posited that the quality of education 

practiced in a society is highly interconnected with the prevailing quality of life in that 
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society. Education plays a critical role in shaping the disposition of members of its 

future society.  

In terms of implementation, education should cater to the holistic development 

of all individuals. Miller (2000) drew on the views of thinkers of different times, such 

as Pestalozzi, Thoreau, Emerson, Alcott, Dewey, Montessori, and Steiner, who 

emphasized that education should be understood as the art of cultivating the moral, 

emotional, physical, psychological, and spiritual dimensions of the developing child – 

a holistic nurturing process. In his article The Community Folk School, Horton (1938) 

extended the idea of holistic development and highlighted the intimate connection 

between education and life: 

Life educates. Schools can give direction to the educative process, not by 

presuming to educate for life but by becoming an organic part of life itself. 

Both children and adults live in a world where needs and wants are bound 

together. Schools must combine the economic, social, intellectual, esthetic, and 

moral elements of our culture, just as ordinary people combine them in 

everyday life. Organized education must move in from the periphery of life 

where the school has formed an artificial society and become a part of the 

struggles and dreams of the masses. Life, for the most part, is organized into 

communities, and the community must be the basis for social education. (p. 

267) 

Since the 1930s, educators have proposed that education should reflect the 

complexities of the real world. Dewey (1916/1985) suggested that the society that 

focuses on positive changes will have the kind of education that supports it:  
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Particularly is it true that society which not only changes but which has the 

ideal of such changes as will improve it, will have different standards and 

methods of education from one which aims simply at the perpetuation of its 

own customs. (p. 87) 

When viewed as a social function, education should go beyond mere transmission of 

knowledge to something that would nurture real life problem solving. Sterling (2016) 

emphasized the need for a shift in the educational paradigm that considers the realities 

of life and integrates them into the delivery process. Learning never stops; therefore, 

educational institutions should not restrict their services to only the youth of a 

community. 

Education as a Continuous Process 

For an individual to be successful, education cannot be bound within a school 

setting, for a specific age range, in an artificial setting, and for impractical goals. 

When we define education as something we “get now so that at some later time we 

can earn money, vote intelligently, raise children, serve our country, and the like” 

(Newman & Oliver, 1967, pp. 75-76), we define the starting and ending points for 

education that are different. Dewey (1916/1985) emphasized that when education is 

development, the educational process is its own end, and “is one of continual 

reorganizing, reconstructing, transforming” (Dewey, 1916/1985, p. 54). More than half 

a century ago, Hanna (1953) alluded to the interdependent nature of our world and 

suggested that education should prepare one “for living in the state, the region, the 

nation, and the world as well as in the home community” (p. 237). 
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In a world where change is constant, education should be viewed as a 

continuous process. How do we define such education? Dewey (1916/1985) defined 

education as the “reconstruction or reorganization of experience which adds to the 

meaning of experience, and which increases ability to direct the course of subsequent 

experience” (p. 82). These experiences change with age and circumstances, which 

calls for education to be a continuous process. Newman and Oliver (1967) provided an 

example of the changes an individual must go through in life that range from finding a 

partner, to choosing an occupation, to death, and that demand continuous growth in 

adults. They question, “If growth, change, and decay continue until death, then why 

confine education to the early years of biological development?” (Newman & Oliver, 

1967, p. 76). When education becomes a continuous process, members of the 

community will not be punished for lack of access to education in their early years. 

Ever since the democratic movement, there is a “growing recognition that the 

community owes to each one of its members the fullest opportunity for development” 

(Dewey, 1902, p. 86). Dewey (1902) noted that while the public schools help 

assimilate differing races by providing education to the younger generation, “it leaves 

the older generation still untouched; and the assimilation of the younger can hardly be 

complete or certain as long as the homes of the parents remain comparatively 

unaffected” (Dewey, 1902, p. 78). Dewey (1902) emphasized when progress “is 

continuous and certain, education must be equally certain and continuous” (p. 83). To 

ensure that as a community everyone has equal opportunities for growth and 

development, it is important that we leverage education as a social function and 
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provide access to education to all members of the community, irrespective of their age, 

place, or environment. 

Issues in Leveraging Education  

Education is a tool for social transformation (Schleicher, 2001). Education is 

also presented as a necessity of life, a social function, and a continuous process. 

However, over the years, education has not been leveraged to solve social issues and 

problems or to help people lead a sustainable way of life. One of the problems in 

education is identified as the lack of development of a community in which children 

“can grow up to be democratic, intelligent, disciplined to freedom, reverent to the 

goals of life, and eager to share in the tasks of the age” (Berridge 1969, p. 19). Olsen 

(1945) noted that the social institutions, like educational institutions, have not caught 

up well with the technical achievements:  

Unless young people in this nation and abroad come to understand that modern 

poverty and war with their attendant evils are rooted in the lag of man’s social 

institutions behind his technical achievements, they will remain intellectually 

baffled, emotionally frustrated, civically cynical. (p. 28) 

Minzey and LeTarte (1972) predicted that the biggest challenge human beings 

will face is to be able to function within the technological maze that will be created. In 

the 21st century, the causes and consequences of climate change reflect our inability to 

function as human beings–to live in harmony with one another and with nature.   To 

lead a sustainable life, a fundamental change is required in the direction of economic 

progress and governmental policies (Roseland, 2000). The social institutions, values, 

and policies need to transform if we are to attain sustainable living. Hanna and 
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Naslund (1953) also highlighted that developments in modern society have been one-

sided because of the “ever-increasing gap between tremendous technological advances 

and the comparatively slight contemporaneous progress in social arrangements” (p. 

49). While technology has been advancing since the Industrial Revolution, the social 

institutions have not been evolving to support people to cope with those changes. For 

example, technological advancements during the Industrial Revolution led to crowded 

urban areas due to migrating population, reduced access to basic amenities, and 

resources (Cowie, 2013). Educational institutions have narrowed their focus to 

delivering academic skills and put less emphasis on social problems and meeting 

social needs (Hanna & Naslund, 1953). Education needs to keep pace with changes in 

the world and help members of a community cope with everyday challenges. 

Education should play a dual role in shaping society: on one hand, education 

should serve as a tool to impart skills, attitudes, and knowledge to the members of a 

community, and on the other it must be a medium to create, nurture, and sustain social 

relationships within that community. Education is delivered via schools and it is 

crucial to understand the relationship between schools and society.   

Schools: Medium for Education 

Schools and Society 

School as a separate institution did not exist in earlier societies. As technology 

advanced and specializations grew, there was a need for a separate institution to impart 

the educative process (Dewey, 1902). While much has been written about the role of 

schools in society (Dewey, 1902; Dewey, 1916/1985; Ottaway, 1962; Poster, 1971; 

Robinson, 2011; Yeager, 1951), for the purpose of this study, the role of schools in 
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training the young and thus shaping the future and the relationship between school and 

community will be discussed.  

Training the young. Schools are the major public institutions that deliver 

primary education around the world (Bathgate & Silva, 2001; Decker, 1972; Hanna & 

Naslund, 1953; Robinson, 2011). Society determines its future through the training it 

offers to its young; it depends on schools to train their young and prepare them for 

adult life (Dewey, 1916/1985). It is the responsibility of schools to develop “well-

adjusted, independent and successful adults who can contribute positively to both the 

economy and to society” (Robinson, 2011, p. 11). The way schools train students has 

direct influence on the latter’s role in the world of tomorrow (Robinson, 2011). 

Schools become significant institutions that train the young for their futures. In that 

sense, schools play a pivotal role in shaping the dispositions of the future members of 

society. If education is a necessity of life (Dewey, 1916/1985), schools become the 

indispensable tools through which the values, beliefs, and habits of doing are 

transmitted to future generations.   

Meeting the needs of the community. Schools form an intricate fabric of 

society (Chung, 2002). Schools have been viewed as a positive and immediate force in 

helping to initiate, implement, and give direction to community efforts where life, in 

all its aspects, is made better for all who live in the community (Hanna & Naslund, 

1953). To understand the needs of the community, as well as design programs that are 

relevant and effective, people in the neighborhood must be involved. Minzey and 

LeTarte (1972) emphasized that schools are the only governmental agency that exists 

in neighborhoods all over the country, so they “provid[e] the very best opportunities 
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possible for true grass roots involvement” (pp. 6-7). Schools could leverage this 

involvement to attend to local issues and problems while catering to the needs of their 

community members. 

Blank, Jacobson, and Pearson (2009) emphasized the need for everyone to 

view schools as the centers of communities. Schools have the potential to maximize 

their resources and design their interventions around and for the benefits of the 

communities they serve (Robinson, 2011; Warren, 2005). Curren (2009) suggested that 

“schools can promote a readiness to examine, rethink and redesign every aspect of 

how we live, in order to promote the most rapid adjustment to a sustainable human 

ecological footprint” (p. 49). Schools could be leveraged as devices to bring social 

transformation and create a paradigm shift in people’s thinking about local and global 

issues. This puts school at an advantageous position to be the social center of a 

neighborhood (Heers, Klaveren, Groot, & van den Brink, 2011). When schools act as 

social centers of the neighborhood, they work together with the families and 

communities in the neighborhood towards growth and development of all members in 

the community (Epstein, 1995).  

Shortcomings   

Schools played a central role in communities when farming and agriculture 

were major occupations. With the technological revolution and industrialization, the 

focus of schools became disconnected from the immediate needs of the communities 

they served. According to Olsen (1945), “With the progress of industrialization and 

urbanization, human activities and relationships become steadily more specialized, 

more complex, more interdependent; yet at the very same time, less familiar and less 
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personalized” (p.4). The disconnect between learning and real life is manifested in 

multiple forms, and students do not learn about things from their own context (Sobel, 

2010); the teachers and school leaders are far removed from the living conditions of 

students outside of school, their families, and neighborhoods (Warren, 2005); the 

learning processes in schools have little-to-no relevance to their life experiences 

(Bouillion & Gomez, 2011).  

Rogers (1998) suggested that schools should encourage students to engage in 

complex thinking about actual situations rather than merely memorize of static body 

of knowledge. Hanna and Naslund (1953) highlighted that with a few exceptions, 

schools are far removed from the real problems of community life. For example, when 

students lack adequate housing, access to healthcare, and safe neighborhoods, schools 

cannot enhance student learning (Warren, 2005). The disconnect between community 

life and life at school reduces the possibility for students to work on real world 

problems that can have an immediate impact in their lives. Blank, Jacobson, and 

Pearson (2009) highlighted that “community problems such as poverty, violence, 

family instability, and substance abuse, inevitably become student and school 

problems” (p. 42). The Center for Mental Health in Schools UCLA (2011) noted an 

increased trend in bringing schools, communities, and families together to focus on 

problems such as “raising achievement, addressing youth violence, fighting substance 

abuse, enhancing physical and mental health, and so forth” (p. 2).  The reality is that 

schools, families, and communities all affect one another for good or bad. Thus, it 

becomes important that schools, homes, and communities work together in pursuing 

goals pertaining to education, development, and socialization of the young and the 
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general well-being of society (Center for Mental Health in Schools, 2011). 

Community education, a model of education, advocates for leveraging education to 

solve the problems of a community through collaborative relationship between the 

school and its community members.  

Community Education  

Seay (1953) claimed that education is seen “as a power in the solution of the 

problems of people” (p. 3). When one attempts to use education to bring about 

changes, it is imperative that an educative process is used so the changes are 

understood and practiced in the long term (Seay, 1953). An educative process includes 

“getting the people in, getting them informed, getting them interested, and they 

become involved” (First, as cited in Berridge, 1969, p. 24). Proponents of community 

education emphasize that community education follows an educative process that 

involves the community members in bringing about changes in their respective 

communities. 

Definition  

Community education can be described using the tenets – “citizen 

involvement, sharing of decision-making, and total community involvement in the 

education enterprise” (Minzey & LeTarte, 1972, p. 6). Minzey and Olsen (1969) 

provided an extensive description of community education as a process that leverages 

education towards wellbeing of its community members:   

Community education is a process that concerns itself with everything that 

affects the well-being of all of the citizens within a given community. This 

definition extends the role of community education from one of the traditional 
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concept of teaching children to one of identifying the needs, problems and 

wants of the community and then assisting in the development of facilities, 

programs, staff, and leadership toward the end of improving the entire 

community. (pp. 31-32) 

The National Community School Education Association’s official statement of policy 

presents community education as a different approach to public education (as cited in 

Decker, 1972). It presents community education as a philosophy serving all members 

of a community:  

[Community education] is a comprehensive and dynamic approach to public 

education. It is a philosophy that pervades all segments of education 

programming and directs the thrust of each of them towards the needs of the 

community … (It) affects all children, youth and adults directly or it helps to 

create an atmosphere and environment in which all men find security and self-

confidence, thus enabling them to grow and mature in a community which sees 

its schools as an integral part of community life. (as cited in Decker, 1972, 

p.25) 

Minzey and LeTarte (1972) highlighted that the philosophy of community education 

serves the educational needs of its entire community. Minzey and LeTarte (1972) also 

provide inputs on the outcomes of community education:   

Community Education is a philosophical concept which serves the entire 

community by providing for all of the educational needs of all of its 

community members. It uses the local school to serve as the catalyst for 

bringing community resources to bear on community problems in an effort to 
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develop a positive sense of community, improve community living, and 

develop the community process toward the end of self-actualization. (p. 19) 

The goal of community education is to develop a process by which members of a 

community learn to work together to identify problems and to seek out solutions to 

these problems. This ongoing procedure of working together leads to “a deeper and 

more meaningful sense of community” (Minzey & LeTarte, 1972, p. 37). Community 

Education philosophy stresses the importance of schools, families, and communities 

coming together to identify and address the needs of the problems in a society through 

an educative process (Seay, 1953).   

Historical Overview 

The earliest work surrounding the concept of community education is by 

Samuel Everett (1938). The philosophy of community education acknowledges the 

intimate connection between school and community and the nature of human beings as 

social animals. Just like animals, human infants depend extensively on adults in their 

families for care and training to lead independent lives. Much of the literature 

surrounding community education philosophy is based t on these familial ties and the 

need for individuals to learn from their environments (Dewey, 1902; Dewey, 

1916/1985; Everett 1938; Olsen, 1945).  Olsen (1945) posited the potential of 

community education to address real life issues and problems to ensure that schools 

represent the experience of living outside of school. Everett (1938) presented 

community education as an opportunity for public schools to “take an active part in 

the process of social reconstruction” (p. v). Due the nature of its intimate connection 



45 
 

with community life, community education is described as a solution to resolve social 

issues.  

Community-minded schools. Olsen (1945) described community education 

as life-centered education. While life-centered education is not defined, Olsen (1945) 

referred to the collaborative experience between school and community as the central 

theme of life-centered education. His description used the terms community education, 

life-centered education and community-minded schools to refer to a philosophy that 

establishes a collaborative partnership between the school and community. Olsen 

(1945) provided five different concepts on what life-centered education should do: 

1. The school should operate as an educational center for adults.  

2. The school should utilize community resources to invigorate the 

conventional program. 

3. The school should center its curriculum in a study of community structure, 

processes, and problems.  

4. The school should improve the community through participation in its 

activities. 

5. The school should lead in coordinating the educative efforts of the 

community. (Olsen, 1945, pp. 17-18) 

The essence of community education lies in the two-way partnership between 

the school and the community, drawing upon strengths of the other, towards holistic 

development for all.   
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Goals and Purpose  

Community education is “concerned with improving all aspects of living in the 

community” (Decker, 1972, p. 24). The goals of community education surround the 

social, cultural, academic, and economic aspects of development in the community. 

Minzey and Olsen (1969) stated that the goal of community education is to “develop a 

process by which members of a community learn to work together to identify 

problems and to seek out solutions to these problems” (p. 37). The continuing nature 

of this collaboration between the members of the community inculcates a “deeper and 

more meaningful sense of community” (Minzey & Olsen, 1969, p. 37). Minzey and 

LeTarte (1972) listed the following as the objectives of community education. 

Community education attempts to 

1. develop a number of community programs  

2. promote interaction between school and community 

3. survey community resources and to coordinate their interaction  

4. bring about a better relationship between social and governmental agencies  

5. identify community problems and ferret out the needs of the community 

6. develop a process by which the community can become self-actualized 

(Minzey & LeTarte, 1972, pp. 24-29) 

These objectives also could be interpreted as a sequence in which community 

members develop deeper relationships with one another, follow processes to solve 

problems and address their needs, and eventually transform themselves as a group.  

Much of the literature around community education philosophy was written in 

the 20th century. Will community education be relevant for the 21st century and its 
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problems? Could community education philosophy provide the direction to promote 

sustainable community development?  

Relevance of Community Education in 21st Century 

Community education is not limited in its application. Decker (1972) 

emphasized community education applies to any community – rural, suburban or 

urban. With the advanced processes and mechanisms of communication, the 

boundaries of community are widening beyond neighborhood and home community 

(Hanna, 1953). Even in those communities where the students are bussed to a 

neighboring school, community education is relevant. Minzey and LeTarte (1972) 

highlighted that the success of community education is "not dependent upon the 

attendance of the school age students at specific schools. Thus, Community Education 

might function very effectively even in a district which had endorsed bussing of 

students for integration purposes" (p. 5). The physical location of the school does not 

affect the implementation of community education philosophy, as long as community 

members and the educational institution work towards a common goal in partnership 

with one another.   

Community Schools 

Community Education uses the local schools, also called community schools 

(CS), as the medium to implement the community’s philosophy. The term community 

school is defined in innumerable ways. Heers et al. (2011) stated that it is difficult to 

define a community school because they vary widely. Since every community is 

bound to be different, the schools that cater to those communities should be different 
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as well. However, it is critical to distinguish community education from community 

schools (CS).  

In their book Community Education: From Program to Process, Minzey and 

LeTarte (1972) provided a detailed analysis of the difference between Community 

Education and community schools. They position community school (CS) as a 

delivery system, a device, which provides for carrying out the Community Education 

concept.  

Definition  

Hanna and Naslund (1953) defined community schools as “a unifying force of 

the community rather than merely a social institution in the community” (p. 55). 

Community schools “serve as the catalyst for bringing community resources to bear 

on community problems” (Minzey & LeTarte, 1972, p.19). The Coalition for 

Community Schools defined a community school as “both a place and a set of 

partnerships between the school and other community resources.  Its integrated focus 

on academics, services, supports and opportunities leads to improved student learning, 

stronger families and healthier communities” (Coalition for Community Schools 

[CCS], 2017). Seay (1953) defined a community school as a school with a vision of a 

powerful social force capable of being transformed into reality. As Seay (1953) 

explained, “The vision is engendered by an understanding of the power of education, 

of what education can accomplish when put to work in a responsible way. This vision 

gives aim and direction to the community school” (p. 2). This definition bears close 

semblance to the objectives of community education as defined by Minzey and 

LeTarte (1972). Community school uses an educative process to collaborate with its 
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community members to solve their own problems, meet their own needs, and 

transform themselves as a whole.  

Goals of Community Schools 

Berridge (1969) highlighted that the ultimate goal of community schools has 

been the development of the educative community. The Center for Mental Health in 

Schools (2011) listed the following as some of the concepts raised in discussions of 

community schools: “establishing a psychological sense of community; promoting 

well-being, resilience, and protective factors; increasing student and family 

empowerment and collaborative governance; pursuing culturally responsive pedagogy 

and advocacy-oriented assessment; and ensuring social justice and equity of 

opportunity (pp. 3-4). 

Seay (1953) highlighted that the core of an educational program at a 

community school is informed by “the problems of the people and the types and 

nature of resources available” (p. 3). The emphasis is on service to the community and 

improving living (Naslund, 1953). Seay (1953) suggested that using an educative 

process, community schools relate the resources of people to the problems of people 

and communities, by encouraging participation in the learning experience, also termed 

the educative process. This educative process seeks to secure changes in behavior. For 

a change to occur, the individual must participate in a learning experience, and thus, 

the community school becomes the medium through which the resources of people 

and communities are related to local problems to achieve a higher standard of living 

(Seay, 1953).  
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In this type of community school, the emphasis is upon service to the 

community in improving living. Not only are physical facilities used by groups of 

citizens, but a definite plan of action is also found that coordinates school-community 

activities for this purpose. Blank, Jacobson and Pearson (2009) mentioned that 

community schools focus on “building on the community's strengths, embracing 

diversity, and developing homegrown, sustainable solutions” (p. 43). An important 

emphasis is given to the problems of the community in the school’s curriculum. Pupils 

and parents alike are studying matters of concern to them in achieving better living. 

These interactions are planned in a deliberate fashion so the school and the community 

can work together to improve living for one another (Hanna & Naslund, 1953). 

Evolution of Community Schools 

Olsen (1953) recorded the various ways researchers have described community 

schools since 1938. The descriptions included definitions, characteristics, and 

objectives of community schools. A review of this literature is critical, as it highlights 

the common themes associated with community schools. 

Everett (1938) edited the first major compilation on the community school. He 

presented a detailed review of community schools in the urban and rural setting, 

highlighting the relevance of community schools in varied settings. Everett (1938) 

described the following as the kind of education represented by community schools: 

1. All life is educative 

2. Education requires participation 

3. Adults and children have fundamental common purposes in both work 

and play 
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4. Public school systems should be primarily concerned with the 

improvement of community living and improvement of the social order 

5. The curriculum should receive its social orientation from major 

problems  

6. Public education should be founded upon democratic processes and 

ideal 

7. Progress in education and in community living best comes through the 

development of common concerns among individuals and social groups 

8. Public schools should be responsible for the education of both children 

and adults 

9. Teacher-preparatory institutions should prepare youth and adults to 

carry on a community type of public education (Everett, 1938, pp. 435-

457) 

It is critical to note that Everett’s (1938) description of the characteristics of 

community schools is based on the idea that all life is educative. The boundaries and 

limitations of age and physical space do not apply in community schools where 

everyone takes an active part in identifying, addressing, and resolving their own needs 

and problems in a collaborative manner.  

Lloyd Allen Cook emphasized that any school can be a community if the 

school focuses on realizing the following objectives:  

a) educates youth by and for participation in the full range of basic life 

activities (human needs, areas of living, persistent problems, etc.);  

b) seeks increasingly to democratize life in school and outside; 
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c) uses community resources in all aspects of its program; 

d) actively co-operates with other social agencies and groups in 

improving community life; 

e) functions as a service center for youth and adult groups. (as cited in 

Olsen, 1953, p. 192). 

Lloyd’s description provides direction in terms of the kinds of collaboration a 

community school should initiate and sustain, e.g., community resources, social 

agencies, as well as the philosophy that guides its operation, e.g., functioning as a 

service center, and democratizing life in and outside school (as cited in Olsen, 1953).  

Olsen (1945) summarized that a community school seeks to 

1. Evolve its purposes out of the interests and needs of the people. 

2. Utilize a wide variety of community resources in its program.  

3. Practice and promote democracy in all activities of school and 

community. 

4. Build the curriculum core around the major processes and problems 

of human living. 

5. Exercise definite leadership for the planned and cooperative 

improvement of group living in the community and larger areas. 

6. Enlist children and adults in cooperative group projects of common 

interest and mutual concern. (p. 11) 

Olsen’s characteristics extend Lloyd’s description to include inputs around the 

curriculum for the school as well as operationalize the philosophy of community 

education. The curriculum of a community should be organized based on major 
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problems in the community. Hence, the curriculum needs to be dynamic and changing 

based on changing situations in the community. Olsen (1945) also emphasized the 

need for children and adults to work together on projects. This is different from the 

way traditional schools function, where projects are designed and led only by students. 

By involving adults and solving pressing issues from the community, education and 

action are combined together (Olsen, 1953).   

 Seay (1953) explained that community schools maintain two distinctive 

emphases:  

service to the entire community, not merely to the children of school age; and 

discovery, development, and use of the resources of the community as part of 

the educational facilities of the school. The involvement of the community 

school with local community is intended not to restrict the school's attention to 

local matters, but to provide a focus for relating study and action in the larger 

community–the state, the region, the nation, the world (Olsen, 1953, p. 193). 

Seay’s (1953) definition highlighted that even though community schools are 

positioned as social centers that resolve local needs and issues, issues are presented 

with national and global context as well.  

 Milosh Muntyan (1947) summarized the approach of community schools using 

two concepts: 

1. To bring various activities of community life into the school, making of 

these activities the heart of the school program. 
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2. To take the school out into the community, centering the school program 

around their activities, as they operate in the community situation. (as cited in 

Olsen, 1953, p. 196) 

These approaches highlight a two-way relationship between community and 

school, which is unique to community school operation. 

 Olsen (1953) presented 16 characteristics of community schools as defined by 

John Lund. While many of the 16 characteristics have been defined earlier, the 

following two characteristics are unique in Lund’s description: 

1. The community school recognizes improvement in social and community 

relations behavior as an indication of individual growth and development. 

2. The community school develops continuous evaluation in terms of the 

quality of living for pupils, teachers, and administrators; for the total school 

program and for the community. (as cited in Olsen, 1953, pp. 197-198) 

Lund’s characteristics highlight the intricate connection between improvement 

in social and community relations to individual growth and development. A 

community school should play an active role in improving social and community 

relations so as to facilitate overall growth and development.  

 Olsen (1953) presented a revised version of characteristics of a community 

school: 

1. Improves the quality of living here and now 

2. Uses the community as a laboratory for learning 

3. Makes the school plant a community center 
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4. Organizes the curriculum around the fundamental processes and problems of 

living 

5. Includes lay people in school policy and program planning 

6. Leads in community coordination 

7. Practices and promotes democracy in all human relationships (p. 200) 

The emphasis on improving people’s quality of living in the here and now in 

the revised version is critical to note. This characteristic enhances the relevance of 

community schools in any neighborhood across the world, as the purposes are derived 

from the community and not directed by external agencies.  

Further account of community schools has been presented by other researchers 

such as Clapp (1971), Minzey and LeTarte (1972), and Decker (1972). Clapp (1971) 

presented an extensive case study of rural community schools across the United States. 

Minzey and LeTarte (1972) made a clear distinction between the process- and 

program-oriented approach to community schools. Some community schools add 

programs, namely, health care services, child care, recreation, and counseling in order 

to cater to the needs of families. However, when community schools approach 

community education as a process, the school and the community work together to 

address the immediate needs and problems in the community (Kowalski & Fallon, 

1989). Decker (1972) stated that schools were created specifically to meet the needs of 

people and communities. In that regard, community schools are not a new 

phenomenon. While the advancement in space technology (specifically the launch of 

Sputnik by the Russians) around the 1950s spurred schools to channel their focus to 

science and mathematics, as well as individual students’ academic success (Decker, 
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1972), educators have continued to look up to community schools at various points in 

time throughout history and community schools are still evolving (Rogers, 1998).  

Community Schools as Solutions  

Rogers (1998) presented an extensive account of 100 years of community 

schooling. Observing the waxing and waning of the community school movement, 

Rogers (1998) noted that “In times of social tumult, policy elites and citizens are likely 

to look to community schools for a variety of (somewhat contradictory) reasons—to 

foster social order, initiate political change, solve pressing problems, or meet 

immediate needs” (p. 19). Community schools are viewed as solutions to social 

problems because they have access to the resources in the community–both human 

and other—and the purpose of community schools to serve the needs of its people.  

Olsen (1953) highlighted that while conventional schools could implement 

only one or a few of the characteristics listed above, only community schools are able 

to cater to these in a balanced manner. He emphasized that community schools are at 

an advantageous position because their supporters realize that education is a social 

process (Olsen, 1953). Olsen (1953) stressed that supporters of community schools 

realize 

that educational forms and functions must respond to the changing needs of 

human beings; that democratic education must be able as well as willing to 

honor its fundamental obligation of helping people to live more effectively and 

happily, both as individuals and as members of interdependent social groups. 

(p. 200) 
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All seminal work around community schools in the 20th century highlighted 

the intimate connection between education and action, and the need for schools to 

uphold the values of democracy to enhance the quality of life of people living in the 

community (Dewey, 1902; Everett, 1938; Olsen, 1945; Olsen, 1953). These 

characteristics and values distinguish community schools from other conventional 

schools. These characteristics form the criteria for this study to use community schools 

as potential tools to facilitate sustainable community development. 

Characteristics 

This section will summarize the characteristics of community schools as 

documented in the literature.   
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Table 2  

Characteristics of community schools 

Aspects Description Author (Year) 
Definition Delivery system to carry out the Community 

Education concept 
 

A community school is both a place and a set of 
partnerships between the school and other 
community resources. Its integrated focus on 
academics, health and social services, youth and 
community development and community 
engagement lead to improved student learning, 
stronger families and healthier communities. 
Community schools offer a personalized 
curriculum that emphasizes real-world learning and 
community problem-solving. Schools become 
centers of the community and are open to everyone 
– all day, every day, evenings and weekends. 

Minzey & LeTarte 
(1972) 

 
CCS (2017) 

Participants Open to children, youth and adults in the 
community 

Berridge (1969) 
Tape (1938) 

Focus areas Needs and problems of the community  
 

 
Provide a focus from which to relate study and 
action in the larger community – the state, the 
region, the nation and the world 

Olsen (1945), Olsen 
(1953) 

 
Berridge (1969) 

Curriculum  Dynamic, evolving framework with particular 
content and experiences chosen in the light of the 
needs of the individuals and communities 

 
Build the curriculum core around the major 
processes and problems of human living 

Hanna & Naslund 
(1953) 

 
 

Olsen (1945) 

Emphasis  Service to the entire community 
 Discovery, development and use of 

community resources as part of the 
educational facilities of the school 

Berridge (1969), 
Naslund (1953)  

Reach As defined by the community; study and action are 
related to the larger community – state, region, 
nation and the world 

Berridge (1969) 

Setting All kinds of social, economic and political setting Hanna & Naslund 
(1953) 

Types of programs   Family centers 
 Volunteer and mentor programs 
 School-based health centers 
 Health and human services 
 Afterschool programs 
 Recreation programs 

 

Center for Mental 
Health in Schools, 
UCLA (2011) 

Partners  People 
 Businesses 
 Community based organizations 
 Postsecondary institutions 

Center for Mental 
Health in Schools, 
UCLA (2011) 
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 Religious institutions 
 Civic groups 
 Programs at parks and libraries 

 
Utilize a wide variety of community resources in 
its program 

 
 
 
 

Olsen (1945) 

Essence Based on the vision of what education could 
accomplish when put to work in a responsible way 

 
Evolve its purpose out of the interests and needs of 
the people 

 
Improving quality of living here and now 

Seay (1953) 
 
 

Olsen (1945) 
 
 

Olsen (1953) 
Roles Center of leadership 

 
Kowalski & Fallon 
(1986) 

Social center of neighborhood Heers et al, (2011) 
 Exercise definite leadership for the planned 

and cooperative improvement of group living 
in the community and larger areas. 

 Enlist children and adults in cooperative group 
projects of common interest and mutual 
concern. 

Olsen (1945) 

Goals Improve living in the community 
 
 

Development of educative community  
 

Accomplish a higher standard of living 
 

 Establishing a psychological sense of 
community 

 Promoting well-being, resilience, and 
protective factors 

 Increasing student and family empowerment 
and collaborative governance 

 Pursuing culturally responsive pedagogy and 
advocacy-oriented assessment and  

 Ensuring social justice and equity of 
opportunity  

 
Practice and promote democracy in all activities of 
school and community 

Naslund (1953), 
Olsen (1953) 

 
Berridge (1969) 

 
Seay (1953) 

 
Center for Mental 
Health in Schools 
UCLA (2011) 

 
 
 
 
 
 

 
 
Olsen (1945) 

Process Relate the resources of people to the problems of 
people and communities, by encouraging 
participation in the learning experience 

Seay (1953) 

Duration Before, during and after school, and throughout the 
year  

Blank, Melaville & 
Shah (2003) 

Learning 
experiences 

They  
(a) collect facts concerning the problems and 
resources of their community,  
(b) set up demonstrations and experiments 
attempting to find answers to various aspects of 
their problems,  
(c) participate in group deliberations involving 
study, reporting, planning, and decision-making,  

Seay (1953) 
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(d) observe community situations in regard to 
recognized problems and consider methods of 
solving such problems in their own and in other 
communities,  
(e) work on individual and group projects in order 
to solve problems, and  
(f) use different type of instructional materials-
involving such activities as reading, writing, and 
arithmetic-in attacking their problems 

 

Identifying Community Schools 

While some schools function under the label “community schools,” there are 

other public schools that reflect some of the characteristics presented under Table 1.  

Some schools adopt the term to indicate a school’s commitment to involve families 

and link with community stakeholders. Others use it to reflect the various programs 

that offer opportunities for every member in the community to participate in school 

activities (Center for Mental Health in Schools, 2011).  

Rogers (1998) suggested that when we expand the label of community schools 

to those who do not identify themselves as one, we can find aspects of community 

education that are broader. Considering that community schools can exist in any kind 

of social, economic, or political setting (Hanna & Naslund, 1953), it is useful to 

consider all public schools as a medium to achieve the goals of community education 

effectively.  

Berridge (1969) quotes Mott to emphasize that public schools are the ideal 

mediums to achieve the end of community education. Mott said that  

the public school has played the traditional role of common denominator in our 

society, and today is an institution truly representative of all classes, creeds and 

colors; the physical plants of the schools, representing a huge community 

investment, are perfectly suited for community recreation and education and 



61 
 

the use of these facilities eliminates the need for a costly duplication of 

facilities; the schools are geographically suited to serve as neighborhood 

centers of recreation, education and democratic action and by their nature are 

readily accessible to every man, woman and child; and if experimental 

programs can be proved feasible with a school system, the transition from 

private support to public support is relatively easy. (as cited in Berridge, 1969, 

p. 22) 

Since any public school could potentially be a community school, this study will 

include those public schools that reflect the characteristics of community schools 

among its participants.   

Impact of Community Schools 

There are many studies that document the impact of community schools 

(Adams, 2010; Blank, Melaville, & Shah, 2003; Clapp, 1971; Dryfoos, 2000; Everett, 

1938; Heers et al., 2011; Jones & Falkenberg, 1991; Olsen, 1953; Serrette, Blank, & 

McGuire, 2016).  

Work with specific communities. Everett (1938) and Olsen (1953) provided 

case studies on how community schools have worked in specific communities, such as 

in an Indian community and a low-income African American community, respectively. 

In 1938, Everett presented a collection of evidence on how community schools 

had supported various communities. In particular, Hullsizer (as cited in Everett, 1938) 

presented a case study on how community school approach a developed community 

while living among the Indians. From establishing health care practices to new 

cooking techniques, the community school workers were able to establish educational 
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opportunities for community members without breaking many traditional practices of 

the community (Hullsizer, 1938).   

Olsen’s (1953) provided input on setting up, operating, and sustaining 

community schools. For example, Olsen (1953) cited a case when teachers discovered 

the need to maintain a community resource file to enhance the experience of children 

engaging with their community. Teachers in Manhasset, New York used community 

resources through field trips that helped pupils participate in community enterprises 

and discuss with community members topics ranging from animals to world affairs 

(Olsen, 1953). Specifically, in Greenhow School, Florida, the co-operative effort of 

professional agencies, school children, and community adults had many positive 

effects:  

1. Adults improved their own homes 

2. Children have learned to improve their homes through the use of free and 

inexpensive materials  

3. Children learned the importance of good health, having safe water, and 

sanitary toilets at home and at school 

4. Through the work of clubs such as Boy Scouts and New Home Makers of 

America, desirable qualities of citizenship have been developed. (Olsen, 

1953, pp. 101-102) 

In both these cases, the authors engaged in in-depth needs assessment (see Olsen, 

1953, pp. 230-231) of the communities before providing interventions and support 

services. The community members played an active role in identifying needs, selecting 
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courses and programs to equip them with skills and knowledge, and implementing 

interventions for the betterment of all community members. 

Rural areas. Clapp (1971) presented a detailed case study of rural community 

schools and the ways schools enhanced living in those communities. Through intimate 

daily contact with parents, the school was able to identify needs and use its facilities to 

address those needs. Clapp (1971) detailed various interventions: 

The effort to meet these needs took the school into unexpected lines of 

endeavor-beyond wholesome lunches to school gardens and help in co-

operative buying for families, and on to a Country Fair, to forming a 4H Club, 

and to launching a Woman’s Exchange; beyond classes in sewing and cooking 

to efforts to better living conditions; beyond routine County health 

examinations and inoculations to individual examinations by a physician and 

the establishment of a recurring clinic for mother and babies.  

The leads from this work extended in every direction. No extra 

assistance for these services was supplied … Therefore, it was an 

enterprise demanding effort mainly and a little money-about $250 a 

year, which was raised by community entertainments given by our 

parent teacher organization. This any community—country or city—

could, if it wished, probably duplicate.  (p. 63) 

Clapp’s work emphasized that community schools serve the needs of rural 

communities effectively, and with careful planning and training, and little financial 

support, any community could adopt the community school concept and meet the 

needs of its community members. 
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 Experiments with project curriculum. An experiment conducted in the year 

1923 by Ellsworth Collings used a rural one-room school of 41 children as the 

experimental school, and two other schools with 60 children as control schools and 

provided different curriculums to measure the effectiveness of a project-based 

curriculum. Collings found the difference in terms of the fact and skills the students 

possessed, students’ and parents’ attitudes towards school and education and changes 

in community life. The standardized test results showed gains for the experimental 

schools than the control schools. 

In addition to student gains,  

the experimental school reported superior gains, involving improvements in 

children’s home reading, students’ participation in community affairs, health 

habits of pupils, children’s earnings and savings, improved farm practices, 

home subscriptions to newspapers and magazines, home improvements, 

community recreational facilities, organizations for community action. The 

author concluded that a school can make enormous differences in the quality of 

living in a community. (Goodykoontz, 1953, p. 74) 

Even though the study referenced is so old, it is useful to gain an extensive account of 

a longitudinal study that measured the impact of a curriculum on the quality of living 

of community members. This study provided ideas for measuring quality of living as 

well as suggestions to explore the curriculum used in a school.  

Changing citizen’s attitudes. Jones and Falkenberg (1991) studied the impact 

of community schools on citizens’ attitudes. Their study included members of the local 

elementary school residing, employed in, or providing resources, in the neighborhood. 
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They define attitude as “a theoretical construct that has an affective component based 

upon cognitive processes and is an antecedent of behavior” (Jones & Falkenberg, 

1991, p. 8). They included two schools, one a community school and other a fine-arts 

based elementary school. They selected the participants for the study using a 

computerized random sample to select 30% of residents’ addresses within each 

school’s boundaries. They also surveyed administrators, support staff, and teachers 

employed at the schools, and selected personnel of community agencies and 

organizations that coordinate services in the neighborhoods through each school. The 

three-year study included surveys, case studies, and personal discussion, interaction, 

and observation. The study used a community-based research technique, which 

actively involves citizens as researchers in the study. The study used the town hall 

meetings and community forums as an informal technique to create opportunities for 

people of diverse backgrounds to share ideas and experiences and to provide a 

structure for local citizens to be heard (Jones & Falkenberg, 1991, p. 11). The results 

indicate a significant difference between the two schools’ citizens’ attitudes in terms of 

their peer group interaction patterns, involvement with service agencies, participation 

in an informal social network, the local political network, and the school process. The 

study findings report enhanced community involvement and participation at the 

community school as compared to the fine-arts school. The authors also report that the 

processes employed by the community school enhanced social ties in the community. 

However, there were no significant differences with respect to relations in the home or 

school setting. This indicated the need for the community school to include programs 

that would focus on issues in students’ immediate home and school settings.  
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Reports from Community Schools’ Policy and Advocacy Agencies  

There are not many empirical studies that document the impact of community 

schools in the 21st century. However, agencies that work towards advocating 

community schools have published numerous reports since 2000. The Coalition for 

Community Schools (CCS, 2017) and The Children’s Aid Society (CAS, 2017) play a 

leading role in creating, facilitating, and sustaining community schools in the United 

States. This section presents the findings from reports published from these two 

agencies. Community schools function under multiple labels: some of the most 

popular initiatives are Caring Communities, Beacons, Bridges to Success, University-

Assisted Schools, Healthy Start, Communities in Schools, and School of the 21st 

Century (Dryfoos, 2000).  

Dryfoos (2000) presented an extensive account of the impact of community 

schools up to 2000. The report included results from evaluation of 49 programs across 

United States. Dryfoos (2000) emphasized that not all results would pass as “scientific 

results” (p. 4). However, information in the report provide preliminary information on 

the potential benefits of community schools. The report is a compilation of results 

from annual reports and unpublished documents from researchers and program 

administrators from across the country (Dryfoos, 2000). Community schools have 

increased student attendance, lowered suspension rates, and enhanced achievement 

scores in math tests and reading levels in students. Community schools reported lower 

dropout rates, especially amongst pregnant and parenting teens (Dryfoos, 2000).  

Academic achievement. The state of Kentucky has implemented community 

education for the past 25 years and has been able to eliminate the opportunity gap 
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between low income students and other students (Serette, Blank, & McGuire, 2016). 

Blank, Jacobson, and Pearson (2009) reported that community schools enjoy higher 

achievement rates as compared to their peers.  For example, Communities-in-Schools, 

an initiative implementing community schools, showed net gains of “4.8% in 

graduation rates, 5.2% in grade 4 math achievement, 2.3% in grade 4 reading 

achievement, 6.0% in grade 8 math achievement, and 5.1% in grade 8 reading 

achievement” (Blank, Jacobson, & Pearson, 2009, pp. 45-46). 

Apart from academic achievement, community schools also enhance 

attendance rates in schools and thus reduce dropout rates. As compared to the 

Kentucky citywide high school average of 65% attendance rates, the University City 

High School and Ecotech had attendance rates of 79% and 87% respectively (Blank, 

Jacobson, & Pearson, 2009). Increased attendance rates are proven to reduce dropout 

rates and thus ensure that students complete their education (Heers et al., 2011).  

Economics. In their report, Daniel & Snyder (2015) noted the need for 

extensive research on the fiscal benefits of community schools. They referred to a few 

studies by Communities in Schools initiatives and Children’s Aid Society that looked 

at the return on investment per student in community schools. These studies calculated 

the benefits gained by reducing dropout rates in schools and retention of students in 

schools. They also referred to the possibility of increased earning capacity of those 

students who complete college and secure a job (Daniel & Snyder, 2015).  

The Children’s Aid Society (CAS) in partnership with The Finance Project, 

conducted a case study and published a report titled Measuring Social Return on 

Investment for Community Schools. The report stated that every dollar invested in a 
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student returns a social value of $10.30 and $14.8 in two schools respectively 

(Martinez & Hayes, 2013). While this study provides significant input on programs 

that work for CAS and the feedback from schools, families, and communities, the 

study is limited by the use of existing data to arrive at the outcomes (Martinez & 

Hayes, 2013).  

Social relationships. By creating ways for school students to work with local 

businesses during after school hours, students were provided with a safe environment 

outside of school (Davies, 2002). In their report Blank, Melaville, and Shah (2003) 

highlighted that community schools help students with acquiring social capital. Social 

capital refers to relationships with people within a community. The connections and 

networks that students establish with businesses and adults in the real world, through 

various projects and assignments, help them to get access to information, knowledge, 

and experiences to solve real world problems and achieve their goals (Blank, 

Melaville, & Shah, 2003). Blank, Jacobson, and Pearson (2009) reported that the 

“students consistently demonstrated significantly lower numbers of serious 

disciplinary incidents, compared with schools with similar demographics” (p. 46). 

These could be attributed to the after-school programs included in the schools as well 

as the partnership with community agencies. In addition to creating relationships 

between students and the community, working with community-based organizations 

enhances trust between school staff and parents, as well as improves the internal 

relationships among the staff of the school (Warren, 2005). 

Quality of life. Seay (1953) stated that community schools can be expected to 

improve the living conditions and standards of the community.  Hanna and Naslund 
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(1953) also emphasized that community schools are concerned with improving all 

aspects of living in the local, state, regional, national, or international community. 

Blank, Jacobson and Pearson (2009) claimed that since community schools make 

better use of buildings, the “neighborhoods enjoy increased security, heightened 

community pride, and better rapport among students and residents” (p. 47). Due to 

increased physical, economic, and emotional stability in families, the communities are 

more stable, and they do better in terms of relationships among the partners within the 

community (Blank, Jacobson, & Pearson, 2009). Some of the terms used to describe 

the impact are not supported with definitions. There is no evidence to describe what a 

stable community would look like or how heightened community pride is measured. 

The lack of definitions and measures used to capture the impact creates a serious need 

for further research to examine these ideas and how community schools impact the 

communities they serve.  

Gaps in community schools research. Heers et al. (2011) presented an 

extensive literature review to highlight the impact of community schools. They 

determined that research studies on community schools are mainly descriptive and 

advisory (Heers et al., 2011). The authors established the effectiveness of community 

schools by exploring how “cooperation between schools and external organizations, 

parental involvement, and extracurricular activities” are helpful in resolving some of 

the social problems (Heers et al., 2011, p. 2). These components are known to describe 

community schools, and thus by enumerating the effectiveness of these components, 

they attempted to establish the effectiveness of community schools. Some of their 

findings favor the effectiveness of community schools: 
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i. Quality relations between school, family and community increase 

attendance rates and improve students’ reading and writing results in 

standardized tests 

ii. School based health services relates to lower rates of drug use, better 

school attendance rates, lower dropout and course failing rates, 

decrease in disciplinary referrals  

iii. Curriculum designed around community improved grades in several 

subjects  

iv. Involvement between students and other residents build social capital 

and thus reduce crime in the neighborhood 

v. Extra-curricular activity participation results in fewer criminal arrests, 

lower incidence of juvenile crimes, less teen pregnancy and lower drug 

use. (Heers et al., 2011) 

Heers et al. (2011) stated there are no causal studies investigating the causal relations 

of the effectiveness of community schools.  

Summary 

The literature review clarifies that community schools work with all members 

of the community, including children, their families, and other local community 

agencies as partners.  Community schools open the school buildings for longer hours, 

so all members of the community can have access to it, retain students in school 

buildings before and after school programs, provide healthcare facilities, and bring in 

community partners to provide real world experiences. Existing studies provide 

insights only on student level impact of community schools. A few studies provide 
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inputs on the benefits for the families (Jones & Falkenberg, 1991; Martinez & Hayes, 

2013). Rogers (1998) described that during difficult times, people and citizens are 

likely to turn to community schools to “foster social order, initiate political change, 

solve pressing problems or meet immediate needs” (p. 14). While theoretically the 

purpose of community schools is to address the needs and problems in a community 

(Olsen, 1945), there is very little research to describe the community schools’ impact 

on their communities. There is a lack of evidence in the literature that speaks to the 

impact community schools have on communities as a whole (Heers et al., 2011). The 

ways in which community schools address everyday problems and issues in 

communities is unclear. While a community school is a two-way partnership between 

the school and its community, there is no literature that documents the community’s 

perceptions of the school and how it impacts their lives. The significance of this study 

is to gather evidence from both community schools as well as the communities to 

understand the ways community schools affect their communities.  
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Chapter 3: Research Design and Methodology 

Overview 

Chapter 3 presents the research design and methodology employed for this 

study. This chapter plays a significant role in clarifying the philosophical assumptions 

on which the study was designed and provides a detailed description of the process 

used to arrive at the answers for the research question. The sections within this chapter 

are organized to address: the research design appropriate for the study including the 

philosophical assumptions and a description of the methods used; description of the 

research setting and research participants; the process of data collection; and a brief 

overview of data analysis. This chapter also provides a summary of the setting and the 

timeline on which the research was conducted. The limitations of the study and a 

description of the role the researcher assumed throughout the study are included.  

Purpose and Research Questions  

The purpose of this study was to describe and explain the impact community 

schools have on their communities. The study was based on the hypothesis that 

sustainable community development is possible when local communities come 

together and solve their problems and cater to their own needs, with the help of local 

schools.  

The primary question that guided this research was: What effect does a 

community school have on the community it serves? 

The following secondary questions were created to understand more fully the 

primary question:  
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1. What effect does a community school have on the intellectual development 

of the community it serves? 

2. What effect does a community school have on the social development of 

the community it serves? 

3. What effect does a community school have on the economic development 

of the community it serves? 

4. What effect does a community school have on the health and wellbeing 

(physical development) of the community it serves? 

5. What effect does a community school have on the environmental 

development of the community it serves? 

Research Design 

“A research design is similar to an architectural blueprint. It (research design) 

is a plan for assembling, organizing, and integrating information (data), and it results 

in a specific end product (research findings)” (Merriam, 1988, p. 6). The research 

design should help the researcher meet the purpose of the study, using appropriate 

methods, to elicit responses that answer the research questions. Creswell (2009) 

described research design as a plan, which incorporates the decisions about the 

assumptions, methods of data collection and analysis. The description of research 

design is intended to provide the steps the researcher took to collect and interpret the 

data through a research study. It involves the “intersection of philosophy, strategies of 

inquiry, and specific methods” (Creswell, 2009, p. 5). Figure 1 is a visual 

representation of the interplay of these three components, resulting in a research 

design. The following section will provide information about the philosophical 



74 
 

assumptions, strategies of inquiry and the research methods the researcher employed 

in this study. 

  

 

 

 

 

 

 

Figure 1 Research Design as an Interplay of Three components 

Philosophical worldview. Creswell (2009) defined worldview as a “general 

orientation about the world and the nature of research that a researcher holds” (p. 6). 

The worldview of the researcher affects the practice of research. A researcher could 

associate with one of the four different kinds of worldviews: post-positivist; social-

constructivist; advocacy and participatory; or the pragmatic worldview.  This research 

study was guided by the pragmatic worldview of the researcher. Under the pragmatic 

worldview, an important aspect of research is the problem being studied (Creswell, 

2007). Pragmatism does not commit to one system of philosophy and reality 

(Creswell, 2009). Pragmatists agree that research always occurs in social, historical, 

political, and other contexts (Creswell, 2007, p. 23). Pragmatism  

Debunks concepts such as “truth” and “reality” and focuses instead on “what 

works” as the truth regarding the research questions under investigation. 

[Pragmatism] advocates for the use of mixed methods in research and 
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acknowledges that the values of the researcher play a large role in 

interpretation of results. (Tashakkori & Teddlie, 2003, p. 713) 

This study was designed to examine the impact of community schools on their 

communities. This required the researcher to be mindful of the social, historical and 

political contexts that were unique to the communities being studied, while collecting 

and interpreting the data.  

Strategies of inquiry. There are three strategies of inquiry: qualitative; 

quantitative; and mixed methods research. The strategies of inquiry provide “specific 

direction for procedures in a research design” (Creswell, 2009, p. 11). The researcher 

used mixed methods research as the strategy of inquiry. One of the fundamental 

reasons to employ mixed method research is neither quantitative nor qualitative 

approaches will by itself provide a complete understanding of the research question(s) 

being posed (Creswell, 2009; Creswell & Plano Clark, 2007, Teddlie & Tashakkori, 

2009).  Creswell and Plano Clark (2007) define mixed methods research as follows 

Mixed methods research is a research design with philosophical assumptions 

as well as methods of inquiry. As a methodology, it involves philosophical 

assumptions that guide the direction of the collection and analysis of data and 

the mixture of qualitative and quantitative approaches in many phases in the 

research process. As a method, it focuses on collecting, analyzing, and mixing 

both quantitative and qualitative data in a single study or series of studies. 

(Creswell & Plano Clark, 2007, p. 5) 

Mixed methods research is executed in phases. This research study used both 

quantitative and qualitative approaches within the same study, in a sequence, to collect 
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and analyze the data (Creswell & Plano Clark, 2007). As per this design, in the first 

phase, the researcher collected and analyzed quantitative data.  In the second phase, 

qualitative data were collected and analyzed to help explain, and elaborate on, the 

results from the first phase. The second phase was built based on the results of the 

first, and the data were connected in the intermediary stage of the study (Creswell & 

Plano Clark, 2007). In the third phase, also qualitative in nature, further inquiry was 

conducted to find answers for the research questions. Figure 2 is a visual 

representation of the three phases employed in this study. 

 

Figure 2 Representation of the Explanatory Sequential Research Design 

As per Figure 2, the research study began with the collection of quantitative 

(quan) data to identify potential participants. The second phase was qualitative 

(QUAL) in nature which helped the researcher to identify the participant for further 

inquiry. In the third phase, the researcher used the information gathered from the first 

two phases to conduct a deeper inquiry to find answers to the research questions. The 

findings and recommendations were a result of culmination of learnings from all three 

phases. 

Use of quantitative and qualitative approaches in a sequential manner is termed 

as Explanatory Sequential Mixed Methods research (Creswell & Plano Clark, 2007). 

Within the explanatory sequential method, use of a quantitative approach to identify 

participants for the study is termed as the participant selection model. Creswell and 
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Phase 2
• QUAL
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Plano Clark (2007) define the explanatory design – participant selection model as 

follows – 

If one phase is followed by another phase, the first phase is quantitative, the 

qualitative phase is emphasized, the second phase is connected to the results of 

the first phase, and the intent is to purposefully select participants to best 

address the qualitative research question, then the choice of design is the 

Explanatory Design – participant selection model. (pp. 85-86) 

The researcher used the quantitative approach to identify the participants from the 

larger population pool; there was a need to employ qualitative approach to explore 

further the data collected from Phase 1, to narrow down the participants for the study. 

Once the participant was identified, the researcher used qualitative methods to gather 

in-depth information about the research questions. Since the two approaches were 

used in a sequence, to first identify participants and then to answer the research 

questions, this study followed explanatory sequential mixed methods research. 

Research methods. The types of data collection, analysis, and interpretation 

that the researcher proposes for the study form the research methods (Creswell, 2009).  

This study used both quantitative- and qualitative methods, in a sequential manner, to 

maximize the kinds of information that will help the researcher answer the research 

questions effectively.  

Phase 1 – Quantitative methods. Quantitative methods help the researcher to 

confirm the current state of knowledge about the phenomenon under study (Teddlie & 

Tashakkori, 2009). In this study, the purpose of quantitative methods was to identify 

the community schools, and the extent to which each of them reflected the 
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characteristics of community schools. Specifically, the researcher used surveying as 

the method to identify community schools from the pool of participants. Survey 

research “involves soliciting self-reported verbal information from people about 

themselves” (Rea & Parker, 2005, p. 4). The researcher could not identify literature 

surrounding the presence of community schools in New Hampshire. Thus, it was 

important to identify a means through which the researcher could objectively identify 

community schools. The researcher used an online survey to identify community 

schools from the broad pool of public schools across New Hampshire.  

Phase 2 – Qualitative methods. Qualitative methods helped the researcher 

gather the participants’ views about a particular phenomenon (Creswell, 2007). 

Qualitative methods helped the researcher bring out the “meanings, concepts, 

definitions, characteristics, metaphors, symbols, and descriptions of things” (Berg, 

2004, p. 3).  “Research focused on discovery, insight, and understanding from the 

perspectives of those being studied offers the greatest promise of making significant 

contributions to the knowledge base and practice of education” (Merriam, 1988, p. 3). 

The researcher used qualitative methods in to validate the responses from Phase 1. The 

public-school principals responded to the online survey to describe the ways in which 

their school demonstrated the characteristics of a community school. It was important 

for the researcher to understand the survey responses further and assess to what extent 

the schools actually did manifest these characteristics. 

Phase 3 – Qualitative methods. In Phase 3, the qualitative methods were used 

to delve deeper into the research questions and gather evidence of how the school and 

community worked together. Denzin and Lincoln (2005) suggested that qualitative 
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researchers “study things in their natural settings, attempting to make sense of, or 

interpret, phenomena in terms of the meanings people bring to them” (as cited in 

Creswell, 2009, p. 36). The characteristics of community schools have been 

emphasized in the literature (Olsen, 1953; CCS, 2017).  However, each community is 

unique and so are the issues and problems within the communities. To truly understand 

and describe how community schools impact their communities, it was critical that the 

researcher studied each school in its natural setting. There are many ways to design a 

qualitative research project. The researcher believed that case study was the most 

appropriate method to understand how schools impact their communities.  

Shaw (1978) suggested that case studies provide inputs on the “way particular 

groups of people confront specific problems, taking a holistic view of the situation. 

They are problem centered, small scale, entrepreneurial endeavors” (as cited in 

Merriam, 1988, p. 11). In this study, the researcher was interested to understand how 

the problems of individual communities are addressed by the school and its 

community members.  

Case study research is a qualitative approach in which the investigator explores 

a bounded system (a case) or multiple bounded systems (cases) over time, 

through detailed, in-depth data collection involving multiple sources of 

information (e.g., observations, interviews, audiovisual material, and 

documents and reports), and reports a case description and case-based themes. 

(Creswell, 2007, p. 73)  

The community school investigated in this study is considered as the bounded system / 

case. The data were collected from both the school and community members to gain a 
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holistic understanding of the community school. In addition, the researcher used 

observation and document analysis to gather data.  

Summary of the research design. Figure 3 summarizes the research design 

used in this study.   

 

Figure 3 Summary of Research Design 

An explanatory sequential mixed methods research design was implemented to 

collect and analyze the data in this study.  The first phase comprised of an online 

survey that was sent to all the public-school principals in New Hampshire. Phase 2 

involved semi-structured interviews with the principals to understand their responses 

to the survey questions further. At the end of phase 2, the researcher identified one 

school to conduct further investigation, using a case study method. 

Logic Model Supporting the Research Design 

 The data collection and analysis processes in this study were guided by the 

logic model found in Figure 6. The logic model was developed based on the summary 

of Chapter 1, as presented in Figure 4, and the outcome of the literature review, as 

presented in Figure 5.  
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In the summary of Chapter 1, the researcher expressed her concern on 

unsustainable ways of human living and her wish to move towards a sustainable way 

of development. The hypothesis was that education could be used as a medium to 

bring about this transformation, where schools act as social centers of the 

neighborhood and facilitate sustainable community development.   

  In chapter 2, literature review, the researcher presented the four levels of 

operations that are characteristics of community schools: 1) The first level includes 

efforts to make the school itself into an ideal democratic community; 2) At the second 

level teachers and administrators make serious efforts to relate what is learned 

verbally in school to what goes on in the community; 3) A third level is that of 

bringing objects and people from the community into the school building and of taking 

children into the community; and 4) A fourth level is the practice of students, teachers, 

administrators and lay people together attacking community problems in an effort to 

improve the quality of their common living. These levels are neither mutually 

Sustainable 

Development 

Education as a Unsustainable Living 

Characterized by 

climate change, 

drought, famine, 

poverty, homelessness, 

unemployment, 

substance abuse, and 

neighborhood crime  

Enhanced quality of life 

for all, as measured by 

social, economic, 

intellectual, 

environmental, and 

physical wellbeing. 

Figure 4 Hypothesis used in the research study 



82 
 

exclusive nor hierarchical in nature. To make references to these four levels of 

operations easier, the researcher used alternate phrases to denote the four levels, as 

represented in Figure 5.  

 

Figure 1 Four Levels of Operation: Characteristics of Community Schools 

By integrating Figures 4 and 5, the researcher created a logic model, as 

presented in Figure 6, which guided the data collection and analysis process. 

Figure 2 Logic Model for Data Collection and Analysis 
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Figure 6 presents the condensed view of the data collection and analysis 

process. The focus of this study was to understand the school-community relationships 

as characterized by the four levels of operation defined by Olsen (1953). In Figure 6, 

the central box, titled school-community collaboration, describes the focus of this 

study. There are various processes that are characteristic of public schools in the 

contemporary world. Some of them include needs assessment, planning and reporting 

of the learning outcomes, curriculum design, communication channels between 

stakeholders, learning experiences designed for the stakeholders, operational 

uniqueness and challenges, all of which ultimately lead to enhanced relationship 

between the stakeholders.  

The first box titled, issues in society, are those that are common to any society, 

such as, poverty, unemployment, pollution, crime, dropouts, health care access. The 

researcher has presented the issues categorized within the five domains of a) 

economic, b) environmental, c) intellectual, d) social, and e) physical development, 

which are directly related to the research questions of this study. The researcher 

interpreted these issues as two sides of a continuum and projected what improvements 

might look like. The third box, titled improvements, are projections of the other end of 

the issues continuum. The researcher assumed that, through education, schools could 

bring about these improvements in the community they serve. While this study was 

not aimed at establishing direct impact, through box 3, the researcher had aimed to 

demonstrate what a successful sustainable community development effort might look 

like. 
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This visualization served as the anchor points for the researcher to be specific 

about the study and create focus areas for the a) survey questionnaire, b) interview 

questionnaire, and c) materials for document analysis. The findings from the data 

would be presented using these anchor points in Chapter 4.  

Setting  

The researcher lives in the state of New Hampshire and works as an educator 

in the state. Therefore, this research study was conducted in the state of New 

Hampshire. New Hampshire consists of 456 pre-kindergarten to twelfth grade (PreK-

12) public schools and 169 PreK-12 schools that are categorized as either private, 

alternative or charter schools (NHDOE, 2017). This study focused only on public 

schools in New Hampshire. Most people have access to public schools, irrespective of 

their differences (Mott, 1959) and public schools are available in all kinds of social, 

economic and political settings (Hanna & Naslund, 1953). For these reasons, the 

researcher believed that public schools would be the best setting in which this study 

could be conducted. Moreover, public schools are the only governmental agencies that 

offer educational experiences in the neighborhood across the country (Minzey & 

LeTarte, 1972). The researcher intends to work with PreK-12 public schools in the 

future. Thus, this study helped the researcher to gain the expertise required to pursue 

future endeavors.  

Research Participants 

The process of identifying participants for the research study is termed as 

sampling. Teddlie and Tashakkori (2009) define sampling as the process of selecting 

the “units of analysis” (p. 169) for the study, to maximize the researcher’s ability to 
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answer the research questions. The units of analysis could include people, groups, 

artifacts or settings. In this mixed methods study, the researcher included people, 

artifacts, and setting as units of analysis.  

Sampling techniques vary based on the strategy of inquiry. In mixed methods 

research, three sampling strategies are commonly used: case sampling; material 

sampling; and sampling other elements such as the setting (Teddlie & Tashakkori, 

2009). Case sampling includes selection of individual participants or groups of 

participants. Material sampling includes “units of written information, artifacts and 

other narrative matter from all available materials” (Teddlie & Tashakkori, 2009, p. 

181). Sampling other elements includes selection of other relevant social situations 

including events, sites and processes (Teddlie & Tashakkori, 2009). The following 

section includes information on how the participants for Phase 1 and 2 were selected 

using case sampling. Information pertaining to material sampling and other sampling 

situations are provided under the section “Data Collection”.  

Phase 1 participants. The first phase of this study focused on identifying 

community schools from the existing public schools in New Hampshire. There are 456 

public schools in New Hampshire. The principals in all the 456 public schools were 

invited to participate in an online survey to self-report information about their school-

community relationships. The contact information of all the principals was retrieved 

from the New Hampshire Department of Education website (“Schools/SAU 

Information”, NH DoE, 2012). The researcher downloaded the school list, which 

included information such as school name, address, names of the school 

administrators, their contact details, the type of school, region and school levels. The 
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researcher filtered the information using MS Excel software, to gather the email 

addresses of all the public-school principals in New Hampshire. All school levels, 

including elementary, middle and high schools were included in the participants list. 

Charter schools were not included in the survey. 

An online quantitative survey designed based on the characteristics of 

community schools (Coalition of Community Schools, 2017; Olsen, 1953), was sent 

out to 456 public-school principals in NH (see Appendix A). The researcher used 

Qualtrics Survey Software to collect the data and analyze the results. The participants 

were able to access the survey from October 13, 2017 to October 30, 2017. Of the 456 

emails sent out, 32 addresses were duplicates and 8 email addresses were incorrect. 

The researcher used specific school websites to identify alternative email addresses for 

those 8 schools and resent the survey. In total, 436 principals were sent the link to the 

online survey, out of which 72 participants took the survey. Only 55 of them were 

recorded in the Qualtrics software, which indicated that only 55 of them submitted 

their responses by the end date of the survey.  A deeper look at the responses indicated 

that only 44 participants had answered all the questions in the survey. This resulted in 

10.09% of the respondents completing the survey.  

The data collected via this online survey questionnaire was then analyzed to 

identify the community schools in New Hampshire. Participants could score up to a 

maximum of 43 points in the survey. The top 10% of the responses with maximum 

scores were selected to be part of the next phase of this research study. The top 10% 

included 5 schools. The researcher contacted these five principals via email to 

determine their willingness to participate in a follow up interview. Only 3 of the 5 
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principals were available, and thus they were interviewed for the next phase of the 

study. 

Phase 2 participants. The second phase of the study included online 

interviews with the principals of 3 public schools in New Hampshire. The interviews 

were conducted via Zoom conferencing application. The interaction during these 

interviews helped the researcher to identify the participant(s) for the next phase of the 

study.  

Phase 3 participants. The third phase of the study was the in-depth case study 

of the community school to understand the impact it had on its community. For this 

phase, the researcher interviewed the principal first to identify the participants for 

further interviews. The researcher identified the following individuals to become 

participants for the third phase of the study, based on the information gathered through 

literature as well as the principal’s suggestions. 

Table 3  

Phase 3 Participants’ Summary 

Method Participants Number Who? 
Interview School head 1 Principal  
Interview Staff members  3 Curriculum Director, 

Guidance Counselor, 
Technology Director 

Survey Community members 9 PTA head 
PTA member 
School Board Chair 
School Board 
member 
Town administrator 
Rec Director 
Fire Chief 
Police Chief 
Library Director 

Interview Community members 4 Town Administrator 
School Board Chair 
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Town Administrator 
Rec Director 

Interview  Teacher 1 Grade 8 teacher 
 

For Phase 3, the researcher used multiple methods to collect data. Table 1 presents a 

summary of all the people who were either interviewed and/or contacted for survey 

responses. The researcher made a school visit to interview the principal and observe 

the school. On the same day, the researcher conducted interviews with the staff 

members: curriculum director, technology director and guidance counselor as well. 

With the help of the principal, the researcher identified nine community members who 

could be surveyed and interviewed. The researcher sent a similar online survey that 

was sent to principals, to nine community members. Those that expressed their 

willingness to participate in further interview became participants for the interviews. 

To gain multiple perspectives on school and community relations the researcher 

interviewed four community members and one teacher from the school.     

Data Collection  

Figure 7 presents the sequence of data collection process. The first phase 

focused on collecting quantitative data via an online survey questionnaire. The second 

phase of the study included a semi-structured interview with the principals, who were 

identified from potential community schools. The third phase of the study included 

interviews, observation, document analyses and survey of individuals in school and 

the community.  
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Figure 3 Data Collection Process and Methods 

Phase 1 – Online survey questionnaire.  An online survey questionnaire was 

administered to principals of 456 public schools in New Hampshire. The questionnaire 

consisted of 10 questions that were based on the four levels of operations of 

community schools identified by Olsen (1953). The link to the online survey was sent 

to 456 public school principals in New Hampshire, via Qualtrics. Qualtrics is an open 

online survey software available for students at Plymouth State University.  

The online survey questionnaire was used to 

a) Identify the school (name, city and grade levels of the school) 

b) Identify the ways the public schools demonstrated the operations that are 

characteristic of community schools  

The online survey questionnaire was an adaptation based on the theoretical 

framework presented in Olsen (1953) and a self-assessment tool created by an 

organization called Coalition of Community Schools. Olsen (1953), in his book The 

Modern Community School, provided a detailed account of the evolution of 

community schools in the United States since the 19th century, which represents the 
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foundational aspects of community schooling. His work is based on Everett (1938), 

who has produced seminal work on community education (Olsen, 1945). He presented 

four distinct levels of operation that characterize how community schools function in 

general. These four levels were used to guide the development of tools for this 

research study. The Coalition of Community Schools [CCS], “is an alliance of 

national, state and local organizations in education K-16, youth development, 

community planning and development, family support, health and human services, 

government and philanthropy as well as national, state and local community school 

network” (“About Us,” 2017, para 1). The Coalition of Community Schools plays a 

vital role in advocating for community school initiatives across the United States and 

have produced some of the reports on the recent improvements in the field of 

community schools. Their publication, a self-assessment for community schools titled 

Community School Standards (CCS, 2017), was used to inform the survey design used 

in this research study. A draft of the survey questionnaire can be found in Appendix A.  

Phase 2 – Semi-structured interview. The results from Phase 1 were analyzed 

to identify the top 10% of the schools that demonstrated the characteristics of 

community schools. The interview questions were formulated based on the four levels 

of operation and the specific responses that these principals provided in their survey. 

Appendix B includes the questions that were used during these semi-structured 

interviews. 

Phase 3 – In-depth interviews. Interviews are a powerful data collection tool 

because they provide opportunities for a one-to-one interaction between the researcher 

and the participants (Teddlie & Tashakkori, 2007). Patton (2002) suggests that we 
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interview people to find out about things we cannot observe. For the researcher to 

describe and explain how the schools and communities work together, it was 

important to gain in-depth information from the school and community members, 

which can be accomplished through interviews. The researcher used a semi-structured 

interview to elicit information from principal, teacher and/or staff members, and 

community members. The researcher used the interview guide approach where the 

topics and issues to be covered were outlined first. The sequence and wording of the 

questions were decided by the researcher during the course of the interview (Patton, 

2002). The interviews provided an opportunity for the researcher to elicit illustrative 

examples of the ways the schools collaborate with their communities and address 

some of the local problems. The interviews were recorded for analyses and coding 

purposes. Some interviews were conducted face-to-face, and others were conducted 

using the online conferencing application called Zoom. The interviews were designed 

to last no more than 45-60 minutes. Depending on the interviewee, the interview 

protocol was altered slightly to ensure the researcher gathered relevant information 

from the participants. 

Community member - online survey questionnaire. Prior to being 

interviewed the community members were asked to complete the online survey 

questionnaire. The results from both the principal and community members were later 

compared to understand the responses.  By using the same instrument to collect input 

from the community members, the researcher was able to gain additional perspectives 

about the school-community relationships and validate the responses received from 

the principal.  
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Document analyses.  Review of written documents pertaining to the school as 

well as the community helped the researcher gain a holistic picture about the school’s 

accomplishments as well as the socio-cultural aspects of the community. The 

researcher reviewed the following documents to gather further information about 

school and community relationships.  

1. New Hampshire Community profile published by the New Hampshire 

Employment Security 

2. New Hampshire School profile published by the New Hampshire 

Department of Education  

3. School’s newsletter 

4. School Board’s newsletter 

5. Annual Planning document from the school  

6. School website  

The documents include both qualitative and quantitative information. These online 

documents were used to gain insights about the school such as: demographics of 

students, staff, and teachers at school; academic achievement rates; dropout rates; and 

adult classes. Some of these online documents were used to gain insights about the 

town such as: population growth, unemployment rates; poverty; environmental 

conditions; overall health of people; and information pertaining to social issues. 

Governmental records provided up-to-date information pertaining to multiple aspects 

of socio-cultural and political aspects of the communities. These portals helped the 

researcher gain accurate and current information about the community that was 

investigated. 
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Researcher Observations. In addition to these, the researcher conducted 

observations of the school setting. The researcher attempted to participate in a school 

board meeting to understand the processes. However, due to weather conditions, that 

meeting got cancelled twice during the data collection period.  There were no events 

occurring in the town during the data collection period. However, the interactions with 

the school and community members provided much insights for the researcher to 

understand the nature of relationships in the community.  

Establishing Credibility and Dependability 

Measurement validity/credibility. It is critical to establish that the data 

collection instrument measures what is intended to be assessed (Teddlie & Tashakkori, 

2009). The items listed in the online survey questionnaire catered to specific 

constructs pertaining to the characteristics of community schools. In addition to 

providing items that validate one another, the researcher also consulted with peers and 

experts for a judgmental validation of the items in the survey (Teddlie & Tashakkori, 

2009). The researcher sent the survey to three colleagues within the university, as well 

as to an expert in the field, to provide comments both on the content, as well as the 

language, used in the survey. 

Measurement reliability / dependability. The consistency and accuracy of 

the findings from the measurement enhances the reliability/dependability of the data 

(Teddlie & Tashakkori, 2009). The use of the same online survey questionnaire that 

characterizes a public school as community school with the principals and the 

community members was part of the design to ensure that the data collected was 

consistent and accurate. By comparing the responses of the community members and 
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principals to the online survey questionnaire, the researcher was able to establish the 

consistency of responses across the participants. Additionally, the interviews with 

principals, teachers and/or staff members, and community members, were used to 

deepen the findings from the online survey questionnaire.  

Timeline. The data collection for this study was conducted between October 

2017 and January 2018. The first phase of the study, the online survey questionnaire, 

was emailed to the principals in early October 2017. It was important to ensure that 

the participants had adequate time to settle into a routine and have time to respond to 

the online survey. The second phase of the study, the online interviews were held 

between the last week of November and early December.  The third phase of the study 

extended from December 2017 till late January 2018.  

Data Analysis  

 Data analysis in an explanatory sequential mixed methods study is defined as 

sequential mixed data analysis (Teddlie & Tashakkori, 2009), in which quantitative 

data is analyzed first, followed by qualitative data analyses, and the analyses from the 

two phases are related to one another. In this study, there were three phases of data 

collection and analysis. The researcher analyzed the data at the end of each phase, 

Phase 1 and Phase 2, to determine the participants for the case study.   
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Process of Data Analysis 

 

 

 

 

 

 

 

Figure 4. Sequence of Data Collection and Analysis. The sequence in which the 
researcher gathered and analyzed the data. 
 

Figure 8 presents the sequence in which the data was analyzed in this study.  

1. The analysis of the first phase of data collection (the online survey 

questionnaire for principals) informed the selection of the units of analysis for 

the second phase of the study. Microsoft Excel software was used to calculate 

the total points gained and to filter the top 10%. 

2. In the second phase of the study, principals were interviewed via online 

application, Zoom, to understand their responses to the survey. Analysis, of the 

responses to interview questions, helped the researcher to identify one school 

for case study.  

3. For the third phase of the study, the researcher worked with both the school 

staff and community members, simultaneously, to get a holistic understanding 

of the research questions.  

a. The principal interview was analyzed to determine the community 

members to be interviewed. 
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b. Community members’ responses to the online survey were analyzed to 

identify the interview participants. 

c. Documents were also analyzed, at the same time, to inform the 

interview questions and the interactions with the participants.  

d. As a final step, the responses to interviews, documents, observations 

were manually coded to identify themes and patterns. The detailed 

analysis of the data is presented in Chapter 4.  

The researcher used multiple levels of coding to arrive at the broader categories to 

capture the essence of the data. Since the data collection tools were designed based on 

four levels of operation of community schools, the researcher found throughout the 

data analysis period, various ways in which these four themes manifested in the 

school’s operation.   

Tools for Data Analysis  

The researcher used the following tools to analyze the data  

1. Qualtrics Software – Qualtrics software, while primarily used as a data 

collection tool, also helped the researcher with preliminary analysis of the 

data. The researcher used the software to track the responses, schedule 

reminders and gain preliminary analysis of data.   

2. MS Excel – The researcher relied on MS Excel software to analyze survey 

responses. Using simple formulas and table features of Excel, the 

researcher was able to calculate the total points scored by every respondent 

on the survey, sort and filter the scores based on top 5% of total points, etc. 

Excel also allowed the researcher to color code responses for four levels of 



97 
 

operations and highlight specific responses to inform the semi-structured 

interview questions in phase 2. 

3. Trint (https://trint.com) – The researcher used an online transcription 

service which converted audio files into text. While the online application 

was useful, the researcher had to listen to the audio recording multiple 

times to rectify the errors in the transcription and ensure the pauses, 

emotions and tones of the participants were also captured, along with what 

the respondents said verbally. 

4. Coding – Initially the researcher wanted to use the online coding 

application, Dedoose, to code the interview transcripts. However, the 

researcher found manual coding more useful and natural to do. The 

researcher used printed copies of transcripts, documents and observations, 

to manually code the data.  

Chapter 4 presents the data and the coding processes employed at every step, in detail. 

Each of these types of software helped the researcher to maintain efficiency and 

accuracy in data analysis.   

Ethical Considerations 

Protecting the participants’ well-being. In addition to meeting the purpose of 

the study, any research study should ensure well-being of the participants involved in 

the study (Teddlie & Tashakkori, 2009).  The researcher underwent a training offered 

by the Collaborative Institutional Training Initiative on the ethical considerations as 

defined by the National Institute of Health (NIH) to conduct research involving human 

participants. In addition to the training, the researcher sought approval of the research 
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proposal from the Institutional Review Board at Plymouth State University. The 

Institutional Review Boards evaluate and approve research proposals to protect the 

research participants from any harm (Teddlie & Tashakkori, 2009). The research 

proposal for this study was approved on August 8, 2017, which is valid for a year.  

Maintaining confidentiality and privacy. This study collected identification 

information from the participants in order to effectively study the issue and answer the 

research questions. However, the researcher took steps to protect the identity of 

participants by dissociating the raw data from the actual participant identification 

information. All the study participants were given a pseudonym. The information 

about participants’ identities was shared only with the dissertation committee, and the 

Institutional Review Board, as part of their review processes. The data was stored in a 

secure online space, password protected with access limited to the researcher, for the 

period of three years. Printed transcripts were stored in a secure space with access 

limited only to the researcher. No identifiable information was included in any 

publication about the study.  

Informed consent. All the participants were required to sign a consent form, 

before participating in the online survey and/or the interviews. The participants were 

provided with a brief description of the study and participated in the study on a 

voluntary basis. The participants of this research study experienced no more harm than 

those that occur in our everyday lives.  

Clear communication channels. The researcher designed the study to collect 

information from multiple stakeholders about the same issue. The primary point of 

contact for the researcher was the school principal. To mitigate any potential loss of 
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privacy or confidentiality, the researcher informed principals of the selected schools 

about the data collection processes used in the study prior to reaching out to 

community members. By establishing clear lines of communication with the 

participants, through consent forms and emails, the researcher minimized any potential 

risks associated with the study.  

Limitations of the Study 

The following were considered as the limitations of this study.  

Exclusion of non-public schools. The researcher has worked with and is 

aware of three-five alternative/private schools in New Hampshire that reflect the 

characteristics of community schools. By excluding those schools from the study, the 

researcher has limited the possibility of collecting pertinent data to support the 

research questions. The researcher chose to exclude non-public schools because a) 

public schools form the most common denominator in any society (Mott, 1959) and b) 

are the major public institutions offering primary education across the world (Bathgate 

& Silva, 2001).  

Participant bias. The participants for the third phase of the study were chosen 

in consultation with the school principals. While the researcher suggested a list of 

people whose input might benefit the study. the principals’ recommendations and 

connections were used to determine the participants in the study. The researcher tried 

to mitigate this limitation by including multiple voices from the community and using 

information from document analysis to inform the data collection and analysis 

processes. 
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Generalization. Since this study is situated within New Hampshire, the 

findings could be generalized only within the state. In particular, the school identified 

for the study belongs to a rural set up. The composition of the communities, their 

dispositions, the demographics, and social situations define the ways in which the 

school and community collaborate. Generalization of the results thus may be limited to 

only those communities that share the characteristics of those communities being 

studied.  

Role of the Researcher  

The researcher has been involved in the field of education for more than 12 

years, working with high school students, students of vocational training institutes, 

elementary school teachers, high school teachers and facilitators at vocational training 

institutes. In the initial years of her career, the researcher wrote computer science 

textbooks for Grade 1 students in private schools. These textbooks were designed to 

cultivate critical thinking and make learning a fun experience. Then the researcher got 

trained in Career Psychology and worked as a career counselor for 3-4 years. In 

addition to counseling high school students, the researcher was also involved in 

designing and developing a training program for career development facilitators. 

These facilitators worked in public and private schools, as well as in vocational 

training institutes, or wanted to establish a private career counseling practice. 

The researcher believes that human potential is limitless and that every 

individual is born with greatness. This belief system led the researcher to choose 

education as her field of expertise. In later years, the researcher specialized in creating 

professional development pathways for trainers, teachers and facilitators in various 
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higher educational settings. The researcher has also played a vital role in strengthening 

the systems, processes and structures within the organizations she has worked with. 

Through these experiences, the researcher has acquired the skills pertaining to 

program evaluation, interpersonal communication, program design and development, 

and organizational development.   

The setting in which the study was conducted is less familiar to the researcher. 

The researcher has been living in New Hampshire only for the past two years and does 

not have complete awareness of the socio-cultural aspects of the people in the New 

England area. The researcher also does not possess a complete understanding of how 

public-school systems work in this region. While this posed as a limitation in the 

beginning of the study, it also allowed the researcher to be curious and cautious, to 

learn as much as one can about systems and processes with an open mind.  

The researcher’s belief systems are strongly influenced by philosophy, politics 

and local governance. The researcher is also passionate about the subject of this 

research study and is aware of the influences her beliefs, values and passion could 

have on executing this research study. The researcher used writing / journaling as a 

means to view situations in an objective manner and to gain more clarity on the 

subject. The researcher used journals and continuous check-ins with her committee to 

overcome any inherent bias that may have existed when collecting, reporting and 

interpreting the data. 

Summary  

The purpose of this study was to describe and explain the impact community 

schools have on their communities. The researcher used the explanatory sequential 
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mixed methods to find answers to the research questions. The research design 

consisted of three phases of data collection and analyses. The first phase involved 

identifying community schools by using a closed ended online survey questionnaire. 

In the second phase of data collection, the researcher used semi-structured interviews 

to understand survey responses and identify one community school for the case study. 

In the third phase, the researcher worked with one school and its community to 

conduct interviews, surveys, document analysis and observations, gathering data about 

the school and community relationships.  In the following chapter, the researcher 

reports the findings and analysis of the data collected.  
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Chapter 4: Presentation of Data and Analysis 

Schools, especially community schools, have long been looked upon to 

provide solutions for pressing societal problems (Rogers, 1998). However, there is “no 

evidence that community schools are addressing and tackling social problems better 

than other school” (Heers, Van Klaveren, Groot, & van den Brink, 2011, p. 2). While 

theoretically many researchers have alluded to the impact of community schools 

(Coalition of Community Schools, 2017; Decker, 1972; Everett, 1935; Jacobson, 

Villareal, Munoz, & Mahaffey, 2018; Olsen, 1953), the impacts were usually indicated 

as an increase in scores on academic tests and closing of academic gaps between 

different kinds of student population. This mixed-methods study was designed to 

identify community schools in the New Hampshire region and study the ways those 

schools have impacted the communities they serve. The researcher gathered data from 

both the school and community members to gain a holistic understanding of how the 

community school impacted the community it served. 

This mixed methods study was conducted in three phases. The first phase of 

the study used quantitative methods, an online survey questionnaire, to identify public 

schools that displayed the characteristics of community schools. The second phase, 

which was qualitative in nature, used semi-structured interviews to gather further 

information on the ways the community schools operated. At the end of this phase, the 

researcher worked with one school to develop a case study of the school-community 

relationships. Through the third phase of the research, the researcher examined the 

school-community relationships to understand how the school and community 

benefitted each other.  
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This chapter includes the following sections: a) the purpose of the study and 

the research questions that guided the study; b) the data collection process; c) findings 

from each phase of the study; d) analysis of the findings; e) answers to the research 

questions; and f) conclusion to the chapter. 

Purpose and Research Questions 

The purpose of this study was to describe and explain how community schools 

affect the communities they serve. In particular, the researcher wanted to understand 

the impact on the intellectual, social, environmental, economic, and physical 

development of the communities. The primary research question that guided this study 

was: what effect does a community school have on the community it serves? 

The secondary questions that guided this research study were,  

1) What effect does a community school have on the intellectual development 

of the community it serves;  

2) What effect does a community school have on the social development of the 

community it serves;  

3) What effect does a community school have on the economic development of 

the community it serves;  

4) What effect does a community school have on the health and wellbeing of 

the community it serves;  

5) What effect does a community school have on the environmental 

development of the community it serves?  
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Overview of Data Collection and Analysis Process 

This study was divided into three phases.  During the first phase of this study, 

the researcher employed a quantitative method (survey) to identify the participants for 

the study. In the second phase, the researcher used semi-structured interviews to 

validate the responses from the survey, which helped her to further narrow down the 

results from the first phase. The third phase was designed to be a case study, which 

helped the researcher to gather in-depth information about the school and the 

community the school was part of. Figure 1 presents an overview of the data collection 

process employed in this study.  

 

Figure 1 Overview of data collection and analysis 

The data gathered in this study will be presented using the sequence presented 

in Figure 1. The data collected from Phase 1 will be discussed first, followed by Phase 

2 and 3. The assumptions and decisions employed to identify the participants for 

Phase 3 will also be discussed in detail.   

 

 Phase 1  Survey  
456 Public 
School 
Principals 

 Phase 2  Interview  
Top 15% = 
5 Principals 

 Phase 3  Case Study  
In-depth 
case study = 
1 school 
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Phase 1: Identifying Community Schools 

The focus of Phase 1 of the research, the survey, was to identify if and how public-

schools in New Hampshire demonstrate the characteristics of community schools. The 

survey was built based on the community education literature (Coalition of 

Community Schools, 2016; Dewey, 1916/1985; Olsen, 1945; Olsen, 1953) to explore 

the characteristics of community schools. Olsen (1953) suggested that, based on their 

practices, community schools can fall into “what may be thought of as four qualitative 

levels of operation” (p. 201). The levels do not indicate a hierarchy and have elements 

that are interrelated to one another. The four levels of operation are: 

1. The first level includes efforts to make the school itself into an ideal 

democratic community.  

2. At the second level teachers and administrators make serious efforts to relate 

what is learned verbally in school to what goes on in the community  

3. A third level is that of bringing objects and people from the community into 

the school building and of taking children into the community. 

4. A fourth level is the practice of students, teachers, administrators and lay 

people together attacking community problems in an effort to improve the 

quality of their common living. (Olsen, 1953, pp. 201-203) 

For the purpose of reporting the findings, the following phrases will be used to 

indicate the four levels: 

1. Democratic relationships   

2. Curriculum and classroom practices 

3. Two-way partnerships between school and community 
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4. Collaborative problem-solving 

 

Figure 2 Four Levels of Operation of Community Schools 

Figure 2 is a visual representation of the four levels of operation of 

characteristics of community schools. The purpose of the survey analysis was to 

identify evidence of how the public schools in New Hampshire manifest these 

characteristics. MS Excel software was used to perform this analysis. 

Principal Survey Questionnaire  

Organization. The survey questionnaire was made up of 10 questions (see 

Appendix A). The first few questions were used to elicit information about the school, 

the number of years principal served, the grades that the school served. One of the 

questions in the survey included 18 statements to which the participants could express 

their level of agreement on a scale of 1 to 4, where 1 represented Strongly Disagree 

and 4 represented Strongly Agree. To gather inputs on the kinds of partnerships and 

activities the schools offered, the participants were provided with four multiple-choice 

questions. The principals could choose as many options as they wished and provide 

additional information in a textbox.  

 

 Democratic Relationships  
 
Level 1 

 Curriculum and Classroom Practices 
 
Level 2 

 Two-way partnership between school and community 
 
Level 3 

 Collaborative problem solving 
 
Level 4 
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Scoring legend. The responses to five questions in the survey were scored to 

calculate the total points secured by each school. The participants could score a 

maximum of 43 points in the survey distributed across the five questions.  

Question number six (#6 in Appendix A), which included 18 statements, each 

one scored with one point, if the principal chose the Strongly Agree option.  

Question number 7 focused on whether the school’s curriculum met the needs 

of the students, families and the communities. Only those responses where all the three 

stakeholders were selected were given one point.  

For questions eight, nine and ten, which were also multiple-choice questions, 

one point was given for every partnership or activity that the principals chose.   

Step 1: Total points scored by participants. As a first step, the researcher 

calculated the total points scored by each school. Table 1 displays the points scored by 

all the participants in the survey. Of the 47 responses, the highest score of 32 was 

scored by School # 10, while the lowest score of 10 was scored by Schools #44, #45, 

and #46. To ensure anonymity of the schools, their names are not included.
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Table 1  

Total Points Scored by Schools  

 

 

 

 

 

 

 

 

 

 

 

Step 2: Filtering the top 15%. As the purpose of the study was to understand 

the effect of community schools, the researcher had to work with a smaller number of 

schools. To narrow down the list of participants for the next phase of the study, the 

researcher chose to filter the top 15 percent of the 47 participants (listed in Table 1) 

with maximum total points.   

 

 

 

 

 

School # Total Points 
01 25 
02 26 
03 22 
04 25 
05 25 
06 21 
07 23 
08 23 
09 27 
10 32 
11 25 
12 19 
13 22 
14 19 
15 23 
16 22 
17 19 
18 14 
19 25 
20 22 
21 20 
22 14 
23 14 
24 19 

25 17 
26 17 
27 16 
28 26 
29 16 
30 17 
31 16 
32 13 
33 15 
34 15 
35 12 
36 12 
37 15 
38 12 
39 13 
40 18 
41 15 
42 13 
43 11 
44 10 
45 10 
46 10 
47 11 
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Table 2  

Top 15% of Participants with Maximum Total Points  

School # Pseudonym 
# of years principal 
served in the school 

Grades Total Points 

10 High School 1 1 9-12 32 

09 Elementary School 1 2 K-8 27 
02 Elementary School 2 4 K-6 26 
28 Elementary School 3 4 K-4 26 
01 Elementary School 4 3 K-8 25 
04 High School 2 2 9-12 25 
05 Elementary School 5 2 K-5 25 
11 Elementary School 6 2 PK-6 25 
19 Elementary School 7 4 K-8 25 

Table 2 presents the list of schools that emerged as the top 15% of the 

participants listed in Table 1. The first column lists the school number that 

corresponds to the numbers presented in Table 1. The second column lists the 

pseudonyms that will be used henceforth to refer to these schools. The third column 

lists the number of years the principals served in those schools. The fourth column 

provides the list of grades each school caters to. And the fifth column lists the total 

points scored by each of the schools in the survey. The data is presented in descending 

order of total points. School # 10 scored the highest of 32 points, and School #09 

scored 27 points. Schools #02 and 28, scored the third highest of 26 points each. 

Schools # 01, 04, 05, 11, and 19, scored 25 points each.  

 The term elementary school is used for various kinds of schools in New 

Hampshire. As seen in Table 2, Elementary School 1 serves students in grades K-8 

while Elementary School 3 serves students in grades K-4.  

The researcher narrowed down the list of elementary schools based on the 

number of years the principal served in their schools. If the principal had worked in 
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the school for at least four years or more, he/she would be able to comment on long 

term practices and changes. The number of years that principals served in the school 

allowed the researcher to gain perspective on the responses to the survey.  

The principals of the high schools had not served for four years or more. 

However, the researcher chose to include the two high schools, to ensure all the grade 

levels from K-12 were represented in the study. So, for the second phase of the study, 

the researcher worked with two of the high schools and three of the elementary 

schools as listed in Table 3. 

Table 3  

Phase 2 Participants Chosen for the Study 

School # Pseudonym # of years principal 
served in the school 

Grades Total 
Points 

10 High School 1 1 9-12 32 

02 Elementary School 2 4 K-6 26 
28 Elementary School 3 4 K-4 26 
04 High School 2 2 9-12 25 
19 Elementary School 7 4 K-8 25 

 

Table 3 lists the five schools that were chosen to be participants for the second phase 

of the study.  

Scores on Four Levels of Operation 

While the researcher used the total points to determine the schools that fell into 

the top 15 percent, understanding the schools’ responses on the four levels of 

operation was equally important to learn about the strengths and challenges of these 

schools. The following section provides information about how these five schools 

scored under each of the four levels of operation.   
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Democratic relationships. Olsen (1953) suggested that community schools 

practice and promote democracy in all their relationships. Manifestation of democratic 

relationships could take the form of:  a) trust between multiple stakeholders in the 

school and community; b) opportunity for all stakeholders to have a voice in decision-

making processes; and c) engagement in annual planning processes to understand the 

needs of all stakeholders involved. In the survey, there were eight statements that were 

related to democratic relationships, and, therefore, the participants could score a total 

of eight points for this section of the survey.  

Table 4 presents the total scores that each of the five schools scored along 

those eight statements. For democratic relationships, the schools could score a 

maximum of 8 points. High School 1 principal had selected Strongly Agree for all the 

eight statements under democratic relationships, and thus, scored 8 points. While all 

the principals agreed to the presence of trusting relationships between stakeholders, 

they did not indicate strongly agree. By adding statements to which they indicated 

strongly agree options, their total points were calculated. High School 2, Elementary 

School 3, and Elementary School 7 scored 5 points each, while Elementary School 2 

scored 4 points.   

Table 4  

Democratic Relationship between Stakeholders 

Schools Democratic Relationships 
High School 1 8 
Elementary School 2 4 
High School 2 5 
Elementary School 3 5 
Elementary School 7 5 
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Curriculum and classroom practices. Community schools organize their 

curriculum around the processes and problems of their stakeholders (Olsen, 1953). 

Three questions in the survey focused on the practices followed in designing the 

curriculum as well as classroom practices. Only two of the five schools, High School 1 

and Elementary School 2, had indicated that their curriculum addressed the needs of 

students, families, and community.  High School 1 principal indicated that their school 

had curriculum and classroom practices that addressed the problems and processes of 

their stakeholders’ lives.  

Table 5  

Curriculum and Classroom Practices 

Schools Curriculum & Classroom 
Practices 

High School 1 2 
Elementary School 2 1 
High School 2 0 
Elementary School 3 0 
Elementary School 7 0 

Table 5 indicates the total points scored by each school principal for this level of 

operation. High School 1 principal scored a total of 2 points, while Elementary School 

2 principal scored 1 point. High School 2, and Elementary Schools 3 and 7, had not 

indicated strongly agree to statements pertaining to how their curriculum and 

classroom practices address the processes and problems of their stakeholders and thus 

scored no points for this section of the survey.  

Two-way relationship with community. Community schools use a variety of 

community resources in the program (Olsen, 1945). They find ways in which 

community life can be brought into the school, as well as ways in which schools can 

go out into the community for various activities (Olsen, 1953). All five schools were 
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actively engaged with their community partners. They provided their students with 

after school programming, volunteering opportunities, summer programs, partnerships 

with other organizations, such as park and rec, social service organizations, public 

library, to provide educational opportunities for students.  

This relationship enabled the schools to have a strong relationship with the 

community members and opportunities for interaction between administrators, 

teachers and parent communities. Table 6 presents the total points the five schools 

scored on engaging in two-way partnership with the community. For this section of 

the survey the participants could score a maximum of 28 points. 

Table 6  

Partnerships with Community 

Schools Two-way relationship with 
community 

High School 1 19 
Elementary School 2 21 
High School 2 20 
Elementary School 3 20 
Elementary School 7 20 

 

Table 6 indicates that all five schools have active partnerships with their community 

members. Elementary School 2 had the highest number of partnerships with 21 points, 

followed by High School 2, Elementary School 3, Elementary School 7, each at 20 

points. High School 1 had the lowest score in this section of the survey with a total of 

19 points.  

Collaborative problem-solving. Rogers (1998) indicates that community 

schools are considered to provide solutions for pressing problems and concerns in the 

society and meet the immediate needs of its members. There were four statements in 
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the survey which were related to the idea of school and community members seeking 

solutions to, and solving, the pressing problems and issues in their community.  

Table 7  

Collaborative Problem-solving 

Schools Collaborative problem-solving 
High School 1 3 
Elementary School 2 0 
High School 2 0 
Elementary School 3 1 
Elementary School 7 0 

 

Table 7 reports the total points the schools scored on these four statements. The 

possible total points for this section was four. High School 1 scored 3 points, 

Elementary School 3 scored 1 point.  Elementary School 2, High School 2 and 

Elementary School 7 scored no points for this section of the survey. 

Summary of Phase 1 Findings 

The maximum total points scored by each school on the survey assisted the 

researcher in identifying schools that demonstrated a high number of characteristics of 

community schools. The scores for each of the four levels facilitated the researcher in 

breaking down the points to understand unique strengths and challenges of these five 

schools.  
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Table 8  

Summary of Survey Scores of Five Schools 

Schools  Total 
Points 

Democratic 
Relationships 
Point Total: 
8 

Curriculum 
and 
Classroom 
Practices 
Point Total 
3 

Two-way 
Relationships 
Point Total 
28 

Collaborative 
Problem-
solving 
Point Total 4 

High School 1 32 8 2 19 3 
Elementary 

School 2 
26 4 1 21 0 

Elementary 
School 3 

26 5 0 20 1 

High School 2 25 5 0 20 0 
Elementary 

School 7 
25 5 0 20 0 

 

Table 8 presents the summary of the scores of the five schools in relationship to the 

four levels of operation. High School 1 scored a total of 32 points, and the way the 

points were distributed across the four levels indicated that they demonstrated a high 

number of characteristics of community schools. In particular, the researcher was 

curious to understand how the school engaged in collaborative problem-solving, since 

High School 1 was the only school that scored a total of 3 points out of 4 for that level 

of operation. 

  Elementary School 2 and Elementary School 3 scored the second highest total 

points of 26 in the survey. The responses indicated that both these schools 

demonstrated characteristics of democratic relationships and two-way partnerships 

with the community. However, Elementary School 3 responses did not indicate the 

characteristics pertaining to curriculum and classroom practices, and Elementary 
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School 2 responses did not indicate collaborative problem-solving with the 

community.  

High School 2 and Elementary School 7 scored a total of 25 points in the 

survey. Both schools indicated presence of democratic relationships in the school as 

well as active partnerships with their community organizations. Their responses did 

not indicate the presence of curriculum and classroom practices or collaborative 

problem-solving. 

 The scores in each of the four levels of operation within the characteristics 

allowed the researcher to break down what the total points meant, and to have the 

ability to identify unique ways each of the schools were able to demonstrate the 

characteristics within the constraints of their operation. The scores also equipped the 

researcher with the knowledge required to determine the interview questions for the 

next phase of the study. For example, the researcher wanted to know about 

collaborative problem-solving employed in High School 1, whereas with Elementary 

School 2, the researcher wanted to know how the active community partnerships 

affected the curriculum practices at the school.  

Phase 2: Identifying the School for Case Study 

The second phase of the study focused on gaining deeper understanding of 

how these five schools manifested the characteristics of community schools. All the 

five principals from Phase 1 were contacted via email to schedule a semi-structured 

interview with the researcher. The email to the principals provided a brief description 

of the purpose of the interview and tentative timelines to schedule the online 

interviews. Only three of the five principals were available and willing to participate 
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in the interview. The researcher was unable to interview High School 2 and 

Elementary School 3 principals.  

The interviews were conducted via Zoom Application 

(https://plymouthstate.zoom.us/), which provides web conferencing capabilities. The 

interviews lasted between 45 to 60 minutes, each. The semi-structured interview 

included nine questions that were based on the four levels of operations that are 

characteristics of community schools. The interview protocol used by the researcher is 

presented under Appendix B. 

The purpose of the interview was to identify the extent to which the schools 

were manifesting the characteristics of community schools. So, the researcher used the 

four levels of operation to analyze the interview transcripts.   

High School 1. The principal in High School 1 indicated Strongly Agree to 

most of the questions in the online survey, which indicated manifestation of most of 

the characteristics of community schools. In the following section, the researcher 

presents the findings from the interview, based on the four levels of operations.  

Democratic relationships. The principal was asked to describe the 

relationships between various stakeholders at his school. He was unable to offer in-

depth information about the relationships between stakeholders, since he was new to 

the school. He said, “You know that I’m new here, correct? So, I’m probably, I don’t 

know how articulate or how in depth I can let you know what they do.”  

As an administrator, he said, he maintained collaborative leadership in the 

school. He believed that the teachers knew what was best for the students and led the 

activities effectively. When describing about the relationship with parent community, 
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he described that the high-poverty rate in the community sometimes makes it harder to 

establish relationship with the families. He said, “While we do reach out to the 

families, it's a little bit of a tougher community in the sense that you know we have a 

higher poverty rate here. So sometimes that's a little bit difficult.” He suggested that 

not all parents are willing to come in to the school community. He noted that the social 

workers and guidance counselors in schools try to get in touch with families and send 

regular communications home through students. The use of websites and online 

management systems allowed the teachers to communicate the progress of the children 

to their parents on a regular basis.  

From his responses it was hard for the researcher to gain further perspectives 

about the nature of relationships that existed between the stakeholders in the school 

community and the school itself.  

Curriculum and classroom practices. The principal was asked to respond to 

what the local concerns are and how the school addresses those issues in classroom. 

One of the concerns that High School 1 community faces is the opioid crisis. The 

principal mentioned that while his students are not directly affected by the substance 

abuse issue, they come from families with parents who are incarcerated or siblings 

who are affected by the crisis.  

The biggest social issue up here is, you probably read about it in the paper, it is 

obviously drugs, you know. It's not as much a concern [about] the student 

use…but the amount of families that [use], the amount of kids that have been 

affected by drug use in their families, even either the amount of parents or 

siblings that are either incarcerated or are kids who have lost parents to those 
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drugs. It seems like there's a conversation that goes on every day and that's 

been a big focus in the community to bring awareness to that. So yeah, I would 

say the opioid epidemic has hit this community pretty hard. (Principal, High 

School 1)  

When asked about how the school tries to alleviate this concern, the principal 

mentioned that the school works with the local group in the community to create 

awareness among the students about opioid use. When the researcher asked if these 

concerns are discussed in the classroom environment, he mentioned that, “I know 

[that] there can be one on one interaction when a story comes up.” If the school staff 

become aware of the issue in the student’s day, that leads them to have a conversation 

with that student.  

Apart from one-on-one interactions, there was no evidence of how local issues 

were translated into curriculum design, or the way they were integrated into classroom 

activities.  

Two-way partnership with community.  When asked about the relationships 

the school had with its community organizations, the principal talked about an 

organization that works towards creating local awareness of the opioid crisis. The 

organization runs awareness programs about drug usage at school and during local 

holidays. 

Not only are we affiliated with them [the organization], they meet here [on 

school campus] bi-weekly; members of the school community are on that. And 

you know they will do events for our community like the pumpkin fest, 
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Christmas march… on combating drug use and making bad choices. (Principal, 

High School 1) 

The school has a tight partnership with a local community college, to which a 

large percentage of the high school students transfer with the credits earned at the 

school. The school offers drama, athletics, and music programs as part of their after-

school programs.  

The adult classes offered in the school premises help adults with high school 

equivalency exams, or learn a trade, or some courses that will lead them to take an 

adult education diploma. When asked about adult education programming, the 

principal said, 

Well we have an adult ed program here. One leads to an adult ed diploma. So it 

helps people that you know don't have a high school. That's one. And then they 

also have enrichment courses like I know they're running a welding course 

now. I thought they ran a dance class. I know they run some basic English 

classes too. (Principal, High School 1)  

The adult education program is active at the school.  

High School 1 principal’s responses indicated a strong partnership where the 

community utilized the school building to provide services for the community 

members. There is an active relationship between the community and the school, and 

the principal seemed to be impressed with the existing school community ties. 

Collaborative problem-solving. To understand collaborative problem-solving 

in the school, the principal was asked to describe the instances when the staff, children 

and adults in the community came together to solve a local problem. The principal 
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referred to the drug awareness program, which was led by the local organization, 

where the school premises was used to raise awareness about the opioid issue. The 

principal talked about collaborating with the organization to observe a red-ribbon 

week at the school. Other than that, the researcher was unable to elicit further evidence 

of how the school and community came together to solve the local issues in the 

community. 

Elementary School 2. The principal of Elementary School 2 responded to the 

survey to indicate strong two-way community partnerships in the school. The 

researcher was able to gather the following information about the characteristics of the 

school through the semi-structured interview.  

Democratic relationships. The principal was asked to describe the nature of 

relationships between multiple stakeholders in the school. The principal asserted the 

presence of trusting relationships between stakeholders. Her responses emphasized the 

need for effective communication between different stakeholders and the need to 

educate every stakeholder on their roles and responsibilities.  

Maintaining positive relationships with [the] various groups is important. And 

depending on the group, the focus of conversation or focus of what we might 

be trying to educate them about or inform them of, it might vary from group to 

group. But generally speaking the relationship is incredibly important 

regardless of which stakeholder it is that we're talking about. (Principal, 

Elementary School 2) 
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When asked about decision making processes, the principal suggested that 

depending on the decisions, different people’s inputs were considered. She used the 

instance of creating a strategic plan for school district improvement.   

For example, we launched a community wide strategic plan a handful of years 

ago, where we created focus groups about continuous improvement for the 

school district and out of those focus group meetings we were able to establish 

goal areas. And those were all facilitated by district level administration and 

then from there we've revised the strategic plan over time and have used it to 

guide decision making processes within the district. So that's one way to 

engage community into participating in decisions. (Principal, Elementary 

School 2)  

  She also elaborated on the parental involvement in the school. The principal 

takes proactive measures to bring parents into the school building.  

And so, I think just like most schools we encourage parents’ involvement as 

frequently as possible. So, we do everything from a take your family to school 

week or they come and participate in day to day classroom activity to monthly 

showcase assemblies where students are presenting, you know, exhibition of 

work or something that they've done with awards and individual achievement 

kinds of celebrations. We have field trips and volunteer opportunities and the 

list goes on and on about engaging families in the process. (Principal, 

Elementary School 2) 
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The principal stressed the strong ties between stakeholders in the school. She 

indicated that based on the nature of decisions taken, she involved only those 

individuals who are concerned with the issue.  

Curriculum and classroom practices. The principal was asked to describe 

some of the local issues and concerns, and then describe how the school addresses 

these concerns in the classroom. The principal listed high-poverty rate, finding 

affordable housing, and coping with tax increase, as some of the issues in the region.  

We have a significant percentage of students in each of our elementary schools 

that receive subsidized housing, or, you know, federal supplements for 

finances. So, we do have quite a high-poverty rate; finding affordable housing 

is a challenge for some of our families. And, as you know in New Hampshire, 

there's no income tax, so our schools are funded primarily on property taxes 

which is hard to sustain, you know, increases to school budgets. You know for 

people who are on a fixed income, as their tax rate is directly impacted by 

budgetary increases to the school and to the town. So, all of those you know, 

definitely have an impact. (Principal, Elementary School 2) 

When the researcher inquired about the ways in which these issues are 

addressed, the principal discussed the service learning projects and kindness initiatives 

at the school, which were directed towards the charitable organizations in the 

community. She also emphasized that the school takes an approach to help the 

students understand what is available to them, so they can use the resources more 

effectively. 



125 
 

We do a huge community service project which is school wide. We relate it to 

the 100th day of school, but also you know it is a kindness initiative where 

students are identifying local organizations, charitable organizations, that 

they'd like to advocate on behalf or raise money or collect items those kinds of 

things to assist with those things. So, in order for that to happen we need to 

educate them about what is available in our community and what does it need. 

So that happens as a schoolwide event or initiative every year. (Principal, 

Elementary School 2) 

The principal’s responses reflected the presence of multiple opportunities for 

students to learn about current events in their community and find ways to voice their 

opinions about those events, with the help of teachers in the school.   

Two-way relationship with community. When asked about the active 

partnerships in the community, the principal mentioned that the school has multiple 

partnerships with the organizations in the community. The school engages with a local 

environmental organization which helps with providing hands-on learning experiences 

and organizing summer camps. The students go on a 10-week long skiing program, 

through the school, which might not be otherwise accessible for some of the students 

in the school. The principal highlighted that it was important for them, as a school, to 

help students become aware of the opportunities that existed in the town. 

For a lot of our children if we didn't expose them to certain things they 

wouldn't have the opportunity. You know things like, our area thrives on 

tourism, so skiing and hiking and those kinds of things that we actually take 

the entire school skiing once an afternoon, once a week, for 10 weeks in the 
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wintertime. And for many of them we do, if we don't teach them those things 

or at least expose them to that they may or may not have the opportunity. And 

it's not necessarily to make them Olympic skiers it's more so to educate them 

about what our community has to offer both in terms of industry and personal 

recreation. (Principal, Elementary School 2) 

The principal emphasized that they focus on creating awareness around the 

opportunities in their community versus identifying what the community does not 

have. She believed that this approach helps the students move forward.  

When asked about the kinds of programs and services made available to the 

community, the principal listed a variety of programs directed for the students. The 

school offers after school programs through various clubs such as science, drama, 

gardening and robotics.  

We have a very popular before and after school program. It's part of a 21st 

century grant which we use to provide programming for students. But it's five 

days a week and every day after school from 3.15 to 5.15 pm. There's multiple 

enrichments that children can select... we have a robotics club, we have you 

know science gardening club, drama club. Those kinds of things happen 

primarily as a result of our school program. (Principal, Elementary School 2) 

She also mentioned that the school allows families and volunteers to sign up 

for in school activities based on their interests and strengths. These activities are 

primarily aimed at helping students with their academic and extracurricular needs. 

We have a lot of community people who either volunteer their services during 

that time or who are paid through that program. And then during the school 
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day anybody can sign up to be a volunteer. There's a kind of formal process by 

which they get a background check and those kinds of things and then we just 

try to match their skills or their interests with the needs of the building or of 

the particular students. We have a large bank of parent volunteers that come in 

on a regular basis. (Principal, Elementary School 2) 

The principal clarified the existence of strong ties with the parent community 

that support the school in providing services to the students. The school has active 

partnerships with the community organizations as well as the support of volunteers in 

the community who make after-school programs in the school a possibility. 

Collaborative problem-solving. The principal was asked to describe ways in 

which the school and community come together. She indicated that the community 

views the school as the hub for community development in the online survey. When 

asked to elaborate on that response the principal said,  

I think that we live in a, you know, we live in a small town. So, we focus our 

energy on being a tight knit school community with all of our students, and all 

of our faculty, and our parents, but also the three schools combined really 

represent a bulk of the population. And so, we really do everything we can to 

foster you know the love for our unique town and all that it has to offer 

everyone. (Principal, Elementary School 2) 

The principal used “tight-knit community” to indicate the relationship among the 

school staff, families, as well as other elementary schools in the town. She highlighted 

collaborative efforts in terms of the neighboring elementary schools working together 

to provide similar experiences to all students from the region.  
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We [the three elementary schools] all do our best to stay fairly consistent, and 

we have a strong administrative team that works very closely with each other 

to make sure that curricular programming is similar, but at the same time we 

all have our own kind of unique way of going about things. (Principal, 

Elementary School 2) 

It was helpful to understand that all the elementary schools offer similar 

services to their population. The principal included other schools that offer similar 

services to define her “community”. When asked about specific instances when the 

community and the school came together to solve any local issues, the principal 

provided the example of working on setting up a pre-school in the region. She said 

there are no public preschools in the region and it was important to have a 

conversation about it. 

We have established a kind of a focus group of parents, community members, 

school board members, leadership at the administrative level, and state 

representation, to investigate the feasibility of public preschool. So that's an 

example of an opportunity where we called them multiple stakeholders 

together to really talk about is this sustainable in our community... [we] really 

tried to hear from multiple voices. It is a problem in our community, access to 

a preschool, we have no public preschools. (Principal, Elementary School 2) 

Access to pre-schools emerged as an issue that more than one school shared in 

the New Hampshire region.  

The responses from Elementary School 2 principal highlighted their focus on 

providing academic support and services to the children in the region. The extent to 
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which other community issues or problems are being supported by the school was 

unclear to the researcher at the end of this interview. 

Elementary School 7. The principal of Elementary School 7 indicated in the 

online survey the strong presence of democratic relationships and two-way 

partnerships in the community.  His responses to the semi-structured interview 

provided insight in the ways the school engages with its community, meets their goals, 

and executes their operations.  

Democratic relationships. In describing the relationship between various 

stakeholders, the principal mentioned that when he joined the school, he was 

mandated to strengthen the relationship between school and community. “When I first 

came here, one of the tenets that was part of my hiring, was to improve relationships 

with the community and the school, for a variety of reasons.” He said maintaining 

strong ties with the community has remained a focus for him from day one. He further 

explained other relationships in the school; he listed various bodies within the school 

that maintain strong ties with one another.  

One of [the] outcomes I want to improve upon, I created Administrative 

Council and part of the admin council is not just to give me advice but to make 

collective decisions. So, if you think of the PLC [professional learning 

communities] model, we look at, we use PLCs for everything, at least a form 

of it. 

The school has an admin council that helps the administration to be in touch 

with all administrative stakeholders. The principal, assistant principal and curriculum 
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director were part of the admin council. He explained that all the collaborations within 

the school followed the professional learning communities model. 

In describing the relationship between administration and teachers, the 

principal highlighted that he ensures there is a buy-in from the teachers for certain 

policies because the teachers must implement them. He hoped that, “they [the 

teachers] wind up seeing me kind of as a teacher and not just a boss or a principal.” 

The principal’s responses used the words such as “seeking buy-in”, “not micro-

managing”, and “providing autonomy” in relation to the questions around democratic 

relationships at the school. These responses indicated that he preferred and practiced 

collaborative leadership. He said, “I believe if you're going to delegate responsibility, 

you have to delegate authority to carry that out.” 

He described that there is a strong initiative to make the school, and himself, 

visible to the community, to enhance the school’s credibility in the community. He 

said, “In the community being as visible as possible is important.” He explained that 

he participates in town-wide events and encourages teachers to increase their visibility 

by creating their own websites and using it to communicate with the community. The 

teachers have created individual webpages in the school website to disseminate 

information about their curriculum, expectations, which can be accessed by anyone in 

the community. The principal indicated that the webpages enable transparent 

communication about the learning at school between the administration and the parent 

community. 

To bring the parent community into the school and understand their 

perspectives, he hosts coffee and conversations, where, “we [principal, assistant 
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principal, curriculum director] just sit around and talk about what the community is 

interested in.”  He also emphasized that the school board takes the initiative to create 

visibility and increase transparency through a newsletter, which keeps the community 

informed about the proceedings at school. The school has a Student Leadership 

Coalition, to provide a platform for students to voice their concerns. As an example, 

he described the renovation of the school playground. 

We had the students take the initiative on designing a new playground. And 

what was great about that was, with the adults we had our design of the 

playground and then we let kids take it over. And they came up with a totally 

different design that included field space everything else, that was even 

cheaper. And so that's what we have. We gave the kids what they wanted, and 

they felt vested in it. (Principal, Elementary School 7)    

His responses time and again emphasized the need for the stakeholders to be 

“vested” and have a “buy-in” into the processes of the school. The researcher 

interpreted them to be indicative of the emphasis the school has on maintaining 

democratic relationships.  

Curriculum and classroom practices. When the principal was asked to talk 

about the concerns in the community, he said that mental health needs the most 

attention in the town.  

I would say right now and in this area of the state, in the entire state and 

probably the country, the biggest issue we have in education and that’s 

affecting the community that we need to deal with is, mental health. I would 
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say mental health which would include addiction. (Principal, Elementary 

School 7) 

He spoke about the opioid crisis and how sometimes, depending on the community, it 

tends to get brushed under the carpet or overlooked. 

I think people don't always talk about it and that's how it affects the culture and 

the climate of the community, because every community has different ways of 

dealing with it and oftentimes it's hidden or put away. (Principal, Elementary 

School 7) 

He was interested in focusing on mental health and bringing in more 

counselors who could provide therapy and awareness education to deal with mental 

health issues. The school is investing in enhancement of their guidance curriculum to 

provide after school services for students who have “manic issues, depression, anxiety, 

bipolar.” The guidance counselors provide counseling services as well as engaging in 

activities in the classroom and taking students outside of school for experiences. He 

said, “All of a sudden now you know people will look at the counselor's job as just 

being a human being and listening to people. And so, I'd like to have more of that stuff 

built into the everyday classroom.” He emphasized the importance of teachers having 

conversations with students, as human beings, to understand their circumstances better 

and relate to them. 

 The principal referred to mental health as the immediate concern in the 

community and his responses indicated that the school was invested in addressing the 

issue through the guidance curriculum. This response indicated the presence of 

integrating the issues in the community to learning in the classroom.  
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Two-way relationship with the community.  When asked about the kinds of 

school-community partnerships, the principal highlighted that being a small town, 

there are not many businesses in the area to partner with. However, they have an 

active partnership with a university to support speech therapy programs for students at 

the school.  

We have interns from them [the University] come in and service our kids. It's 

one of the best programs I've seen, and the only one I have seen, that uses 

speech language so students who have speech impediments and speech issues. 

We get to give them [the students] major interventions because not only do we 

have our own speech pathologist but now we have nine other speech 

pathologists in training coming in. (Principal, Elementary School 7)  

The interns from the nearby university provide services at the school. There is 

an active partnership with the university to leverage technical expertise for the benefit 

of the school community.  

Apart from the university, there are multiple organizations which support the 

school. The local businesses sponsor events at school. The town government provides 

the school with space to host events and fairs. The school has an active partnership 

with the fire department and the recreation department. They work with the local food 

pantry to provide support to those students in need. They work with the library to 

share software resources, and to provide summer programming that builds learning 

shortcomings in the summer period. 

We're very strong partners with our library. We actually share resources like 

software and we have a summer slide program…the local library has helped us 
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to create projects around reading and math that we can send home to people 

over the summer and continually remind them. (Principal, Elementary School 

7) 

Overall, the responses indicated strong social ties between individuals at the 

school and the community, which led to stronger organizational partnerships between 

the two.  

Collaborative problem-solving. The principal believed that the community 

considers school as the social center of community development and mentioned that 

he could be biased. However, he provided further evidence to support his statement. 

He mentioned that the community uses the school building extensively to meet their 

needs such as organizing events, meetings in the evenings, for voting purposes, and 

emergency shelters at times of need. In partnership with the recreation department, the 

school organizes senior luncheons, bake sales, and cookie distribution to people that 

are housebound in the community. He also gave an example of the school playground 

for which the students offered the design, local businesses offered their services for 

free, and parents and community members offered their time to build it. “The 

playground we just put in, a local business hillside landscaping did all that work for 

free…they donated their time to help.” The principal listed several ways the school 

allowed its community members to use the building premises: “We want to be 

available to somebody in the community who needs a space. We're providing the 

space free of charge. If it helps our kids, it's free of charge.”  
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As another instance, the principal mentioned that someone in the town left the 

community with a large piece of land.  The school and the community worked 

together to explore how to make the best use of that land.   

Someone in town had left the community a rather large parcel of land 50-60 

acres of land and the town wants to know how we deal with it. So, we were 

working together because somebody was saying we'll create new soccer fields 

and baseball fields for kids. [We said] You don't do that you'll need to recreate 

what we have…make something you know with walking trails and yeah you 

can put a field down there but also you know what, what our people without 

kids want, you know, and so that's been a nice conversation that we'd be able 

to look at combining the town's resources and the school resources. (Principal, 

Elementary School 7) 

The principal also mentioned the ways in which the school uses the recycling 

program in the town to dispose of school waste responsibly.  

The interview provided evidence for the initiatives taken at the school to build 

relationships with the community members. The principal’s responses to the interview 

indicated an intentional investment in building relationships between multiple 

stakeholders in the community.  

Summary of Phase 2 Findings  

  The researcher was able to identify ways in which all three schools 

demonstrated powerful ways of fostering school-community relationships, as 

manifested through the four levels of operations. Each of the schools demonstrated 

unique ways of manifesting the characteristics of community schools. Table 9 lists the 
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summary of the findings from each of the three schools that were interviewed as part 

of Phase 2 of the study. The findings are grouped based on the four levels of 

operation.  

Table 9  

Summary of Findings from Phase 2 Interviews 

School Democratic 
Relationships 

Curriculum 
and Classroom 
Practices 

Two-way 
Partnerships 

Collaborative 
Problem-
Solving 

High School 1 ▪ Collaborative 
leadership 

▪ Autonomy for 
teachers 

▪ Communication 
through 
websites 

▪ One-on-one 
interaction in 
class 

▪ Opioid Crisis 
▪ High Poverty 

rate 

▪ Adult classes 
▪ Community 

college 
▪ Local 

community 
organization 

▪ Red-ribbon 
week  

▪ Drug 
Awareness 
program  

Elementary 
School 2 

▪ Effective 
communication  

▪ Parental 
involvement 

▪ Service 
projects  

▪ Kindness 
Initiatives 

▪ Poverty rate, 
Housing 
challenges 

▪ Volunteers in 
the 
community 

▪ After School 
clubs 

▪ Environmental 
Organization  

▪ Ski program  

▪ Advocacy for 
public Pre-
school 

Elementary 
School 7 

▪ Collaborative 
leadership 

▪ Admin Council 
▪ Student 

Leadership 
Coalition 

▪ Guidance 
Curriculum 

▪ Addressing 
Mental 
Health Crisis 

▪ Local 
Business 

▪ Recreation 
Department 

▪ Library  
▪ Food pantry 
▪ Town 
▪ University 

▪ Playground 
▪ Utilizing 

donated land 
space 

 

The interview with High School 1 principal indicated the presence of a strong 

relationship between the school and community organizations. One of the local 

organization, works with the school to address the opioid crisis in the community. The 

awareness programs hosted by this organization in the community, coupled with the 

in-school programs, was an effective way to create awareness for the opioid crisis. The 

school holds adult classes to serve the community members to further their education. 
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The collaboration with the community college enables students in the school to pursue 

higher education. While these were all the strengths of High School 1, the researcher 

was unable to gather as much information about the relationships between various 

stakeholders at the school and their curricular practices. The short duration of the 

principal at the school did not help the researcher to gain deeper understanding about 

school-community relationships.  

Elementary School 2 showed strength in terms of their curricular practices. 

The school staff worked with local organizations to provide extra-curricular activities 

and to create instructional materials for the students. The school also had a strong 

partnership with the parent community to volunteer with the activities at the school. 

The principal highlighted the strong ties with other elementary schools in the region, 

which helped them to advocate for the needs of the students and the families in the 

community. The researcher could not find concrete evidence pertaining to democratic 

relationships at the school nor evidence of collaborative problem-solving.   

Elementary School 7 demonstrated concrete evidence of all four levels of 

operation. The principal’s responses indicated the presence of democratic relationships 

in the school. The admin council, professional learning communities, and the student 

leadership coalition, were some examples of structures that enabled collaborative 

leadership at Elementary School 7. The opioid crisis in the community is being 

addressed proactively using a guidance curriculum. The town and school partners at 

multiple levels to share resources amongst one another. There is an active partnership 

with the university in town to enhance students’ learning experience. The family needs 

are met by providing unified services at the school premises. Collaborative effort 
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between school and community members to build the playground provided evidence 

for solving problems together.  

All this evidence convinced the researcher to choose Elementary School 7 as 

the case study for phase 3 of this study.  

Phase 3: Case Study 

The purpose of this study is to describe and explain how community schools 

affect the communities they serve. Therefore, the researcher spent the time and effort 

during the first and second phase of the study to gather as much evidence of 

characteristics of community schools as possible. The focus of the third phase of the 

study was to conduct a case study. A case study is a qualitative approach exploring a 

bounded system (Creswell, 2007). For the purpose of this study, the school and the 

community it serves was considered as the bounded system. Elementary School 7 was 

identified as the case for this phase of the study. Henceforth, Elementary School 7 will 

be referred using the pseudonym, Paladin Elementary School (PES). Paladin 

Elementary School is the only elementary school available to the population of 

Buckshire town (Pseudonym).  

Data Collection Process 

The first step in data collection was to determine the willingness of the 

principal at PES to participate in this study. Through email communication, the 

researcher was able to establish the willingness of the principal to participate in the 

study. The researcher visited the school to conduct the interview with the principal. 

The visit also helped the researcher to interview few other staff members of the school 

and observe the setting.   
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Figure 3 Phase 3 Data Collection Process 

Figure 3 presents a visual representation of the data collection process. The 

following section describes this process in detail.  

Document Review 1 

The first step in phase 3 of the research involved a brief document review. The 

researcher used the New Hampshire Employment Security (NHES) website (NHES, 

2017) to gather information about Buckshire: the total population of the town; 

unemployment rates; poverty level; utilities available for townspeople; and town 

administration information. The researcher wanted to use this information to inform 

the interview protocol for the community members.  She also referred to the school’s 

website to understand their mission. The school website listed the school mission, 

contact information of staff, various activities and clubs of the school, a video on how 

the community helped building school playground, grade level information including 

individual websites of teachers at the school, and their curriculum practices; and an 

archive of newsletters that were sent out to the community. In addition to the school 

website, the researcher referred to the NH School and District Profiles, published by 

 

 Document Review 
1  School Interviews   School 

Observation 

 Community 
Member Survey   Community 

Interviews  Document Review 
2 
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the Department of Education, NH (2016) to gather academic information about PES. 

The findings from this document review is used to describe the setting of the school 

and the town.  

Paladin Elementary School 

Paladin Elementary School (PES) is a K-8 school, with 525 students (NH 

School and District Profiles, 2016). The principal of the school related that the mission 

of the school is to provide “an environment that allows them to challenge themselves 

academically, socially, interpersonally, behaviorally and emotionally all those 

components” (Principal, personal communication, December 19, 2018). The school 

website also includes similar language and highlights that the active parental 

engagement in the school is the identifying characteristic of the community. 

Table 10 provides the list of the number of students at PES and the staff 

information. The school provides reduced/free lunch to 8.5% of their students. The 

school does not have diversity in terms of representation of students from various 

races (NH School and District Profiles, 2016). The administration team consists of a 

principal, an assistant principal and a curriculum director. The school also employs a 

number of specialist staff, including guidance counselors, a technology director, and 

speech pathologists.   
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 Table 10  

Student and Staff Information at PES as of Academic Year 2016-17 retrieved from the 
Department of Education, New Hampshire website: NH School and District Profiles  

 

 

 

 

 

Buckshire, New Hampshire 

The New Hampshire Employment Security (NHES) website indicated that the 

town of Buckshire is home for 4,878 individuals in the New Hampshire (NH) area 

(NHES, 2017). Like many NH states, Buckshire has an aging population. The median 

age of the people in the town is 43.6 years (NHES, 2017), with a growing 60+ 

population.  People in the town cherish nature’s beauty as their key asset. They have a 

state park, lakeside properties, and back roads, which attract new settlers to make 

Buckshire their home. Community Profiles information, published by NHES, indicates 

the population below poverty level is 2.1% (NHES, 2017), which indicates a lower 

level of people living in poverty. The per capita income in the town is $38, 353 

(NHES, 2017). Overall, the townspeople considered themselves belonging to an upper 

middle-class section of the society (Principal, personal communication, December 19, 

2018).  

 October 2016-17 Enrollment 
Grade(s) School 

Kindergarten 40 
Grade 1 52 
Grade 2 52 
Grade 3 70 
Grade 4 62 
Grade 5 62 
Grade 6 67 
Grade 7 58 
Grade 8 62 
Total Enrollment 525 

 Staff Total # 
Teachers 36 
Instructional Support 22 
Librarians 1 
Specialists 14 
Admin Support 3 
All Other Support 6 
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School Interviews 

Following the document review, the researcher interviewed the principal at 

PES. This interview was a follow up from the interview conducted during Phase 2 of 

the study. During the interview, the researcher asked the principal to recommend 

names of staff members that she could interview. Based on his recommendation, the 

researcher interviewed three other staff at PES.  The following section presents the 

data gathered through the principal interview, the interviews with the curriculum 

director, technology director, guidance counselor, and Grade 8 teacher.  

Principal Interview 

The focus of the principal interview was to deepen the researcher’s 

understanding of school-community relationship at Paladin. It also gave the 

opportunity to learn more about some of the initiatives that the principal had 

mentioned during Phase 2 of the interview. 

In responding to the question about vision for the school, the principal said, the 

vision is to, “provide students with an environment that allows them to challenge 

themselves academically, socially, interpersonally, behaviorally, and emotionally, and 

try to have a safe environment to do so.” He explained that the concrete vision of the 

school was directed towards enhancing reading, writing and math. “Our vision is to 

continue to have students excel in reading and math.” Paladin Elementary was 

considered as a school that needed improvement and this caused the school to 

prioritize their academic goals. The Principal mentioned that Paladin has improved its 

academic standing over the years and has gained the reputation of a good school in the 

community.  
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The Response to Instruction program at the school has helped the students to 

excel and in particular the number of students who needed an individualized education 

plan (IEP) has been coming down as they moved to higher grades. To summarize, the 

principal said that his vision for the school is to, “maintain our RTI program, increase 

our personal learning, our enrichment pieces as we head towards competency-based 

education.”  

The researcher asked the principal to describe the organizational structure at 

Paladin, which would help the school achieve its vision. The principal referred to the 

presence of data teams and professional learning communities at school as key to the 

school’s success. The data teams are based on grade levels, and “they meet on a 

regular basis, once every two weeks as a team, with specific interventionists for 

reading or math.” One of the strengths of the data team is, “they’ll [data teams] 

identify students and every six weeks we regroup the students based on how they’re 

doing.”  

Apart from data teams, the principal talked about unions – for teachers and 

paraprofessionals, who support teachers and staff at school. The principal and assistant 

principal meet with representatives from the union at regular intervals, and the union 

members also have a direct contact with the school board, which enables transparent 

communication between stakeholders. The principal indicated that the curriculum 

director attends the data team meetings and helps teachers use data effectively to 

inform classroom practices.  

When the principal was asked to define the school community, he suggested 

that it is, 
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Almost nebulous depending on the perspective of what you’re trying to 

accomplish. That outer ring expands and contracts. If I have to pick one 

definition…it’s going to be the world. (Principal, PES) 

He further explained how his Grade 8 teacher conducts projects that involve students 

getting in touch with real life scientists, who judge students’ projects via internet.  

 In responding to a question about (the or their) annual planning process, the 

principal described that the data team process informs their practice, every six weeks. 

However, the school also conducts a review during the spring of every year. The 

process has been evolving over the past three years, where the principal has included 

teachers, and paraprofessionals, in the planning process. He also demonstrated interest 

in involving student community in the next iteration of the planning process. He 

mentioned that it was important for him to get “all the buy in as much as possible.” 

 When asked about how the planning process informs the review of curriculum, 

the principal suggested the researcher interact with the curriculum director. He 

mentioned that the curriculum director focused on prioritizing what the teachers 

wanted the students to learn, as opposed to choosing a program available for their use. 

The researcher asked the principal to talk about professional development 

opportunities provided at the school. The school provided three professional 

development days for the teachers and staff, and two early release days. The principal 

explained that teachers submitted proposals to receive funding and worked on projects 

of their choice in the summer. The teachers were enthused to work during the summer, 

even if their compensations did not match the effort. At the same time, the principal 

talked about the availability of funds to support these initiatives at the school. 
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“Teachers are jumping at the bid to write units and do the work over the summer 

because that's the best time they can. Then they come in and they get to implement it 

when the kids are here.” 

In response to the question about how the school could influence the effect of 

opioid crisis in the community, the principal referred to the work of guidance 

counsellors at the school. The principal explained that there was a shortage of mental 

health agencies in the town for students who may need help. “We struggle at times for 

students who might need it, particularly some of our low-income students or students 

who have mental health issues and what not.” In relation to this issue, he explained the 

initiatives the school is taking to rope in external agencies, who could come to school 

during after-hours to provide their services.  

You know lot of times we get, ‘well, I want to get my kid into counseling but 

when do I drive, and what do I do with my schedule so busy’. We can say, 

Hey! We’re going to have a counselor here every Wednesday afternoon. So, all 

you got to worry about is picking them up. (Principal, PES) 

The principal elaborated on the efforts taken by the school and guidance counselors to 

bring in external agencies to provide those services for the students at school. He 

emphasized the important role that guidance counselors and the school nurse play in 

bridging the gap for parents to provide these services to students.  

I think the people who really do the best for bridging that gap are our guidance 

counselor and our school nurse. They're the ones who are really you know they 

have these really intimate conversations and great relationship with the parents. 

They [referring to parents] don't want to tell me about these struggles, but 
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they'll open up to those guys and then we try to steer in the right direction. 

(Principal, PES)  

 The principal was asked to talk about the processes that strengthen the school 

and town relationship. He provided examples of instances when the town and the 

school came together to meet each other’s needs. He talked about sharing the school 

building with the recreation department (RD) to offer summer camp. The school and 

the RD collaborated to deliver cookies to the elderly population in town and sing 

Christmas carols. In addition to this, he also provided examples of times when the 

town provided access to human resources and physical resources to solve problems at 

school.  

We've a great relationship with the police department. They're here every 

morning and our fire department, they went over our drills. Very friendly. 

Great relationship. We text back and forth to make sure things are okay. So, 

you know those are some examples. I think there's a lot of things that we do 

together. (Principal, PES) 

 The principal’s responses in this interview indicated strong ties between school 

and the town. When the researcher asked if the small size of the town enabled this 

relationship, he mentioned that, “I think the smallness of it certainly enables easy 

communication, but I think it is about having the people in place that want to do that.” 

He also said that, “We have to be able to be committed to each other’s success. We 

say well we have invested in each other’s success and that is about personalities and 

people.”  
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 In Phase 2 interview, the principal mentioned that he wants to focus on 

providing more opportunities to hear students’ voices. When asked how he would 

implement this goal, the principal reminded the researcher about the student leadership 

coalition (SLC), the student group at Paladin. He explained that the SLC will be 

distributing cookies, and he said the students help in communicating the success to 

school to the community. “We’re having our students be a voice of our school to 

community…we really use them as ambassadors at this point in time.” He also gave 

the example of a fifth-grade teacher who teaches students persuasive writing, in which 

students write to the administration and school board, voicing their needs and 

opinions.  

 The researcher asked the principal to talk about ways in which he thought the 

school could engage the non-parent community. The principal listed the following as 

ways in which the school reached out to the larger community: the PTA; school 

newsletters; local television channel; and school website. He also emphasized the 

personal connections he establishes with townspeople to reach out. The school holds 

community forums and brings speakers to engage the community. 

We had the opioid conversation. We got people to come in and talk about the 

opioid epidemic that the epidemic started in the state and we had a packed 

house. It was not only from our town but from surrounding towns too which 

we opened it up to. So, we do try to reach out to them. I won't say that we're 

completely successful in it because they are only going to come in when it's in 

the interest of them yeah. So, if we can create a topic that does interest them 
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budget or something like the opioid crisis that's bigger we'll often get a lot of 

their input. (Principal, PES) 

His responses indicated strong ties between the parent community and the school. The 

school is working on enhancing their relationship with the non-parent community.   

 In summary, the researcher learned about the following aspects from the 

principal’s interview: reading, writing and math are top academic priority; the data 

teams and the responsive classroom help PES attain their academic goals; annual 

planning processes is a participatory endeavor; there is a proactive approach to address 

mental health crisis through the guidance curriculum; there exists strong ties between 

the school and the town;  students are seen as ambassadors for the school; and there is 

some effort to engage with the non-parent community.    

Staff Interviews 

  Following the principal interview, the researcher interviewed the curriculum 

director, and technology director. The guidance counselor joined the interview group 

to provide input pertaining to guidance related initiatives at Paladin. The researcher 

also interviewed the Grade 8 teacher, who ran a program called Planting Science, in 

which the students got real time feedback for their projects, from scientists. These 

interviews helped the researcher to gather information pertaining to the individual 

roles of the curriculum director, technology director, the guidance counselor, and 

Grade 8 teacher.  

 Curriculum Director and Technology Director. For the interview with the 

curriculum director (CD), the researcher focused on the second level of operation, 

curriculum and classroom practices. The technology director (TD) helped the 
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researcher to understand how the school and the town work together to disseminate 

school related information to the larger community. 

 In responding to the question about curriculum review and redesign, the CD 

explained that he created a six-year cycle to review the curriculum. In the six-year 

review, the reading, writing and math curriculum, are reviewed in a phased manner, 

interspersed with the unified arts, music and physical education. He said this approach, 

“takes weight off the classroom teachers who should be learning to implement their 

new curriculum.” The review process takes into consideration what the students must 

learn and then identifies the curricular materials to implement the plan. “We go into 

saying here’s what we need to teach and how we want to do it, what materials, what 

books, will support that.” The CD explained that the school follows what the state 

mandated curriculum is and filters out what the school could accommodate in an 

academic year. 

 The CD indicated that the choice of focus areas is dependent on what the 

students will be tested upon: “We not only narrow it down to make sure we taught the 

right things but also we taught the things that were needed before the test was given.”  

 The researcher asked if there were opportunities to discuss the events going on 

in the community through the curriculum. The CD described that he tries to, “keep my 

finger on the pulse of what is going on out there.” The school provides support for 

students who struggle with, “handwriting, cursive writing and things like that.” He 

also explained the efforts that go into incorporating unified arts in the school.  

Band is very important. It’s a way where the community can come to our 

concerts and so we try to make sure that we organize our curriculum, our 
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master schedule in such a way that more students can be involved…It’s really 

important that it’s an event the community can come to. (Curriculum Director, 

PES) 

This indicated that the school was considerate of the expectations from the community 

while deciding the school schedule and the activities the students engaged in. His 

responses however, did not indicate the ways the events in the community were 

integrated in the curriculum. 

 In responding to the question pertaining to needs assessment in school, the 

technology director (TD) talked about the technology plan. The technology plan is 

designed by a technology committee made up of teachers from different grade levels, 

the curriculum director, the principal and the technology director. “We have a 

technology committee that sits and gives input. And then we have a subcommittee that 

kind of drills down and says okay for the next three years.” The committee evaluates 

the needs of the students and staff at the school, and decides what technology to invest 

in, for a three-year period.  

 The school and the town collaborate as part of the budget committee. As CD 

explained,  

Technology is a big investment for the town…there’s a town budget committee 

and the school board budget people meet with the town and the town has to 

kind of get support…so if it was not supported by the town budget committee 

it will not pass. (Curriculum Director, PES)  
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Through this process, CD clarified that it is important for the school members to 

participate in the committee discussions to clarify why the school needs the budget to 

help the town and the community to understand the purpose.  

I attended the [budget committee] meeting, and between the principal and I, we 

tried to give the committee a better sense…it was good to be able to do that. 

The town is like oh, okay, so now they start to understand the rationale. 

(Curriculum Director, PES) 

In response to the question about various outreach from school to the 

community, TD described that the parents reach out to him, especially during holiday 

season, to seek input on technology related questions. For example, “Hey, I’m getting 

little Johnny a computer for Christmas, what do you recommend?”. However, he felt it 

was difficult to engage the non-parent community.  

We were discussing possibly having community members come in on a 

Tuesday and help them with that and that’s kind of getting all the pieces 

together for that is kind of difficult. Sounds like a great idea but then nobody 

shows up. (Technology Director, PES) 

When asked about engagement with the non-parent community, TD mentioned that he 

has set up a group email system to get in touch with both parent and non-parent 

community. 

I have a group called townsfolk, that group contains 17 or 18 people. They 

don’t have children here… for example, one of the people is the guy that owns 

the store down the street. He needs to know hey school’s out next week so I’m 

going to have to make more pizza. (Technology Director, PES) 
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CD referred to the social media account that the school board maintains to disseminate 

information to the community.  

We realize that [social media] is probably the most efficient way to get stuff 

out there. And there are a lot of townsfolk that like to monitor that as well. So, 

they’re [school board] carefully controlling it making sure that it stays positive. 

(Curriculum Director, PES) 

TD added that the school and the community are invested in the school’s success. 

I think part of the reason we have a very successful relationship with that 

community is kind of twofold: the overall community members, not just the 

parents, are interested in our school succeeding; and the school is very open to 

having outsiders in. (Technology Director, PES) 

CD clarified that the earlier administration had taken away the celebrations from the 

school, which was not welcomed by the community. This administration has 

incorporated those celebrations back, which has been appreciated by the community. 

“These are really important things to the community because you can’t ignore the 

culture and the cultural needs of the community.” 

TD explained the composition of the community of Buckshire. “Just from my 

take, it’s about a third of the families are kind of university related, about a third of the 

families are kind of artsy…and then a third of the people are kind of traditional 

farmers kind of people.” He said it makes the community an interesting mix of people. 

CD lamented about the lack of diversity in the town. He explained that the lack 

of diversity “is unfortunate but I think takes away a lot of problems.” The community 
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had socioeconomic diversity but not so much of cultural diversity, “which is why the 

holiday pieces are more important.”  

Since TD has been associated with the school for a longer term, the researcher 

asked if he noticed any changes with the school over time. TD felt relieved to have a 

curriculum director on board at the school. “That was very good for me, because 

indirectly I was making a lot of decisions that he makes now.” CD said the community 

perception has been the biggest change he had seen in the past two years.  

The school didn’t have that great a presence in the community. test scores 

weren’t all that great, you now, of course that doesn’t sit well 

with…newspapers published the comparisons that are never supposed to 

compare but everybody does and that kind of weighed on the school. And 

actually, realtors pushed because of course property values are often the first 

question that families will ask is what’s the school system like if I’m going to 

move to this town. And so, they wanted a school system that would give them 

their money’s worth to make the properties more valuable. (Curriculum 

Director, PES) 

He highlighted the importance of quality school system in sustaining the economic 

value of the community. He also attributed much of this change to the leadership of 

the principal.  

And so over time, I would credit principal with a lot of it about bringing back 

community spirit and in bringing just the spirit of the building but also the 

community the welcoming atmosphere of the cultural pieces, bringing it back. 

(Curriculum Director, PES) 
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He also explained that the school has been doing well in test scores. He compared 

Paladin’s score with the scores of other schools in the SAU. He said these changes 

have enhanced the community’s perception about the school.  

People are thinking very highly, school budgets are passing, that’s huge and it 

wasn’t always that good. When people think of our school they think of 

Paladin. They say, oh, you guys have a lot of good stuff going on there…it has 

raised incredible pride in the staff. Now they feel like people value us now. 

And I think that nothing succeeds like success and it just keeps growing like a 

snowball. (Curriculum Director, PES) 

TD also praised the principal for making the staff stakeholders in the school. 

He said the prior administration informed them versus including them, in the decision 

making process. “Here’s what I’ve decided to do, so you do this.” It was different for 

TD to be included in decision making that he said, “it wasn’t better or worse to me, it 

was just like what?”. He expressed he was surprised by the shift in the new 

administration’s approach to decision-making.   

 Guidance Counselor (GC). While the researcher was interviewing the 

curriculum and technology directors, the guidance counselor walked in to provide 

some input. She helped the researcher to understand how the guidance curriculum 

helped the school to address the concern of mental health in the community. She plays 

an important role of guiding the student leadership coalition at the school. The 

following section presents the summary of the conversation with the guidance 

counselor (GC). 
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 In response to how the concern about mental health crisis is being addressed by 

the school, GC mentioned that Buckshire was not alone in experiencing the mental 

health crisis. “We’ve seen a real spike in anxiety, mental health diagnoses, 504 plan 

crises, just even at a local level with students and families.” She said the school is 

taking proactive measures to address it. She described the three tiers approach the 

school takes to serve students with varying needs. 

We call it a comprehensive guidance plan – the beginning of the year we look 

at data from issues that we’ve been seeing that reoccur. We might say, we’ve 

seen a lot more anxiety in kids, so we then look at that and make our plan a tier 

one sort of intervention where we are going to classrooms and teaching about 

anxiety, and we’re giving parents resources. (Guidance counselor, PES) 

The school also is working on a collaboration with a mental health agency to provide 

after school services at the school. “We’re working on a collaboration with a mental 

health agency… to come in and offer therapy and counseling here at school after 

school hours to make it easier for families to access mental health counseling.” This 

collaboration is to help the families who may need the service but not have the time to 

take their children.   

 The school is also training staff to be able to respond to crisis at school. 

“We’re actually training staff to be group facilitators and first responders”, so that if a 

student expresses suicidal thoughts, the staff have “a language of how to respond to 

that student.” In addition, the eighth-grade students are also being trained to be first 

responders.  
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 When asked about formal needs assessment conducted to address concerns, 

GC said there were no formal assessments to collect non-academic data. However, 

they use a discussion screener to inform themselves about the need to offer direct 

support services to the student, and/or family seeking outside resources.  

 In response to the question around outreach beyond the student community, 

GC mentioned that she collaborates with teachers and special education case manager 

to offer consultation. She described the ways in which the student leadership coalition 

reaches out to the community through Christmas carol and senior luncheons. “We’re 

[the SLC] Christmas caroling and giving out cookies to senior citizens in town and 

people that may be housebound for whatever reason. And then in February they are 

hosting the senior citizen luncheon for the community center.” 

 The responses from all three staff members aligned with those that the 

principal had highlighted. The researcher was able to get rich descriptive information 

on the various activities at the school as well as the relationship between school and 

the community. 

 The interview with the curriculum director and technology director resulted in 

key insights: the school is focused on student driven learning; reading and writing are 

the top priorities, academically speaking; the school adheres to cultural celebrations 

and encourages activities that will bring in the non-parent community into the school; 

there is a strong collaboration with the town in terms of technology resource sharing; 

the entire community is vested in the success of school as it aides in maintaining 

property values in the community; there is a change in community’s perception about 
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the school’s progress; and information about the composition of people in the 

Buckshire community.  

 The interview with the guidance counselor clarified one of the ways in which 

the curriculum addresses the issue in the community. The comprehensive guidance 

curriculum helps address the mental health needs of the students of PES. There is an 

active effort in bringing external agencies into the school to provide after school 

services, which will meet the needs of the families. The GC also explained ways in 

which the students reach out to seniors in the community as part of their student 

leadership coalition group.  

Grade 8 Teacher. The teacher I interviewed teachers Grades 7 and 8 at Paladin 

Elementary. She has been with the school for 11 years. The principal spoke highly of 

the Planting Science program, in which students’ projects led by Grade 8 teacher are 

judged by real life scientists.  

 The researcher asked the teacher to talk about the Planting Science program. 

She explained that students maintain a blog to post their project information and share 

it with scientists for their comments and feedback. She described how one of the 

students who was part of the first round of this initiative loves science and is now 

working with NASA. “She’s doing her second rocket launch with NASA this summer. 

She’s a college student now…I hope that I helped inspire a little bit of that love of 

science.” 

 When asked about the nature of relationship between stakeholders at school, 

the teacher described the relationship in detail. First, she talked about her students. 

“Most students here have a very supportive family. I think that kids that go here feel 
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safe and have a good relationship with their teachers.” She explained the way the 

school builds the community with the students, by taking them to ropes course. She 

said building relationship with parents is sometimes tough.  To build trust with the 

parent community, especially those parents with the new students, she calls the parents 

early in the year to tell them something positive.  

One of the things that as a teacher I do, to try to build relationships within the 

community, is trying to reach out, particularly in the beginning of the year. If 

it’s a student that I haven’t had a sibling of, you know, to make those phone 

calls or emails early in the year, when you have something positive to say, so 

that if you do have to call later and say you know Timmy has set the classroom 

on fire again, no, not literally, but you know, if they’ve done something, that 

first phone call home isn’t…wait until I tell you what your child did today. 

(Grade 8 teacher, PES) 

She mentioned that all the teachers at PES work as a team, meeting weekly to discuss 

any concerns they have about their students, with the guidance counselor, an 

administrator, paraprofessionals, and special education case manager. The size of the 

school is small enough to know students well. The teacher credited the principal for 

allowing teachers to try new things. “He [the principal] really tries to you know give 

teachers a chance to try things. He’s been very open to my running this Planting 

Science program.” She was proud about the program and said, “I’ve had at least one of 

my student groups win an award…it lets me know that the kids are doing good 

things.” 
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 She started to describe her style of teaching: “We’re always looking for new 

things to do with the kids and they’re studying embryos and development for part of 

the life science curriculum in seventh grade.” The teacher worked with the Fish and 

Game in town to get 200 trout eggs and grow them at school for students to observe 

and learn. She explained the session she led on the day of interview, where the 

students ran a political campaign. She was explaining her style of teaching and said, 

“whenever I can I do try to give them a choice.” 

 When asked about participation in decision-making processes at school, she 

said, the teachers have a union, and “we have a voice in pretty much everything.” She 

was happy with the autonomy given to her in designing and implementing curriculum. 

“I think there’s a fairly high level of trust that we know what’s going to work with the 

kids and they [the administration] trust us to find something that’s going to fit with the 

curriculum. I don’t feel micromanaged.” 

  In response to question about the opportunity to discuss local issues with 

students, the teacher said, “we try to keep politics out of the classroom.” When asked 

if there were opportunities to relate current events in the community to curriculum, she 

gave many examples of using resources in the community for teaching science: 

“we’ve done water quality testing on the river which is right across the street from us”; 

“we had to evaluate the health and suitability of river for releasing trout”; “we take 

students on a hike…there’s a bunch of exposed rocks and we have lunch… it’s kind of 

fun to go through with the kids and [ask] how do you think these boulders got here.” 

She said, “We do try to connect the kids to the local ecosystems and the geology.” 
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 When asked to talk about ways in which students go out into the community 

for learning, the teacher talked about field trips:  

We brought the kids to an [opera house] which is an old historic building, and 

they read Christmas carol. So, we took them to the play and they get a little bit 

of cultural appreciation practice behaving out in public…we take seventh and 

eighth grade to Washington DC for a week. (Grade 8 teacher, PES) 

She mentioned that there is financial assistance for students who are unable to afford a 

trip.  

 In response to the question of involving community resources in classroom, the 

teacher said, some parents come in as guest speakers. She said they had connection 

with parents who worked at the university and they come in as speakers. She also 

mentioned the PTA and their help in fundraising. She mentioned about a retired math 

teacher, a community member, who “comes in and helps some of the math classes for 

a few hours a week.” 

 When asked to talk about afterschool activities, the teacher listed the 

following: “we offer tutoring for students after school”; “there’s number of 

clubs…computer coding club…some of our former students that go to nearby high 

school come back and help the kids.” She also mentioned about the student leadership 

coalition and the work they do in the community.  

 The researcher asked if there have been instances when the stakeholders in the 

community had to come together to solve a critical problem. She talked about the Red 

Cross blood drive and fundraising for disasters in the country. “If there’s an area in the 

country that’s been hit by a flood you know we’ll collect for that.”  
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 The researcher mentioned that she learned about some of the concerns like 

aging population, lack of businesses in town, and mental health crisis from other 

participants. When asked whether the teacher thought she was able to address any of 

this in her classroom, she said she was unsure as to how the school could offer 

services regarding mental health to people outside of school. However, she talked 

about the guidance curriculum and the initiative taken at school to collaborate with 

outside agencies to offer after school services for the students. With regards to aging 

population, she talked about her town which also has an aging population and 

described that, “community [members] are at odds with the school. Many of them 

support education but at this point they’re on a fixed income and they don’t want to 

pay and then they keep seeing their property taxes going up.” 

 She also said it is difficult for people who are not in a school to understand 

how the money is distributed in a school system. However, she said Paladin 

Elementary does a good job. “We have a newsletter that goes out every month or 

every couple of weeks I think that we try to show the community what we’re doing.” 

She explained that if the people did not know what the school does, it is hard for them 

to empathize with the teachers. “If people don’t know what teachers are doing in the 

community, they’re less likely to be happy about their property taxes going up.” 

 The teacher said the networks she has with Fish and Game, and another 

agency, helped her raise the trout eggs at the school. These networks saved the school 

7 to 8 hundred dollars. “There are a lot of things that teachers do that they pay for or 

you know make connections outside of school that actually save communities a lot of 

money while providing opportunities for kids.” The teacher was suggesting that the 
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community members need to know the effort that the teachers put in, so the 

community can better support their endeavors.  

 When the researcher asked if she was ever approached by the town as an 

expert in science to solve some concern in the town, the teacher said, “I mean I’ve 

definitely felt appreciated by parents and students, but I don’t think anyone has ever 

you know let’s go find Mrs. B to solve this problem that we’re having.” She described 

that in terms of protecting the environment, there are local conservation groups who 

take care of those elements in the town. She said they can be invited as speakers in 

class, but to take the class out might not be a possibility because “you need boats and 

you need transportation and you need access to water quality testing [equipment].” 

 As a final comment, the teacher said,  

I think it’s important for schools to reach out and let the community know the 

good things they’re doing…I have yet to turn on the news and hear, just-in, 

Paladin scores are 25 percent higher than the state average. You don’t hear a 

recording like that. (Grade 8 teacher, PES) 

Her response indicated that the messaging in the media around school must shift from 

the negatives and instead highlight the positive and constructive activities schools are 

involved in.  

 The interview with the Grade 8 teacher gave many insights into the school-

community relationships from a teacher’s perspective. The key takeaway from this 

interview was: the students feel a sense of belonging in the school and have a 

supportive family. The teachers have the autonomy to experiment new ideas at school 

and are not micromanaged. The pedagogy is student centered and there are numerous 
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opportunities in which the community’s ecosystem become the canvas for student’s 

learning. The staff in the school are aware of the initiatives at school. The school could 

take initiatives to communicate to the community members, so they understand the 

relevance of the school and the benefits provided to students. By networking with 

local agencies, teachers could save money to the school and enhance learning 

experience for students. The teacher would like the messaging around schools to be 

focused on highlighting the positives in their school environment. 

Researcher Observations 

School visit. I visited the school for conducting the principal and staff 

interviews. I reached the school around noon and found students enjoying their recess. 

The kindergarteners were being picked up by the adults. I waited near the entrance to 

greet the school staff through the security camera. The doors were unlocked, and I let 

myself in. The reception staff gave me a visitor ID and I waited in the lounge to meet 

with the principal. She was just as kind in person as she was when I spoke to her over 

phone, to get in touch with the principal.  

I noticed the American flag framed near the chairs. It looked like someone had 

gifted it to the school. The school’s newsletters were available to peruse. I took a copy 

of it for my reference. There were two other staff members in the lounge having 

friendly conversations. As I was waiting, many individuals walked in to the lounge 

area, and every one of them exchanged smiles with me. As an Indian, I “looked” very 

different from the other members in the premises and I was conscious of that 

difference. I expected surprised looks and glances. But I did not experience them and 
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found the individuals in the school to be friendly. Within a few minutes, the principal 

invited me to his office to conduct the interview. 

Post the interview, he took me around for a brief tour. The school day had 

ended by the time I completed my interviews with the principal and the other staff 

members. The hallways were almost empty with a few children moving around in 

their backpacks. There was a bulletin board right at the entrance of the school with 

information pertaining to events at the school. There was a huge bulletin board outside 

the office area, which showcased the student of the month. The staff members were 

quite friendly exchanging smiles and polite greetings. When the principal introduced 

me to one of the staff members, they greeted me back. She said, “We do a wonderful 

job here and we are very proud.” I was surprised to hear their confidence and felt very 

happy to see the confidence and cheer in her remark. The principal seemed happy as 

he laughed. 

The principal asked if I would like to see the entire building. Since the school 

day had ended, I chose not to take the complete tour of the building. I had a brief chat 

with him about my intent behind the research and my goals. On our way back to the 

office, the technology director, handed a bag, which appeared like a laptop bag. The 

principal thanked him. The quick exchange between them sounded casual and 

indicated a friendly relationship. 

The tour was over, and I wished the principal farewell. I had to wait in the 

office area for my ride. I remembered the principal mentioning space related issues at 

Paladin Elementary. Despite the size of the space, there was some orderliness in the 

way things were arranged. The principal’s office was not too big but appeared 
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comfortable. It had some student’s artwork, lots of documents, and comfortable table 

and chairs for conversations. The area behind the lounge had at least two desk spaces 

that looked like two tiny offices, occupied by two staff members. 

The reception staff was busy in preparing for the school buses to leave. She 

was speaking over the phone about all students leaving the classrooms. Two staff 

members walked in and had a conversation with the reception staff. They all seemed 

happy as if smiling about a joke. I noticed a few students walk in. While I did not pay 

attention to the conversations, the students looked comfortable in the space. One of 

them looked troubled when they walked in and reached out to an adult in the room. 

The other student was having a conversation with the reception staff. She was friendly 

and guided him to a room behind the lounge. 

As I was leaving the building I met someone wishing me goodbye at the door. 

It was the principal, but I could not recognize him because he had his jacket and warm 

clothes on. He said he was coming back after monitoring the school bus departure. He 

addressed a couple of students by their names and wished them farewell for the day. 

This observation confirmed to me that the principal makes himself visible in the 

community and is approachable by anyone in the campus. His friendly demeanor had 

a trickle-down effect on other staff on campus.  

Through the multiple interviews with the principal in Phase 2 and 3, I had 

developed a positive outlook about Paladin Elementary The visit helped me interact 

with three more staff members at the school. They also exhibited similar qualities of 

being friendly, respectful, and humor, in their conversations. They all shared the same 
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language and gave similar examples. All these aspects made me believe that Paladin 

Elementary had a friendly and welcoming atmosphere. 

Interactions. While the school visit helped me to understand the space, the 

interactions with various members also left a mark on me. All the participants in the 

interview were friendly with me. They were welcoming and were genuinely interested 

to know more about my work and my goals. The guidance counselor joined the room, 

when I was interviewing the curriculum director and technology director. The 

curriculum director and the technology director were polite and allowed me to 

interview her, while they listened to our conversations. They also cracked jokes during 

the interview. This indicated the respect they had for one another and a friendly 

relationship amongst staff members.  

The principal checked in with me and asked if I needed water, while I was 

waiting for my ride. He ensured that I was comfortable in the school environment. I 

interviewed the Grade 8 teacher, via online conferencing software. After she answered 

all my questions, which took about 60 minutes of her time, she spent few more 

minutes with me to know the purpose behind my research and asked about my plans 

for the future. She encouraged my dreams and even provided suggestions for bringing 

my dreams to fruition. I had not expected her to listen to my story. I appreciated her 

genuine curiosity and felt valued that she took the time to listen to me.  

I had to call the school twice to get in touch with the teachers and schedule an 

interview, since I could not get through them via emails. I had to speak to the 

reception staff at least three times over phone and she was friendly and offered to 
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communicate my messages to concerned people. She made me feel welcomed and 

made me feel comfortable. 

The visit to the school and the interactions with the people, helped me put a 

face to the people and their context. I could assume that people are polite in the 

workplaces, especially around visitors. However, I also felt the conversations were 

genuine and people were being friendly to me. People’s demeanor made me believe 

that everyone felt happy in what they were doing and may be even proud of their 

work. I sensed curiosity in their interactions and a touch of humor in the way they 

communicated. It made me assume that PES consists of people who respected one 

another and enjoyed what they were doing. 

Community Member Survey 

The fourth step of data collection was to survey the community members to 

know their perspective about the school-community relationships. The researcher 

requested the principal of Paladin Elementary to provide a list of members, from the 

school as well as from the community, who could be interviewed for the study.  The 

researcher finalized the list of community members via email communication with the 

principal. He provided a list of people who could be interviewed. 

o Police Chief 

o Fire Chief 

o Director of Recreation 

o PTA Head 

o PTA member 

o Library Director 
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o School Board Chair 

o School Board Member 

o Town Manager 

I sent an online survey to all the nine members to provide inputs on school-community 

relationships, from the community’s perspective (see Appendix C). Of the nine 

members, only three of them completed the survey. 

Survey organization. The community member survey was similar to the 

principal survey sent out during Phase 1 of the study. The survey collected 

information about the role of the member, the number of years they have resided in the 

town Buckshire, and their perception of school-community relationships, as defined 

by the four levels of operation: democratic relationships; curriculum and classroom 

practices; two-way partnership with the community; and collaborative problem-

solving. One of the questions in the survey included 18 statements to which the 

participants could express their level of agreement on a scale of 1 to 4, where 1 

represented Strongly Disagree and 4 represented Strongly Agree. To gather inputs on 

the kinds of partnerships, and activities the schools offered, the participants were 

provided with four multiple-choice questions. The community members could choose 

as many options as they could and provide additional information in a textbox. 

Scoring legend. The responses to five questions in the survey were scored to 

calculate the total points secured by each school. The participants could score a 

maximum of 43 points in the survey distributed across the five questions. 

The question number six (Appendix A), which included 18 statements, to 

which the participants could respond on scale of 1 to 4, where 1 refers to Strongly 
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Disagree and 4 refers to Strongly Agree. Each statement was scored with one point, if 

the participants choose the Strongly Agree option. Question number 7 focused on 

whether the school’s curriculum met the needs of the students, families and the 

communities. Only those responses where all the three stakeholders were selected 

were given one point. For questions eight, nine and ten, which were also multiple-

choice questions, one point was given for every partnership or activity that the 

principals chose.  

Participants. Out of the nine members, only three of them completed the 

interview. The town administrator said he was not able to answer the survey, because 

he did not know about the everyday operation of the school. 

Table 11  

Community Member Survey Participants 

Occupation Title No. of years served as 
resident of Buckshire 

Recreation Director Less than a year 

Director, Enterprise Information Management 4 years or more 

Animal/Farm care/animal control 4 years or more 

  

The three participants who completed the survey were the Recreation 

Department Director (RDD), the school board chair (SBC), and the parent teacher 

association’s (PTA) head.  Table 11 presents the occupation titles of each participant 

and the number of years they have been resident of Buckshire. The RDD has been a 

resident for less than a year, while the SBC and the PTA head have been residents for 

more than four years.  
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The maximum total points in the survey is 43. The participants score is 

relatively low, because for question number six, the participants had mostly chosen 

Agree to the statements as against Strongly Agree. The researcher provided one point 

only for those statements that indicated a Strongly Agree option. This affected the total 

points each of them scored in the survey. 

Table 12  

Survey Points of Community Members 

Participant Total 
Points 

Democratic 
Relationship 

Curriculum 
and Classroom 
Practices 

Two-way 
Partnership 
with 
Community 

Collaborative 
Problem-
solving 

Recreation 
Director 

17 1 0 16 0 

School 
Board Chair 

16 1 0 15 0 

PTA head 21 6 0 15 0 

  

Table 12 presents the total points scored by the participants and the distribution of 

scores across four levels of operation. The maximum total points a s per the 

community members was 21, followed by 17 and 16. To understand the total points 

better, the researcher looked at the distribution of the scores across the four levels of 

operation. 

         The PTA head had indicated Strongly Agree to six out of eight statements 

related to democratic relationship at the school, thus scoring a total of 6 points. 

However, the SBC and RDD had chosen to Strongly Agree to only one out of eight 

statements under democratic relationships, and thus the scores they received for this 

level was 1 point.  



171 
 

         None of the participants had strongly agreed to the statements pertaining to 

classroom and curriculum practices, and collaborative problem-solving. The total 

points for these two levels thus was a 0. 

         All three participants had indicated the presence of two-way partnership 

between the school and the community. The RDD scored 16 points on this level, 

which was the maximum score. Both the PTA head and the SBC’s responses added up 

to 15 points each. 

         The pattern of scores aligned exactly with the principal’s responses as 

presented in Table 8 earlier in this Chapter. Even though the scores for each level of 

operation did not match exactly between the principal and the community, the 

principal’s responses resulted in higher points for democratic relationships and two-

way partnerships, in Phase 1. 

         This indicated to the researcher that both the community members and the 

school members found the democratic relationships and two-way partnerships as 

strong characteristics of Paladin Elementary. 

Community Interviews 

The final set of interviews were conducted with the Town Administrator (TA); 

the Recreation Department Director (RDD); the school board chair (SBC), via the 

online conferencing software, Zoom. The researcher conducted a phone interview with 

the PTA head. Each of the participants were contacted via email, to schedule a time 

for the interview. 

Town Administrator (TA). The Town Administrator of Buckshire has served 

in this position for the past four years. He lives in the neighboring town. He was 
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unsure as to how he could provide inputs pertaining to school operations, which is 

why he did not complete the online survey the researcher had sent out. However, he 

was willing to share any information he could and agreed to participate in an 

interview. This interview was important for the researcher because she believed that 

the town administrator could give valuable insights into the governance of the town 

and help her understand the needs, expectations, and challenges of the townspeople.  

When the researcher asked about the nature of relationship between the school 

and the town, the TA said,  

I think it is pretty normal compared to what most schools and communities 

have. There’s a pretty active school community within the town. The school is 

the focus of a lot of community attention, particularly among parents, perhaps 

not so much among non-parents. But I think it’s probably safe to describe it as 

a community within a community. (TA, Buckshire) 

When asked what the percentage of parent and non-parent community in Buckshire 

could be, he said the population of the town was somewhere around 5000 and that the 

school has a population of 500. “May be the better way to describe the parent or the 

recent parent or the soon to be school parent…are probably a thousand of them.” This 

information helped the researcher to gain perspective about the composition of 

community and understand the direct stakeholders of the school.  

 In response to the question about the partnerships between school and 

community, TA indicated that the ones that he is familiar are between the school and 

the town government.  
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We have some recreation programs, that are kind of either jointly run or 

integrated in some way or other. There’s some connection between the library 

and the school. They share some technology and some programming things 

like that. There’s a little beyond and one-off projects and things that may 

involve may be a school project…like some school children made a video for 

the recycling center here a couple of years ago. (TA, Buckshire) 

He also pointed out that the school and the town have to work together out of 

necessity. “The structural relationships outside of governance where we work together 

on money and managing the political process of money, those are forced 

partnerships.” 

 When asked about collective decision-making, the TA explained that they 

share a budget committee, however, the school and the town have very little need to 

decide on things together.  

There’s one long term planning process that we go through a capital 

improvement planning that we put the plans of the school and the town 

together…if we’re both expecting big expenditures three years from now we 

might try and shuffle those things around to even things out…occasionally we 

will look at sharing facilities or capabilities. (TA, Buckshire) 

The researcher asked the TA to talk about some of the pressing concerns at the 

town level. “I think we have a strategic challenge in the aging population that will be a 

major challenge for both the town and the school.” He continued to describe the other 

challenges in the town. 
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There’s very little business or industry here. That has tax consequences for 

both the school and the town. Virtually all of the government expense be it 

town or school falls on residents as property taxpayers. That’s not a pressing or 

urgent need, it’s nothing new, it’s just structurally what Buckshire is. It's not 

something that will change quickly or necessarily any desire to change quickly, 

but that is a big obstacle for us both in the long run. So, those two things are 

probably the biggest; there are dozens of other challenges but they're really 

more operational in nature. (TA, Buckshire) 

The response indicated two kinds of challenges. The aging population could be 

categorized as a health-related challenge and the lack of businesses and increasing tax 

changes, are economic challenges.  

 When asked how these issues might affect town’s responsibilities, the TA 

explained that there will be an “increased demand for services for older people.” He 

noted that the town might be pressured to spend lesser money as “more people will be 

on fixed incomes and be more sensitive to taxes.” He also stated that the aging 

population might affect the social networks. 

“It will make those harder, things like youth sports leagues and things like that, as 

there are fewer and fewer young people participating and volunteering for those kinds 

of things.” As far as the school is concerned, the TA said, “it will be challenging to 

maintain the critical mass that they need to maintain the programs they want to have.”  

 When asked about some of the operation challenges, the TA explained, “we 

were having a hard time hiring and retaining skilled labor as a town. The truck drivers, 

police officers, firefighters, those things are those jobs are getting harder to fill 
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overtime less people want to do it.” He said it also affects the school since they have 

trouble finding bus drivers. 

 In terms of addressing these challenges, the TA explained that the town focus 

has been to retain workers by paying them well and “modify the job responsibilities 

sometimes to attract different kinds of candidates.”  He said since Buckshire is a 

smaller town, the current employees are hired from neighboring towns. “Most of our 

employees in town live in other towns.”  

 When asked about learning opportunities for adults in the town, the TA said, 

“most of it is done through the library.” He described them as “more kind of 

enrichment education than it is the classroom skills kind of education…historic or 

environmental or technological workshops, some seminar kinds of things for adults, 

one-night affair.”  

  In response to question about what kinds of people move into Buckshire, the 

TA said, “they are very much like the folks that are already here…we have a big lake 

with several hundred higher end homes on it. That’s kind of its own type of housing 

and resident there are different socioeconomic [group].” He distinguished that the type 

of people who own lake side property belong to a higher end group as compared to 

those that live in the town.  

 The researcher asked the TA to comment on how the school and town can 

enhance partnerships in the future. He said, there could be opportunities for sharing 

services, and collaborate on certain kinds of activities and programs. “If we did that 

together or sharing behind the scenes things like information technology services or 

payroll or something like that.” 
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  The researcher asked if the town considered school as a place for technical 

expertise. The TA said, that could be a possibility.  

We think of [the university] first for that kind of thing because it's close by and 

that you know we're spoiled in that regard. And the town also looks to other 

towns for a lot of those kinds of expertise as well. There's a lot of expertise and 

collaboration among towns in terms of finding expertise but we don't often 

think of the school for that. (TA, Buckshire) 

He clarified how higher education institutions are considered a place of technical 

expertise as against the school. There also is collaboration between the towns when 

there is a need for technical expertise.  

 When asked about the presence of needs assessment systems to understand the 

needs of the town, the TA said, that’s the duty of the government. “I don’t know if 

there is a process to it as much as it is kind of second or one of our top three most 

important functions is doing that work.” 

 The researcher asked if the town focuses on community development.  

There is not a great desire in town to develop economically. There are not great 

opportunities here. The geography here does not support tremendous economic 

development. We don't have a downtown per se that a lot of towns have. We 

have limited infrastructure to support economic development. There's a very 

strong desire to protect the environmental resources in town and keep the town 

rural and close to nature. So, there's not a great desire to create new housing. 

So, there's you put those two things together and economic development is not 

that important. (TA, Buckshire) 
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The community members have a strong desire to protect their natural resources, and 

the nature of the town does not support economic development. In discussing further, 

the TA explained that people who buy property in Buckshire do so because, “that's 

what they're looking for. They want to be away from the denser development away 

from the asphalt.” It is important to note that the community has certain expectations 

from the town, which has direct influence on development in the region.  

 The TA explained why Buckshire as a town does not support economic 

development.  

There's two businesses and a post office in what you would say is downtown 

Buckshire. And so, there's really one sizable state highway that passes through 

town so that's where the opportunity for any economic development would be. 

Businesses don't want to relocate to back roads generally. And that's what a big 

chunk of Buckshire is. (TA, Buckshire) 

On one hand the townspeople want to protect the environment, and on the other to 

have businesses move into the town, there may be needs that may go against 

protecting the environment. This information was important to understand the 

community’s expectations. 

 The TA also emphasized the effect of politics on the relationship between the 

town and the school.   

I think it's pretty healthy right now, you know, in a political context the below 

the political level at the staff level things have always worked fine. As far as I 

can see we get along well and work together when we can. But that's a factor 

sometimes and you know when you look at the history or look at the future the 
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political side of the business has to has to be all are going in the same direction 

if we're going to find in any way to work together better. (TA, Buckshire) 

The interview with the town administrator, painted a better picture of the town, 

its people, their needs and expectations and some of the challenges that the 

townspeople face. The school community exists as its own within the town 

community. The partnership between school and community exists in terms of 

partnerships with the recreation department, as well as forced partnerships in terms of 

sharing budget and other resources. The town and the school do not have the necessity 

to make collective decisions. The town does not have avenues for new businesses, 

which has a negative impact on economic sustainability. The need to preserve the rural 

nature of the town, does not allow for more businesses to come into the town, and the 

community members are not willing to change it either. The aging population in the 

town is a challenge which has direct consequences in terms of taxes and sustaining the 

financial needs of the town. There is social impact in terms of not having social 

networks that could help the young people in the community. The opportunity to hire 

and retain skilled employees is also a concern, since people want to move to a 

different place for a different job or better benefits. The town collaborates with the 

neighboring universities and towns to seek technical expertise. The school is not seen 

as a source for technical expertise. The response indicate that the town considers 

school more as a client than as a partner in sustaining the community.  

Recreation Department Director (RDD). The RDD lives in the neighboring 

town and started as assistant director three years ago. She has been the director since a 

year and a half.  As recreation department director, her primary role is to design 



179 
 

programming events “throughout the school year and summer for kids all the way up 

to senior citizens.” 

When asked to describe the nature of relationship between the recreation 

department and the school, she explained, “I would say when I first started here things 

were kind of on their own little island. The school was kind of in one section of town 

as we kind of did things that didn't really compete.” She said however, with the new 

principal and the guidance counselor things changed and that they are collaborating a 

lot more.  

Recently we've been working really well with the guidance counselors over at 

the school and the principal, to kind of combine some events together. To 

really impact the community. With getting more people involved and showing 

that we work hand in hand together. (RDD, Buckshire) 

As an example, the RDD mentioned that the recreation department uses the school 

playground for their summer camp. Since the school had redid their playground 

recently, she said, “their playground…is much cooler than what we got going over 

here. So, to have those kids be able to use that every day is going to be huge.” 

 When asked about the kind of partnerships that the department has with the 

school, the RDD listed the following as examples: summer program is the biggest 

program catering to students in grades one through 12, with juniors, seniors from high 

school and college students hired to be camp counselors; adult program includes 

Zumba and line dancing, bus trips to ski resorts, and games.  

So, coming up in February, we have our Valentine's Day dance which we've 

worked. We got the idea working with the guidance counselor over at the 
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school, she's the guidance counselor. We're doing an 80’s Prom for families 

which will be fun. So, a huge dance with food. These community events are 

typically free for our people which is a huge help. We get more people that 

way. (RDD, Buckshire) 

In addition to this, the recreation department collaborates with the PTA during 

Christmas.  

For Christmas, we do a parade and we have a children’s craft workshop which 

is actually done with the PTA over at the school. So, we’ve combined we've 

combined forces that way for many, many years, to have a place for those kids 

at the school to enjoy the parade but then make a whole bunch of crafts for 

their family and friends to give out for Christmas and the holidays. (RDD, 

Buckshire) 

The RDD also talked about the biggest event in the town called Buckshire Earth Day. 

It used to be celebrated as Buckshire day, and this year they were changing it. When 

asked about how the collaboration works, 

So, this event particularly is just kind of hosted at the school. We're hoping to 

do some more. We're doing a T-shirt design with the kids so that we can sell 

these t-shirts with somebody who has submitted a T-shirt design kind of thing. 

So, we're trying to kind of pull the school in a little bit more with this. And 

they've been nothing but helpful in trying to facilitate that as well. So, but for 

reach out - for vendors and all that, that's through the REC but we are hoping 

that some science teachers and some school staff will be on site that day to 

kind of help out with some booths and then other things. (RDD, Buckshire) 
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In response to the question around concerns in the town, the RDD mentioned 

that aging population is a big concern. She highlighted that there are senior people in 

the town who are homebound. “It does cause concern, for one we have big 

snowstorms and power outages and stuff like that.” She said it is important because 

the senior people might need supply of information, and to be checked upon during 

these power outages. “I think our biggest concern as of right now is how to get those 

people more connected to what's happening and how to get them help when they need 

it.” 

According to her, this is not considered as a responsibility of a particular 

group, say, the fire department or recreation department. “So, it’s kind of figuring out 

a way to work together as a community to help these individuals.” She said, “We’re 

such a small community, and we’re very tight knit, our fire department and our police 

department take that kind of upon themselves to go out and check on those people.” 

When asked about how the school and the town can enhance their partnership 

in the future, she said,  

I would say we have such an awesome relationship right now that I think 

moving forward, combined events I think are going to be more apt to happen… 

I hope we can continue what we're doing now. Just make this town what it 

should be - as connected as we possibly can. And I think we're on a really good 

path to achieving that. (RDD, Buckshire) 

When asked to respond how the resources in the school can be leveraged to 

address concern with aging population, the RDD mentioned about ways in which the 

school allows the town to use its building for voting days, and town meeting. She 
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thought the school resources, especially the fields, could be used for youth 

programming the community. 

I definitely see an opportunity for us to work with that population on the 

school to - especially field use. I know that we don't have like a softball field 

or we have baseball fields. But it’s for youth over here. So, if we wanted to 

ever get into adult softball leagues and that kind of stuff we'd have to utilize 

those fields. (RDD, Buckshire) 

In response to the question about utilizing the experts in the school for some of 

the department activities, the RDD explained that they already do so.  

I think somebody as far as your sport goes, because we're into recreation and 

sports, for thinking about field hockey or other teams, other sports coming in to 

do camps, we use the gym teacher and the athletic director all the time. (RDD, 

Buckshire) 

She emphasized that the relationship and access to people is easier at school which 

enables them to make use of the resources at school.  

It's been such a great relationship and we're lucky we're able to not have to 

always go through the principal to get an answer from somebody who 

specializes in what they want to do or what they do. So, science or reading or 

anything like that. So, it’s definitely a very easy communication system we 

have - which is really helpful especially when you're new to town. Three years 

into town - a lot of these people have been here for a long time. (RDD, 

Buckshire) 
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The RDD clarified that the relationship between the school and the town has been 

mutual.  

I would have to say in the past year and a half when the principal kind of 

jumped on board…we've been equally as important to each other in terms of 

getting information across to people. The principal uses our facility for training 

his teachers and a way for them to kind of get out of what they're doing out of 

their routine to come here…we go hand in hand and I think that's something 

that is unique, and I think that a lot of towns don't necessarily have that 

connection which we're really lucky to have. (RDD, Buckshire) 

When asked to elaborate on how other towns could have such relationship, the RDD 

suggested that it is important “to reach out and to ask the question.”  

We found that just asking and introducing and making sure that people know 

who you are and making those personal connections…. You got to know what 

they're all about and what they are doing over there to help each other. It was 

just a matter of asking and seeing what else we could do for them in return. 

(RDD, Buckshire) 

 The interview with the Recreation Department Director confirmed some of the 

information gathered from the town administrator and the principal. The school and 

the recreation department share spaces from one another for events. There is an open 

communication channel between staff at the school and the town, which enables 

collaboration and sharing of resources. There is a potential to use school resources, 

beyond just space, in terms of involving students in celebrating town-wide events. 

Aging population is a big concern in the town, which the town is trying to address by 
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creating informal groups. The relationship between school and town could be 

enhanced by establishing personal connections and open communication.  

 PTA Head. The researcher had planned to meet the PTA head in person. The 

meeting was cancelled twice due to a snowstorm and the researcher had to conduct the 

interview over the phone. The parent teacher association (PTA) head, has been a 

resident of Buckshire since her childhood. Her children attended Paladin Elementary. 

She volunteers in the classroom and runs enrichment programs at the school. She 

oversees the gardening program in the summer and in winter the snowshoe program. 

She also plays the role of the PTA head at the school and an animal control officer in 

town.  

 These multiple roles that the PTA head plays puts her at an advantageous 

position of knowing most of the community members and being a bridge between the 

school and the community. These roles she said,  

Helps me know a lot of people in town. So, it’s great. It kind of binds 

everything together and it gives me a lot more people and a lot of people know 

me and trust me and that sort of goes both ways. (PTA Head) 

In describing her role as an animal control officer, the PTA head gave example of a 

fire accident in one of the houses in the town. She was called because there was a dog 

in the house. “So, we had searchers going out and I put the word out in the 

town…everybody in the town kind of came together…we are gathering some clothes 

and stuff…and school’s accepting them, so they have something to start back.”  

 The PTA’s primary focus is to do fund raisers to support the teachers. “Our 

primary goal is to be able to help the teachers with their needs, that if they need extra 
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material…” They help the teachers and the administration in supporting with 

materials, and funds to meet the needs of students in the school. 

 When asked about the relationship between PTA and the extended community, 

the PTA head said it is great because everybody in the town knows her at a personal 

level.  

People can approach me on the side, if they just wanted to meet at the store or 

what not, to talk about something they think might be a great idea and they 

know that I don’t ever mind. They can email me, call me anytime. (PTA Head) 

When asked to comment about the relationship between various stakeholders 

at school, she said, “It’s great. Everybody is very open to all different ideas.” She did 

highlight that “it wasn’t always like that.”  

I can definitely say the principal has made it more open and you can feel dree 

to talk about things and not be shunned upon…They’re very open to any ideas 

and trying because how are you ever going to figure out something new and 

discover something if you don’t have that. (PTA Head) 

She also mentioned that those that send their kids to school participate more and voice 

their opinion than the others. However, she said, “I think more of the community 

could come in.” When asked to elaborate on it, the PTA head said, “people that don’t 

have kids in school, they sometimes have a harder time getting involved.” 

 In response to the question of how they could be involved, the PTA head was 

not sure. She gave the example of the Buckshire Earth Day, “activities like that can 

kind of help them understand what we’re doing in Paladin Elementary. It’s more of a 



186 
 

town activity, it’s not really a school wide activity but something like that may be the 

school could host.” 

 Like the town administrator, the PTA head also pointed out that taxes are a 

huge concern for families that do not have children in school. “I know that a lot of 

people don’t agree with you know paying their taxes because they don’t have kids in 

school. and the majority of your taxes paid are for school.” She said it will be nice to 

have an opportunity to showcase to the community how their money is being put to 

use. “It would be a good thing to bring in [the larger community] and want to say 

thank you to these people: look at what your money has done.” 

 When asked about participation in decision-making processes, the PTA head 

said, whenever there is a need to voice her opinion, she does, and she is usually heard. 

“Obviously everybody together would make the end result decision but they [the 

administration] give due consideration to the person that actually having to deal with 

the actual situation.” 

 When the researcher asked the PTA head to talk about concerns in the 

community, she said there are no concerns. “I mean as far as safety I think everybody 

does a good job looking out for everybody.” She said Paladin is a great community 

and as an example she talked about her children “wanting to go back and visit and say 

hi to teachers.” She clarified that it is not just her children, but other alumni also come 

back to the school. The PTA head’s daughter goes to a high school in the neighboring 

community. She reached out to the guidance counselor at Paladin to bring in suicide 

prevention speaker. “She [her daughter] has experienced that with friends and so she 

brought it upon herself to want to get hold of the guidance counselor and get that ball 
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rolling and get a speaker in to the school.” Her response indicated that alumni have 

close ties with Paladin Elementary, and suicide prevention is a concern that needs 

attention in the community around Buckshire.  

 When presented with other concerns such as unemployment, aging population 

and opioid crisis, the PTA head agreed that opioid concern is serious as well. “I think 

we need to also start, unfortunately, gearing a little bit more harshly on things that are 

really happening and getting the word out.”  

 The researcher asked the PTA head what expectations the community has from 

the school. She said, “well, obviously to keep our kids safe.” She also emphasized the 

need to have communication with the parent community and complimented Paladin 

Elementary with good communication systems.  

 When asked about examples when school and community came together to 

solve a problem, the PTA head talked about the fire incident. In addition, she spoke 

the ways in which the community always comes together in times of need. 

They always come together and when something happens…you just have to 

get the word out and everybody is more than happy and willing to lend a hand 

to help out. And the reason why I am still here after I was born here. (PTA 

Head) 

 In response to the partnerships between school and community, the PTA head 

talked about the businesses that help the school. “We have a lot of businesses that are 

huge in helping the school which is great.” She listed business in town: the pizza 

place, which offers food for events; an irrigation company, that sponsors sports events; 

volunteers, who help in spring cleaning and maintenance activities at school.  
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 As a concluding note, the PTA head said that the school needs to “figure out 

some way to [get] the non-school community… educated on what’s happening, and 

what we actually are doing where their money is going.” She said there is a need to 

find ways to make the non-parent community happier for investing their money in 

children’s education. “I mean make them see, oh yeah, it’s okay I don’t feel so bad 

giving them all my tax money, it is good.” 

 The interview with the PTA head was unique in that she is someone who is 

part of both the school and the community, taking on important roles. Her responses 

provided insights into the school-community relationships. Buckshire is a tight-knit 

community and comes together when there is a need in the town. As a resident of the 

town, and playing multiple roles, the PTA head serves as a bridge between the school 

and the community. The new administration in the school has enabled open 

communication between school and community and allowed people to voice their 

opinions without fear. Suicide and opioid crisis are concerns that needs attention in the 

community. She emphasized the extent to which the community supports school in its 

activities. The biggest take away from the PTA head’s interview is the need to engage 

the non-parent community in school related activities, especially to let them know the 

significance of tax monies in facilitating education for students in the community. 

 School Board Chair (SBC). The school board chair of Paladin Elementary is 

a long-time resident of Buckshire and her children attended Paladin Elementary. The 

researcher wanted to meet the school board chair in person – however, the meeting got 

cancelled twice due to snowstorms in the region. The interview was conducted via 

Zoom conferencing software. The SBC was interested to know the researcher’s 
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background before we got into the interview. She clarified that her responses are to be 

taken as an individual and not necessarily, “representing the Paladin school board or 

speaking as the chair of the board.” 

 The SBC has been employed at the university for the past 20 years and helps 

the university in creating “data visualization and customer relationship management 

solution for the university.” She works as the Director of the Enterprise Information 

Management at the university. And she has been the chair of the school board for two 

and a half years. Prior to becoming the school board chair, she was part of budget 

committee for two and a half years. Her children went to Paladin Elementary. It 

indicated that the SBC had significant years of experience working with the staff at the 

school.  

 In describing her role, the SBC explained, “I work with the SAU and the board 

members of the administration to come up with the agendas…I run the meetings…if 

public is reaching out, the chair will be the one who typically responds to the public.” 

The SBC also described that one of their goals is to engage with the community better. 

“One of our goals over the last couple of years is to have better communication and 

engagement with the community.” However, she said, it can be difficult at times, 

because the school board has to follow certain processes and personal opinions cannot 

be stated.  

We want to make sure that we are available in understanding what the 

community wants, what their interests are, their goals are, what’s important to 

them, what their concerns are, but it can be difficult given the kind of the 
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formality of school boards and how we have it in our meetings and some of our 

limitations. (School Board Chair) 

Before getting into the challenges, the researcher wanted to understand the 

nature of relationships between the school and community at Paladin. The SBC said, 

“I think it is a strong relationship.” Since the school board meetings are the 

opportunities to meet the community, the SBC said, “sometimes no news is good 

news.”  

For instance, over the last year or so we haven’t had as much public 

participation in our meetings. And I think that could be good and bad. I think 

that’s a sign that people are comfortable with how things are happening…but 

then in some ways we’re not hearing from folks. So, we’re relying on other 

mechanisms. (School Board Chair)  

She said it is harder to connect with people because of the formality of the meetings 

and with people’s busy schedule it is harder to connect with the board members. The 

SBC said the board has been supportive, “in terms of moving forward education and 

advocating for our teachers, our administration, our students, and making sure that we 

can get what the community needs but also within the boundaries or kind of 

limitations of the community.”  

 The SBC also pointed out about the increasing tax bills and how that might 

affect the community members. She underlined the need for the school board to “make 

sure that we balance all types of community members with our discussions and our 

decisions.” 
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 When asked about the concern in the community, she said,  

It’s kind of a theme that our community, as well as other communities are 

facing because the state of NH is certainly aging and there’s less and less 

children…that can be challenging for folks in terms of may be what their 

priorities are in a community. (School Board Chair) 

In describing the current challenges, the SBC compared the state of affairs 15 years 

ago, when she moved to Buckshire, when, “people felt maybe the town was going to 

change its whole characteristics…would the scenic gravel dirt roads need to be 

paved.” She said the town is still struggling with that. She explained that the town has 

expectations in terms of, “people that might have been there 30 or 40 years might want 

things to stay the same. They don’t want taxes to go up, perhaps they want to keep 

those gravel and dirt roads.” 

 The SBC said one of the challenges in the town is to balance the needs of 

people who have lived in the town longer with that of those that may have moved in 

recent times. “how do we keep that small town feel but still may be providing some of 

the amenities and things that people might expect from a larger town or things that 

don’t currently exist.” 

 She immediately clarified that while there are these differences, the town does 

come together when there is a need. She quoted the fire accident example, which the 

PTA head mentioned and the way the community came together to help the family in 

distress.  

The amount of volunteerism and people coming together to get things done, 

whether it’s taking care of our battlefields, a playground we recently had at the 
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school or you know watching out for people’s dogs that are run away. People 

are very into the community and taking care of one another even when they 

don’t necessarily have the same views, or you know what their priorities [are]. 

(School Board Chair) 

As another example, the SBC talked about “the town acquired some old 

farmland.” The town and the school want to repurpose the land for everyone’s use in 

the community. “When programs are offered trying to make sure that they are 

available – our services are available to all our community members, not just focusing 

on one segment.” 

When asked about how the school board addresses some of these concerns 

listed here, the SBC mentioned that “we partnered with the SAU to have workshops 

and forums that were not only for the students but also their families.” She gave 

examples of workshops around “mental health issues, internet safety, drug-the opioid 

issue.” The school hosts these workshops because, “school is a resource for the 

community, so how can we bring both grandparents, parents, children, whoever wants 

to come in.” She also talked about the student leadership coalition who put together 

the “senior luncheon and the Christmas carol and brought cookies and things like 

that.”  

In response to questions about decision making processes at the school, the 

SBC said, “we don’t want to get in there or micromanage our school administrators or 

SAU when they are the experts and that’s their job to do that.” However, she said, if 

there are any concerns, “a parent would go to the school administration and if the 
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school administration is not happy, to the SAU and then they have the right to escalate 

it to the school board.” 

The SBC mentioned that one of the goals for the school board is to set the 

policy. When asked how they arrive at those policies, she said, that the school board 

receives sample policies from the state which are usually followed, “unless there is a 

compelling reason to deviate from that policy.” She said parents do reach out to the 

school board, if there are any concerns or questions. The changes in policies, or those 

that are being discussed is usually communicated via school website, which provides 

the space for the public to review and raise any concerns they may have.  

When asked about the needs assessments that are in place at the school, the 

SBC suggested there are both formal and informal assessments done at the school. She 

said the curriculum director conducts the curriculum assessments. She claimed that 

depending on the impact of the outcome, the assessments are conducted by staff of the 

school or an external evaluator is brought in for suggestion and feedback. “Depending 

on what the subject is, they may be more formal, and others can be more informal.” 

She also gave an example of when the school board would think an external 

evaluation is necessary.  

For instance, right now, we the school board believe we need additional space 

at the school. We know that probably an evaluation of our existing space might 

be on the purview of the school board and typically you might hire out a firm 

that has experience in that (School Board Chair). 

She also listed other formal assessments in the school such as, teacher’s assessment on 

an annual basis; the budget is put together based on school board goals, needs and 
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performance; and students are assessed based on their performance on standardized 

tests. She emphasized that,  

The key theme of our board is…what kind of data driven decisions… we want 

to make sure if we have an issue we understand the different data points 

surrounding it to understand the pros and cons, what the impact is… the 

different perspectives on it. (School Board Chair) 

In response to various partnerships that exist at the school, the SBC indicated 

that the school could do more. “I think you know that might be an area where we 

could maybe in my personal opinion do a little bit more.” She listed multiple 

partnerships school is engaged in. The school has partnership with university which 

brings speech pathologists to assist with language development. The school works 

with the SAU and other school districts. “I know Mr. [Principal] and Mr. [Curriculum 

Director] have wonderful partnerships with the districts they were in before or with 

other professional organizations.” She also commented that the school has great 

partnerships with the police department, fire department, recreation department, town 

administrator, and the town selectmen.  

She realized that the school did have many good partnerships. “Maybe I started 

off [saying] they could be improved. Now that I’m going down the laundry list, I think 

we do have a nice group of folks that we do work with.” She said she would like to see 

more partnerships with business and industry. “I would love to see may be more things 

with business and industry. I know we’re only K through 8 but could we get folks 

thinking about future employment or future job skills or mentoring.” 
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In response to the question about community’s expectations from school, the 

SBC explained that “the community members have high expectations of the school.” 

“They expect it to be a positive welcoming place”, “expect people to be kind and 

considerate”, “I think they expect it to be a community.” The SBC also mentioned that 

their community is “very understanding and thoughtful.”  

When asked about how the school communicates their expectations from the 

community, the SBC explained that “we have a student handbook that goes out in the 

beginning of the year”, “they have email distribution lists”, the school newsletter and 

website, “the principal has his coffee and conversation that happens every so often. He 

invites parents in”, “PTA is a great option.” The SBC also indicated that the 

communication between school and community can be tough because people are 

always busy. “A parent might not pick up on it and they think they’ve missed it and 

they wonder then the school’s been remiss. So, I think it’s tough on people - schedules 

are so busy and things are just sometimes more complicated that they need to be.” The 

SBC mentioned about people leading busy lives more than once, during our 

conversation. 

 When asked about what the non-parent community expected from the school, 

the SBC said that they would like the school to operate efficiently. “I think it can 

difficult sometimes for the non-parent community because things change so rapidly 

with curriculum and standards and sometimes things just seem arbitrarily complicated 

or so different than when they were there.” She emphasized the need for both the 

school and the community to be open to one another for effective communication.  
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 When asked about the school and community coming together to solve 

problems, the SBC said, “I guess it depends on what you define as a problem.”  She 

said there were issues, in the past, to get the school budgets approved. She also 

highlighted the instance when “there was an initiative to get a contract for a second 

high school for the town…it was pretty contentious, and it actually tore the town apart 

a little bit.” She said it is important to understand the context in order to define what a 

problem is. “It’s kind of in context, you know, what I consider an improvement or a 

problem solver, other folks might say, well you actually created the problem.”  

 When asked about the ways in which the school-community relationships 

could be enhanced, the SBC said, “the board to be more consistent with our 

communication.” She said it is important to be responsive. “I think what’s important is 

just to be responsive when you do hear from a community member to be responsive to 

be approachable to make sure that there’s transparency.” She indicated that sometimes 

the busy schedules that people may not have adequate time to listen to all the 

communication from the school. However, she said when there is an initiative that 

“people are rallying for…people feel they ought to be involved.”  

 As a closing remark the SBC said, “a key kind of challenge or puzzle to solve 

is how do you get your non-school age or non-parents into your school more often and 

to understand what’s happening there.” She was concerned that there are not many 

avenues available other than the budgetary sessions to engage the community 

members. “How do you kind of make that more real for folks you know perhaps even 

if you’re doing your newsletters how do you really make them more real rather than 

just on the printed page?”  
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 The interview with the school board chair provided many key insights. The 

school board plays an active role in building relationships with the community through 

school board meetings, interactions with the SAU, and through various 

communication channels such as newsletters. There is an active partnership with 

various sections of the community such as the university, SAU and other school 

districts, and the town’s police, fire and recreation departments. She indicated that 

there could be more partnerships with the businesses in the region to help students 

think about future employment. One of the goals of Paladin Elementary has been to 

enhance the engagement with the community. There are multiple challenges, 

according to the SBC, in engaging the community. The formal nature of school board 

meetings, does not allow community members to participate effectively. The busy 

nature of people’s lives deters the extent to which the school and the community could 

have transparent and up-to-date communication with one another. The lack of 

opportunities to engage the non-parent community emerged time and again as a 

challenge and a future goal in her interview. “How do you make it not just something 

that some people always see on their taxes, but they understand that it’s a vital part of 

vibrant community.” engaging non-parent community to help them see the 

significance of the school emerged as a top focus area for the school board.  

Document Review 2 

The researcher analyzed the school newsletter, annual goals’ document of the 

school, and the school website, to gather further evidence. 
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School Newsletter 

For the purpose of this study, the researcher reviewed two newsletters 

published during the months of December and February. The newsletter carries a 

message from the principal, calendar of events, school news which includes snippets 

from various staff at the school about initiatives, projects, and some of the works 

students did through the month.  

The December newsletter focused on the kindness initiative taken at the 

school. The principal mentioned about the field trip the sixth graders took to see a 

movie called Wonder, and how it served as an opportunity for the students to further 

conversations around kindness initiatives at the school. There was additional 

information in the newsletter that clarified that the students read the book Wonder in 

class, watched the movie, and had a lunch at school. “After the movie, we returned to 

school for a ‘Mix-it-Up Lunch’ where students sat with different classmates, discussed 

the themes of the movie, and then talked as a whole group about bullying, tolerance, 

and accepting others.” The principal had discussed the kindness initiatives at the 

school during the interview, and the newsletter information served as a supplemental 

evidence to the initiatives at the school.  

The February newsletter was published after the Parkland, Florida school 

attack. The principal addressed this issue in his message to the community and used 

the opportunity to emphasize the need to provide safe space for students at the school. 

“Here at Paladin Elementary we take [school safety] seriously, and we regularly 

discuss the balance between educational best practices and student/staff safety.” He 

highlighted the important role of the guidance curriculum in the school to “support 
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student wellness and positivity.” The principal assured that the school does everything 

they can to maintain the school a safe and caring place. The newsletter also included a 

‘frequently asked questions’ section about school safety.  

  The newsletter serves as the bridge between the school and the community 

and brings them closer through the communication. The researcher was able to witness 

similar messaging between the newsletter and the information that the participants 

shared during the interviews.   

Annual Goals Document 

The principal shared the goals document for the academic year of 2017-18. 

There were three overarching building goals and indicators for each of them listed in 

the document. The broad goals as mentioned in the document and some of the 

indicators were: 

1) Create measures that increase communication within our school with a goal 

to enrich our curriculum, expand instruction and assessment, challenge 

students and ensure learning 

a. Communicate to all stakeholders, when appropriate 

b. Renewed focus on respect, kindness, courtesy for all 

teachers/staff/students/parents, etc. 

2) Acquire professional development that differentiates for our whole school 

staff, which will address classroom programs, instructional models, as well 

as the cognitive, social, and physical needs of our students 

a. More time for paraprofessionals and teachers to meet 

b. Increased professional development in general 
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c. Training for all non-instructional staff on special needs students 

d. Collaborate with other teachers in district and out of district 

3) Develop school and/or classroom structures (schedule, curriculum, teams, 

instructional approaches, policy procedures, etc.) which facilitate a variety 

of best instructional practices, including interventions and enriching 

activities 

a. Develop a life skills class for all students  

b. Host adult classes at night  

c. Have community members come in and share their skills with 

students. (PES Building Based Goals, 2017) 

The Document Review 2 provided additional evidence on the information 

gathered through the interviews. The goals indicated in the annual goals document 

aligned with the goals that the principal and other staff members talked about during 

the school interview. The newsletter carried information pertaining to kindness 

initiatives, inviting community for events in the school, which aligned to the intentions 

of enhancing community engagement, expressed by the participants during the 

interviews.  

Summary of Findings  

 The findings from: Document Review 1; School Interviews; School 

Observation; Community Member Survey; Community Interviews; and Document 

Review 2, indicated similar information. The information gathered from those findings 

were grouped into themes and discussed in detail in the following section.  
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Data Analysis 

 The data collected through interviews, document reviews and observations, 

reflected common themes. The researcher identified the following themes to describe 

the patterns found in across all data sets.  

Themes  Description 

Setting Data collected provided rich descriptions of the setting. The 
composition of the community, concerns, and expectations gave a 
context to understand the community of Buckshire. 

Trusting 
Relationships  

Data included evidence of the presence of trusting relationships 
between the stakeholders of the school and the community. The 
ability to voice one’s opinions, the leadership, the tight-knit 
community, all facilitated development of trusting relationships 
among the people in Buckshire. 

Learning  Data pointed to the school’s focus on learning through student 
driven pedagogy, varied instructional experiences, and multiple 
partnerships 

Community 
Engagement  

Data collected indicated the need to enhance community 
engagement with the school. There was presence of outreach 
activities from the school, which enhanced the community’s 
perception, but also indicated the gaps in the process.  

 

Setting  

 The data collected through the interviews, document reviews and observations, 

were filled with information about the setting of the town of Buckshire. In order to 

understand how the school affected the community, it was critical to gain an 

understanding about the community of Buckshire. The following section provides a 

summary of the findings around the setting. 

Composition of the community. Buckshire is a community of 5,000 people. 

The town has a state park, two lakes with lakeside properties, and many trails. Of the 

5,000 people, approximately 1,000 of them can be categorized as the school 
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community. As per the technology director, a third of the town’s population is 

associated with the neighboring university, another third is “artsy”, and the last third 

could be categorized as farmers. Most of the town does not have paved roads. The 

average age of the people in the town is 43 years, and there is a rise in the number of 

people 60 years or older. People consider their economic status to be upper middle 

class. The students that go to Paladin Elementary come from caring families. Most of 

the community members prioritize the protection of environmental tranquility of 

Buckshire. 

Concerns. There are various concerns in the town of Buckshire. The 

researcher was able to gather evidence pertaining to: aging population; tax increases; 

hiring professionals; and opioid crises/mental health services. 

Aging population. Aging population in a town indicates the need for more 

services that caters to older people. Older people could become immobile and stay at 

homes for most part of their day. There is a need for services that checks on people’s 

wellbeing, especially during winter season. There is no senior center in the town of 

Buckshire, which usually acts as the body that caters to the needs of the seniors in the 

town. In the absence of designated authorities to serve housebound seniors, other 

departments in the town, such as the fire and police department take it upon 

themselves to provide these services. An increasing aging population also has an 

impact on lack of people who volunteer to run youth services. This affects the social 

support in the town to nurture the young adults.  

Tax increases. The aging population indicates that people will be on fixed 

incomes and are less inclined to take on the burden of tax increases. Much of the 
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town’s taxes go towards the school expenses. This means that for older people to 

support tax increases, they should believe in the importance of the school and its 

mission. The town is not conducive for bringing in more businesses, which impacts its 

economic sustainability. In the absence of tax monies from business, and a group with 

fixed incomes, the town faces the strain of sustaining its services, especially towards 

supporting the school. This has a direct impact on the school’s ability to offer quality 

services, with less money to provide those services. 

Hiring professionals. The town administrator mentioned that hiring and 

retaining skilled labor is a concern as well. The staff of Buckshire town live in 

neighboring towns, and with time, the search for new professionals must expand to a 

larger radius of neighboring towns. This has a direct impact on school, in terms of 

hiring bus drivers. If new businesses do not enter the town, there will be no change in 

incoming revenue for the town. With the expectations that community members have 

in protecting their environment, and not altering their roadways, the town will have to 

think of creative ways to retain employees, that is not defined only by attractive 

monetary packages. The effects of tax consequences and aging population impacts the 

hiring of new professionals in the region. 

Mental health services. Opioid addiction is a nationwide crisis and especially 

in New Hampshire, its influence is high. The school staff including the principal 

identified opioid addiction as a concern in the town of Buckshire. There is also an 

increase in the suicide rates of students in the region. The town of Buckshire does not 

have access to mental health services like other towns in New Hampshire. It is hard 

for working parents to provide mental health services to their children, because of the 
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conflict in schedules. The school has taken initiatives to collaborate with mental health 

agencies, to offer mental health services at the school, after the school hours.  

Community expectations. The data gathered provided evidence regarding the 

expectations of townspeople from the school and the town. The townspeople prefer to 

keep their town rural, with dirt roads, away from the busy and dense crowd of the city. 

They prefer the rural setting of their town and consider the beauty of the environment 

their asset. The people expect the school to be a welcoming place, where the children 

learn to be kind and considerate. The community expects the school to respect the 

culture and provide strong reason for the people to support its activities.  

The composition of the community, the concerns around sustaining the town, 

and the expectations of the townspeople, are closely interconnected. These three sub-

themes provide an overall understanding of the setting of Buckshire town. The 

findings from the document reviews and the interviews aligned with one another. This 

information is critical to give context to the setting and thereby understand the impact 

the school has made.  

Trusting Relationships 

The interviews and researcher observations indicated the presence of trusting 

relationships between the members of the community and the school. The evidence 

collected indicate the presence of trust as a result of three elements that all the 

participants spoke about. All participants mentioned that there is a space in the school 

to voice their opinions; the teachers, and administrators, had the autonomy to act on 

their decisions and implement their ideas. All participants attributed the positive 

changes in the school building to the leadership at the school. The town of Buckshire, 
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being a small community, was described as a tight-knit community by all participants. 

Each of these elements allowed for a trusting relationship to be built between the 

members of the town and the school.  

Voice and autonomy. The school staff stated that they had the freedom to 

express their voice to their supervisors. For example, the teachers were consulted and 

trusted to decide the materials to be used for their curriculum and design their 

schedule to meet the learning objectives. They felt that they had the autonomy to make 

the decisions, pertaining to how they will teach their students. The principal also 

emphasized that he elicits feedback and suggestions from his team of faculty and staff 

to make collective decisions. The school board chair also highlighted that the board 

does not micromanage the operations of the school. All the participants gave examples 

of how the students had the opportunity to make their voices heard: the students’ input 

was sought to determine topics for guidance curriculum sessions; the students could 

choose how they want to demonstrate their learning in the science teacher’s class; and 

the students could write letters to the principal as well as the school board to voice 

their concerns and needs. Outdoor activities are designed for students at PES to build 

team spirit and trusting relationships with one another.  

The presence of a safe space to express one’s opinion and use one’s volition to 

demonstrate one’s expertise and strength are indicative of the presence of voice and 

autonomy in Paladin Elementary. This facilitated the presence of trusting relationships 

between the stakeholders at the school. 

Leadership. Many participants indicated that the principal with his approach 

has brought many positive changes in the school building, strengthened the 
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relationship between stakeholders, and enhanced the community’s perception of the 

school. The principal was commissioned to enhance the relationship with the 

community. He made himself accessible and visible in the community to gain the trust 

of the community. He provided autonomy to his teachers and staff to excel at their 

roles. His vision for the school focuses on academic success as well as social success. 

He reinstated celebrating cultural events in the school, which was welcomed by 

everyone in the community. His decisions were focused on creating a buy-in from the 

people in the school. He has created avenues to bring the community into the school, 

to gain their confidence and include them in decision-making processes. He focuses on 

building networks to support services at the school and create opportunities for the 

students, teachers, parents and the community members to raise their awareness on 

various topics. He has created structures and processes in the school, to streamline the 

activities in the school, increase interdisciplinary collaborations between staff and 

faculty. For example, the data teams and professional learning communities at the 

school help teachers to find creative solutions for students’ needs in a collaborative 

manner. He communicates with the larger community via newsletters to keep the 

community informed about the events and activities at the school. All these qualities 

have played a critical role in building trust amongst stakeholders both at the school 

and in the community.  

Tight-knit community. All participants indicated that Buckshire is a tight-knit 

community. Even if people disagreed on political affiliations, and had opposing belief 

systems, they came together during times of emergency. Participants described that the 

community had the quality of looking out for one another during times of need. The 
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population of the town is small which acts as an enabler for being closer to one 

another. However, the people at the school and the town demonstrate strong intentions 

for supporting fellow human beings. For example, the principal, being the leader at the 

school, places people at the center of his decision making at the school. Similarly, the 

town administrator, emphasized that addressing the needs of the community was the 

top priority. Every participant that I interviewed used the word tight-knit community 

or close-knit community to describe their community. The closeness of the people in 

the town also enabled the trusting relationships amongst one another.  

The trusting relationships between people in the community is a unique 

characteristic of the town of Buckshire. The space to voice one’s opinion and exercise 

their autonomy, the leadership’s vision and style, and the tight-knit community, are 

catalysts for the presence of trusting relationships. Trusting relationships goes both 

ways, between the school and the community, which further helped in the learning 

processes for the students as described below.  

Learning  

 The data collected provided rich insight into how learning is facilitated in 

Paladin Elementary. The curriculum at the school focused on students’ learning, there 

were a variety of instructional experiences designed for students to learn, and the 

school enhanced this learning experience by maintaining strong partnerships with the 

community resources.  

 Student driven pedagogy. The success of the learning process lies in the 

quality of the pedagogy used. The teachers at Paladin Elementary use a student driven 

pedagogy to ensure learning is a fun process. The instructional materials are chosen 
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based on the goals that the teachers have identified for students as opposed to the 

availability of materials in the marketplace. Students are given the space to choose the 

topics they want to learn in the guidance classes. The teacher allows the students to 

choose the way they want to demonstrate their learning. There is a student body, 

called Student Leadership Coalition, a voluntary, open group, where students could 

learn and demonstrate their leadership qualities.  

The data teams in the school focus on individual student learning and provide 

opportunities for the students to excel with every passing year. There is a decline in 

the number of students requiring special educational programs. The school ranks at the 

top in its performance on standardized tests, due to a strong response to instruction 

program. Paladin Elementary was considered a school in need of improvement a few 

years ago; but now, it is the top-ranking school in the district. The academic success 

has been a result of placing students at the center of the processes at the school.  

Varied instructional experiences. The teachers at the school use varied 

instructional experiences that linked learning to the resources in the community. From 

writing persuasive letters to the administration and school board, to exploring the 

vernal pools on school campus, students are provided numerous opportunities to learn 

at Paladin Elementary. The teachers use community resources to help students relate 

textbook learning to real life situations. The following are some examples of how this 

happens at Paladin Elementary. The Grade 8 student projects are judged by scientists 

online. The students are taken to field trips to explore local geography to learn about 

glacial erratic and its process. The students write letters to administration about their 

concerns at school, while learning about persuasive writing. The community members 
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are invited as speakers to share their knowledge with students. All this evidence 

indicates the presence of varied instructional experiences at Paladin Elementary.  

Partnerships. The school and the town partner in multiple ways to enhance 

students’ learning as well as provide opportunities for community members to utilize 

school resources effectively. While the town takes care of its duties on its own, there 

are multiple ways people come together to work on things. For example, within the 

scope of town related activities, there is a collaboration between fire and police, 

recreation and library; within the school, the PTA and the staff collaborate, and the 

school board and the SAU have active partnerships.  

Figure 4 represents the different entities of the school and the town and the 

partnership between the two.  

  

 

 

 

 

 

 The town consists of multiple entities, including, the fire department, police 

department, library, and the recreation department. Similarly, the school consists of its 

staff members, the PTA, school board and the school administrative unit and each of 

them play a specific role to further the vision of the school. The researcher witnessed 

the ways in which the school and town collaborated with one another through these 

entities.  

Figure 5 The partnerships between the school and the town (this needs capitals) Figure 4 The Partnerships between the School and the Community 
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The school and the town collaborate to hold events for the community. The 

recreation department hosts many events, which are directed for the children in the 

community. The recreation director partners with the school to invite the children for 

the event. The principal uses the community center in the town to host events for 

teachers and staff. The partnerships manifest in the form of sharing physical resources 

– where the school playground is used to host summer camps by recreation 

department, sharing human resources – where school’s athletic director is consulted 

for sporting events in the town, sharing financial resources – in the form of budgets, 

and technology resources – in the form of technical equipment. These partnerships 

save costs for both the town and the school and helps them create complimentary 

programming to benefit the community. Through these partnerships, students engage 

in learning opportunities that might otherwise not be a possibility.  

  Learning at Paladin Elementary places students at the center. The school and 

the town partner at various levels to provide learning opportunities for the students. 

The school building is utilized by the town for large community events, which creates 

an opportunity for the non-parent community to engage with the school. Varied 

educational experiences are possible, due to the partnerships that exists between 

various stakeholders in the town.  

Community Engagement 

The principal mentioned that when he was hired as the principal for Paladin 

Elementary, he was commissioned to enhance the school’s relationship with the 

community. Every participant in the school emphasized that community engagement 

is always considered as a priority at Paladin Elementary. The school, in partnership 
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with the recreation department, does outreach activities in the community. Through its 

communication channels, the school has altered the community’s perception about the 

school. However, all the participants felt that there is a potential to enhance the 

school’s engagement with the non-parent community.     

Outreach activities. The school engages in multiple outreach activities for the 

larger Buckshire community. The Student Leadership Coalition group, in partnership 

with the recreation department, reaches out to the senior people in the community, 

during holiday season. They bake cookies and visit people at their homes, to sing 

Christmas carols. The SLC also hosts senior luncheon at the community center. 

Almost all the participants mentioned about this in the interviews. The school hosts 

some of the community events on their premises and brings the community into the 

school. Many forums and lectures are organized around topics that the larger 

community could partake in; for example, there was a session hosted on the issue of 

opioid epidemic, which was open to the public. The school playground is open for the 

public to access. The school encourages band, so the older people in the town could 

come in and listen to concerts. In addition to these events, the school uses the website, 

newsletters and local television channel to communicate the activities at school, the 

accomplishments, and updates about the school to the larger community. The 

participants mentioned that the school lacked reputation in the local community and 

these new initiatives have helped alter the community’s perception about the school.  

Community perception. The data collected also provided insights about the 

community’s perception about Paladin Elementary and its views about school as an 

organization. The community members have certain expectations from the school, and 
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depending on the school’s performance, the members develop perceptions about the 

school and its efficacy. The school’s performance is usually measured in terms of 

students’ performance in standardized tests. From being a school that needed 

improvement, the principal and his team worked hard to help their students excel in 

standardized tests and emerge as one of the high performing school in the region. This 

altered the community’s perception of the school. People from the community are now 

appreciative of school’s efforts and are more inclined to support the school’s initiative. 

The participants mentioned that the school budgets are now passed in town meetings 

easier than before.  

The school staff are intentional about gaining the community’s support and 

sustain the positive outlook about the school. The principal considers the students to 

be the ambassadors for the school and invests in their success to gain the trust of the 

community. The student driven pedagogy, high quality instructional experiences, and 

the structures that are put in place to ensure their success are indicative of the ways in 

which Paladin Elementary invests in their students’ success and thereby gains the 

community’s trust.  

The data also indicated that the community members perceive school as an 

institution that provides academic capabilities to the young. The members do not think 

of school as a place where they can find experts from various fields or a place that will 

help them meet their needs as an adult. For example, the town administrator is more 

inclined to reach out to the neighboring university for technical expertise than 

consulting the faculty at the school. In many ways, for the town, school is more a 

client than a partner in supporting the townspeople.  
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Gaps. Despite the outreach activities and continuous communication with the 

town, there still exist some gaps in enhancing community engagement. The 

participants indicated that engaging the non-parent community is one of the areas the 

school should focus upon. According to the school staff, it is important for them, 

because unless the townspeople feel that the school is able to provide the “bang for the 

buck”, they may stop supporting the initiatives at the school. “Bang for the buck” was 

a phrase used by the principal to refer to the idea of community members finding 

value for their investment in the school. Based on the participants’ responses, there are 

ways to enhance the community engagement: there is an opportunity to engage the 

businesses in the community to provide real time learning opportunities for the 

students; the school board meetings could become more accessible for the community 

members to express their views easily; the school’s facilities could be made available 

for older children and adults in the community; and there is a possibility of providing 

adult classes through the school. These suggestions were provided by the participants 

to enhance community engagement.  

Community engagement related information provided critical insight for me as 

a researcher to find answers to my research questions. The school is investing in an 

intentional way to increase their community engagement. The school staff are aware 

of some of the opportunities to enhance that engagement.  

Summary of Themes (Primary Research Question) 

The four themes - setting, trusting relationships, learning, and community 

engagement, informed the researcher to answer the primary research question: What 

effect does a community school have on the community it serves?  
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The principal and his team at Paladin Elementary, demonstrated an 

understanding of their setting, the town of Buckshire. They were aware of the 

composition of their community, the townspeople’s concerns, and the expectations 

community members had towards the school. In particular, the mental health crisis 

was acknowledged both by the town and the school and active measures were taken to 

address it as a community. There exist trusting relationships between the stakeholders 

in the school. These trusting relationships were also evident amongst the townspeople. 

As a whole, the town of Buckshire reflected trusting relationships amongst one 

another, which helped the school to a great extent. The significance is the two-way 

relationship between the school and the community, where both the school and the 

town are equally invested in each other’s success. These trusting relationships led to 

various partnerships between the school and the town. Partnerships, combined with a 

student driven pedagogy and varied instructional experiences, warranted academic 

success for the students at Paladin Elementary. Finally, the impetus to enhance 

community engagement, was seen as a common goal the school members were 

working towards. The existing community outreach activities coupled with the focus 

on students’ success has helped change the community’s perception about the school 

to be more positive. Overall, this study indicates that the community school, with an 

understanding of their setting, affect the relationships, learning and community 

engagement of the community it serves. 

While the research question focused on the ways the school effected the 

community, the evidence indicated that the school and the town impact one another in 
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an iterative process. In the case of Paladin Elementary and Buckshire, this iterative 

process has brought the best out of everyone in the community.   

Answering the Secondary Questions 

 The secondary questions that guided this study focused on the specific ways in 

which Paladin Elementary effected the community it served. The following section 

provides a detailed analysis across five aspects of development. 

Intellectual development. Secondary Research Question 1: What effect does a 

community school have on the intellectual development of the community it serves?  

 The students at Paladin Elementary are performing better on standardized 

tests. As the Curriculum Director indicated, Paladin Elementary was identified as a 

school that needed improvement. Through the data teams, professional learning 

communities, and responsive classroom instruction methods, Paladin Elementary has 

been able to improve its performance on standardized tests.  

You know we used to be down to the bottom of our three schools in the SAU. 

Now we're at the top. Yorkshire was always at the top. We are now better than 

Yorkshire in test scores and I strictly always say test scores because that's 

where the report [is]. (Curriculum Director)   

The school also provides varied instructional experiences, and field trips for the 

students to learn new concepts and demonstrate their learning through outputs that are 

creative and distinct. On one hand the standardized tests are used to measure students’ 

performance and on the other there is space for the students to use their voice to 

express their understanding as well. In particular, the Grade 8 teacher spoke highly 

about her students’ performance in the science fair held at the school, on a yearly 
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basis. “I’ve had at least one of my student groups win an award… their project has 

been picked out of over 300 participating groups as being a star project.” This 

indicated that the students have opportunities to showcase their learning outside of a 

traditional textbook format.  

The professional development opportunities provided to the teachers 

encourage them to experiment with their instructional practices and find avenues to 

acquire new expertise.  

The Grade 2 teacher was rather shy when I came in here and didn't want to 

exert herself... Now she's pioneering things. She's taking risks. She's going to 

be presenting on technology. She's come to me and asked about technology 

and she's going to get because of her willingness to take risks. I'm buying a 

Chromebook or an iPad cart and putting her in charge of it. So, I'm trying to 

feed what grows. I want to reward that risk. And I've seen her, and several 

other teachers do that. And to me that means what we're doing works; when 

teachers are willing to fail. (Principal, PES) 

The principal gave this as an example to highlight the ways in which Paladin 

Elementary offers the space for teachers to explore their strengths and the areas they 

are interested in.  

 The school board chair stated that the goals of the board is to support education 

of the community members.  

We’ve been a very supportive board in terms of moving forward education and 

advocating for our teachers, our administrators, our students, and making sure 
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that we can get what the community needs but also within the boundaries or 

kind of limitations of the community. (School Board Chair) 

The school board chair’s response indicated that Paladin Elementary school’s focus is 

on providing quality education to its stakeholders.  

 Overall, the responses from various participants indicated that Paladin 

Elementary effects the intellectual development of the community by providing  

a) varied learning experiences for students to articulate their views, opinions, 

and support to excel academically,  

b) professional development opportunities for the teachers to improve in their 

field of expertise,  

c) awareness workshops and forums for community members to discuss and 

learn about the topics of their interest.  

The school believes in investing in students’ success, which in turn would make them 

competent members of the 21st century. 

Social development. Secondary Research Question 2: What effect does a 

community school have on the social development of the community it serves?  

The participants described Buckshire as a tight-knit community. The 

participants indicated that the community members are always on the lookout for one 

another. Paladin Elementary acts as a catalyst to promote and sustain these social 

connections between the school and the extended community. The community comes 

together every spring to work around the school building. The school playground was 

built in partnership with the community members who provided physical labor, 

monetary support, their time, and equipment, to build the playground. The students 
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feel that the school is a safe place and find a sense of belonging to the school 

community. The school acts as an institution that draws the alumni to support younger 

children as well as reconnect with the teachers at the school. The learning experiences 

in the school are not merely focused on academic competencies. In addition to 

equipping students with academic skills, Paladin Elementary also creates opportunity 

to learn social skills. “We took them [the students] to the play and they get a little bit 

of cultural appreciation, practice behaving out in public” (Grade 8 Teacher, PES). 

Grade 8 teacher explained the way the field trips become an opportunity to train the 

young ones on public behavior and cultural appreciation.  

The administration brought back the cultural celebration of the town in the 

school which strengthened the social ties with the community. The curriculum director 

credited the principal for “bringing back community spirit and in bringing the spirit of 

the building back.” He said that the community views school as a place where they are 

welcomed. He attributed this success to the fact that the school reinstated the cultural 

celebration in the school.  

Paladin Elementary enjoys the privilege of its community members vested in 

its success. The technology director explained this articulately.  

I think part of the reason that we have a very successful relationship with the 

community is kind of twofold: The overall community members, not just the 

parents, are interested in our school succeeding. And the school is very open to 

having outsiders in, which is not always [the case]. (Technology Director, 

PES) 
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The school and the community members want the school to succeed. This can be 

attributed to the strong school-community relationships at Paladin Elementary.  

Overall, the findings indicate that the school affects the social development of 

the community by  

a) creating opportunities for the community to come together in various 

occasions;  

b) instilling a sense of belonging in students and parent community;  

c) preparing students for social life;  

d) hosting cultural celebrations at school premises; and  

e) engaging in outreach activities for the larger Buckshire community.  

  Economic development. Secondary Research Question 3: What effect does a 

community school have on the economic development of the community it serves?  

While Paladin Elementary does not engage in activities that result in direct 

economic development, there are ways in which the school affects the economics of 

the town indirectly. The curriculum director highlighted the presence of good quality 

schools in supporting the property value in a region.  

And actually, realtors pushed because of course property values are often the 

first question that families will ask is what's the school system like if I'm going 

to move to this town. And so, they wanted a school system that would give 

them their money's worth to make the properties more valuable. (Curriculum 

Director, PES)   

The curriculum director’s response indicated that the realtors hold the schools 

accountable to maintain real estate prices in the region. In another instance, he had 



220 
 

also mentioned that the school is top-ranked in the district based on its performance on 

standardized tests. This indicates that Paladin Elementary might have an influence in 

the way properties are valued in Buckshire.  

 The school space including the playground and the building space is utilized 

by the community members, for various purposes. As a physical resource, the school 

building could help the community members and the town save money on finding and 

hosting events in other venues. The resource people that the school brings in to create 

awareness provides access to learning opportunities for community members at no 

expense. The teachers save the school and thus the townspeople money by maintaining 

networks and tapping into their resources to provide learning opportunities for the 

students.   

The school provides free and reduced lunch for students who are in need. The 

school works with the local food pantry to support the food related needs of its 

students. The school has scholarship opportunities for those students who are unable to 

take part in field trips to other states. The networks that school teachers have with the 

community save the school money. The partnerships with local agencies translate into 

access to equipment and resources that are expensive. The lack of these partnerships 

could mean either absence of varied instructional experiences for students or added 

economic burden for the local community in the form of taxes.   

Overall, the responses indicated that Paladin Elementary might have an impact 

on the economic development of the community in terms of 

a) maintaining the region’s property value; 
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b) offsetting the expenses, the town might incur in the form of building spaces 

and learning opportunities; and 

c) supporting the financial needs of students and the parent community.   

Health and wellbeing. Secondary Research Question 4: What effect does a 

community school have on the health and wellbeing of the community it serves?  

One of the strengths of Paladin Elementary is the initiative the staff members 

take in collaborating with mental health agencies to provide services to those in need. 

The guidance curriculum addresses the mental health needs of the students in the 

school. The collaboration with the mental health agencies will result in services 

provided during after school hours for the students.  

The workshops and forums organized at the school to create awareness about 

different topics useful for the public is an example of the ways in which the school 

effects the health and wellbeing of the people in the community. The collaboration 

between Paladin and the university to employ a speech pathologist at the school is 

another example of the way the school affects the health and wellbeing of the 

community it serves.  

Overall the responses indicate that Paladin Elementary effects the health and 

wellbeing of its community by way of  

a) providing mental health services for students on campus; 

b) creating awareness programs and other events for townspeople; and  

c) supporting overall development of students. 
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Environmental development. Secondary Research Question 5: What effect 

does a community school have on the environmental development of the community it 

serves?  

The data collected did not provide evidence on how the school has a direct 

effect on the environmental development of its community. The students at Paladin 

Elementary once created a video to generate awareness about the recycling center. The 

students engaged in experiments where they test the water quality of the water bodies 

near their school campus. They learned about the species and the ecosystem they live 

in through their science curriculum. These experiences create an awareness in students 

about the environment they are part of. However, the research could not gather further 

evidences on the ways the school effected the environmental development of the 

community.   

Summary of Secondary Research Questions 

Table 13 

Summary of Findings Pertaining to Secondary Research Questions 

Intellectual 
Development 

Social 
Development 

Economic 
Development 

Health and 
Wellbeing 

Environmental 
Development 

Space to voice 
one’s opinion 

Space for 
community to 
come together 

Maintaining 
property value in 
the region 

Mental health 
services  

Awareness in 
students 

Standardized 
test 
performance 

Creating a 
sense of 
belonging  

Sharing 
expenses with 
the town 

Awareness 
programs  

Hands on learning 
using community 
resources 

Raising 
community 
awareness  

Preparing for 
social life 

Supporting with 
financial needs 
of students 
through grants 

Focusing on 
holistic 
development 
of the students  

 

 Reviving 
cultural 
celebrations  

   

 Community 
outreach 
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Table 13 presents the summary of the findings for the secondary research questions. 

Paladin Elementary has the following effects on the community it serves.  

 The school affects the intellectual development of the community primarily in 

the ways it supports the development of the student community. In particular, the 

school provides a space to voice student’s opinion, enhanced students’ performance on 

standardized tests. It facilitates continuous learning opportunities for its teachers and 

staff members and creates learning opportunities for the community members in the 

form of awareness programs.  

 The school affects the social development of the community by bringing 

people together to work towards a common goal of students’ success, creates a sense 

of belonging for the student community, prepares the students for the needs of social 

life, celebrates the local community and reaches out to the community through various 

programming activities.  

 The school affects the economic development of the community by providing 

quality education which helps maintain the property value in the region, shares 

expenses and resources with the town, and provides financial assistance to students 

who may need financial assistance.  

 The school affects the health and wellbeing of the community by providing 

access to mental health services at the school campus, creating awareness programs on 

topics the community could benefit from, and by focusing on holistic development of 

the students. 
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 The school affects the environmental development of the community by 

raising awareness about the issues both in students as well as the larger community 

and by using community resources as materials to learn from.  

Conclusion  

 Chapter 4 presented the data collected in this study and an in-depth analysis of 

the findings. The data were collected across three phases: In Phase 1 the researcher 

used a quantitative survey to identify community schools; in Phase 2, the researcher 

used semi-structure interviews to learn more about the ways the community schools 

operated; and in Phase 3, the researcher used a case-study approach to gain a holistic 

understanding of the ways the community school effected the community it served. 

The data analysis revealed four themes, namely, setting, trusting relationships, 

learning, and community engagement, which provided the answers for the primary 

research question. Data analysis also revealed the ways in which the school effected 

the intellectual, social, economic, health and wellbeing, and environmental 

development of the community.  

 In Chapter 5 the researcher discusses the findings, presents the conclusions 

from the study, and states the limitations. Chapter 5 also includes implications of this 

study and provides recommendations for future research.   
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Chapter 5: Conclusions and Recommendations  

Chapter 5 presents the conclusions and recommendations based on the findings 

of this research study. This mixed methods study focused on understanding the ways a 

community school affects the community it serves. This chapter is organized under the 

following sections: purpose and the research questions; discussion of findings; 

interpretation of the findings; conclusions; implications of this study; limitations of the 

study; recommendations for future research; and summary of the chapter.  

Purpose and Research Questions  

The literature around community schools has indicated ways community 

schools affect students (Coalition of Community Schools, 2017; Everett, 1935; 

Jacobson, Villareal, Munoz, & Mahaffey, 2018; Olsen, 1953). However, while the 

literature claims that community schools affect students, families, and communities 

(Blank, Melaville, & Shah, 2003; Dryfoos, 2002; Minzey & Olsen, 1969; Olsen, 

1945), there is no evidence indicating how those communities are affected (Heers, van 

Klaveren, Groot, & Brink, 2011). The purpose of this study was to describe and 

explain the ways community schools impact the communities they serve. The primary 

research question which guided this study was: What effect does a community school 

have on the community it serves?  

The secondary questions were:  

1) What effect does a community school have on the intellectual development 

of the community it serves;  

2) What effect does a community school have on the social development of the 

community it serves;  
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3) What effect does a community school have on the economic development of 

the community it serves;  

4) What effect does a community school have on the health and wellbeing of 

the community it serves;  

5) What effect does a community school have on the environmental 

development of the community it serves?  

Discussion of Findings 

 Every community school is unique, since it derives its purpose from the 

community it serves (Center for Mental Health in Schools, 2011; Olsen, 1953; Rogers, 

1998). Analysis of themes from this data, indicated the ways that Paladin Elementary 

was unique. In addition to providing evidence regarding how the school affects the 

town of Buckshire, these themes also indicated how the town and its people affect the 

school.  

Setting 

To understand how the school affected the community, I had to understand the 

community. While the document reviews helped me gather factual information about 

the town, the interviews provided deeper insights about the people in the school and 

the town. Three sub-themes emerged from data analysis, which were then grouped into 

the broader theme of Setting: 

 composition of the community; 

 concerns; and  

 community expectations.  
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Composition of the community. Information from the school members gave 

insight into the people of Buckshire, their economic status, vocations, and lifestyles. 

Most of the people consider themselves as upper middle socio-economic class; they 

prefer to be surrounded by beautiful natural resources; and the children come from 

caring families. The community members paint a similar picture in terms of who lives 

in the community. They explained that the community members move to the town 

because they want to be away from the densely populated cities and enjoy the dirt 

roads leading to their serene properties. Both the school and community members’ 

responses were similar.  

Concerns. The people in the school and the town listed multiple issues that 

they are concerned about. The school members discussed the need for increased 

mental health services in the region. They expressed concern about the effect of opioid 

crises in the country, especially in New Hampshire. Some of the community members 

also voiced their concern over the opioid crisis and the increasing suicide rates in the 

region. In addition to mental health needs, the community members pointed out the 

aging population in the town of Buckshire as a major concern for them. The aging 

population brings with it more consequences in terms of: the ability of the older 

people to continue to pay their taxes, which are increasing with every passing year; the 

ability of the town to provide services for the older people; and the ability to support 

the young people in the region with extracurricular activities. In addition to aging 

population, the town is struggling with their ability to hire skilled professionals and 

retain them in their positions, because they are lured by jobs that offer better privileges 

in the form of payments and place of living.  
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The school staff did not speak about aging population as a concern. However, 

the school in collaboration with the recreation department, went to the place of 

housebound senior’s residences and sang Christmas carols. They also organized senior 

luncheons at the community center. While the school’s responses indicated some 

awareness about aging population, they did not discuss other issues such as tax 

increases or hiring and retaining skilled professionals. 

Community expectations. The school members had a clear idea about what 

the community expected from them. According to the school members, the community 

members expected the school to be a safe, welcoming space, for both the students and 

the families; to have opportunities for community gatherings in the form of concerts; 

the students to be equipped with the skills for the future; and perform well in their 

standardized tests. The school members gave evidence on how they meet all these 

expectations as well. The community members’ responses indicated similar ideas. 

Community members indicated some expectations they have from their town. They 

wanted to preserve their town with its natural assets, they did not want to pave their 

dirt roads, nor were they inclined to bring in more businesses.  

An understanding of the setting is a defining factor for a community school. 

Seay (1953) suggested that “In a community school, the problems of the people, and 

the type and nature of resources available become the core of the educational 

program” (p. 3). In the case of Paladin Elementary, the school members had 

knowledge about the people of the community, the problems of the people, and the 

resources they had access to. Because the school had knowledge of the composition of 
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the community, it was able to affect the Buckshire community by addressing some of 

the concerns and meeting the expectations of community members.  

Trusting Relationships  

  People were placed at the center of decision-making at the school and in the 

town. Both the town administrator and the school principal focused on building 

relationships with their stakeholders. The subthemes which defined the presence of 

trusting relationships were: 

 voice and autonomy;  

 leadership; and  

 tight-knit community. 

 Voice and autonomy. The members of the school provided numerous 

examples of having the space to voice their opinions and wishes. The teachers enjoy 

the autonomy to design their curriculum based on their understanding of students’ 

needs. The students have the opportunity to express their views and opinions without 

fear. The community members also acknowledged their ability to collaborate with the 

staff at the school without moving through a hierarchical communication protocol.  

 Leadership. The principal at the school was commissioned to enhance 

community engagement. His leadership style was praised by both the school and 

community members. The staff explained that with the new principal they had the 

freedom and autonomy to perform their duties without fear or doubt; the principal 

acknowledged that he encouraged people at the school to experiment and take risks. In 

addition to strengthening the school culture, the principal, through his active 

participation in town’s activities, and by being visible in the community, enables 
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strong ties between the school and the community. The community members also 

praised the principal’s leadership. The principal has shifted the culture of the school 

and made it more of a welcoming and open place for the entire community. 

 Tight-knit community. All participants described the town of Buckshire as a 

“tight-knit community”. People of the town and the school took pride in the fact that 

they belonged to Buckshire and Paladin Elementary, respectively. The school members 

as well as community members highlighted the closeness that the community 

members shared with one another. The townspeople, despite their differences, actively 

looked out for the wellbeing of one another. The close-knit nature of the community 

catalyzed school’s efforts to address the needs of its community members.  

 Olsen (1953) suggested that one of the characteristics of community schools is 

that it “practices and promotes democracy in all human relationships” (p. 200). By 

providing everyone voice and autonomy in the school, Paladin Elementary practices 

an inclusive approach to engaging its stakeholders in all processes. Human 

relationships are placed at the center of the school’s focus which results in building 

trust. Olsen (1953) also indicated that community schools cannot be built in any 

community, based merely on the ability of the school board members or educators. He 

emphasized that,  

Only in those communities where there is full respect for human personality, 

where shared judgments are valued and sought, where the highest gains are 

those which bring better relations between all persons, will there be the kind of 

freedom that is necessary to develop the interrelationship of school and 

community. (Olsen, 1953, p. 189)  
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The townspeople and the staff at the school are invested in building strong and trusting 

relationships with one another. Since the people at the school were focused on 

building these relationships, there arose the freedom and space to build these 

relationships between the school and the community.  

Learning 

 Buckshire is located amidst a wealth of natural resources, and the teachers at 

Paladin Elementary leverage these resources to connect textbook learning with the 

resources in the community. The school uses the following sub-themes to help 

students excel academically, 

 student driven pedagogy,  

 varied instructional experiences, and  

 partnerships with the community.  

 Student driven pedagogy. This sub-theme was complimentary to the voice 

and autonomy subtheme. The students are placed at the center of the learning 

processes at Paladin Elementary. The teachers, administrators, and staff are invested in 

students’ performance and learning. Students have the ability to choose the way they 

will demonstrate their learning, and they are given the space to provide input to the 

topics taught during guidance sessions. Students are presented with various 

opportunities to develop their leadership skills as well.  

 Varied instructional experiences. Since Buckshire town is filled with natural 

resources such as state parks, lakes, and trails, the teachers have initiated the use of 

these resources as materials for students’ learning. Various field trips are organized for 

students to learn about the concepts in their textbooks. The teachers engage in 
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experiments to introduce real-life processes. The community members are also invited 

to provide guest lectures. Overall, Paladin Elementary utilizes its community as a 

learning resource for students. 

 Partnerships. Paladin Elementary leverages the resources in its community to 

provide learning opportunities for their students. In addition to providing support in 

the classroom learning experiences, partnerships also result in financial sponsorships, 

and support services in the form of voluntary hours helping the school building 

maintenance. 

 Hanna and Naslund (1953) stated that in a community school, “an important 

emphasis is made on the problems of the community in the curriculum” (p. 51). They 

suggest that this integration occurs because of intentional efforts made by all the 

stakeholders in the community. While the efforts taken at Paladin Elementary might 

have resulted in enhancing the quality of living in the community, responses did not 

indicate that these actions were the result of a deliberate effort to address the quality of 

living in the community. 

Community Engagement 

 One of the primary goals of Paladin Elementary is to strengthen its community 

engagement. The administrators and staff at the school take various measures to reach 

out to the community to enhance their engagement. While collecting data pertaining to 

community engagement, I learned about the community’s perception about the school 

and the gaps that exist in engaging the community. The subthemes pertaining to 

community engagement were: 

 outreach activities; 
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 community perception; and  

 gaps. 

 Outreach activities. The school members reached out to the community in the 

form of senior luncheons and Christmas caroling activities. The school building was 

open for the community to participate in town-wide activities, such as voting, and 

town hall meetings. The school also loaned its space for the community members to 

use free of cost, if it served the town’s children.  

 Community perception. The school members believe that the town members 

have a positive outlook on the school. The new administration at the school restored 

celebration of cultural events at the school, which was welcomed by the community. 

The school members mentioned that they were praised by the community members on 

the successful performance of students on standardized tests. For the most part, the 

community members view school as a client and not necessarily as a source of 

technical expertise. The community members view the school as a place for students’ 

learning only. These perceptions have an impact on the school-community 

relationships, which will be discussed later in this chapter.  

 Gaps. While the community perceives the school as a success, the school 

members indicated that they could do better to engage the non-parent community. 

They believe that their services and programming do not cater to the non-parent 

community as much as they do to the parent community. 

 The findings from the community engagement theme provided critical insights 

for me to understand the ways Paladin Elementary affected its community. Blank, 

Melaville, & Shah (2003) emphasized that “community engagement helps promote a 
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school climate that is safe, supportive and respectful and that connects students to a 

broader learning community” (p. 15). The initiatives taken at Paladin Elementary to 

engage the community create a safe and supportive environment in the community and 

connect the students to the larger community.   

These four themes indicated the close relationships between the school and the 

town, and the ways they work together. Even though I did not inquire directly into the 

ways the school and the town have reciprocal effects, these themes signify the ways in 

which the school and the community affect one another almost in a circular fashion, 

creating constant changes and improvements along the way.  

Answering the Research Questions 

To conclude the discussion of findings, I present the answers I gathered 

through this study, towards my research questions.  

My primary research question was: What effect does a community school have 

on the community it serves? 

Harkavy and Blank (2002) indicated that the impact of community schools is 

manifested in the form of, “student learning, healthy youth development, family 

wellbeing and community life” (p. 2). Through the findings from this study, I found 

out that Paladin Elementary did affect the student learning, family wellbeing and 

community life.  Paladin Elementary affected student learning in multiple ways: the 

students excel in standardized tests; they express their ideas and opinions, without 

fear; and they have the opportunity to become active participants in certain decision-

making processes. In terms of family wellbeing, the school actively takes initiatives to 

engage parents in conversations about their children’s learning processes. They 
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provide mental health services on school premises, after school hours to accommodate 

parents’ schedules, and they offer resources for the parents to extend students’ learning 

opportunities at their homes. In terms of enhancing community life, the school has 

multiple outreach activities to engage both the parent and non-parent community. By 

actively collaborating with the town of Buckshire, the school shares the resources 

effectively and conserves resources for the town.  

My secondary research questions were: What effect does a community school 

have on the 1) intellectual, 2) social, 3) economic, 4) health and wellbeing, and 5) 

environmental development of the community it serves.  

Intellectual development. To measure the intellectual development of 

individuals in the society, I refer to the indicators that Nussbaum and Sen (1993) listed 

for citizens to thrive in a society. Among other indicators, I consider the following 

aspects to be related to intellectual development: the availability, nature, and the 

quality of education the citizens have access to; the rewarding nature of their work, 

relationships between employers and employees; and more importantly the freedom to 

question, imagine, wonder and feel emotions of love and gratitude. Paladin 

Elementary provides quality education to the members of the society, and students and 

teachers thrive in the school environment. As Nussbaum and Sen (1993) suggested, I 

also found that both the students and the teachers enjoy the freedom to question, 

imagine, wonder and feel emotions of love and gratitude.  From being a school in need 

of improvement, Paladin Elementary is now the top-ranking school in the district. In 

addition to enhancing students’ performance on standardized tests, Paladin Elementary 
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also provides the space for the students to voice their opinions and gives them 

autonomy in their role as a student.  

Social development. Grundy and McLeish (1994) presented 13 indicators of a 

sustainable community. Two of them are particularly relevant to describe social 

development. “All sections of the community are empowered to participate in 

decision-making…(and) opportunities for culture, leisure, and recreation are readily 

available to all” (as cited in Huckle & Sterling, 1996, p. 2). Paladin Elementary school 

provided opportunities for all stakeholders to participate in decision-making. The new 

administration recalled the celebrations at the school to gain the trust of its community 

members. The school hosts multiple events to provide opportunities for the 

community members to engage in with them. The school provides experiences for 

students to learn about their culture and practice public behaviors. This evidence 

indicates the ways Paladin Elementary affects the social development of the 

community.  

Economic development. While the school does not have a direct impact on 

the economic development of the community, by providing quality school education, 

the school helps sustain the property values in the region. Among the rules that Berry 

(1995) suggested for a sustainable local community, two of the ideas relate to 

economic development: to increase the earnings within the community and to circulate 

the money within the community before paying it out. The teachers in the school 

leverage their networks to enrich the learning experiences for their students at no extra 

cost to the town. The school also employs the members from the community as staff at 

school, thereby ensuring the money is circulated within the community.  
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Health and wellbeing. Grundy and McLeish (1994) emphasize that in a 

sustainable community, “people’s good health is protected by creating safe, clean, 

pleasant environments and health services which emphasize prevention of illness as 

well as proper care for the sick (Huckle & Sterling, 1998, p. 2). While I did not gather 

evidence pertaining to how the sick are cared for, I found evidence for maintaining 

clean, safe and pleasant environment in Buckshire. The school involves community 

members as active contributors to learning experiences in the school. I believe it 

supports the overall wellbeing of adults in the community by providing them an 

opportunity to give back to the community and create a sense of belonging in them. 

The school conducts various outreach activities to reach out to the aging population in 

the town. In addition to addressing the aging population, the school also delivers 

guidance curriculum to curb the effects of opioid crisis and other mental health related 

issues in the society. However, these services are currently limited only to the student 

community.  

Environmental development. According to Grundy and McLeish (1994), one 

of the indicators of a sustainable community is that the resources are used efficiently, 

and waste is minimized. The principal and the school board chair highlighted that 

Paladin Elementary recycled their resources and made effective utilization of their 

school building space. This is an example of minimizing waste and using resources 

effectively. There was no direct evidence on how the school supports the 

environmental development of the town. The school utilizes the natural resources 

around the campus to teach students about the ecosystem. I perceive it as a means to 
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instill a sense of conservation in the students, to preserve the natural resources in the 

region.  

Summary  

Paladin Elementary affects the town of Buckshire in multiple ways. In 

particular, the school impacts the students the most. The school acts as the resource 

which provides “the fullest opportunity for development” of the children (Dewey, 

1902, p. 86). And by providing these learning opportunities for the children, the school 

plays a critical part in shaping individuals for the future. Seay (1953) highlighted that 

“in order for a change to occur in the behavior of an individual, he must participate in 

a learning experience” (p. 8). The kind of learning experiences offered in Paladin 

Elementary will bring about change in students’ behavior which in turn will affect the 

society they would create in the future.  

It is critical to note that the school members at Paladin Elementary consider 

themselves a public school, and not a community school. The expectations I set out as 

a researcher was to understand how community schools affect the communities they 

serve. However, as a public school, the ways in which education is practiced at 

Paladin demonstrates exemplary characteristics of community schools. In particular, 

based on Olsen’s (1953) four levels of operation, Paladin Elementary shows the strong 

presence of democratic relationships and two-way partnerships. In terms of curriculum 

and classroom practices, the school utilizes the natural resources in the region to 

integrate textbook learning, which is commendable. There are opportunities for the 

school to strengthen the community engagement to be able to collaboratively solve the 

problems of community living, if it intends to do so.  
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Interpretation of The Findings 

This research study was guided by the hypothesis that community schools have 

the potential to use education as a medium to bring about sustainable community 

development. Figure 1 is a visual representation of the hypothesis guiding this study. 

The impetus to focus on sustainable community development arose from my 

awareness that the “way we live is unsustainable” (Curren, 2009, p. 1). Curren (2009) 

uses the phrase unsustainable living to attribute to the ways human beings exploit 

natural resources under the pretense of comfortable and convenient living.  As an 

educator, I see the potential to use education as a medium to shift the ways of human 

living towards sustainability. Within education, I focused on the community schools 

model. A community school designs its educational programs based on the problems 

of community living (Dewey, 1902; Dewey, 1916/1985; Everett, 1945; Olsen, 1945; 

Olsen, 1953). I defined sustainable community development as a process of growth 

and change that enhances the intellectual, social, economic, health and wellbeing, and 

environmental aspects of development for individuals living within a community 

(Berry, 1995; Grundy & McLeish, 1994; Maser, 1991; The World Conservation Union 

[IUCN], United Nations Environment Programme [UNEP], Worldwide Wildlife Fund 

[WWF], 1991). 

Sustainable 

Development 

Education as a medium 
Unsustainable Living 

Figure 6 Hypothesis Guiding This Research Study 
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Figure 7 Aspects of Sustainable Community Development  

Figure 2 presents those five aspects of sustainable community development. 

The findings from my research provide evidence that when education is used as a 

medium, it could result in changes in the community along these five aspects.  

Figure 3 is the visual representation of the logic model guiding this research 

study, filled in with data gathered through this study. The first box titled Issues in 

Buckshire, lists the concerns of the school and town members. Some of the issues can 

be related to more than one aspects of development. However, I classified them into 

one of the five aspects of development based on the context in which the participants 

discussed these issues. These issues are examples of unsustainable living as 

characterized in the town of Buckshire.  

Sustainable 
Community  

Development

Intellectual

Social

EconomicHealth & 
Wellbeing

Environmental
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In the second box, titled Paladin-Buckshire Collaboration, presents the themes 

that emerged from the data analysis. The themes and the subthemes listed provide 

guidelines for any school to become a community school. People working in a 
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Voice and autonomy

Leadership 
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Learning
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Collaborative Problem Solving
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Community perceptions
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Issues in Buckshire

Sustainable 

Development 
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Living 

Intentions – the driving force for the change 

Figure 8 The Logic Model to Interpret the Findings of my Study 
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community school need to become aware of their setting; they should invest in 

building trusting relationships within the school as well as with the community 

members; learning is an exercise the entire community partakes in; and community 

engagement drives the programs. The relationship between Buckshire and Paladin 

Elementary manifested in the form of these four characteristics, which could be 

adapted by educational institutions that aspire to become community schools and/or 

desire to impact their communities. The third box, titled Changes, refers to the 

changes the participants observed in the town of Buckshire. These changes are 

indicative of the efforts sustained by the new administration at Paladin Elementary. 

While some of these changes directly address the issues listed in box 1, some of them 

are only partially addressed. For example, there are no changes that directly address 

the economic issues of tax increases and hiring and retaining skilled employees. 

Through this study, it became evident to me that as long as the school members were 

aware of the issues in the community, they invested their time and effort to find ways 

to address them. Thus, in order to be able to address the issues of the community, the 

school should create ways to identify the needs in the first place.  

Figure 3 presents evidence to substantiate that a community school can be a 

facilitator of sustainable community development. However, it is also informing us 

that public schools can be facilitators of sustainable community development. 

Members of Paladin Elementary do not consider themselves as community schools. I 

studied the ways in which Paladin Elementary worked with its community and 

classified them as a community school. The findings from this study has implication 

for educators, because it demonstrates the ways in which public schools, one of the 
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major public institutions in the country, has the potential to be the facilitators of 

sustainable community development. When Paladin could affect the changes on its 

community, unintentionally, it is encouraging to imagine the effects it could bring 

about, if the school intended to act as a community school.  

Through my logic model, I give evidence on how education can be used as a 

medium to bring about sustainable development. I highlight how a public school could 

demonstrate characteristics of community schools. However, if the people in the 

school don’t intend to be the facilitators of this change, these outcomes may not be 

achieved. The driving force for the shift to move from unsustainable living to 

sustainable development is the intention of the people working in the educational 

institution.  

A community school is built upon the belief that schools, families, and 

communities, affect one another. In order for community school to effect any change, 

these beliefs should be translated into action, in an intentional manner. Intentions set 

apart Paladin Elementary from other public schools. The principal at Paladin, who was 

commissioned to enhance community engagement, invested in building trust with the 

staff members at school and the community members. The principal emphasized the 

importance of relationships. According to him, all it takes is to be “human”. He 

highlighted how simple conversations by an adult with a student in a classroom, to 

enquire how they feel, could help the students become more engaged with the 

activities in the classroom. While he used that example in the context of how he wants 

to integrate guidance curriculum into everyday classroom activities, I believe this 



244 
 

philosophical understanding of “being human” has led him guide the school to be a 

community school. 

Conclusions 

Whether or not a school adopts the term community school, the reality is that schools, 

families, and communities all affect each other (for good or ill).  

~ Center for Mental Health in Schools at UCLA 

In order for any good to result, it is imperative that the schools, families and 

communities work together. In this section, I present some of the conclusions I was 

able to draw based on the research findings.  

Schools and Communities Affect One Another 

My research question focused on how a community school affects its 

community. However, in the process, I discovered ways in which the community 

affected the school as well. In particular, the natural resources of the town, the 

expectations of the people in the town, and the kind of people who live in the town, 

affect the programming at the school. Paladin Elementary is situated in a naturally 

resourceful rural town. The teachers make use of the community resources to take 

students on field trips to deepen the learning processes. This indicates that the setting 

of the school plays a significant role in designing instructional experiences. While the 

teachers take the initiative to take students into the community, the availability of 

hiking trails and lakes, makes it easier for the teachers to translate their ideas into 

reality. The community members expect the students to succeed in terms of their 

academic achievement. The school meets those expectations by investing in students’ 

academic success and thereby creating competent individuals who can facilitate 
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community’s progress in the future. The close-knit nature of the community indicated 

that people of Buckshire look out for one another. The school nurtures an active 

relationship with the community. The nature of the community members in Buckshire, 

who are close-knit, allows the school to establish two-way partnership with the 

community. This active relationship translates into rich instructional experiences and 

sometimes even results in financial support for the activities in the school. Overall the 

nature of the setting, the expectations of the community, and people of the town, shape 

not just the relationship between the school and the town, but also the relationship 

between the town and the school.   

Public Schools Can Serve as Community Schools 

Paladin Elementary nurtures democratic relationships, extends the curriculum 

and classroom practices to include the needs of its community, engages in two-way 

collaboration with the community, and solves the problems in the community in a 

collaborative manner, by including the members of the community. Along with these 

four categories, which are characteristics of community schools, the people at Paladin 

are also intentional about their efforts to engage the entire community of Buckshire in 

school activities. The findings from this research confirms the ways in which Paladin 

Elementary, a public school, acts like a community school.  

Public schools are one of the major public institutions in the country (Chung, 

2002) available in every neighborhood. Society looks up to schools to train the young 

in the community (Dewey, 1916/1985). The familiarity and accessibility of public 

schools as educational institutions in every neighborhood, gives them an advantage to 

serve as community schools. Many researchers have indicated the potential for public 
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schools to become community schools (Berridge, 1969; Decker, 1972; Rogers, 1998). 

The findings from this study demonstrate that public schools can indeed serve as 

community schools.  

Education Can be a Medium to Facilitate Sustainable Community Development 

Rogers (1998) in his commentary on 100 years of Community Schooling, 

emphasized that experts have looked upon community schools as solutions to various 

social problems. My research provides evidence that community schools have the 

potential to bring about changes in the communities, by using education as a medium. 

“An improvement in the living conditions and standards in the community” is 

expected in the community where the community school is situated in (Seay, 1953, p. 

11). Since community schools relate the resources of people and communities to the 

problems and concerns of people through an educative process, it leads to an increased 

standard of living (Seay, 1953). In the case of Paladin Elementary, this change has 

been observed through the lens of sustainable development in the community. If the 

kind of society we want is informed by sustainable living, this research serves as an 

evidence that public schools, which act as community schools possess the strategies, 

tools, and resources to facilitate sustainable community development. 

Education is considered a necessity of life (Dewey, 1916/1985). There will 

always be a need for people to get educated, which makes education the most 

powerful tool we can leverage to bring about a social transformation. If schools could 

use the four categories of democratic relationships, curriculum and classroom 

practices, two-way partnerships, and collaborative problem-solving, in an intentional 

manner, they could bring about sustainable community development. It is time that our 
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educational institutions focus on sustainable development as their goal as opposed to 

limiting their services only to help young children attend college. 

Perceptions Affect Outcomes 

Perceptions about oneself plays a critical role in one’s performance. 

Community’s expectations of school are determined by how the community perceives 

the school, and its role. And, the school performs to meet the needs of the community. 

Through this study, I was able to deduce two insights pertaining to perceptions: 1) 

awareness about the role of school affects community’s perception about the school 

and thus the community’s expectations from the school; and 2) the school responds to 

the expectations of the community that it is aware of.  

First, the townspeople do not perceive school as a place where they could seek 

technical expertise. And to a great extent, this gap can be attributed to the perceptions 

we have built around the identity of what a school is. The society views schools 

primarily as a place for young children to gain academic competencies so they can 

succeed in either seeking a job or pursuing higher education. Neither the adults in the 

town nor the town administration views the school as a hub of technical expertise. 

This limits the spectrum of services that the community expects from the school.  

Second, the school responds to the town based on their understanding of what 

the school’s role is in the community. Paladin Elementary was able to provide the 

needs of the community as long as it was aware of what the needs were. For example, 

because the school members were aware of the mental health needs of the students, 

they integrated the need into the curriculum for their students. However, they did not 

provide services to address the mental health needs of the larger community. These 
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two examples highlight the ways perceptions affect outcomes. So, in order for schools 

to facilitate sustainable community development, the community’s perception about 

the school will have to alter. 

Implications of This Study 

The following suggestions are presented to inform those schools that might 

want to incorporate the characteristics of community schools and to affect the 

communities they serve.  

Invest in Intentional Relationships with Multiple Stakeholders  

The administration at Paladin Elementary focused on building relationships 

with the people inside and outside of the school. Presence of democratic relationships 

between multiple stakeholders enabled a cultural shift within the school and enhanced 

the community’s perception about the school. As leaders in educational institutions, it 

is important that we invest in building, nurturing, and sustaining relationships with all 

the stakeholders of the school: students; teachers; staff; parents; and the larger town 

community. It is critical that these relationships are built with intentions. Intentional 

relationships yield collective efforts that converge towards greater good. An 

intentional relationship building exercise draws its inspiration from authenticity and 

integrity. The consequences of intentional relationships result in mutual respect, 

positive gains for all parties involved, and creates transparent channels of 

communication between individuals.  

Maintain Open Communication Channels 

Paladin Elementary used open communication channels to encourage 

participation in the school. The space to voice one’s opinion through classroom 
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activities, the student groups, teacher’s union, interdisciplinary teams, and planning 

activities enhanced communication between students, teachers, staff, and 

administrators, within the school campus. Through the newsletters, local TV channels, 

forums, and coffee and conversations, the school established open channels of 

communication with parent and non-parent community.  

In the future, Paladin Elementary and other public schools could continue to 

leverage the forums and other communication channels to engage the non-parent 

community as well. For example, open community forums can be organized where the 

non-parents could discuss common issues in the town. These forums could become 

platforms for the larger community to share their thoughts, opinions, and ideas and 

collaborate with the experts in the school to develop solutions. While school board 

meetings can be formal with many procedures to follow, these forums could allow for 

more participation by individuals in meaningful conversations. Along with 

interdisciplinary teams that discuss student progress, there could be interdisciplinary 

teams that discuss the needs of the town and derive solutions.  

Maintaining multiple, open, and transparent communication channels with 

various stakeholders will help the school to be aware of the community’s needs, 

resources, and challenges. It will also help in mobilizing groups that can address these 

issues in teams. In the absence of open and transparent channels of communication, it 

is more difficult to sustain relationships with the community.  

Let the Community Become the Textbook 

Textbooks are a great source of learning. They help students gain competencies 

and skills that are supposed to help an individual succeed in the future. However, 
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textbooks do not discuss issues and concerns present in students’ everyday lives and in 

their immediate neighborhood. When a student is struggling with everyday needs, 

internalizing concepts pertaining to a far-away land might be impossible. In a 

community school, the curriculum is organized around the “fundamental processes 

and problems of living” (Olsen, 1953, p. 200) within the community. A community 

school uses the resources in the community to help students learn. It is important for 

teachers, administrators, and staff to integrate the events in the community with the 

textbook knowledge to truly equip the students for citizenship in their community.  

Hanna and Naslund (1953) provide a detailed description on how the school 

could engage the people in the community.  

Not only are physical facilities used by groups of citizens but also a definite 

plan of action is found which co-ordinates school-community activities for this 

purpose. An important emphasis is made on the problems of the community in 

the curriculum of this type of school. Pupils and parents alike are studying 

matters of concern to them in achieving better living. Efforts to improve living 

are not accidental or incidental to either the use of the community by the 

school or the use of the school by the community. Interaction is deliberately 

planned to co-ordinate the efforts of all to reach this end. (Hanna & Naslund, 

1953, p. 51) 

Community schools intentionally bring in multiple stakeholders to address the matters 

of concern to them in a collaborative fashion. These concerted efforts directed through 

an educative process can solve the local problems and simultaneously enhance the 
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quality of living for all the people in the community. By employing the community as 

the textbook community schools can truly prepare individuals for the future.  

Set the Intentions towards Sustainability 

My research indicated the ways that public schools, which act as community 

schools, could facilitate sustainable community development. One of the driving force 

to reach this goal, is the intentions of the people. In order for education to be a 

medium to facilitate sustainable development, the people involved must strive for a 

sustainable society. Dewey (1916/1985) noted, that “the conception of education as a 

social process and function has no definite meaning until we define the kind of society 

we have in mind” (p. 103). The way the community defines the standard of living 

determines the direction of the developmental efforts in the community. In the current 

educational system, we limit our focus to advancing our general technological 

capabilities and preparing students to be able to become career ready, so they can 

secure a job. The progress is measured merely in terms of economic gains of a society. 

If we truly want to focus on sustainable development, our intentions need to be set 

towards a sustainable society.  

Align Community’s Perceptions  

The community’s expectations from the school are determined by its 

perception of the role of school in a community. The mental models of the community 

members define the ways in which the school and the community engage with one 

another. Apart from setting intentions for sustainable community development, it is 

also important that the community’s perceptions about the school are aligned with 

those intentions. Harkavy and Blank (2002) suggested that, “community school is a 
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way of thinking and acting that recognizes the historic central role of schools in our 

communities - and the power of working together for a common good” (p. 3). For a 

public school to become a community school, and effect changes in the community, it 

is important that the community alters its perception to acknowledge the central role of 

schools in our communities. When these perceptions are altered, the outcomes from 

the schools might impact more than just the students and the teachers who work in the 

school and extend into the larger community the school is part of. 

Limitations of the Study 

 The purpose of this study was to describe and explain the effect community 

schools have on the communities they serve. While the findings from this research 

bring to light the ways the community schools affect their communities, there are 

certain limitations that restrict the generalizability and usability of these findings.  

 This case study was conducted in just one school; thus, the findings are 

generalizable only to the participants of that school and the community they serve 

(Patton, 2015). The list of participants within the school and the community were 

primarily identified by the principal. The researcher did not randomly choose 

community members to gain a representative sample of the Buckshire community. In 

particular, of the four community members interviewed, only two of them were 

residents of the town. Even though the aging population was a characteristic of the 

town, I did not interview any senior citizen in the town to understand their concerns 

and views. Throughout the research process, I engaged with the topic as an educator. 

My perspectives were not as well rounded as an expert who deal with sustainable 

development on a daily basis, which affected the design and outcomes of my research 
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study. The quantitative survey developed to identify community schools was informed 

by the literature (CCS, 2017; Olsen, 1953). However, the tool was not tested for 

accuracy through standardization processes. It was hard to capture all the ways in 

which the public schools manifested the characteristics of community schools just 

from the survey. By including only public schools in the survey process, I eliminated 

the chances of learning from the practices of private schools and charter schools in the 

region. Since the school studied did not identify itself as a community school, by 

studying a “true” community school, the results might have been more effective and 

could have presented new insights.  

Recommendations for Future Research 

This study provides evidence on how one community school serves its 

community. It might be useful to conduct further research to include multiple schools 

and understand how they affect their communities. Future studies could include 

diverse participants from the community, to include a range of people to ensure the 

participant pool is representative of the population of the community. This study was 

primarily designed from the viewpoint of an educator. It could be useful to conduct a 

collaborative study with researchers from various fields exploring the topic together. 

For example, educators could work with town development specialists to design a 

comprehensive study, drawing from the disciplines of education, town planning, and 

community development, to evaluate the ways in which school affects the community 

it serves.  

This case study was conducted at one public school. The literature suggested 

the lack of evidence regarding how community schools affect the communities (Heers, 
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et, al. 2011). By studying schools who have labeled themselves as community schools, 

future studies could use stricter variables and concise definitions of community 

schools, to understand how they affect the communities they serve.  

While this research was based on the effects of the new administration over a 

period of four years, the data was collected at one-time to capture the evidence. Future 

studies could be conducted as a longitudinal exercise, where the changes are measured 

over a significant period of time. This would add validity to the findings and provide a 

broader understanding on how local problems are solved by the curricular 

interventions and educational programs of the school.  

Putting Purpose Back in Education 

I believe that the purpose of education “is a freeing of individual capacity in a 

progressive growth directed to social aims” (Dewey, 1916/1985, p. 105). Slowly and 

steadily the automated lifestyle that humans have adopted has steered the purpose 

from that of freeing individual’s capacity, to confining individuals to societal 

standards of mere materialistic growth. It is time we put purpose back in education by 

empowering all schools to manifest the characteristics of community schools.  

Community school is the one which maintains two distinctive emphases - 

services to the entire community, not merely to the children of school age; and 

discovery, development, and use of the resources of the community as part of 

the educational facilities of the school. The concern of the community school 

with the local community is intended, not to restrict the school's attention to 

local matters, but to provide a focus from which to relate study and action in 
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the larger community - the state, the region, the nation, the world. (Berridge, 

1969, p. 22) 

Community schools provide services for all ages of members in the community and 

enable them to address the local problems in the context of the happenings around the 

globe. In today’s world where one individual act could cause ripple effects across the 

world, I believe that when we gather the local resources to solve the local problems, 

the effects could be felt across the world.  

In order to be able to solve local problems, educational institutions should offer 

more than textbook competencies. In his book Democracy and Education, Dewey 

(1916/1985) indicated the possibility of the school to become “a form of social life, a 

miniature community” (p. 370). According to Dewey, when schools become miniature 

communities the structures and processes of the society are reflected in the way 

schools operate. The students are provided opportunity to imitate the functions of a 

society in the school. Adults and children work together to uphold the values of 

democratic relationships and participate in all decision-making in the school. 

To extend this idea one step further, I integrate Dewey’s suggestions with the 

principles of community education (Olsen, 1945; Olsen, 1953). When schools act as 

miniature communities, learning is not bound within the school premises; it extends 

into the community. The two-way partnerships between the school and the community, 

diminishes the boundaries between school and community, and thus, makes learning a 

seamless activity that an individual engages in, despite the location. As miniature 

communities, schools reflect the life in the community, involving multiple 

stakeholders in the educative processes.  
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The world we live in includes people of all ages living together and engaging 

in activities in a collaborative fashion. It is ironic to me to find the blatant difference 

between the world we live in and the environment we create for our students in the 

school setting. We segregate our students by age and provide them learning 

experiences organized based on subjects, that are not necessarily interconnected, 

making it unnatural and alien to the way we function outside of school. In our homes, 

and in our workplaces, people of different ages work together to identify problems and 

brainstorm solutions to enhance the quality of living for one another. It might be time 

now to align our educational environments to reflect the realities of home 

environments by treating schools as miniature communities.  

In summary, through this study I draw the attention of all educators, in schools, 

universities, and elsewhere, to invest in intentional relationships to build strong 

community ties. By expanding the scope of learning from textbooks to the community, 

I urge that the schools become catalysts to solve local problems through an educative 

process. Ultimately, through this study I emphasize the need for schools to be 

miniature communities that are reflective of our everyday lives, and that which 

prepares individuals for effective citizenship.  

Summary of the Chapter  

The purpose of this study was to describe and explain the way a community 

school impacts the community it serves. Through this study, I address one of the major 

gaps in community education literature - the question of how community schools 

affect the communities they serve. Community schools affect the community by 
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creating awareness of their setting, developing trusting relationships through learning 

experiences and with community engagement.   

In this chapter, I discuss the findings from my study and present my 

interpretations of them. I provide a model which uses education as a medium to 

facilitate sustainable community development. I discuss the ways in which intentions 

play a critical role in the process of facilitating this process. The next section includes 

the conclusions I derived from the study: I highlight that the schools and communities 

affect one another; public schools can serve as community schools; education can be a 

medium to facilitate sustainable community development; and community’s 

perceptions affect the school outcomes. The implications from this study could be 

leveraged by public schools to act as a community school. By investing in intentional 

relationships with multiple stakeholders; maintaining open communication channels 

with the community; letting the community become the textbook; setting the 

intentions towards sustainability; and aligning community’s perceptions, public 

schools could function as community schools and affect their communities. In the last 

section, I presented the limitations of the study and recommendations for future 

research.  

Epilogue  

  A significant learning for me as a researcher conducting this study was that the 

school affects the community to a great extent just as much as the community affects 

the school. I started this study with the belief that community schools could be 

leveraged to bring about sustainable community development. I was unable to support 

my belief from literature around education. The researchers who spoke about 
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education for sustainability, approached it primarily from the environmental 

perspective. However, I wanted to approach sustainability as a holistic idea 

encompassing intellectual, social, economic, health and wellbeing, and environmental 

perspectives of development. Establishing the connections between education and 

sustainable development was a harder task. I was ready to give in to the pressures of 

connecting two seemingly distant ideas: education and sustainable development. 

However, my spirit was sustained through this process, because of my undying 

conviction that the purpose of education is to help individuals access fullest potential 

for development (Dewey, 1916/1985). I held onto my belief system and pursued the 

research process with much integrity. Eventually, the participants of my research, and 

the interviews I had with them, reinforced my confidence in my hypothesis. It was 

heartening to elicit the ways a public school was navigating its way through the 

community it dearly cared for. The participants of this study were forthcoming, and we 

shared similar views on education. The research design was complex, and I thought I 

would have to struggle to gather evidence and prove the connections between 

education and sustainable development. Nevertheless, the way participants answered 

my research questions gave me all the information I needed to paint the final picture in 

the form of my findings. By reflecting on how we perceive our role as educators, and 

aligning it to the needs of our times, community schools can be the way we put 

purpose back in education.  

In this 21st century, where climate change and other such issues are 

endangering the life of our planet, the purpose of education should be sustainable 

community development. By addressing local problems and concerns, through an 
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educative process, where all the stakeholders come together and find local solutions, 

we can transform our planet one community at a time. Through this study, I derive the 

confidence that when I use educative process to facilitate sustainable development in 

my community, other communities will also be positively affected, and this planet 

could be the home for many more generations to come. By reforming our schools as 

miniature communities, we can use education to restore the life of our planet and lead 

a sustainable life.  
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Appendix A 

Community Schools Survey Questionnaire: Principals 

 

Q1 INFORMED CONSENT FORM  

Consent to voluntarily participate in a research study 

Plymouth State University 

INVESTIGATOR(S) NAME:   

Jayashree Vyasarajan Arasu | Doctoral Candidate  

STUDY TITLE:  Impact of Community Schools on Communities   

PURPOSE OF THE STUDY              

The purpose of this research study is to describe and explain the ways 

community schools impact the communities they serve.              

I am being asked to be a participant in the study because I am employed as a 

principal in a public school in New Hampshire.   

DESCRIPTION OF THE STUDY              

This study will seek insights from the principals on the existing practices, 

systems and structures that public schools in New Hampshire employ to work with 

and for the communities they serve. This survey is used to elicit information 
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pertaining to school-community relationships, and the structures that schools and 

communities employ to collaborate with one another.     

The amount of time required to participate in this survey will be approximately 

15 minutes.                   

There are no known costs of participating in this study.   

RISKS AND DISCOMFORTS               

As a participant in this study, I may experience minimal risks that are not 

greater than those met in daily life.    

BENEFITS               

There may be no direct benefits of participating in this study; however, the 

findings from the study could enhance understanding of the nature of relationships that 

exist between the schools and communities.   

ALTERNATIVE PROCEDURES             

The alternative is to not participate in the study.   

CONFIDENTIALITY              

All documents and information pertaining to this research study will be kept 

confidential in accordance with all applicable federal, state, and local laws and 

regulations. I understand that data generated by the study may be reviewed by 

Plymouth State University's Institutional Review Board, which is the committee 

responsible for ensuring my welfare and rights as a research participant, to assure 

proper conduct of the study and compliance with university regulations.  If any 
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presentations or publication result from this research, I will not be identified by 

name.               

Electronic responses collected during my participation in this study will be 

kept in a secure server, with limited access to the investigator for a period of three 

years, after which it will be erased.  Printed data will be maintained in a secure file 

cabinet in an office with access limited to the investigator for a period of three years, 

after which it will be destroyed.      

TERMINATION OF PARTICIPATION               

I may choose to withdraw from this study at any time and for any reason. If I 

choose to drop out of the study, I will contact the investigator and my research records 

will be destroyed. If this is an anonymous survey, research records cannot be 

destroyed following submission of the survey.              

I understand that I must be currently employed as a principal at a public school 

in New Hampshire to participate in the study.     

I must be 18 years or older to participate in the study.   

COMPENSATION              

I will not receive payment for being in this study. Participation in this study is 

strictly voluntary. There will be no cost to me for participating in this research.  

INJURY COMPENSATION              

Neither Plymouth State University nor any government or other agency 

funding this research project will provide special services, free care, or compensation 
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for any injuries resulting from this research. I understand that treatment for such 

injuries will be at my expense and/or paid through my medical plan.   

QUESTIONS               

All my questions have been answered to my satisfaction and if I have further 

questions about this study, I may contact Jayashree Vyasarajan Arasu, at 603.254.1983 

or jv1030@plymouth.edu. I may also direct questions to the Dissertation Chair, Dr. 

Christie Sweeney at clsweeney@plymouth.edu.  If I have any questions about the 

rights of research participants, I may call the Chairperson of the Plymouth State 

University’s Institutional Review Board at 603-535-3221.    

VOLUNTARY PARTICIPATION              

I understand that my participation in this study is entirely voluntary, and that 

refusal to participate will involve no penalty or loss of benefits to me.  I am free to 

withdraw or refuse consent, or to discontinue my participation in this study at any time 

without penalty or consequence.              

By choosing "Yes" below, you are providing your consent to voluntarily 

participate in this research study. Please print this page and keep a copy for your 

records.   Plymouth State University’s IRB has approved the solicitation of 

participants for the study until <date>.   

 

 Yes (1) 
 No (2) 
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Q2 Please enter the name of your school 

 

Q3 City/Town 

 

Q4 How many years have you worked as the principal in this school? 

 Less than a year (1) 
 Less than two years (2) 
 2-3 years (3) 
 4 years or more (4) 

 

Q5 Your school houses grades ______ 
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 Preschool (P) (1) 
 P K (Preschool-Kindergarten) (2) 
 P K 1 (3) 
 P K 1-2 (4) 
 P K 1-3 (5) 
 P K 1-4 (6) 
 P K 1-5 (7) 
 P K 1-6 (8) 
 P K 1-8 (9) 
 P K R 1 (Readiness) (10) 
 P K R 1-4 (11) 
 P K R 1-5 (12) 
 P K R 1-6 (13) 
 R 1- 8 (14) 
 K 1 (15) 
 K 1-2 (16) 
 K 1-3 (17) 
 K 1-4 (18) 
 K 1-5 (19) 
 K 1-6 (20) 
 K 1-8 (21) 
 K R 1-2 (22) 
 K R 1-5 (23) 
 K R 1-8 (24) 
 1-4 (25) 
 1-5 (26) 
 1-6 (27) 
 2-4 (28) 
 2-5 (29) 
 3-5 (30) 
 3-6 (31) 
 4-6 (32) 
 4-8 (33) 
 5-6 (34) 
 5-8 (35) 
 6-8 (36) 
 7-8 (37) 
 9-12 (38) 
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Q6 Please record to what extent the following statements reflect the nature of 

relationship between your school and your community. 
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Strongly 
Disagree 

(1) 

Disagree 
(2) 

Agree (3) 
Strongly 
Agree (4) 

1. Teachers and students have trusting 
relationships with one another (1) 

        

2. Teachers and administrators have 
trusting relationships with one 

another (2) 
        

3. Teachers and families have trusting 
relationships with one another (3) 

        

4. Administrators and families have 
trusting relationships with one 

another (4) 
        

5. Students have a sense of belonging 
in the school community (5) 

        

6. Everyone in the school has a 
platform to voice their concerns (6) 

        

7. Decision making is a participative 
endeavor between the school, families 

and the community (7) 
        

8. School’s annual planning considers 
the needs of the families and 

communities (8) 
        

9. Teachers discuss local problems in 
their classroom (9) 

        

10. Local issues and problems are 
discussed in the classroom (10) 

        

15. The school assesses the needs and 
problems in the community on a 

regular basis (every year or once in 2 
years) (11) 

        

16. School actively seeks resources in 
the community (12) 

        

17. School utilizes the community 
resources effectively (13) 

        

18. School provides professional 
development opportunities for adults 

in the community (14) 
        

11. School collects information 
pertaining to the problems in the 

community (15) 
        

12. School engages the community to 
find answers to various aspects of 

their problems (16) 
        

13. Children and adults work together 
to solve some of the major problems 

in the community (17) 
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14. Community members recognize 
school as the center for community 

development (18) 
        

 

Q7 The curriculum used in schools takes into consideration the following 

(select all that apply) 

 a. Needs of the individual students (1) 
 b. Needs of the families (2) 
 c. Issues and problems in the community (3) 
 d. None of the above (4) 

 

Q8 School has active partnership with (select all that apply) 

 Park & Rec (1) 
 Religious Institutions (2) 
 Local Businesses (3) 
 Post-secondary Institutions (4) 
 Civic Groups (5) 
 Public Library (6) 
 Hospital/Health Center (7) 
 Others (please specify) (8) ____________________ 

 

Q9 The following services are provided in the school (select all that apply) 

 Health checkups (1) 
 After-school programs (2) 
 Recreation for adults (3) 
 Mentoring programs for students (4) 
 Recreation for students (5) 
 Volunteer program (6) 
 Others (please specify) (7) ____________________ 
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Q10 School building is open for (select all that apply) 

 After-school programs (1) 
 Summer programs (2) 
 Community events (3) 
 Adult classes (4) 
 Extracurricular activities (5) 
 Co-curricular activities (6) 
 Others (please specify) (7) ____________________ 
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Appendix B 

Semi-structured Interview 

Thank you for agreeing for this interview. Your inputs will be immensely helpful in 

deepening my understanding of the ways public schools in New Hampshire work with 

and for the communities they serve. As this interview is for research purposes, I need 

to establish your consent to be interviewed. [Go over the consent form]. Could you 

please review the consent form? If you do not have any further questions or concerns 

please sign the form to indicate your willingness to participate in this study. 

 

With your permission, I would like to record this interview for transcription and data 

analyses. You will not be identified, nor your responses be attributed to you, if the 

findings from this research gets published. At any point during this interview, you 

could choose to withdraw your participation.  

 

Would you please state your name for the record? Do I have the permission to record 

this interview?  

1. How will you describe the relationship between your school and the larger 

community? Specifically, could you please share illustrative examples of  

a. Shared leadership 

b. Community participation in decision-making  

2. Do the teachers discuss about the local events and issues in their classroom? 

Could you illustrate it with an example, please? 
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3. What kinds of data does the school collect on a yearly basis to formulate an 

improvement plan for the school? 

a. How does the data get translated into action? 

4. Could you elaborate on the ways your school collaborated with the community 

to tackle <specify the issue or problem>? 

5. In what ways do you think your school influences the community? 

6. Does the community have any effect on what goes on in the school? 
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Appendix C 

Community Schools Survey Questionnaire: Community Members 

Q1  INFORMED CONSENT FORM 

Consent to voluntarily participate in a research study 

Plymouth State University 

INVESTIGATOR(S) NAME:  Jayashree Vyasarajan Arasu | Doctoral 

Candidate  

STUDY TITLE:  Impact of Community Schools on Communities   

PURPOSE OF THE STUDY               

The purpose of this research study is to describe and explain the ways 

community schools impact the communities they serve. The researcher will look for 

ways schools in New Hampshire work with their communities to improve their quality 

of life.               

I am being asked to be a participant in the study because I am a resident of the 

<city name> in which the study is being conducted.    

DESCRIPTION OF THE STUDY               

This study will seek insights from the community members on the existing 

practices, systems and structures that public schools in New Hampshire employ to 

work with and for the communities they serve. This survey will provide the researcher 

inputs on the nature of school- community relationships, the ways the local public 
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school and the community employ to collaborate with one another to resolve local 

issues and problems.    

The amount of time required to participate in this survey will be approximately 

15 minutes.                     

There are no known costs of participating in this study.   

RISKS AND DISCOMFORTS                

As a participant in this study, I may experience minimal risks that are not 

greater than those met in daily life.   

BENEFITS                

There may be no direct benefits of participating in this study; however, the 

findings from the study could enhance one’s understanding of the nature of 

relationships that exist between the schools and communities.    

ALTERNATIVE PROCEDURES               

The alternative is to not participate in the study    

CONFIDENTIALITY               

All documents and information pertaining to this research study will be kept 

confidential in accordance with all applicable federal, state, and local laws and 

regulations. I understand that data generated by the study may be reviewed by 

Plymouth State University's Institutional Review Board, which is the committee 

responsible for ensuring my welfare and rights as a research participant, to assure 

proper conduct of the study and compliance with university regulations.  If any 
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presentations or publication result from this research, I will not be identified by 

name.                 

Electronic responses collected during my participation in this study will be 

kept in a secure server, with limited access to the investigator for a period of three 

years, after which it will be erased.  Printed data will be maintained in a locked file 

cabinet in a locked office with limited access to the investigator for a period of three 

years, after which it will be destroyed.      

TERMINATION OF PARTICIPATION                

I may choose to withdraw from this study at any time and for any reason. If I 

choose to drop out of the study, I will contact the investigator and my research records 

will be destroyed. If this is an anonymous survey, research records cannot be 

destroyed following submission of the survey.               

I understand that I must be a resident of <name of the city> to participate in the 

study.                

I must be 18 years or older to participate in the study.    

COMPENSATION               

I will not receive payment for being in this study. Participation in this study is 

strictly voluntary. There will be no cost to me for participating in this research.   

INJURY COMPENSATION               

Neither Plymouth State University nor any government or other agency 

funding this research project will provide special services, free care, or compensation 
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for any injuries resulting from this research. I understand that treatment for such 

injuries will be at my expense and/or paid through my medical plan.   

QUESTIONS                

All of my questions have been answered to my satisfaction and if I have 

further questions about this study, I may contact Jayashree Vyasarajan Arasu (Jay), 

at   603.254.1983 or jv1030@plymouth.edu. I may also direct questions to the 

Dissertation Chair, Dr. Christie Sweeney at clsweeney@plymouth.edu.  If I have any 

questions about the rights of research participants, I may call the Chairperson of the 

Plymouth State University’s Institutional Review Board at 603-535-3221.   

VOLUNTARY PARTICIPATION               

I understand that my participation in this study is entirely voluntary, and that 

refusal to participate will involve no penalty or loss of benefits to me.  I am free to 

withdraw or refuse consent, or to discontinue my participation in this study at any time 

without penalty or consequence. I voluntarily give my consent to participate in this 

research study.  

By choosing "Yes" below, you are providing your consent to voluntarily 

participate in this research study. Please print this page and keep a copy for your 

records.  Plymouth State University’s IRB has approved the solicitation of participants 

for the study until <date>. 

 

 Yes (1) 
 No (2) 
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Q2a Please enter your name 

 

Q2b Please enter your occupational title 

 

Q3 Please enter the name of your city/town 

 

Q4 I have been a resident here for __________ 

 Less than a year (1) 
 Less than two years (2) 
 2-3 years (3) 
 4 years or more (4) 

 

Q5 Email address and/or Phone number 
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Q6 Please record to what extent the following statements reflect the nature of 

relationship between your school and your community. 
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Strongly 
Disagree 

(1) 

Disagree 
(2) 

Agree (3) 
Strongly 
Agree (4) 

1. Teachers and students have 
trusting relationships with one 

another (1) 
        

2. Teachers and administrators have 
trusting relationships with one 

another (2) 
        

3. Teachers and families have 
trusting relationships with one 

another (3) 
        

4. Administrators and families have 
trusting relationships with one 

another (4) 
        

5. Students have a sense of 
belonging in the school community 

(5) 
        

6. Everyone in the school has a 
platform to voice their concerns (6) 

        

7. Decision making is a participative 
endeavor between the school, 

families and the community (7) 
        

8. School’s annual planning 
considers the needs of the families 

and communities (8) 
        

9. Teachers discuss local problems 
in their classroom (9) 

        

10. Local issues and problems are 
discussed in the classroom (10) 

        

15. The school assesses the needs 
and problems in the community on a 
regular basis (every year or once in 

2 years) (11) 

        

16. School actively seeks resources 
in the community (12) 

        

17. School utilizes the community 
resources effectively (13) 

        

18. School provides professional 
development opportunities for 
adults in the community (14) 

        

11. School collects information 
pertaining to the problems in the 

community (15) 
        

12. School engages the community 
to find answers to various aspects of 

their problems (16) 
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13. Children and adults work 
together to solve some of the major 

problems in the community (17) 
        

14. Community members recognize 
school as the center for community 

development (18) 
        

 

Q7 The curriculum used in schools takes into consideration the following 

(select all that apply) 

 a. Needs of the individual students (1) 
 b. Needs of the families (2) 
 c. Issues and problems in the community (3) 
 d. None of the above (4) 

 

Q8 School has active partnership with (select all that apply) 

 Park & Rec (1) 
 Religious Institutions (2) 
 Local Businesses (3) 
 Post-secondary Institutions (4) 
 Civic Groups (5) 
 Public Library (6) 
 Hospital/Health Center (7) 
 Others (please specify) (8) ____________________ 

 

Q9 The following services are provided in the school (select all that apply) 

 Health checkups (1) 
 After-school programs (2) 
 Recreation for adults (3) 
 Mentoring programs for students (4) 
 Recreation for students (5) 
 Volunteer program (6) 
 Others (please specify) (7) ____________________ 
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Q10 School building is open for (select all that apply) 

 After-school programs (1) 
 Summer programs (2) 
 Community events (3) 
 Adult classes (4) 
 Extracurricular activities (5) 
 Co-curricular activities (6) 
 Others (please specify) (7) ____________________ 
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Appendix D 

IRB Approval 

Plymouth State University Institutional Review Board 

August 8, 2017  

  
Greetings:  

  
On behalf of the Institutional Review Board (IRB) at Plymouth State 

University, your project entitled: “Impact of Community Schools on Communities” 

has been granted approval for one year effective August 8, 2017.   

  
If, during the course of your project you intend to make changes that may 

significantly affect the human subjects involved (particularly methodological 

changes), you must obtain IRB approval prior to implementing these changes.  Any 

unanticipated problems related to your use of human subjects must be promptly 

reported to the IRB.  The IRB may be contacted through Dr. Stephen Flynn, Chair of 

the IRB.  This is required so that the IRB can update or revise protective measures for 

human subjects as may be necessary.    

  
You are expected to maintain as an essential part of your project records, any 

records pertaining to the use of humans as subjects in your research.  This includes any 

information or materials conveyed to and received from the subjects as well as any 

executed forms, data and analysis results.  If this is a funded project (federal, state, 

private, other organization), you should be aware that these records are subject to 
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inspection and review by authorized representatives of the University, State of New 

Hampshire, and/or the federal government.  

  
Please note that IRB approval cannot exceed one year.  If you expect your 

project to continue beyond this approval period, you must submit a request for 

continuance to the IRB for renewal of IRB approval.  IRB approval must be obtained 

and maintained for the entire term of your project or award.  

  
Please notify the IRB in writing when the project is completed.  We may ask 

that you provide information regarding your experiences with human subjects and 

with the IRB review process.  Upon notification we will close our files pertaining to 

your project.  Any subsequent reactivation of the project will require a new IRB 

application. I have attached the Project Completion Form for your convenience.  

  
Please do not hesitate to contact the IRB if you have any questions or require 

assistance.  We will be happy to assist you in any way we can.  Thank you for your 

cooperation and efforts throughout this review process.  We wish you success in this 

endeavor.  

  
Sincerely,  

  

  
  

Stephen V. Flynn, Chair  
Institutional Review Board  
Plymouth State University  
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