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Introduction: The purpose of this study was to determine how undergraduate students at
a public, research university, in the Northeastern United States described their lived
college experiences when compared to results from a campus climate survey.
Additionally, the study sought to understand how sense of belonging played a factor in
their experience, retention, and success.

Problem of Practice: The problem of practice is that college Students of Color in the

U.S. face numerous challenges to attaininggaidn education when compared to their

White peers. This problem is also highlighted by the use of campus climate surveys to
understand the experience of large numbers of college students which do not account for
the entirety of the lived student experientherefore, this study sought to better

understand the experience of Students of Color by using campus climate survey results as
a springboard to investigate individual student experience.

Research Method:This was a qualitative study that answered #search questions
using semsstructured interviews (Marshall & Rossman, 2016) and In Vivo andrRatte
Coding (Saldafa, 2016articipants in this student were nine undergraduate students
who had been enrolled at a public, research university, in theddstdrn United States.

Summary of Findings: Sense of belonging is an important factor in the retention and
persistence of Asian American college students. Yet, while University programs and
initiatives brought students together and created sociadunchtional bonds between

those students, the students did not find the student body welcoming nor inclusive. There
is a heightened need for increased understanding of and addressing the issues faced by
Asian American college students. Additionally, thisran increased need for institutional
leaders to promote and support the success of all college students.

Limitation(s) of Study: The data from this study was collected from a single research
site in the Northeastern U.S. Study results can only be dppligne population being
investigator and should not be transferred to other students or other institutions. This
study invited all college Students of Color to participate yet, only Asian American
students responded which focused the study on theirierpes. Results of the study are
also limited by how participants interpreted the interview questions.
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Implications/Significance of Study:Findings from this study indicated treense of
belonging is a meaningful factor in the college experiendesin American students

yet sense of belonging and feeling welcome and included were not widespread across
campus nor throughout the study body. Therefore, further research should be conducted
to determine how to better support these students to promote tesswof all students.
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Chapter 1. Problem of Practice

Social, Cultural, and Historical Perspectives on the Problem

For decades, institutions of higher education have suppsttetnts of Color
within their communities with the belief that it contributes to the vibrancy of academic
life. A racially and ethnically diverse campus community supports academic
achievementgivic engagement, and the personal growth and development of all groups
of college student&arnes et al., 2019; Chang, 1999; Frye & Morton, 2016; Wilton et
al., 2015. Yet, barriers exist for many groups of college students that must be examined
and evaliatedespecially as four in ten collegaudentsn the United Stateslentify as
Students of Color (Jed Foundation, 20MF)thout addressing these issues, institutions of
higher education continue peerpetuate@ducational barriers within their commuegti
that limit the opportunities, access to programs and services open to their students, and
perpetuate social and economic divisions that hampelernsociety.

Beginning in the 1970s, colleges amiversitiesin the United Stateecognized
and attempte to rectify centuries of educational inequitged byStudents of Color
(Smith, 2009)Institutionsfocused orencouraging and providing access tugher
education by reserving quotas for Students of Color to be admitted into their incoming
classesAdmissions programs were enacted to affirmatively createraetided and
diverse incoming classes of college studéatsed on racial/ethnic backgrouithese
guotasand programgrovidel expanded opportunyitfor studentsg/etthar use was not
universally aceptedBeginning with thel978Regents of the University of California v.
Bakkedecision, the U.S. Supreme Court heard multiple cagegdingthe merits of

providing structural and systematic opportunities for Students of (fakirer v.
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University of Texas, 2016; Gratz v. Bolling2003;Grutter v.Bollinger,2003).
Debating the opportunities and access Students of Color have with U.S. higher education
have continued regdless of intentional program, Civil Rights, mogressiveJ.S.
pdlitics. While much has been written on and litigated alsoublimentfor Students of
Color, thesestudentsontinue tdface significanbarrierswhenarriving to campusand
succeeding
Sociopolitical events such as the Obama and Trump presidenciesyatbrige
Black Lives Matter movement and immigration tensions, have redefined experiences of
racial politics (de Novais & Spencer, 2018 Internet search for news stories regarding
Students of Color in higher education results in headlines suck7@&Slaves Were Sold
to Save Georgetown. What Does itiHowe Their
Donald Trump Changed,adanfi&pi §Kmt cheheRack8l
(Jaschik, 2016)locumented racial incidenasinstitutionsincluding University of North
Dakota, Kansas State University, Quinnipis@versity, the University of Mississippi,
San Jose State University, Ohio University, American University, SUNY Brockpert,
University of Daytonthe University of Hartford, Belmont Univeity, Eastern Michigan
University. Data indicate that roughly 25% of incoming figsar students at fowyrear
coll eges and universities believe that fAra
i n A meHurtadoaebal., Q015g. 127) the highst reported figure in 20 years.
Writingini The Year WHeroS$toudenutt s CaGiguneg(0d5) on No't
describd the student reactions, through proteitaf demandetiproved campus
climates andebuledthe reactionary, symbolic, and scrigteesponses consistently

relayed by institutioal leadersvhen faced with incidents of injustice within and outside
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of their communitiesThese same leaders claimed race relations to be excellent on their
home campuses and professed continued commitntedigetrsity yet perpetuatithe
historical and systematic models of oppression as business asGiadalely 2015)
When considering thexperiences of Asian Americans specificadlyyong rising
incidents ofantiAsian acts, Tran et al. asked if instituth a | |l eaders ftake p
which they elaborate on what they are going to do to be supportive. As opposed to just a
general thing of 6Oh we abhor the violence
on our c¢ a mphesuirént siudy@lBsinktitutional leaders deeper insight into
understanding the student community at the research site.

As social media has allowed stories to be shared broadly and quickéents in
the 2F'centuryar e experienced by mor eleciveopl e based
interconnectedness (Cole & Harper, 2010)llege student® the 2 centurylive
amongintersectingenvironmentsmpacted by race relations, politics, and global society
including those environments experienced at tbailege or university (Bailey, 2018).

In light of historical and institutional efforts to promote access and opportunity,
college Students of Color in the U.S. continue to face hostile campus environments,
deleterious mental and physical impacts on thealth, and barriers to their collegiate
successAcrossthe US,, collegeStudents of Color drop out at a rate 26%rethan their
norrminority peerqgShapiro, etl., 2017) Xu and Webber (2018) found that social
isolation negatively influenckcollege $udents of Color and significantly contribdte
their increased rates of attrition and drop®hen compared again to their Aomnority
peers, colleg&tudents of Color suffedmarkedly more than theron-minority

classmates, especially at predomihakVhite institutions (Shapiro et al., 201 Fpor all
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college Students of Color, this data highlights the hostile environment faced by these
students in achieving their higher education goals aften decadekng attempts to
encourage and promogelucdional access and opportunity

A 2018 report compiled by the Center for American Progress (Garcia, 2018)
highlighted additional barriers facingollegeStudents of Color. Their study found that
public twoyear and fowyear institutions in the United Statepent more than $1,000
less per year on Students of Color (defined as Black and Latino students) than their White
peers. When considered nationallyggbpublic institutions spend approximately $5
billion less educating Studesf Color, in a single ademic year, compared to their
White classmate$sarcia (2018) founthat Students of Colare more likely to attend a
college that spent less on them than their White p@éndle these figures vary Wy.S.
statethe barriers to collegiate succ&sidants of Color continue to face are staggering
when considered as a national issue.

The costs of a higher education in the Uh&ve also erecteatiditional barriers
thatimpactStudents of Color more than their White pe@&rse costs of a college
education have increasingly shifted to students and familésh limit educational
opportunities and redes campus diversitgt the same tim#hatmore Student of Color
have enrolled in public institutions of higher educatiothe U.S.(Mitchell etal., 2018)

A 2017 review by the Center on Budget and Policy Priorities found that Federal Pell
Grants, designed to cover most tuition and fees forilmome students, cover just 29%
of the average costs at public feggar college#n the United StatefProtopsaltis &
Parrott, 2017)Another 2018 report considering the affordabilitybs. highereducaibn

(Huelsman, 2018) illustratdtat in the State of New Hampshire, Black families have a
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23.5% difference in their ability to pagifa fouryear college degree, based upon median
income, than White familieg\ccording to the New Hampshire Fiscal Policy Institute,
median household income for People of Color in New Hampshire from 201i8were
approximately $20,000 per year less thghite households, where Asian households had
a higher median income (New Hampshire Fiscal Policy Institute, 2020)e decade
bet ween 2008 and 2018, tuition at Nmsw Hamp
also rose 41.1% (Mitchell el., 2019) where students and families shoulder greater
percentages of the cost of higher education. Within the State of New Hampshire, with
rising costs and a great share of college costs shifting onto stagefamilies, these
burdens weigh more heavily on Stunds of Color and decrease their access to
educational opportunity.

In New Hampshire, the statisticsforBlacko | | ege studentsé degr
mirror findings from across the United Statdarper and Simmon2019)conducted a
national reviewof U.S. states thatompaedpercentages of Black students enrolled in
each stateds public higher education inst.i
graduation percentages alongside the total populatiBfack individuals(of college
going age, 184 yeas old) in each L&. state Their findings described drastic inequities
within each state and painted a drastically inequitable landscape for public higher
education across the countBor the 2017 cohort of UNH graduates, their rates of degree
attainment illustrate wide discrepancies in their successfully graduation within four years.
With an overall graduation rate of 68%, there are student demographics that do exceed
that institutioral average, including: American Indiana or Alaskan Native students

(100%); White students (70.1%); and Asian students (69.2%). There are also student
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demographics falling below that institutional average, such as: Unknown demographic
(67.6%); NonResidentAlien (67.5%); NorHispanic2 or more races (62.1%ispanic
or Latino (50%); and Black or African American (48.1%) (University of New Hampshire,
n.d.g).Given these national and stagecific figures, public higher education in New
Hampshirehascontinued to provide inequitable outcomes for college Students of Color
and thisstudysoughtto understand why.

In a 2016 national survegollege presidentsxhibited a lack of longerm
planning and commitment to inclusion at theivn campusand othes. Thecontinued
failure ofinstitutional leaderso supportcollege Students of Colalisadvantages these
students from the joys and benefits of full and equal participation in a diverse democracy
and global societ{L.ederman & Jashik, 2016). Thesequity and ehievemengaps
specifically in New Hampshire, run caeen to the ideals of opportunity and experience
ingrained within US. society andactively erodehe social and financial viability of the
U.S. and its citizens (Bensimon & Malcolm, 2012).

Building upon researcthathighlights the importance of sense of belonging to the
successful persistence of college Students of G8koayhorn 2012; Williams, 2013Xu
and Webber, 2018his studyexamine how a sense of belonging impedthe
experience of research participants and contribiatéheir success as college Students of
Color. This studyexaminel how asense of belonging contributes to the success and
failure of these students t@arrowthe gaps in enrollment, persistence, gratiuation

rates forStudents of Color
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Local Contextual Perspectives on the Problem

Having explored the inequities faced nationwide by college Students of Color,
there are also known educational inequities and discrepancies facing these students at th
statewide level in New Hampshiré/et, college Students of Color are not merely
statistics as their success depends on a community effort for their support. This study
invited all Students of Color to participate but only Asian American students respond
andfocusedon how Asian American students experienced their collegiate environment at
the research site and how sense of belonging impacted that same experience.

At UNH, a 2019 campus climate survey reported that undergra8tiadents of
Colorhad less perceived academic success than their White fhesrshared personal
stories of racéased hostile conduct, and only 20% of Student of Color respondents
stated they were fivery c¢omf ointontastWwhite wi t h
respondentsstatit hey wer e HAvery c¢ o mfRankirt&aAsdoaates, 2 9 %
2019).A 69% difference was also reported between White students and Students of
Color, when asked to report their highest level of comfort at URGtdighly 80% of
Studentof Coloralsoreporedsignificantly deleterious senses of feeling comfortable
(Rankin & Associates, 2019)Vith a 9.5% difference in the graduation rate between
White students and Students of Color, the wider statistisatepancyamong students
deserve attention. These statistics only highlight a problem that beustvestigated
further by raising up the voices of students who are directly and intimately engaged in the
campus communityhile the graduation rate for UNH has a lower discrepancy-ate,
9.5% between White students and Students of Color, the reported feelings of comfort on

campus deserve attention (Harper & Simmons, 2019).

t

of
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Plymouth StateUniversity (PSUhas not listed any publicly available campus
climate datdo be consideredutreachas been made to the Office of Institutional
Effectiveness yet no data or response has occurred. This lack of data is worrisome given
P S U-QX% difference in the graduation rates of their White students and Students of
Color.

At KeeneStateCollege (KSC) Students of Color reported they were less likely to
belong than their White peergporting a72% andB1%; Students of Color also reported
lower perceptions of academic supported compared to their White peers, 77% to 83%;
thatStudents of Colorfeltash ough Keene Statebds messaging
was less meaningful, 71% compared to 83% for White paemsd t hat t hey fAwer
respectfully by other students (83% vs 73%), faculty (92% vs. 80%), and
staff/fadministration (92% vs 80%h respoiing to operended questions, participants
also described experiences of racial prejudice and discrimin&roaaton & Morris,

2017).

Given the availability of data, the most recently conducted campus climate
survey, and role as the largest traditionatitation of higher education in the state, the
University of New Hampshire has been selected as the researchiwsite the varied
discrepancies within the data of each institution, tesv Hampshirespecificstudy
examin& the campus climate and studeatafrom UNH as the public, flagship,
researchnstitutionand complemerthe statewide and nationatlataregarding
enrollment and completion rates (Harper & Simmons, 269 tudents of ColoiThe
comprehensive national and statewide work of HaapeiSimmons (2019) form an

important impetus for this projectettheir analysis is incompletiue toits singular
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focus on Black college studentsunS. public higher education. To provide a fuller and
accurate account of the climate at the Univerdithi@ew Hampshire, this studgought to
broadly understanthe lived experiences of Students of Color within the backdrop of
UNH, the State of New Hampshire, and the United Statas.studyconsideedthe
lived experiences of Students of Color at the Ursig of New Hampshire using Harper
andSimmons (2019) as background contexvétterunderstandhe nuanced experiences
of college Students of Colan the state.
About the research site
The University of New Hampshire was selected asdbkearclsite for a number
of important reasons. As the largesiditionalinstitution of higher educatiom the state,
UNH has a meaningful opportunity itmfluencethe broadest number of community
members through its progrankhis study focusion the main campus iDurham, New
Hampshire with &urrent total enrollment of 14,784 students (U.S. News, 2021). As
Robert Berdahl, then Chancellor of the University of California Berkeley said in their
1998 convocation address to Texas A&M University, flagship institufionse r e t he f i |
public universities to be established in t
history meaning the largest ship from which an admiral directs fleet movements (Berdahl,
1998). Public, fowyear institutions also help propel middilass upward mobility where
45% of 2018 collegéreshmen enrolledh a public college or university in the United
States (Reber et al., 2020). UNH plays a meaningful role as the largest institution within
the State of New Hampshire throughsisablestudent body, role within New
Hampshireds economic, political, and soci a

beyond the Granite State.
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UNH has experienced a number of incidents within the community that have
increased the conversations regardinvgigity, equity, and inclusion on campus. A May
2017 campus incident described numerous White students wearing sombreros and
ponchos for Cinco de Mayo including social media posts of students wearing blackface
(Moon, 2017)In March 2019, the UNH campussted a jazz festival where a participant
showed blackface images with others within the same calendartinatekmass shooting
occurredn Christchurch, New Zealand (liversity ofNew Hampshiren.d.g. After
these two events, UNH President Dean acknowledged these painful events and reaffirmed
the Universityds commitments t.®oherem i ncl usi
October 2020, UNH began investigating a White male professor who was accused of
impersonating a woman of color on social media along Wigir posting sexist and racist
comments (Rosenbluth, 2020hese instances, along with findings from the 2019
campus climate survey, suggest a community is looking to become healthier through
introspetion, questioning and affirming commitments to inclusion and evaluating the
spaces they occupy in the social, economic, and political arenas.

With the June 2020 appointment of Nadine Petty as the Chief Diversity Officer
and Associate Vice President ofi@munity, Equity, and Diversity the University is
looking to make concerted efforts to make their environment healthier. Thistgtsdy
contributel to better understandirte student experienead environmentDr. Pettyhas
also collaboradwith the resarcher to help gain access to speak to UNH students as
study participants. This researcher is motivated by the 2019 campus climate survey
conducted at the UNH campus (Rankin & Associates, 2019) which provided much of the

inspiration and initial inquiry ird this topic.
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Leadership Perspectives on the Problem
For decadegolitical leaderan the United Statelsave championed the
opportunities openly accessible education can provide. Writing in a 1947 Federal report
on U.S.higher education, President Trumehallenged educational institutions to
provide accessemedy historical and institutional inequalignd encouragkthe success
of collegestudentsn the U.S He wrote:
If the ladder of educational opportunity rises high at the doors of sonte gdi
scarcely rises at the doors of others, while at the same time formal education is

made a prerequisite to occupational and social advances, then education may

become the means, no of eliminating race and class distinctions, but of deepening

and not sadifying them (Truman, 1947)
Societal divisions would only deepen, President Truman warned, if these
educational discrepancies continuedrthermorelJ.S.democracy needed a foundation

of educated citizens to function fully and strive to achieve samahomic, and political

goals. Writing more recently, Checkoway (2
successfuy in the future, students must be prepared to understand their own identities,
communicate with people who are different than themsgaresbuild bridges across

cul tur al di fferences i n the t Asearlygastld7h n 0
college leaders recognized the potent impact universities had in bringing together

students during an important period in theirlivdar var dds governing bo
the Aadvantage to | earning [that] accrues

schol asticall communi on, wher dbog,201&p.act uat
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150). Here we see the positive connectidmat tpromoting education and educational
opportunities for all has in supporting U.S. society and democracy.

Numerous studies describthe educational and social impact that sense of
belonging has for college students (Johnson, 20dixsoret al, 2007;Maramba &
Museus, 2013Tachine et al., 2037This studybuilt on this understanding of sense of
belonging taand specificallyassessdthe experiences of Students of Color when
presented with findings from a campus climate survey aegearch siteThis review
consideedthe lived experience allege Students of Col@nd provide context and
culture through which these students are seeking a higher edutatisimg the
institutional data as a foundation, this studyeatfdrther student voice tthese findings
so thatinstitutional leadersanunderstand how to better support these students and more
robustly contribute tgociety in the U.Sandaround the world

Institutionalmission, vision, and diversity statements provide important guidance
and stewardship that shape the context and culture students exist wdtitintional
mission statements suppsttidentsuccessvhen they align all organizational activities
towards the achievement of constituent and organizational goals. Instititadats can
use these statements to incorporate and embrace historically marginalized groups
(Museus, 2008While many institutions have committéul creae a diverse, inclusive,
and welcoming environment further study is needed to explore how thecamtipais
community interprets, hears, and perceives these messages within their institutional
context(Whitt et al, 2001;Wilson et al, 2012) Thesestatements areftenvague open
to interpretationandmust be examined for the ways in which they gua®pus activity

while further recognizing that they are not saistaining and require deliberate attention
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for healthy communities to develop (Chunoo & Osteen, 2016; Fligstein & McAdam,
2012) Without deliberate attention to and nurturing of campus césjanstitutions may
create and perpetuate environments that promote the success of only portions of their
community and potentially at the expense of other campus populdfiuesstudy

situatel the experiences abllege Students of Colavithin their ampus context to
consider their lived experiences as functions within those environments aral seek
nuancedinderstaniohg of theirinstitutional culture.

In their guiding documents, such as mission and vision statements, UNH does not
specifially mentionof the value or diversity, equity, or inclusion. PSU states that they
value the rights and dignity of all people in addition to the opportunity to learn from one
another. KSC states that it values all community members, cultural enrichment, social
justiceand equity, along with diversity, civility, and respect (Keene State College, n.d.;
Plymouth State University, n.d.; University of New Hampshire b.@his brief
discussion of USNH institutional mission statements contributes to our understanding of
the context of this research study. It also highlights that this research does not exist within
a vacuum, where the research site even clarBesvn mission and values, and where
diversity, equity, and our inclusion are distinctly mentioned.

When taking b of these factors into account, this studyghtto understand the
experiences of college Students of Color to better support their success. Given national
and statevide contexts, it is imperative understanthe lived experiences of these
studentsn New Hampshirebs | argest institution
and potential for improving conditions for as many students as possible. This study seize

an opportunity to present research participants with findings from the most raggnisc
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climate survey from the research site (Rankin & Associates, 2019) that prdeieeer
insight into the student experience, give greater student voice to the survey results, and
complement the validity of the survey. Additionally, this study éeét@mpture how and to
what extent sense of belonging plays a factor in the collegiate experience of participants
and attempt to account for themerous social, economic, and political events from the
Spring of 2019 to the Spring of 2021.
Specific Problem ofPractice

College Students of Color in the U.S. face nhumerous challenges to attain a higher
education when compared to their White peers. In 2019, the University of New
Hampshire conducted a campus climate survey to assess their environment where
Studentsof Color also graduate at a 9.1% lower rate than the institutional graduation rate.
Campus climate surveys are a common tool within higher education to assess institutional
environment and the student experience, yet they cannot and do not capturedhe enti
of the lived student experiencEhereforethis study ok an additional step to
understand the experience of college Students of Color at UNH by using these survey
results as a springboard for investigating individual student perspectives.
Purpose d the Study

The purpose of this studgkaminel the differences and similarities between the
reported results on a campus climate survey and the lived experieds@aroAmerican
studentsat a public, flagship, Research University in the Northeast.cipetits vere
encouraged to broadly share about their experiences that contributed to or hindered their
successful retentigpersistenceand sense of belongingsing the 2019 campus climate

survey from the University of New Hampshire (Rankin & Assocjd@1849) as a
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foundation, this study examidspecificfindings of this survey through tlexperiences
of undergraduat8tudents of Coloat UNH.
Research Questions

Theseresearch questigrguided data collection and analysishelp determine
studentreactionand the validity of a set of data points pulled from the UNH campus
climate survey.
1 How do undergraduate Students of Color at a public, flagship, Research
University in the Northeast describe their lived experience in relation to findings
reportel on a campus climate survey?
1 Howdoesasense of belonging play a factor in the experiences, retention, and
success of Students of Color in relation to findings reported on a campus climate
survey?
Overview of methodology

This studyevaluate the lived experience afllegeStudents of Coloby sharing
the findings of their institutional campus climate survey and investiptw, and to
what extent, their experience met, fit, or diféfrom those survey finding3hrough
semistructured inteviews, participantshared their own voices ground these survey
results in their own experiendeastly, studentsharedoossiblesolutions in addressing
differences between the survey data and their experience along with what positive

experiences fostudents should continue.
Theoretical frameworks

This study utilizel and appkd the following conceptual and theoretical

frameworksto guide the examination of the problem of practitaa collection and
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analysisanddiscussion of the results alomgth recommendations for practice and
further researchilhese methodand frameworkguided the research towards a grounded
understanding of prior research in this area and contdbatide gap of literature and
research intohe lived experiences of Stents of Color and their sense of belongimg
U.S. higher education.
Critical Race Theory

Tate (1997) describes critical race theory (CRT) as the identification and desire to
understand and remedy the impact of race through legal scholarship andnatctigisact
change. Understanding and applying CRT requires the moral and situational knowledge
of the law to address broad collective issues that are derived from the lived experience of
individuals. This application boosts the power of individual voicesissues to form a
base of collective experience and knowledge that, when gathered, creates a collective
discourse and momentum for action through the legal process (Tate, 1997% CRT
applicable as researchers ledko thematically bind the individuaxperiences of
students together to deduce broader themes, trends, and impacts deriveéifrom th
individual experience. This collective voice, gathered from the individual vaieess,
then shareth hopes of influencingchanges in policy and practieethe research site
Utilization-Focused Evaluation

Utilization focused evaluation @BE) is a method of evaluation that is applied to
consider how everything that is done, within a study, affectise (Patton, 2008,
201%). The evaluation process, umdéFE, is focused on the intended use by those who
intend to use the evaluation procesg-BEis valuable in that it works closely with those

responsible for applying the findings of a process to understand how and, to what extent,
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uservalues frame andfect the process. This closely bound process, working diligently
with users, also increases the effectiveness of the assessment and reinforces the utility of
each step in the review process through the creation of ownership in every aspect of the
evaluaton (Patton, 2008, 20b% In the current studytheresearchecollaborated with
institutional leaders and policy makers at the research site to gain tugonduct the
study.Creating this buyn allowedaccess to interview students and gauge tiveid
experiencandsense of belonging and encourdgeoption of the results of the study by
institutional officials, once concluded-EE can be best leveraged in this way by
focusing on the goal of providing scholarly and meaningful reseattie tegarch site
to improve the experience fall its students.
SocialEcological Model

Br onf enbr e-acolegicad moded (€979) ia applicalieguidean
understanding of this researsbeking o compare an individual 6s
social ecogstem (Bronfenbrenner, 1979). Through this viewpoint, researekarsing
how humans grow and develop within the environmérgre that growth occur$his
development occurs best when observed with human subjects existing and interacting
within their natiral environment. This model outlines tinéerplayof influential forces
that play on an individual, their peers, their organizations, their broader community, and
the larger social and political forces they are a part of in their society (Bronfenbrenner,
1979).This studyexamine the experience of individuals within their context as well as
the specific context itself; this studyportantly investigatethe interplays that
individuals have on their environment and the ways in which their environmeactsnp

individuals.
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Equity Mindedness

This concept was created by the Center for Urban Education at the University of
Southern California to illustrate actions that demonstrate individual and institutional
capacity to recognize and address what producestatdin racial inequities (Bensimon
& Malcolm, 2012; Dowd & Bensimon, 2015). An equity mindedness perspective calls
attention to the patterns of inequity in student outcomes by race and ethnicity, where
practitioners are willing to assume responsibilggrsonally and in their institutional
roles) to reduce and eliminate inequity, and focuses on individual and institutional
capacity to make change (University of Southern California, 2020). Equity in higher

education focuses not only on equal actegsakoto equal outcomes across all racial

and ethnic student groups; when these unequal outcomes occur, discussions usually focus

on the effort students invest in their academics. Such conversations posit that there are

ideal and correct students without acamugnfor inequities that create educational

barriers for students based on their racial and ethnic identities; equity mindedness, and for

the purposes of the current study, challenges us to examine and break down these barriers

while seeking to support themtire student bodyl.o promote the success cbllege
Students of Colgrthe perspective and mindset must be shifted to consider what
responsibility institutions have in supporting the success and outcomes of all students
(Washington, 2010).
Sense of Balnging

Understanding the influence sense of
experience is important to promoting their retention and persistence within higher

educationAnalyzing numerous definitions of sense of belonging and identifying a
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definition to be used through this study is an important guide for this res&&itllan

andChavis (1986) propose that belonging is a feeling where members of a group matter

to one another,thegroup and have a shared f aimeth t hose
through their commitment to be together. Writing more specifically for a collegiate

community, TovaandSmi t h (2010) defined sense of bel
of identification or positioning in relation to a group or to the college commynd wh i ¢ h
then creates a response for that individual or community (p. 200). Both authors suggest

that belonging should focus on individual and group perspectives and impressions. Where
McMillan andChavis (1986) describe a commitment among the colleoiem@bers,
TovarandSmith (2010) assert that individuals have a position within the group without
identifying any type of commitment; this consideration acknowledges that many

individuals do not commit to a grotgpecificideology, yet their sense of belong is

still i mpacted. We find Strayhorndés (2008a
state sense of belonging reflects the Aext
stuck to a campuso (p. 505)cont@twhilendi ng our
considering individual impressions of the student experience, is an important part of the
current study and supports our reliance on
acknowledgehe perspectives of the individual and their collective rmomity while also

outlining specific senses and feelings participants may experience. Strayhorn (2012)
emphasizes factors that are important within the college environment such as perceived
social support on campus, feelings of connectedness, and expsriémoattering,

acceptance, respect, value, and importance to the group or others on their campus.

Defining and applying sense of belonging identified by Strayhorn (2008a, 2012), we
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acknowledge the institutional role in fostering a climate where stutsmitsicluded
along with the systematic and cultural forces that marginalize some groups within that

context (Hurtado & Ruiz Alvarado, 2015).
Key Terms

Students of Color
Throughout this study, we defifgtudents of Coloas namely African American,
AsianAmerican &Pacificlslander and Hispanic/Latino students (Johnson et al., 2007).
Importantly, as our study is based upon the findings of a report created by Badhkin
Associates (an outside consulting agency to the ésity of New Hampshire)
acknowledging their research definitions are important to understand. In their 2019
report, RankirndAs soci ates define Peop-dentfypa Col or ¢
other than Whiteo (p. 47i2dentlint mdals tha@ansodi
constructed category about a group of people based on generalized physical features such
as skin color, hair type, shape of eyes, physique) etq p .For4h& ujposes of the
current study, we find the definition describeddoiinson et al. (200#heaningful and
appropriate as it givesice to acknowledging and naming historically underrepresented
groups and to help counter the narrative of People of Color as being defined as solely
other than White.
These definitions play amiportant role in the current study and affect the
campus environment at UNH. UNH reports institutional data to the Integrated
Postsecondary Education Data System (IPEDS) who follow the racial and ethnic
designations developed by theSUOffice of Managemet and Budget (OMB) in 1997.

These designations are used broadly throughout fBe=gderal Government and
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specifically withinU.S. higher education to categorize U.S. citizens, resident aliens, and

other eligible nortitizens. Individuals are asked tostignate their ethnicity as Hispanic

or Latino or Not Hispanic or Latino. They are mtasked to indicate one or more races

that apply among the following options: American Indian or Alaska Native; Asian; Black

or African American; Native Hawaiian or OthReacific Islander; or White (IPEDS, n.d.).
The Common Data set at the University of New Hampshire provides enrollment

figures based upon racial/ethnic category and reports student information using the

IPEDS/OMB definitions. Based on the 262819 Common D@ Set for the University

of New Hampshire, the total undergraduate enroliment was 12,782 and a breakdown of

the entire 2012019 undergraduate student body can be found in TaBRer@liment

figures for the 2012019 academic year have been highlightect las the Rankiand

Associates campus climate survey was conducted in 2019.
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Table 1: 2018019 UNH undergraduate enrollment by Racial/Ethnic category

Degree-seeking

22

Total

Degree-seeking Undergraduates Undergraduates
First-time First year (include first-time (both degree- and
first-year) non-degree-seeking)
Nonresident aliens 22 495 498
Hispanic/Latino 115 434 438
Black or African American, non-
Hispanic 39 140 140
White, non-Hispanic 2,582 10,443 10,489
American Indian or Alaska Native,
non-Hispanic 5 19 19
Asian, non-Hispanic
79 335 340
Native Hawaiian or other Pacific
Islander, non-Hispanic 0 2 2
Two or more races, non-Hispanic 77 259 259
Race and/or ethnicity unknown 112 542 297
Total 3,031 12,669 12,782

(University of New Hampshire, 2019).

Of the 6,544 total returned surveys from the 2019 Wdkhpus climate survey,
59% (3,831) were undergraduate students. Of those undergraduate respondents, 84.4%
(3,233) were White, 7.9% (302) were Persons of Color, 5.9% (226) were Multiracial, and
1.8% (70) had missing demographics or were not listed. A aimpleakdown of

respondents by selected demographics can be found in Table 2
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Undergraduate

Student
n Yo

Women 2.594 67.7
Men L.166 0.4
Gender identity Trans-spectrum 29 0.8
Multiple 29 0.8
Missing/Mot Listed 13 0.3

Person of Color 30z T.
White 3.233 844
Racal identity Multiracial 226 59
Missing/MNot Listed 70 1.8

Bisexual 273 7.1

(ueer Spectrum 276 T.
Sexual wdentity Heterosexual 3.201 LEN
Missing/Mot listed g1 2.1
U.S. Citizen, Birth 3.505 91.5
U.S. Citizen, Naturahzed 116 30
Citizenship status Mot U.S. Citizen 192 5.0
Missing 18 0.5

(Rankin & Associates, 2019, p. 352).
Sense of belonging
For the purpose of this reseagdnse of belongings t h e
students feel connected, a part
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Table 2: 2019 UNH campus climate survey undergraduate respondents by selected
demographics.

fifextent

of , 0

definition acknowledgathe perspectives of the individual while outlining the specific
and feelings participants could experience. Building from this definition, we also

acknowledgd therole that institutions have in fostering a climate where students feel

r

included (Strayhorn, 2012) and the ways in which, within that same context, historical

t
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systematic, and cultural forces marginadibéstoricaly underrepresented groups
(Hurtado & Ruiz Alvarado, 2015
Campus climate
This studyusal a definition of campus climateefined by PetersaandSpencer
(1990)asi't he curr ent dnpontand dimepsiarts bf @rgamizatioad life or
its member sodo ptaudes opardithose dimendianga 7). dhisalefinition
built upon individual perception and incorporates those perceptions into their surrounding
physical and emotional emenments. This definition is more complétanthat offered
by Woodard and Simsst20eo} swhpeftocepséednsno
both i n and ou(p.549f. tWhe |cel asesi rnogoammamplex s peci f
ecosystem of interconniea structural, cultural, human, and political factors #fztct
college student e a r (Thomas@& Brower2018, p. 247x complete definition would
include individual experience within an institutional cont@®etersorand Spencer
(1990) further clafy their definition sayingii CI i mat e, compared with
concerned with current perceptions and attitudes rather than deeppdahings,
beliefs, and valuegp. 7). As this studyocusedon secondary data previously gathered
from participmt s, this clarification affirms that

accurately descrilgethe perceptions and attitudes guiding the research project.
Predominantly White Institution (PWI)

This study used Lomoteyos ( 2itehditutiorde f i ni
as fithe term used to describe institutions

50% or greater of the student enroll ment. o

further described that fit hodbeundejstoadast y of t h
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historically Whited 2000,p. 523).Understanding this term isiportant as a framework
for the current study and in concert with the theoretical framework of Critical Race
Theory. While there is no official radesed designation for P8/ the U.S. government
does classify MinorityServing Institutions (MSIs), Historical Black Colleges and
Universities (HBCUs), and Hispanferving Institutions (HSIs) (Boke, 2016) As this
study sughtto amplify and highlight the voices of Student<aflor, an understanding
of PWIs as fiAmore than a simple institution
ongoing social practice according to which whiteness maintains a place of supremacy,
resulting in the continued subjugation of people cbol i s i mport ant as th
environments fAsuggests property rights tha
Summary

This chapter introduced the social, cultural, and historical perspectives on the
problem of practice, described local contextthef problem, outlined the specific
problem of practice and research questions. Additionally, the theoretical frameworks,
proposed methodology, and key terms guiding the study have been highlighted.

Chapter Onéntroducel the conceptual framework used thgbout this study,
presenedthe specific problem of practice, and thedingresearch questions.
Additionally, the purpose and significance of the study are discussed and include the
limitations and assumptions that could impact the study. Lastly, defigiof key terms
used throughout the study are included.

Chapter Two revieedthe existing literature thdielped identify theesearch gap

and current literature on this topHistorical and legal perspectivegre shared to frame
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the importance and memg of addressing this topic as a function of promoting
persistencand succesr students at the research site.

Chapter Three descrid¢he research design and methodology developed in order
to gatherdata in an effort to answer the research questidmesdata in this study
provided rich material thataises individual student voices to highlight their student
experience, while identifying commonalities and outliers in those experiences, and
determiredhow sense of belongirftas impactetheir collegeyears.

Chapter Foudiscussed the research findings, exmdithhe coding and themes,
and highlighedmajor themes and findings déitionally, limitations, recommendations

for practice and further research, and a summary of the research project arediscuss
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Chapter 2: Review ofKnowledge for Action

Introduction

The purpose of this chapter is to pa®/an overview of the literature as it relates
to the background of the problem, addressing inequities for college students, college
Studentsf Color in 28 century U.S. higher education, Asian American students in
higher education, a selected history of Students of Color within higher education, the
ways sense of belonging impacts college students, and various aspects of college student
equty. The purpose of this study was to understand more about the lived experience of
college Students of Col@nd to examine how a sense of belonging impacted their
college experience
Background

In the 2016 WS. Supreme Court decision Fisher v.University of Texaslustice
Kennedy wrote that A@Ait remains an enduring
to reconcile the pursuit of diversity with the constitutional promise of equal treatment and
di gni tyo ( p furthefdjhat redrtiliasonby éxaminyng the lived
experiences of college Students of Coldrese students live and learn in environments
where institutions have mademmitments to create a diverse, inclusive, and welcoming
environmentet further study is needed to@rre how these messages are interpreted,
heard, and perceivdly these studentsithin theseenvironmers (Whitt et al.,2001;
Wilsonet al, 2012). While preparing future leaders has been a responsibility of colleges
and universities, this responsibilis/not guaranteed based upon demographic changes,
immigration issues, and political events that demand careful and systematic attention to

preparing college Students of Color for future leadership agMeftado, 2008).
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For decades, institutions of higheducation haveought to supportacial and
ethnic diversity within their communitiess diversitycontributes to the vibrancy of
academic life (Carnest al, 2019; Chang, 1999; Frye & Morton, 2016; Wiltenal,
2015). This work highlights the corttritions that a racially and ethnically diverse
campus community can make to supporting academic achievement, civic engagement,
and personal growth and development of collstgeents. Astin (1993mphasizé that
diverse institution are better institutiaall students benefftom affirmative actionand
studentsé6é attitudes and behavior sTinare posi
(1997)also found thastudent persistence in college increases when they feel connected
to their institution and thse connections are bolstered by a sense of belonging.

Historically, institutions of higher education have focused on the admission of a
diverse student body to promote and support diveositgampusThis strategy alone has
proven to be insufficierih supportingsuccesdor Students of Coloand does not create
instant or automatic senses of belong@@016 report from the National Center for
Institutional Diversity at the University of Michigasiiggestedhati f t he Ar i si ng
of studentgrotesting racial injustices at colleges and universities over the last year is any
indication, institutional leaders will continue to be called on to create campuses that are
more equitable and inclusive of aon i ncreas
2016, p. 4)If institutions fail to consider the experiences of Shidef Color on their
campusesncreasingly divisiveacademienvironmers will continue leading to
inequitable outcomes for all college studeants fail to prepare future leaddos a

diverse world
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In the 2% century, collegstudents irthe U.S haveexperienced rises in violent
attacks, ridicule, discrimination, and increasledpoutrates based upon theacial or
ethnic backgroun@Bailey, 2018; Cole, 2018; Shapied al, 2017; Smith, 2009; Taylor &
Cantwell, 2018)While the modern university is often presented as a welcoming,
inclusive, and diverse environment (Dowd & Bensimon, 2015; Iverson, 2007; Offidani
Bertrand et al., 201%ontradictions exist betweenthelivedper i ence of t oday
students and the environmettigsecolleges and universities profasssustain The
idealized portrayals from higher education institutions are disconnected from the
experiences of students that create dissonance betweerited e nt s 6 hopes, tt
and what their college life is advertised to Be.fulfill institutional goalgo support all
studentsthis studyexplored this discrepancy between the studexyperiencesvithin
these environments.

Failure to attend ttheseissueshasperpetuatd modern colleges and universities
thathconti nue t o pce a diversity whilelazingisignificant internal and
external pressures to create inclusive and equitable campus environments for diverse
populationso6t udent s, faculty, and staffo (Frye
commi t ments | ionized etal 2019;<hoi & Raihely,@00%,6 et ho
Wilton et al., 2015), institutions struggle to support diverse students in seeking to create
inclusive environmena nd support st Qodtiaued faldre taaglgrassy at i o n s
these issue$iascontinual to sow divisiveness within institutional communities and
contribute to the civil strife that is seen outside of the acad&hegeinstitutioral

environmentsnust be critically evaluated ensure educational opportunities are open
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and accessible to all within higher educatidhis study evaluatethe environment at the
research site through recruiting and analyzing the experiences of patscipa

Sources for examininguccess, persistence, awhse of belonging for college
students relate to several academic disciplines including racial/ethnic identity
development, psychology, management, and higher education. Therefore, a literature
searchmcluded journal databases such as Academic Search Predhiestional
Resources Information Cent@RIC), Google Scholarand NASPA: Student Affairs
Administrators in Higher Education and used combined search terms sstaderst
belonging inclusion diversity in collegeinstitutional mission statementscial/ethnic
sense of belongingtudent retentiorstudent succesgacial identity developmenand
inclusion of Students of Color Cur rent research regarding
belonging orcampus is spartan in some of these disciplines, where researchers typically
focus on one racial/ethnic group of students within their particularly study, instead of the
broadcampus communityT herefore, older sources have been included from leading
authas who are wetknown in their fields: Astin and Kuh on collegiate culture and
belonging, Erikson on human development, and Hurtado and Strayhorn on belonging for
Students of Color.

There are many sources that discussripactsense of belonging makes f
specific groups o$tudentsyet none have explored the connections and impacts that
collegiate mission statements have on tretgdentsThese theoretical connections can
create a robust understanding of the student experience when complementeuailay gra
data from a given student communiBy understanding thieved experience of their

studentshigher education leaders can look to help create the communities they promise

s
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to deliver to all student§his studyhelpedfill this knowledge gapghroughhighlighting
an investigation of the student experience within the context of a campus climate survey

at a public research university
Review of the literature

A National Imperative to Address Inequity
According to Bailey (2018)J.S. colleges and universities are experiencing a
crisis of racial and ethnic relations. Higher education leau®rastrugglel to rectify,
balance, and countére historical impact of structured racism with the demands of
modern society and their studentsil also seeking to honor the foundational role a
sense of belonging and diversity playnstitutional and sociedl capacity to succeed in a
national and global context (Cole, 2018; Smith, 20899016national survey of higher
education presidents ekits a lack of longeerm commitment to inclusion initiatives for
Students ofColor at their home campuses and those across the country (Lederman &
Jaschik, 2016)duardo Padron, the retiring president of Middaide College, says that
racial inequalityileducati on i s concerning and bel i eve
i mperative that the achievement gap is red
(Smith, 2019).Across the U5, there is a 2(point difference in the collegiate dropout
rates beveen minority and nonminority students and the stakes are high for institutional
inequalities to spread into further inequalities of student access and outcomes (&hapiro
al.,2017; Taylor & Cantwell, 2018u & Webber, 2018 In an article written t&hief
Diversity Officers,Abdul-Amin (2017)suggest that amid discusions and debates
regarding race, privilege, and inequity on campus it is time to engage college students

around issues of diversity and inclusion. Giverséahallenges, we must explonew
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institutions have or have not incorporated messages regarding sense of belonging and
inclusion, and the impacts and consequences of addressing these issues.
Students of Color inJ.S.Higher Education.

The crisis of racial and ethnical relations (Bgil2018) combined with the
acknowledged power of institutional mission statements (Wilton et al., 2015) coalesce a
call to action for modern higher education administrators. A 2017 study from the
National Center for Education Statisti®CES)shows thatninority students have
higher dropout rates than their nonminority pe&rse NCES is the primarfyederal
entity responsible for gathering, analyzing, and reporting data related to education within
the United States and in other nations. This reg@s from multipledatasources
including Federal surveys managed through the Office of Management and Budget
(OMB) and using definitions of racial/ethnic groups as defined by the OMB. Survey data
were gathered from universal surveys (where data is gatherec&oh member of a
group) and sample surveys (where data is gathered from selected samples within the
larger group). This review of national data from across the United States illustrates that
students of all racial/ethnic groups (White, Black, HispangiaA, AsiarPacific
Islander, Native American, and multiple races) haceeasingly sought toontinue their
educatiorby enrolling incollege. Yet, this rate of progress has varied for each
racial/ethnic group and persistent differences exsbngattanment leveldor students
and on indicators dheir educational performanc&(su-Gillette et al, 2017.

In 2019, Harper and Simmons published es&e report card through the
University of Southern California Race and Equity Cemteestigating varias aspects

of enrollment, achievement, and degree attainrseetifcally focused orBlack
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undergraduates at public colleges and universities in the United States. The authors
combined population statistics from the U.S. Census with quantitative datéhizdmS.
Department oEducationto measurdghe access to postsecondargducation of Black
undergraduate students and their persistence and success once. ¢taqgtiledand
Simmons (2019) reported that at 75% of public colleges and univemsities U.S.
Black college students were enrolled in fewer numbers than the proportion of the Black
collegeage population within that respectiveSJstate. Specificallywhile Black citizens
ages 184 years old represent 14.6% of the U.S. populatiovsa@ll states, they
represent only 9.8% of undergraduates at public institutions in those states. Additionally,
39. 4% of Bl ack students completed bachel or
50.6% ofoverallundergraduates attaining those degréesunded inthe national data
identified by the NCES, regarding postsecondary students across all racial/ethnic groups,
and Harper and Si mmonsd (malpled &pcermgapsdi ngs, w
between achievement levels for Students of Color throudh@&ipublic higher
education

In analyzing discourse regarding issues of equity and inclusion on campus,
Hoffman and Mitchell (2016) found that administrative responsgarding issues of
equity and inclusionon campéisc r eat e an environment that i
institutional values of equity and diver si
face of21% centurystudent protest and unrest, reinforced majority culture, placed
systematic problems bl onto marginalized populations, and stifled the context to

address studentsdé concerns. These discrepa
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classifications and highlight a broader and systematic barrier that must be challenged to
promote student sgess.

At a systematic level, some institutions have knowingly embraced the challenge
to i mprove their campus climate to promot e
of strategic diversity plans, Frye and Mori@®16)reviewed the various ways which
several Big Ten institutionsad strategicallyncorporatd diversity plans into their
institutional culture. In reviewing four public universities, with some of the largest
student enrollments in the United States (University of Mary#h821, Ulversity of
Wisconsin43,820, Pennsylvania State Universd,783, Michigan State University
50,344), the researchers contacted the Chief Diversity Officers at each institution to
review their diversity plans and schedule campus visits to gather dagastithy was
conductedo better inform the activities at thee s e a hamnk iastitdtien, the
University of Michigan, by comparing the activities of pawestitutions. For the purposes
of this study, we findt meaningfulthat the data gathered impactgaproximately
233,000 public college students at each of those flagship research institetyenand
Morton (2016)describd institutions profesag the importance of diversity while facing
internal and external p r els mmpusenviranmeints fore at e
di verse populations of students, faculty,
institutions in the country, this discreparanyd contrasimpacts a significant percentage
of thenationwidestudent body and positive changésh&se institutions can provide best
practices through which other institutions may follow. The authors calledalpon
institutional leaders to continweeatingequitable and inclusive campuses to address the

needs and desires of an increasingly divetadentpopulation The work of Fryeand
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Morton (2016) illustratethat the challenges to creating inclusive campus environments
supporting all students is a broad problem throughout the academy; not relegated to a
specific subset or classification of institutions. Therefore, we find that questioning these
environments iad the current study are deserving of attention throughout our local and
regional context as the}sofit into research regarding institutions across the United
States.

Historically underrepresenteand marginalizegroups have experienced
challenges thnaghout the history df).S. higher educatioand as women and Students of
Color enrolled in higher education institutions, they were forced to adapt to academic
institutions that were created during times of intense prejadjaast hese groups (Cole
& Harper, 2017; Ferguson, 2012). As those students engaged with the campus
community and sought their ovaiccessthey forcednstitutions to adopt new
interpretations and expressions of institutiorsdlies.CollegeStudents ofColor inthe
U.S.haveforced he ac ade my 6 s whemtheseesame tstodents\cantinwedo,
encounter educational barriers not experienced by White geeénsiust work within
themand negotiate the dominant institutional structures that have historical and
systematically oppregd them. As these institutions became more divesksgionshis
between institutions and their students often contradicted one another as institutions both
promoted equality and opportunity while erectaoncurrenbarriers At the same time
studentsncreased their questioning of this environment while recognizing the need to
work within the system taffect change. (Ferguson, 2012% this research review has
shown, 2% century college Students of Color face significant barriers to achieving a

higher education. Yet, these challenges have not developed in a vanaime must
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explore the historical and legal foundations of inclusion withi@. higher education to
complement ouunderstanding of these issues. Through a brief historical examinétion o
these issues, we can better understand how these institutional systems were created and
how we can look to reduce barriers and promote success for Students of Color for years
to come.
Asian American Students in U.S. Higher Education

Asians haveexperienced complicated and conflicting roles within their facet of
U.S. history. Beginning after the U.S. Civil War and through to tiRc2mtury, Asians
and Asian Americans have faced discrimination, legalized prejudice, and broad injustice
in their pusuit of the American dream. Wang et al. (2021) described numerous laws and
acts restricted the opportunities of Asians in the United State, including: the 1882
Chinese Exclusion Act, Executive Order 9066 (signed by President Roosevelt in
February 1942 oefing the internment of Americans of Japanese ancestry), being
targeted of Senator Joe McCarthy and McCarthyism that swept the U.S. in the late 1940s
and 1950s, and further targeting of Chinese individuals after China entered the Korean
War in November 19%against the United States.

A 1913 California law titled the Alien Land Law, stated Asians were not eligible
to become citizens nor were they eligible to own land in the state. Kansas repealed a
similar law in 2002, New Mexico repealed its land law i@@0and Florida voters
removed a similar provision in 2018 from their state constitution (Wang et al., 2021).
Even during the administration of U.S. President Donald Trump and more Asian scholars
were accused of espionage, many Chinese universities vaekdisted from U.S.

collaborations as these efforts contributed to the intensified prejudice brought on by the
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COVID-19 pandemic that began at the end of 2019. Yet, despite a history of exclusionary
laws, forced migration and interment, and hgbfile hae crimes against Asians
Apatterns of discrimination against Asi an
popul ation | evel o (McMurty et al., 2019, p
In aspiring to achieve a higher education in the United States, Asian Americans
alsofacechallenge t hat deserve specific attention.
first racializednoAVhi t e group to reach and exceed pal
representedd on U.S. campuseséhowever, the
about racism, diversityni nor i ty student needs, and raci e
iii). Park and Liu (2014) further share th
Americans can easily divert institutions®o
actual uniquaneeds of Asian American college students, leaving Asian American
interests behindo (p. 52). What enroll ment
perpetuated and persistent experiences of prejudice and discrimination that Asian
American college studentsmtinue to face. These students have been blamed for the
COVID-19 pandemic and Zoom bombed with racial slurs along with verbal and physical
assaults; depressions, stress, anxiety, and relationships with other ethnic groups have
been harmed (Wang et al.,ZX); expanded incidents of risky health problems such as
substance use, heart health, diabetes, obesity, and high cholesterol (McMurty et al.,
2019); highlighting the use of tidodel Minority Mytha s fia t ool of raci al
politicso asademdntiohagolds hi hder dadst i deol ogy
(Poon et al, 2016, pgs. 4890); and continued reports of a relatively unsupportive

campus racial climate, less satisfaction with campus diversity, and increased feelings of
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experienced racism from fakty (Park& Liu, 2014). Asian Americans are also the least
likely racial/ethnic group to see and utilize mental health services where, according to the
Centers for Disease Control and Prevention, suicide is th&ea@ing cause of death in
the U.S. andirst leading cause of death among Asian Americans aged 1baley,
2021). Just as Asians in the United States experience discrimination across many areas of
their lives, the current study contribdt the literature on the unique needs of Asian
American college students and specifically those in New Hampshire.

A recent report by the New Hampshire Fiscal Policy Institute (2020) found that
New Hampshire and its workforce are likely to become more racially and ethnically
diverse over time. Yet,thisrepd@ hi ghl i ghted that HAsystemat |
contribute to a lack of access to opportunity for Granite Staters identifying with racial and
ethnic minority groupso (New Hampshire Fis
report sharedumerous statistics regarding the fiscal realities of various racial and ethnic
groups leading to stratified access to opportunities using data frori2BQ84 During
this time period, the overall poverty rate for individuals in New Hampshire was 7.9%.
FornonHispanic Whites it was 7.2%, for Hispanics/Latinos it was 17.8%, for
Blacks/African Americans it was 19.8%, and Asians it was 10%. The median household
income in New Hampshire was $74,057 where Asian households had a higher median
income, Hispanic/Latio households were estimated to have 74 cents for every dollar of a
nontHispanic White household, and Blagkican Americanhouseholds were estimated
to have 69 cents for every dollar compared to alispanic White household.
AHousehol ds hAdrigath Arderidany Higpdnig or katino individuals had

medi an incomes that were about three quart
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report stated, fAor approximately $20, 00 pe
power within the year and a redutability to save relative to ndtispanic white
households in the state. o0 (New Hampshire F
time period from 20142018, the per capita income between-htispanic Whites and
Asians were statistically indistingtiable yet incomes for Blackfrican Americanand
Hispanics/Latinos was estimated at $23,000 or roughly 53 cents for every dollar ef a non
Hispanic White household. As this report highlights bleak realities based on the
economic opportunities for variouscial and ethnic groups across New Hampshire, the
discrepancies in educational opportunities must also be assessed in greater detail.

As New Hampshireds population continues
specific findings regarding Asian Americamidents to come to light. Currently, New
Hampshire is one of the Whitest states in the United States reporting that 93% of the
population is White and 3% Asian, despite Asians being the fastest growing population in
the United States (Bionat, 2019). Outipacthe 10% national rate of population growth
between 2000 and 2010, Asian American and Pacific Islander populationatgt6%
and 40%, respectively. Along with an increased contribution to the U.S. population,
AAAPI s contri but ethemaianal ecgnorlyland AARI bbusinedséason t o
provide employment to 3.6 million Ameri can

When considered onsmaller scale within the State of New Hampshire,
enroll ment of Students of Color at h#ew Ham
not kept pace. In the face of a growing national population of Asians within the U.S.,
with an understanding of the historic and current prejudice and discrimination aced by

Asians in their lives, and the economic disparities based upon racial/eglckgrdund,
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higher education institutions within New Hampshire have struggled to meet their goals.

From 2000 to 2019, the University System of New Hampshire (the public higher

education system for the State of New Hampshire), reported increased enroflment o

Black, Hispanic, and Asian students yet those figures lag behind the overall averages at

degreegranting schools in New Hampshire that receive Federal financial aid. At USNH,

Black enrollment increased from 1% to 1.9% from 2@0Q9, where the statewide

average grew from 1.3% to 3.11%; Hispanic/Latino student enrollment increased from

1% to 3.8% with a statewide average growing from 1.5% to 3.4%; and Asian student

enrollment increasing from 1% to 2% with a statewide average increasing from 1.8% to

3.4% (Tran et al., 2021). To complement these figures, Tran et al. explained the difficulty

in recruiting more Students of Color to a

are asking students to leave more multicultural environments to live in communities

unaccustomed to interacting with ethnical/l
Wang et al. (2021) identified that Asian Americans also face three other

pandemics:amfhsi an raci sm, Sinophobia, and the mc

intersectional harm of multiple pa@dni cs have spread from streece

write, Ain higher education, Asian student

scrutinizedo (p. 111). Poon et al. (2016)

stereotype that fegpeaabyrAsidn Angericars,fas anmonolhicaly s

hardworking racial group whose high achievement undercuts claims of systematic racism

made by other racially minoritized -popul at

470). Embracing such stereotypefiect the collective public ignorance regarding the

diversity of the Asian American communityao
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significant role in perpetuating inaction
unique needs within higher educaton ( Par k & Liu, 2014, p. 52)
myth is often attributed to William Petersen who:

presented socioeconomic success among a select segment of Asian Americans as

an antithesis to African American claims of persistent racial oppressions and

bariers during the 1960s Civil Rights Movement and at the height of the Black

|l ed urban uprisings across the United S

Americans, placing them in a racial bind between Whites and other people of

color. (Poon et al., 2016, @.72)

Articulating the impact that the model minority plays in the lives of Asian
American and People of Color, Poon et al
the persistence of the MMM framing of AAPIs in public discourse as a key problem for
this diverse population in higher educati on
deleterious effects on Asian Americans, such as mental health issues, stress, anxiety, and
Adi vi des Asians from Bl ack, Lataidtodorm and t h
alliances to fight against racism and disc

Critical Race Theoryalsoguidé hi s study, as a theoretic
in education explicitly starts from the premise that race and racism playl celgsan
structuring inequality and relationships o
et al., 2016, p. 472). Furthermore, fAtenet
include the centrality of race and its intersectionality with other digeafiised identities
(e.q., gender, sexuality), a challenge to dominant ideology or master narrative, a

commitment to social justice, the centrality of experiential knowledge, and an
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interdiscipl i narlLu,?2pld msAp) .eTobetcurrens siyre¢riteadand &
highlightedthe experience of individual Students of Color in order to describe their lived
coll ege experience at the research site. i
schol arship can p anoaned reséah gnd methods that siléndee f 1 c i t
and distort the experiences of people of ¢
Poon et al., 2016, p. 473). As the current study seeks to amplify and give voice to
individual Students of Color, CRT is a meaningful and appate way to approach this
research.

Lastly, studies suggest that further research and discussion of the experience of
Asian Americans is necessary to understand their unique experience within higher
education. fAWe encour adgaerdcial expariencesdf AAPls e s o n
related to higher education offer a different and important, yet often obscured, dimension
of research knowledge and critical perspec
(Poon et al., 2016, p. 491). By groundinglsuesearch in the lived experience of Asian
Americans through a CRT lens can shed light in supporting these students and disrupting
narratives of White dominance. When considered on institutionally sanctioned
standardized tests and educational attainmerttd it i s often suggest
achieved a higthevel of weltfb ei ng i n educationd (Poon et a
holistic educational experiensare considered, they reveal concerning realities for
AAPIl s t hat s u g g edsparitiésiinchighertedutagian arg highlylionited in
understanding the range of human experiences and realities among diverse AAPI
popul ationo (Poon et al ., 2016, p. 491). B

attainment data, enrollment data isoads insufficient determining of individual, campus,
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and institutional heal t h. Park and Liu (20
how numerical representation appears to be a necessary but insufficient condition for
combating the tokenizationdn mar gi nal i zati on ofocatinuedent s
by advocating for an additionally holistic approach, beyond numbers and structural
diversity, hatincorporatsthe campus racial climate, the role of campus culture, and
institutional support foStudents of Coloa better acknowledgment and understanding of
Students of Colorcanemerge i Accounting for the campus r .
state of campus race relations cannot be solely determined by enrollment figures for
studentsofcolar ( Par k & Liu, 2014, p. 54). Har keni
the historical, legal, and social barriehsians have encountered in the United States,
Park and Liu (2014) conclude that Ain |igh
facedin higher education, we believe it is imperative to incorporate thegoantifiable
enhancements of campus racial climate into a revised conceptualization of critical mass
to ensure that critical mass in pmpdbBtice m
Institutional Commitments to Inclusion/Sense of Belonging

Among our understanding of the higher education academy and specifics
regarding distinct student communities, a brief review optirposes and impacts of
institutional mission statements adtfurther context to the current study. Whennhal
statements includeentions ofdiversity or sense of belonginiipey contribute to larger
efforts to promoteénclusion,and avoid the deletenus effects of historical and systematic
oppression (Carnest al, 2019). When racial diversity is effectively managed with
diversity practice, policies, and processes positively correlated to agency

performance and can provide many benefits (@hRiainey, 2009)When institutions of
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higher education include these statements, it can be an important indicator to all
community members about institutional commitmelntstitutional mission statements
are powerful organizational tools that can advamtsgmne, not impact others, and
negatively impact others still (Wiltoet al, 2015).These statements have broad impacts
upon organizational activities, values, and culture that must be understood as influential
and powerful forces within campus commurstiglany institutions claim to value
diversity in theimissionsyet the marginalizatiostudents experience directly contradict
these guiding statements and are often teadrhe for studemstuccess (Graham et al.,
2017).Reviewing these statements pragdaudiences and researchers a baseline to
understand the formal stances these institutions take regarding diversity and sense of
belonginghopefully towards the improvement of the campus community for all students.
Historical and Legal Issuesmpacting Students of Color

Beginningin the 1960s anii970s, U.Shighereducation recognized the
inequities facing Students of Color and believed that providing access to a college
education would help eliminate these barriers (Sr2idld9). Affirmative action programs
within college admissionsere implemented to encouragied streamlinéghe access of
Studens of Color toenrolling incollege Yet, these programs faced numerous legal
challenges that attempted to declare these progranmstitutional. The 1978 decision
in Regents of the University of California v. Bakigheld affirmative action, declarée
use ofracial quotasn admission asnconstitutionaland narrowed the use anh
app!l i c atmbe éossidered @aeone faciamong many and not the sole factoran
i nst i admissiongragtees In their decision theCourt sided with thosewho

wanted to keep affirmative action and those who wanted it dismantled. By disbanding the
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use of racial quotas, the U.S. Supee@ourt narrowed the ways in which race could be
considered in college admissions processes
creating a diverse student body. This decision laid a foundatidatéwe casesvherethe
U.S. Supreme Court woulauotinue to narrowly define and outline tvays in which
U.S. highereducationnstitutionscould support Students of Color and diversity in their
institutions.

In 2003, two lawsuits were filed against the University of Michigan that
challenged admissionsactices for undergraduate and law students, respectively. The
U.S. Supreme Court decisions@matz v. Bollinger(2003) andGrutter v. Bollinger
(2003) both held that student body diversity was a compelling state interest and was
therefore allowed to beonsidered inan n s t i fadmissiongratessesyet, the
Court further narrowed their interpretation of how race could play a part in the college
admissions process. Tkratz v. Bollinge2003) decision, a case stemming from
undergraduate admissigrigeld that students must be considered as individuals instead of
being given preferential admissions status basettheir membership in an
underrepresented grouBrutter v. Bollingern(2003), a case focused on the University of
Michigan Law School, suppot ed t he Law School 6s interest
underrepresented students to break down pr
profession and sociest largeTheCourc | ar i fi ed t hat consider at
race, even in seakj admission to a professional graduate school, could be considered
among other factons admission

More recently, in the 201Bisher v. University of Texafecision, a applicant to

the Universityof Texas hal | enged t he Uni v @rogamtthat of Texeé
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advantaged students in the top ten percent of graduating high school seniors across the
State of Texas and considered race fa€@r in theiradmissiongprocessFisherclaimed
that this preferential treatment of students within thatéo percentage was
unconstitutional TheU.S. Supreme Court ruled that the progiichpassa strict scrutiny
review and wasindeed constitutional. Justice Kennedy, writing for the majority in this
decisionjamentedfii t r emai ns an @euwmduNatigomh@al ¢ dngat i
reconcile the pursuit of diversity with the constitutional promise of egeaiment and
dignityo (p. 19). Her e, Kennedy highlights
all those in the United Statéss been aalusiveoneand difficultoneto achieveEven
with the passing 040 yearssinceRegents of the University of California v. Bakke
(1978t he experiences of todayds coll ege stud
by similar discussions and issuegarding diversity, equity, and inclusion in their
collegiate environments.

As these cases have allowed institutions to better describe how diversity is
interwoven into a campus setting, institutions risk the health of their environments and
students whediversity andnclusion programs are consideredlamhs to their core
mission (Hurtadp2007).This study lookdto centralize student retention and success by
providing a platform for students tescribe their lived experience within their
institutionalcontext based on their understanding of where, how, and why they can

succeed within higher education.
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Sense of Belonging

Importanceof Sense of Belonging teluman Growth and Development

Through an understanding of the impact sense of belongingwithys the
success of college students, this study highdigbtudent experiences that prontbteeir
success. With a foundational understanding of sense of belonging, this research
challenge students to consider their own experiences within theitutistnal context
when compared and contrasted with campus climate survey results from their current
instituton.Sense of belonging is vital for studen
and individual identitiesomplement one another, students sacceed at higher levels
of achievemenSmith, 2009). Colleges and universities can create a powerful learning
dynamic for their students by emphasizing diversity and a sense of belonging for all
students; through such an environment, students can bgrothetive members of
society and compeffectivelyin the global economy (Williams, 2013\ here
institutions can focus their collectivestitutional efforts to promota welcoming
environmenfor all students, graduatestbise institutionsreequipped to better lead
and succeeith the 2 century.

Glass and Westmoi@ampbell, in 2014 study of 1,231 undergraduate students
who responded to the Global Perspective Inventory (GPI) highlights that sense of
belonging plays an important role in the segs of all college students. Thasscribed
institutional leaders who understand the influence and power of this impaadigran
their campus environments and policies to ensure student support and sucgess. Th
study, havinggathereddatafrom eight rsearch universities in the.8l, showsthata

strong sense of belonging can buffer the negative social, emotional, and psychological
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impacts of discriminatory experiences students can face in a collegiate envirddatient.

domestic and international students perceived that their sense of belonging was most
impactedbyit he perception that t H{Gass& Westrsonti t ut i o
Campbell, 2014p. 116). This studgvidence that sense of belonging plays a

meaningful and positive role in the lives of contemporary college students. It is relevant

for the purpose of this study as it prowdearial inspiration for the need for all higher

education institutions to support sense of belonging as a functioppding the

healthy developmengrowth, and successf their students.

Focusing on sense of belonging achieves
institutional role in fostering a climate where students feel included as well as the
systematicandculturdlor ces t hat marginali ze some grou
(Bowman et al., 201%. 276). This focus allowmmarginalized students to be integrated
into the established culture while, at the same time, addressing, calling out, and seeking
to reform structureor historical climates that have disadvantaged manyesiedtudents.

In this way, all students can benefit from the inclusion and naming of prejudicial
practices with a desire to make meaningful and lasting change. In this context and with
the goal osupporting all college students, the impact of sense of belonging cannot be
understated on campus.

Importanceof Sense of Belongingot Growth and Developmerih College Students

Sense of belonging plays an important developmentalndles livesot oday 6 s
college students. As college is a stressful time for all students, especially in establishing
healthy social and academic routines, institutions that focus on belonging can support the

overall health and vitality of their student body. Sense airgphg for college students
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has proven to be an important facet for college students in the United States and around
the world. In studying 477 undergraduate students at a public university in Turkey,
Civitci (2015) found that sense of belonging encouragsilience to overcome stress

and promote life satisfaction, which is common in higher education. Civitci (2015)
describd sense of belonging as being comprised of the feelings, beliefs, and expectations
related to a group, having a place in that groufmeing willing to play an active role in

this group that then allows students greater life satisfaction and less perceived stress.
Sense of belonging was found to be the only moderating fagtonst stress and that
students with a low sense of belongsigiggled to address stress more than their peers
with higher levels of selperceived belonging. This study suggektn important link to
sense of belonging for college students from around the world and highjpgiaterful

role that a high sense oflbaging helps college studergscceed. Sense of belonging

helps studentaddress and grow through common stresses they experience and
contributedo life satisfaction. As these goatimic many of those within U.Siigher
educationthis study complemeatiachievement of these shared goals.

These are noble aims, in and of themselves, yet when applied to Students of Color
and White students, sense of belonging plays a divisiverroleed of being addressed
Researchers have noted that higher educatgiiutions within the U.Sparticipate and
reinforce social constructs of underrepresentation and subordiretidacknowledged
that sense of belonging for Students of Color, through lack of a supportive environment
and community, affects their acaderfuactioning and psychological wetleing
(Harper, 2013; West & Maffini, 2019). This negative impact was felt less by White

students, compared to Students of Color, who when asked about the diversity of their
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faculty members reported that they were satikfvith the level of faculty diversity and
that those faculty represented diversity among their students; Students of Color reported
that diverse faculty were also important, yet did not perceive an academic department
consisting of majority White facultggss welcoming to them (Lee, 2010). Here we see that
sense of belonging in the collegiate environment is known to be beneficiabtodahts,
yet White students and Students of Color perceive this belonging diffenéfitile
academic performance may beeandicator of college student success, Davis et al.
(2019) found that sense of belonging and academic perforrmeamaecorrelated nor are
they predictive of one another; when attempting to promote and predict retention, both
must be considered indepe&mdly. Here we see that an inclusive collegiate environment
reaps benefits for all community membeyst it would be false to believe that high
achieving students feel a strong sense of belonging and sedee&dn and through
higher educationith this is mind, higher education leaders must consider how sense of
belonging plays an important role into the success of their campus community and
especially for the successafllege Students of Color
Importanceof Sense of Belonging Across Racial/Htit Identities

Sense of belonging has been found to play an important role in the development
and growth of college students from many racial/ethnic groups (Cole & Zhou, 2014;
Maestas et al.,2007). White students reported documented growth when challenged to
engage with their own racial development, their sense of racial comfort, and being shown
the realities of contemporary racism (Cabrefral.,2016). Ethnically/racially diverse
women inNSTEM majors, Black students, Latino/x students, Filipino studbiatisye

American studentgnd Asian Pacific/Islander students all reported varied sense of
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belonging, when considered in a collegiate environment (Johnson, 2012; Jehakon
2007; Maranba & Museus, 20%X3rachine et al., 2037S t u d sense 6f §elonging

across racial/ethnic identities fluctuated within social and academic réedtrsften
aslkedthem to negotiate their own expectations to fit into their environment (Samura,
2016).These findings are important to consider when we find ity flagship

institutions, themselves PWIs, aeeking to enroll increasingly diverse student bodies
yet many students come from homogenous environments created by racial segregation
throughout outisle social and political factors (such as housing and education) (Hurtado,
2008).This is an issue that impacts students of all racial/ethnic backgrounds to better
understand this belonging uncertainty and support all students including those who feel

margnalized at the fringes of campus life (Stephenal, 2012; Strayhorn, 2008b).
Impactsof Mission Statementsn Campus Culture

In addition to sense of belonging, the role of institutional statements, missions,

and values must be considered for timapact in shaping collegiate environmersih

and Hall (1993) assert that institutional
reference for interpreting the meanings of
acknowledgd the

collective, mutually Baping patterns of institutional history, mission, physical
settings, norms, traditions, values, practices, beliefs and assumptions which guide
the behavior of individuals and groups in an institution of higher educ§bioB)
A mission statement thek sets the tone for all institutional activities at a

college or university and is the point through which all organizational activities originate

and defines its purpose for existence (Kopaneva & Sias, 20a5; b et gl 2018)
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Yet, the mere preseaof these statements does not create an environment or
membership that is aligned with those values, goals, and priorities. When individual
values and actions align with institutional values, as outlined in many mission statements,
the entire organizatioand all individuaimembers can maximize the benefits and results
to which they aspire USwalkedgesany universiieslearhto, 201
accentuate their mission statements to support the belonging of all students, they can
achievehigher levels of effectiveness, student growth, and success for all stakeholders.
Institutional mission statements provide guidance and guidelines to understand
what higher education institutions seek to be and having clear messaging is important to
broadtast those goals and outcomes to all constituents. These statements are often
intentionally vague, are not written equally, and are frustrating to interpret in practice
(Chunoo & Osteen, 2016). While these statementsghalbroad outcomes and goals of
the organization, faculty, staff, students, and stakeholders interpret these statements
differently, which affect the daily business and operations of these organizations. The
mission statement serves as a compass to guide all organization activity addsptios
philosophical support for all the meaningaking activities that are at the heart of the
college experience, for all constituents. Success in achieving the goals of the organization
is uncertain when these messages are not clear, open to theetatésn of the multitude
of institutional stakeholders, and where those meamaking activities can operate in
contrast to larger community goals. Even when these messages, symbols, and functional
units are working in concert, success is not certharefore clarity of these statements,
alignment of strategy, and supporting resources provide for an environment where all

members are working towards the same ends (Chunoo & Osteen, 20déjstanding
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the power and influence these statements haveinghvironment is vital when
comparing how these messages establish a tone for their campus communities, including
inclusion andsense of belonging.

Integrating diversity and diverse viewpoints into an organization are important
given shifting demographse work policies and practices, and a more diverse and global
sense of interconnectedness (Simons & Rowland, 2011). When institutions of higher
education incorporate diversity into their missgtatementghey can indicate a
recognition of their obligabin, need, and commitment to better serve all students; those
in majority groups and those who have bbistoricallyunderrepresented or
marginalizedInclusion of the benefits of diversity and sense of belonging for all
acknowledges the need and desirestich out to marginalized groups of students and
leverage the power of the organization toward positive change within the institution
(Wilson et al., 2012). The power that is drawn from these mission statements creates
spoken and unspoken influence ondhganizational culture, the student experience, and
the working environment famployeesThe positive benefits to all community members
cannot be understated when institutions harness this influence and use it to bolster the
values, priorities, and expmtions for a diverse learning community &r(Blimling &

Whitt, 1999).While examining these specific statements is outside the scope of the
current study, this brief acknowledgement of the impact these statements can have
continuel to shape the envanment where this study is being conducted and should be

noted as a complement to the current study.
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Integrating Sense of Belonging Withiinstitutional Mission Statements

Understanding the importance of sense of belonging andikgake importance
that institutional mission statemermganplay in creating and maintaining healthy campus
communities, we must next examine to what extent these statements discuss inclusion
and belonging for all college students. In a 2010 national study of 100 private
bacalaureate colleges, Taylor and Morphew (2010) discovered that institutional
communication regarding sense of diversity and belonging were vague, suggested
legitimacy, yet eluded precise definition. Their findings noted sense of belonging was
open to intepretation of the audience and it was not tied to racial/ethnic diversity. In
searching for statements on diversity and belonging, Taylor and Morphew (2010) propose
that these institutions gained credibility with their students and appeared to be broadly
appealing to different types of students yet allowed individuals to apply and create their
own meanings of what belonging and diversity looked like and meant to them. While this
study may not be broadly applicable for all institutional types, it doesatasis®as for
higher education as all policies, practices, programs, and services flow from and are
grounded in the mission of a higher education institution (Kuh et al., 1991). While not
representative of the entire spectrum of higher educatstitutionsin the U.S, this
review is alarming for its lack of mention of diversity and its ambiguous definition that
could apply to everything and nothing, at the same time.

The current research affirms the importance that alignment of mission statement
with per®nal values and perspectives has in creating a vibrant higher education
community that is working together to achieve its stated goals. Yet, even with this

understanding, these statements continue to be fractured and vague which lead to various
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outcomes,nitiatives, and lack of goal achievement for many organizations. Each
institution exists within its own social context and its statements and activities do not
exist in a vacuum; the organization exists within a mélange of social and political
influences adin a broader sociakconomic, and political realriVhile these mission
statements and daily policies and practices may have worked in years prior, such
practices are not sedustaining and require continual reproduction and reinforcement
within theircommunityto be successfiFligstein & McAdam, 2012). This study

challenges higher education institutions to acknowledge the power of these statements
and nurture their statements to provide guidance and support to all institutional activities,
especiallystudent success.

These mission statements can set a powerful tone through their institutional
community, identifying what is important to the organization, and serve as a guide for all
organizational activities. Earlier in thes2dentury, Hurtado (2003jnplored higher
education and diversity researchers to consider how an engaged campus, that integrates
diversity as central to its mission, can make a strong connection between institutional
rhetoric, institutional practices, and diversity outcomes. dor{2003) went on to
propose that students make progress on educational outcomes when campus practices
facilitate student interaction with diversity through promoting the development of
cognitive, social, and democratic skills.

Kuh and Hall (1993) repoet connection between institutional mission and
indi vidual member ship as they assert insti
mi ssion and Aserve as a basis on which mem

situations, act s,) lwstiytionsnust consedder the gpoweotheire 6 ( p .
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statements have in promoting an inclusive, welcoming, and diverse environment given
the meaningful ways in which their statements shape the higher education cultures these
statements guide. These statements imeisarefully crafted and maintained as the
messages that higher education administrators send to constituents is not always
congruent with whether diversity is an enacted institutional value within their
organization (Museus, 2007). If institutions wémsucceed into the 2tentury, they
must identify and harness the linkage between mission and the space they occupy to
increase their effectiveness and goal achievement (Fugazzotto, 2009). They have an
important responsibility to create statements ghade organizational activities, support
the development of all students, and then take care to attend to how these statements are
enacted in daily life to continuously improve their environment. In this literature, we find
that many have written on the portance of institutional mission statements, the power
they have to shape and guide an institutional practice, the experience of all stakeholders,
and how the alignment of institutional culture with institutional statements is not a
certainty.

While autlors have written that diversity and sense of belonging should be
included as a primary educational goal and key part of the institutional mission-(Wade
Golden & Matlock, 2007), this emphasssnot widely understood or adopted.
considering the impactitlack of emphasis has, Museus (2008) proposed that if college
administrators wanted to facilitate the engagement of Students of Color in mainstream
cul tur al activities then they fimust wunders
create feelingsfo deval uati on among members of histoa

211). Couple with this call for administrators to better understand how they can leverage
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their campus environments, and as framers of organizational mission, vision, and values,

Museus2008) <continued to suggest that student

valued diversity as fAan intricate function
other minority studentsd experiences, 1inst
rad sm and discrimination, their knowledge o

What we begin to understand is the existing gap between institutional leaders and
students acknowledging the power that culture plays in a college or university, how that
culture is driven by the mission statement, and without a focus on diversity and sense of
belonging, all students are left their ownto make meaning regarding their campus
community. Institutions can solidify their commitments to equality of opportamitly
student experience in their formal statements and in their actions to support and promote
inclusion and diversitjor all studentgWilliams, 2013).

Given the historical and social factors that have creaditesiveness among racial
and ethnic groupghis meaning making disadvantages studehisaresociallyor
politically subordinated tdVhites andeinforces institutions that perpetuate division and
inequity. Writing even before the landmark affirmative action caséarafz v. Bollinger
(2003) an Grutter v. Bollinger(2003), Whitt et al. (2001) encouraged researchers to
further explore what students hear regarding institutional messages and how they
perceive the institutional environment. This stéioowedthis suggesting by providing a

forum o explore the lived experiences of college Students of Color.
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Sense of Belonging for College Students

Sense of Belongin@ontributions to Health and Development

Examinings t u d e nt shélonging ml$. S highefeducation is an important
task to undertake and not something that can be taken for granted. We are reminded that,
even in 2016, Justice Anthony Kennedy writing in iigher v. University of Texas
(2016) decision noted that theSJstill grapples to balace the goals of diversity with
equal treatment and dignity. Sense of belonging and diversity play an important part in
the academic and social environments of higher eductizrsupporstudentd
developmeninto successful and healthy members of dgcM/riting in the early 1990s,
higher education leaders Alexander Astin (1993) and George Kuh (1993) noted that
diverse institutions provide vast benefits for all students, not just Students of Color. An
institutional emphasis on sense of belonging thinowgall its campus forms, through
formal and informal messages, greatly impacted student development and supported a
diverse learning community (Astin, 1993; Kuh, 19%3cently administrators,
educatrs, and professional education associations atigatediversity provide a wealth
of benefitsto students, their institutions,.8l society, and the world when engaged in an
educational environment (Milem & Umbach, 2008). Specifically, meaningful sustained
engagement with diversity and a sense of belongiogotes desirable student outcomes
such as higher levels of cognitive development;aaiffidence, motivation, intellectual
and civic development, aspirational attitudes, cultural awareness, and openness to
diversity, and commitments to equity (Museud302). What we see are the multiple
academic and social ways students can benefit from the impacts of diversity and a sense

of belonging. Additionally, psychologists have known for decades that engaging with
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t hose who are di f f er ebenefitsttohhealthy and gositive haman r e a
development.

Eri ksonds f oun d,dd56)extolked thepawerdndérgpact(thiatd 4 6
humans can experience when seeking to identify and develop their ovichesditly. In
their exposure to different sociales and identities of others, Erikson found that when
humans become older adolescetitsy begn to explore thie identity and the identity ©
others and stagtito solidify their own understandings of who they are and how they
interpret the world (19461956). A humans become older adolescents, they also
traditionally begin enrolling in higher educatjomherecolleges and universities can
provide the arenas for students to test this exploration, especiallyalliwead to
exploreand interact witha diverse studettody (Erikson, 1946, 1956).

Allport (1954) also proposes the contact theory as an intentional way to reduce
prejudice and understand and explore the benefits of diversigy. thkory suggests that
when the relationships between thoaenpus elements are considered (the institutional
diversity commitment, campus climate, and the realization of the benefits of diversity)
educators and students can then affect the reach and effectiveness of these conditions on
their campus. This theorydtilights the importance of understanding how these factors
impact one another, how they fit together in the gale relationship of a campus
community, and how they can be leveraged to maximize positive contact between groups
of students. When these fescare understood, opportunities to engage among diverse
peers can occur and with further and sustained contact, predetermined prejudice can be
reduced through the knowledge and understanding created between these interactions

(Allport, 1954). In combininghe positive academic impacts with the healthy
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developmental impacts that sense of belonging and diversity have on the college student
body, we can see the need to ensure these environments are created, maintained, and
sustained.
Consequences for Inattdion to Sense bBelonging

As the positive impacts of diversity within higher education have been known
scholars have also accumulated a wealth of information regarding the negative impacts of
college students who lacksanse of belonging. All studergsffer when their sense of
belonging is impacted, yet Students of Color suffer markedly more than their White
classmates (Xu & Webber, 2018djustment to college life and persistence through
college is impacted by a lack of sense of belonging (Keels, &017)which also widens
discrepancies between White students and Students of Gblapi(o et a).2017) At
Predominantly White Institutions (PWIs), social isolatiera major contributor to higher
levels of attrition and dropout rates for Studeasft€olor (Xu & Webber, 2018). While
the United States has enshrined social values that uphold equality of opportunity and
experience, given thastory of race irthe U.S.many institutions of higher education are
failing students of all kinds, especialBfudents of Color (Jaymes, 20WWashington,
2016;Williams, 2013). The equity gaps experienced between White students and
Students of Color withit).S. colleges and universities run countethe ideals of
opportunity and experience and are unacceptalleeir active eroding of social vitality
and financial viability of the L$. and its citizens. (Bensimon & Malcolm, 2012).

Yet, cultural and social forces within higher education may not be entirely to
blame as preollege sense of belonging, or latleteof, can form in students prior to

enrolling in college (Yeager et al., 2016). While we must consider these influential forces
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experienced before their college going years, we cannot ignore the impact campus
environmentdiaveon students which extol thertues of belonging while creating active
environments where that belonging is felt different throughout different groups of
studentsin a review of the mental health of college students, the Jed Foundation (2017)
found that Students of Color are lei®ly to seek help than their White pedrsileed,

even with good natured and waeitentioned faculty and staff members, institutions and
student affairs staff frequently fail to adequately prepare students to participate in a
diverse democracy; this iarther alarming given these institutional and oftentimes
personal commitments to the social preparation of students (Harper & antonio, 2008;
Lederman & Jaschik, 2016Given this myriad of direct negative impacts and the
consequences of not addressing ¢hissues, we must ensure to mitigate these negative
effects and promote positive and healthy senses of belonging within higher education

institutions.
Addressing Sense of Belonging in Higher Education

Consequences of Inaction to Promote Senséefonging

If institutions fail to address this problem, lelagting and detrimental effecisl|
remainthroughoutJ.S. higher educationexperienced bgtudentsandwithin the global
society A 2016 survey of college and university presidéititeminated concerns that
these institutional leaders had regarding grgn commitments to diversity and
inclusion initiatives within these institutions. LedernaardJaschik (2016) found that
presidents rated their own institutional commitments to diversityrébly (vith 84%
reporting theywereexcellent or goodandthey rated nationatace relations as only 24%

good and 75% fair or bad (Lederman & Jaschik, 204&020surveyalsofound



WHAT SURVEYS ALONE CANNOT TELL 62

similarly contradictory results askingrespondentto rate theiperceptions of race
relations on their campuses and through higher educatrenall. On their campuses,
respondents gave an averdgating that race relations were 65% excellent or good. In
contrastonly 17% of respondents rated race relations aslext@r good when
consideringhighereducationJaghik, 2020).A 2017 report also found that Black college
students are more than twice as likely as White students to say their campus racial
climate is poor (Jed Foundation, 201IT)s also concerning &t these leaders charged
with the stewardship of their institution, rate themselves so highly yet their national peers
significantly more poorlyThis datisticaldiscrepancy indicates work is needed regarding
sense of belonging and diversity across tkfe. Dhese organizational leaders have a
responsibility for their entire community as they shape the general work climate and
expectations concerning diversity, recruitment, and retention of all their studark®{
al.,2018.

This deepening of race etions would persist so long as education throughout the
U.S., especially higher education, did not seek to educate all students equitably and given
egual access to opportunity. In response to these incidents, students begatraémgons
anddemanding chage yet those calls have been met with reactionary, symbolic, and
scripted responses from those same institutional leaders professing the race relations to be
excellent or good on their home campuses (Gladney, 2BEh}utional leaders quickly
return tobusinessasusualmindsetin perpetuating their campus environments while
professing commitments to support for Students of Color; going back to this business as

usual continues a model of higher education forged in an era that promoted racial
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hegemonyn contrastto the environments these leaders espoopeomote(Gladney,
2015; Lederman & Jaschik, 2016; Vick et al., 2018).

Here again, we see a gap where this study invedtitfaediscrepancy between
the stated values of inclusion and sense of belonging for students paired against the
experience of students within those campus communities. As Museus (2007) outlines
clearly, and what is supported by other researchers, the rasskaguniversity
administrators send to external constituents is not always congruent with whether
diversity is actually an enacted institutional value (Museus, 20@/3ounter these
negative effects, we must study these institutional environmentsadmsiseline of
knowledge regarding their current state, and hear from students regarding their
experience within the environments that profess to be supportive of all students.
Sense of Belonging as a Key Structure for College Student Success

Throughouthis research we can see the importance sense of belonging can play
for all studentsn the U.S highereducation environment. By acknowledging the
importance that sense of belonging plays within this environment, identified through the
powerfulpsychological, social, and academic impacts belonging and diversity can have
(Allport, 1954; Astin, 1993; Chang, 2009; Erikson, 194856; Glass & Westmont
Campbell, 2014; Milem & Umbach, 2008) and coupled with knowledge about the place
and impact of ingtutional mission statements (Carnes et al., 2019; Museus, 2008; Taylor
& Morphew, 2010; Whitt et al., 2001; Wilton et al., 201W¥ can understand how
institutions can support all of their students. Consideration of structured interventions,
that supporpositive peer interactions and a sense of community among all students, are

critical to a positive campus racial climate and the heterogeneity of the campus (Park,
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2009). Through this study, the gap left between the stated goals and values of the
institutional mission statement when compared with the student experience regarding
sense of belonging that is felt within the commuirstgxaminedBy analyzing the lived
experiences of college Students of Color, these gapsexplored and possible solutions
suggested

Campuses that integrate diversity and belonging as central to its mission cements
strong bonds between institutedmhetoric, practices, and diversity outcomes for all
community members (Hurtado, 2003is study buil upon the emphasfsr structured
and unstructured interactions among diverse groups of stutlantenefit campus
communitiesThis researclereaedand dew connections between what educational
barriers students experience in attempting to grow and maintain a sense of belonging
This discrepancy between stated values and lived experience create formal and informal
barriers to education that impact all students and create uncertainty about their future. In
seeking to support student belonging, interventions can reduce thisaimtgemd,
especially for Students of Color, can reduce barriers to academic and social success in a
college environment (Yeager, et al., 20I8)e power and emphasis of spoken and
unspokermessages regarding the development and maintenance of a ddaenseg
communityis meaningful when considering tdevelopment of college students in the
U.S. (Blimling & Whitt, 1999).Deliberate and intentional care must be taken to ensure
modern institutions critically examine their environments to ensure theyopeand
response to the success needs of all studBméscurrent study contribudeo that

intentional nurturing and care.
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Student Equity in Higher Education

The current study broadly considers sense of belonging as an elemental factor that
contributego student success in college. This study contribistéhe current research on
sense of belonging, on college student success, and consider sense of belonging as an
important measure for the persistence and graduation rates of Gilieigatsof Color.
As this study focusenew light on sense of belonging as a measurement of the impacts
and extent coll ege can hadteanestblishedudent s o6
literature base regarding the accreditation of higher educ&tiom this review, the
connections between the current study as it fits into the framework of higher education
accreditatiorandexamine where and how the current study contributes to the continued
development of accreditation for more colleges and untiessWe consided
accreditation within the United Statéts, historical underpinnings, the importance and
positive potential of accreditation, and how equity as a student learning outcome is
driving accreditation in the 24century
Accreditation

Begnning in the 1970dhighereducationin the U.Srelied heavilyupon a
patchwork of oversight and accountabilibyhelp ensure institutional quality. This took
various forms such accreditation, state control through institutional charters and
professonal licensing, anéederalcontrol through Title IV of the Higher Education Act
(Klasik & Hutt, 2019). Tis oversight and controst t e mpt ed t o bal ance
open approach to regulating colleges and universities with the need to protect students
from lowquality institutions while also respecting the rights of those institutions, states,

and the Federal government. From this mélange of competing interests, accreditation
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aimed to provide students information about college qualéhpensure those

institutions met specific standards, and as a spur to institutional improvement (Hegji,
2014). Accreditation fit a variety of needs and desires, that included: uniformity across
institutions, emphasiag student completion and employment outconmestifute for

Higher Education PoliclHEP], 2019) and | argely evolved

assurance for hi ghwhere neng had existeddoef@endll, 2012, he U. S

p. 16). In the 2% century, accreditation has taken on four primary roleality
assurancegs a gatekeeping functiom Federal and state funds, enabling private sector
confidencean higher education, and facilitating the transfer of academic credit between
institutions (Fuchko, 2019Accreditation plays an important rodethin higher
education as it creates institutional and nationwide benchratkslerstand specific
and broad trends and standards in colleges and universities.

Accreditation is a gatekeeper for Federal financial aid mtmeygh the
adherenceo specificrequirementshat guard and guide the allotment and dispersal of
these funds (Flores, 2018). Every year, the U.S. Department of Edutistidioutes
roughly $130 billionin taxpayer money, mostly in the forms of grants and loans, to 13
million students iend more than 6,000 institutions of higher education (Office of
Federal Student Aid, 2016). This funding provides access and opportunities for
institutions and their students to achieve their dreams of a higher education and advance
within U.S.society.Access to this wealth of Federal money, as perhaps the most
important facet of accreditation, imbue these accrediting agencies with the responsibility
to ensurestudent consumers are attendmgh-quality institutionsand that the

investment of the Feddrgovernment, collegstudentsandU.S.taxpayersis a sound
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one(Flores, 2018). Yet, this systetoes notreat institutionsior students fairlyIn
determining institutional quality c cr edi t or s must ensure t hat
students from lowincome backgrounds benefit framgh levels of postsecondary
qualityd j ust as their white and wealdtleMerer count
with a focus on equity, thd.S.system of higher education suffers from broad gaps in
student degree attanent along with high volumes of student loan debt and loan default,
often based upon racial identity and incoming (Flores, 2018). As these accrediting
agencies wield great power to address institutional quality, especially considering their
dispensation foFederal financial aid monies, they have begun to address inequities as a
function of their accreditation arggiality controlmission. Whenever an inequity in
student outcomes exists, agencies such as those responsible for accreditation must play a
role when evaluating the quality of institutions, the informed choices students make as
college consumers, and when providing billions of dollatsxpayer money.
Equity in student outcomes

This study considexdthe experiencesf equity forcollege Studentsf Colorat
the research sitso too have accreditors begun to focus on equity when considering their
standards for student outcomes (Baw&lf, 2020). Numerous authors and foundations
have found that modern accreditation should address concerningaésgesty (Klasik
& Hutt, 2019); accreditation as it relates to desired student outcomes (Kuh et al., 2015);
institutional quality and equity as interlinked and necessary (Lumina Foundation, 2016).
These sources highlight a system of quality control where it is too easy for an institution
to continually receive accreditation when their students are not successful, regardless of

or in the face of, student 0 U tscritiosm oef the h a t d
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accrediting standards and agencies has led to increased calls to focus ordmamket
and outcomedased accountability (Spellings, 2006). AccordingHBP (2019), only
two of the seven regional accrediting agencies explicitly meefijoiity in their standards
and policies complemented with the concern
|l ax and may give a pass to some school séev
with low-quality education opportunities and providinggayers with higkrisk
educational i nvest ment so (Klasik & Hutt, 2
out that equity in the experience of college students should be emphasized within the vital
functions angrocesses that accreditation impact.slihforms the current study, in its
own exploration of the equity of the college student experience and aligns this study with
emerging conversation within the broader higher education community.

The challeng faced byJ.S. higher educatiogonsiders focsing student success
that Arightfully centers i nincpmaerstuderdsrandc | os i n
students of color and their peers ensures that student from all backgrounds have a genuine
opportunity to thrive inand atr c ol | e g e . 3) Hehhih@ndLuAdguis® |,
(2020)suggest that with ocus on assessment of equity, within higher education,
practitioners and leaders can illustrate and break down historical and structured
oppressionThe current study contributes to such an assegsoiequity by examining
the experiences abllege Students of Colam the context of their lived experience at the
research siteThese authorsighlightthe holes within the curreatcreditatiorsystem
along with the desire and possibilitiesrticlude and accurately assesgiity as a student

outcome tamprove student success
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Student Success Culture

As higher education leaders have raige@stions regarding student equity
outcomes (Bauewolf, 2020; Klasik & Hutt, 2019; Lumina Foundation, 2016) the
current study must consider the context within which higher education institutions
promote and support thestudentsEven with the high value proposition of higher
education, student outcomes and graduation ratashaxen, below average, and
disproportionality impact students from marginalized backgraudtiglents from
marginalized backgrounds are enrolling in higher education in increasing numbers
(McNair, 2016)which further fuels the need to evaluate inequitablieomes for a
increasinglylargerpotrtion of the college student populatidkcknowledginghigher
educati on -raesa day fcsa |dldeatmst shiftin perspecti®eland mindset
grown out of the historical ways in which institutions have adssheir
responsibilities to their studenta. adjusting to shifting student demographics, where
Students of Color compromise more than 40% of the study body, 52% are first
generation students, 51% are toweome students, and 42% of students represent a
minority (McNair et al., 2016) higher education leadaust consider new educational
models to support their students. Reviewing the historical growth and evolution of
student support provigdigher education leaders a foundational knowledge to better
address the emerging studertdy college mindset. Through this historical review,
leaderscansee the need for current study to examine individual student perceptions of

their environment based on the commonly used tool of the broad campus climate survey.
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In loco parentis

Within the firg 300year existence dfighereducationn the United States
roughlyl 650 to 1960, the mindset of dndosa i tuti o
parentist r ansl ated as Ain t he wdrkeouatlmingahe higgoayr e nt s 0
of higher education, Thelin (2004) descdlikis mindset infused across all aspects of
student life; in lieu of parents, professors were the experts in academic maters along with
proper student etiquette, expectations, socisiacus, and student discipline.

Prior to the American Revolution, students lived and learned under submissive
relationships to their professors who acted as masters within the classroom and took on
the role of parents; during thisne, many parents beli@d their students would be better
educated at theoollege than at homia all matters, academic and otherwi€elleges of
the time not only gave students a classical education yet edticate incontemporary
social expectations, determtherhat was expected of students, and Istwdents could
achieve thoseame broa@éxpectations. Students and their families often receved
further expectea greater education than purely that of an academic nature but one that
would contribute to themsergence of the modebinited States

During the AmericariRevolution, around 1765783, the submissive relationship
betweerstudentsandprofessors strained as the 13 British Colonies debated and engaged
with Republican ideas of egalitarianism, where rhies and political fervor became
widespread (Thelin, 2004). Students became active subjects in their learning and their
political activities, they debated, they discussed, and they adopted and advanced much of
the political discussion that defidiéhe peiod. Whilein loco parentigemained in place

for the next 200 years, the political and social ideals of the American Revolution showed
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that college students had a meaningful impact within their society and could exercise
immense power within themergingcountry.
The age of studertonsumer rights

From the 1960s to thE990s,U.S.campuseand students began advocating for
expanded individual and group rights while grappling with the influences of
consumerism, marketing, and a desire for increased conguatections (Thelin, 2004).
Beginning with a 1979 casBradshaw v. Rawling$n loco parentisbegan to be
dismantled as the case established a legal foundation that began to distinguish and

separate an instituti ono t.Irtheisgpioionshe U.8.1 i t vy

a

Court of Appeals for the Third Circuit dec

an insurer of the safety ofinlocotpaentst udent s o,

traditions held since the inceptiohU.S.higherel ucat i on, hel d t hat
possessed by college administrators have been transferred to students. College students
today are no longer minors; they are now regarded as adults in almost every phase of
c ommu n i Bradshaw I9890p. 4). Tis case is a meaningful and significant
departure from theagliest foundations dfigher educatiom the United Stateand
contributed to the transformation of the student support culfinie decision helped end
decades of commonly held belief aboutiethduties and responsibilities owed to their
students and the shifting expectation students could count on receiving from their chosen
institution

Writing in 1992, Pavela noted that the Federal and state governments desired to
protect student privacyeighten transparency around college services, and sought to

curb abuses and mismanagement within higher education. During this, géutehts

t

h
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and institutions faced increasing competition against one another seeking to get the best
value from one anothehrough unethical or deceptive practices; similar to the
deregulatedbusinesenvironmenbf the 1980sFederal and state governments assigned

more stringent standards on higher education institutions while seeking greater

institutional information for sidents to make more informed educational choices. Kaplin

and Lee (2014)n their foundational texdf higher educatiotaw, wrotethat the doctrine

ofinloco parentisif el | out of favor when the age of
eighteennmakig virtually all coll ege students O0a
Through campus revolutions, legislation, and case law, responsibilities and social
interests were dramatically reassigned whe
defineande gul at e their own | iveséo where they i
their interestinsela s serti onéand have vindicated what
freedom of indivi dua l485wlhisevolutiof @inlacmat akos, 1
parentis as a shift from institutional responsibility to resting that responsibility upon

individual studentshas complicated our understanding of working with college students

in the 21 century Understanding the historical evolution of shifting responsitslitie

between institutions and students has created a patchwork of differing experiences and
perspectivei n wor king with and support todaybs c
institutional culture, student desire, and understanding of the histahsofigher

education.Within modern higher education, increasing levels of responsibility were

shifted onto students where the greater educational burdens placed on them forced

students to conforrtheir aspirations and behaviors to the expectations ofdbkége

community. With the dawning of the 2tentury,higher education institutioria the
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U.S.had been grounded in a mindset enforcing that they set the expectations for success
in their communities and that students must conform themselves to those community
expectationsYet, as this study explaiethe success identified through a campus climate
survey is not as robust as when the individual lived experiences of students are further
explored. From this historical review OfS. higher education, we can seetttie
success of college students has not been equal across student demographics and the
current study providginsight into the experiences of Students of Color who have been
historically and systematically oppressed within these environments.
Emergencedb t he -ifeaddeadl | egeod

In the 2% century, numerous sources began calling for a new perspective to better
support student success. A 2010 study investigated declining graduation rates from 1972

to 1992 and found that the preparation of students for college success was only part of the

isie (Bound et al.). The authors found that
preparation are being induced to attend co
found that #Aincreased college enroll ment g
atend and in the resources available within

1990s, researchefsundcause to question the responsibility institutions had for the
success of their students. Declining completion rates, having been blamed on the
acdemic preparedness of students, began to be better understood as a function of the
higher education environment. Institutions believed students to be the problem needing to
be fixed with interventions that created inadequate approaches and an ori¢otatiok

with students that sathem as deficient (Kezar, 2020). Around the séime, these rates

were also being examined as an issue of equity within the student experience (Bauer
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Wolf, 2020; Kuh et al., 2015; Lumina Foundation, 2016) and laid the graunkdor the
emergence of a shift in the culture of student success.

A 2016 book titledBecominga StudyReady CollegéMcNair et al., 2016) has
become an integragference to evaluate the student success culture'aturyhigher
educationin the US. While the value propositioaf higher education remains high,
student success outcomes degree attainmemates remain uneven, below average, and
disproportionately affect traditionally underserved students who are attending higher
education in largenumbers (McNair et al., 2016). The organizational structures of higher
education were not built to accommodate and support these emerging student
demographics, as most institutional policies were created when those same institutions
were not diverse angbught to create exclusive communities instead of inclusive ones
(Kezar, 2020). McNair et al. (2016) challenged institutional leaders to reconsider their
efforts lamenting for different students while only providing for marginal, if any
supports, for thosalreadyenrolled. This challenge fuels the current study in its
examination of the supportive environmentdotlege Students of Coland their
experience in an increasingly divestadentopulation in a campus environment not
originally built to pronotetheir success.

The current study acknowledges the power of this emerging shift in student
success culture and seeks answers to undenstgthé experience afollege Students of
Colorin modernU.S. higher education. The modern student success culture
acknowledges the philosophical development regarding how institutions considered
students and combines numerous facets of contemporary higher education that impacts

the current study. Namely, this research showstliedd.S. system of higher education
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doesndét work well for everyone d&dbtlodaetior et
institutions serving fewer and fewer underrepresented students and disadvantaged
institutions who typically serve those students (Bound et al., 2010); and higheti@duca
has made minimal progress to improve the retention and success of underserved and
underrepresented students (Kezar, 2020). This wodemaeaningful contribution to
promote a 2% century student success culture that acknowledges the systematic
inequities that marginalize8tudents of Colohaveexperienced and the cultural,
political, and philosophical forces shaping their experience.
Conclusion

Colleges and universities must reconcile and address the connections and gaps
between their stated commitments and what their studgptsience, regardirfgelings
of being welcome, being included, anelonging. This is especialiytal for Students of
Color who have been historicaltihisadvantaged, prejudicedjainst and targeted in
pursuit of a higher education. Institutions gamomote retention and persistence for
Students of Color through a historical understanding of the legal implicationsder the
students on campuandacknowledging the impact institutional commitments to
welcome environments have on their studemi® success of all students within a
collegiate environment depends on educaods administrators understanding the
powerful impact that sense of belonging has within the student experience. Additionally,
the power of institutional mission statements on sense of belonging must be further
explored as a powerful tool to understand what messages are being communicated to
institutionalconstituents as a function of support for student sense of belonging. At this

critical time in the growth and development of collegged students, we must address
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this knowledge gap to create a healthier environment for the sucdbssegtudents and
community. Focusingttentionon these connections pivotalins t u d succéskil6
aspirations to achieve their goals while creating and maintaining a vibrant and welcoming
community for all.

Institutions have failed to make long term and sustaindatesfio perpetuate
these environments and inspire academic achievement and opportunity for all. This
discrepancy is being lived by the students within these institutions to the detriment of
their educational, developmental, and social achievement thliégeceducation can
afford. Decades long commitments to diversity and inclusion have recruited students to
higher education institutions to enroll in institutional environments that have failed to
creat healthy, positive, and diverse environments. Thagtention is fundamentally
unfair given these institutional commitments. When combined with the positive effects
that a racially diverse student body has on educational outcomes for college students, this
inattention must be addressed (Chang, 1999).

Fromthis literature, we can see there is a gap in what students experience in their
higher education experience when compared with what colleges and universities espouse
in their mission statemenésmd what is known to support student succgpecifically, a
discrepancy exists between the sense of racial/ethnic belonging for all students when
compared against the inclusive and welcongngironments institutions seek to
promote.

At the target institutionthe most recent campus climate survey daa w
reviewed with select findingglrawn from the resultgnd presented to the study

participants for their reactions, impressions, and thoughts. This study investigate
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lived experience of current students within their institution and allow nuanced student
voice to be heard to augment and complement the survey results. In bringing additional
focus to these survey results, students pralildeir perspective in a personal and

individual fashion that was unavailable during the original survey andedlstudentgo

share data on social, economic, and political forces impacting their lives between when
the survey was conducted and the current research prijectesearch participants

provided rich data that shares a nuanced understanding of the survey findings and suggest
areas of the University that are effectively promoting success for Students of Color and to
discover new areas that should be investigated and considered by the instittiont

the enhanced understanding of the campus climate, divisions between the experiences of
studentancontinue to create unequal and unfair student experiences within the same
environment. The results of this study sefras a calto action for alicampus

stakeholders to examine their cultures and use the identified recommendations to create a
truly inclusive environment where all students can succeed in a welcoming, inclusive,

and fair atmosphere.
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Chapter 3: Methods and Design for Action
This chapter considers the research design used to answer my researchsquestion

1) How do undergraduate Students of Color at a public, flagship, Research University in

the Northeast describe their lived experience in relation to findings reported on a

campus climate survey?
2) How does a sense of belonging play a factor in the experiences, retention, and success

of Students of Color in relation to findings reported on a campus climate survey?

In this chapter | explain the sestructured interview methotimy | utilized. In
addition, I explain the rationale for the selection of the research design, Institutional
Review Board and University of New Hampshire approvals, participant selection, data
collection, data analysis, as well as limitations and trushiaess of the study.
Research Design

A qualitative research approach was selected for this study because qualitative

methods are especially wallited to discovering the meaning that people give to the
events that they experience (Merriam, 1998). Argimenological method was applied to
best understand how participants make meaning of the phenomenon being studied; that is
their reactions and lived experiences compared to the 2019 UNH Campus climate survey.
Phenomenology is most effective when studyargmall number of participantsine
participants in the case of this research study, to help identify the core of their
experiences with the phenomenon (Creswell, 2003) and in seeking to identify patterns
and relationships of meaning between participrascan build and synthesize new
understanishg and knowledge (Moustakes, 1994). The qualitative research methods used

for this study are described in greater detail below including descriptignspdsive
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sampling, snowball sampling, tkemistructurednterview protocaland data collection
and analysis procedures.
Institutional Review Board

Prior to data collection, | received Plymouth State University Institutional Review
Board (IRB) approval for this study (see Appendix As this studyinvolved research
participants from the University of New Hampshire, | also received permission to locate
my study at UNH with their studentBart of the IRB application for approval included
how | would protect the anonymity of research participantsh participant chose their
own pseudonym as a fictional name that are often used in research to protect the
anonymity of participants as required by ethical review boards such as an IRB (Given,
2008).
Research Site Approval

As this study was conductedaasite where the researcher was not affiliated,
getting approval from the research site was necessary to gain access to study participants.
In order to identify possible participants, initial outreach was made to Nadine Petty, Vice
President & Chief Divesity Officer, to discuss the project and seek support in
outreaching to UNH students (see Apper8jxAn initial Zoom conversation with VP
Petty was held on Tuesday, March 9, 2021, where the history, purposes, and goals of the
study were discussed and Yetty agreed to provide their support in participant
recruitment, pending Plymouth State University IRB approval. On March 10, 2021, the
Director of the Aulbani J. Beauregard Center at UNH, provided their approval and
support to pass along any recruitmenaterials to interested students through their Center

and on their social media pages (see Appe@ilix hese approvals were provided to the
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Plymouth State University IRB to highlight the participant access and support that had
already been granted to tresearch from the targeted research site.
Participant Details

All participants had beemndergraduate studerdasthe research sit&€here was a
total of nine participants for this study. | had participants representing the following
academic years in college thacluded two rising sophomores, four rising juniors, one
rising junior who transferred to another institution, one rising senior, and one May
gradua¢ from the Class of 202Each participant chose their own pseudonym to protect
their identity, which is frequently done in research (Given, 2018). Out oiitlee
participantsfive participants Alex, Aliya, Gabrielle, Jackie, and X Hershey) were-out
of-state students, meaning they lived outside of the U. S. state where the research site was
located. None of the participants stated that they were international stédenise
participants identified themselves as being Asian (Alex, Aliya, En@alrielle, Jackie,
Jill, Margaret, Tu, and X HersheWlore information about the participants can be found

in Table 3.
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Table3.

Participant Information

Pseudonyn| Race Academic Year | UNH In/Out-Of-
CollegéSchool State

Alex Asian, non Rising Sophomor¢ COLA Outof-State
Hispanic

Aliya Asian, non | Rising Junior COLA Out-of-State
Hispanic

Emma Asian, non Rising Junior CEPS In State
Hispanic

Gabrielle | Asian, non May 2021 CEPS Out-of-State
Hispanic graduate

Jackie Asian, non Rising Senior CEPS Outof-State
Hispanic

Jill Asian, non Rising Sophomor¢ COLA In State
Hispanic

Margaret | Asian, non Rising Junior CEPS In State
Hispanic

Tu Asian, non Rising Junior COLA In State
Hispanic

X Hershey | Asian, non | Rising Junior, COLA Out-of-State
Hispanic transferred

CEPS: College of Engineering and Physical Sciences
COLA: College of Liberal Arts

(University of New Hampshire, n.d.a)
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Participant Recruitment

A study recruitment email was drafted and provided to various UNH offices and
studentorganizations with high levels of contact and involvement with undergraduate
Students of Color. These offices including the Beauregard Center, Housing & Residential
Life, Athletics, the McNair Scholars Program, TRiO/Upward Bound, the CONNECT
Program, andiie Memorial Union & Student Activities. Vice President Petty had also
provided a contact list of emails for student organization with an affinity, focus, and/or
purpose of working with Students of Color. This recruitment email contained details
about the widy, detailed an incentive for participants who joined the study, and
encouraged interested participants to contact the resegaih the research project.
This method was minimally effective and the researcher shifted to snowball sampling to
maximizeparticipant recruitment.

In order to identify more participants, the research project evolved to use
snowball sampling to gain more study interest. Snowball sampling begins with an
informationr i ch per son and then askgantcontatts parti c
who can provide different andfler270cDiisf i r mi n
study relied upon purposefully sampling Students of Color who had been or currently
were, undergraduate student s eadct(ddmiduittwher e
participants who have experienced the central phenomenon or the key concepts being
explored in the studyo (Creswell & Pl ano C
this study, the researcher conducted all of the recruitmetngamt, and interviews for

the study participants.
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Once participants expressed an interest, each was invited to join in the study via
email that included a copy of the Informed Consent Form for this study. Before joining
the study, participants were reqedrto review and return a signed Consent Form where a
Zoom interview would then be scheduled with each participant, individually. As a part of
the email invitation, each participant received information regarding the purpose of the
study, the anticipatedtie commitment, the benefits and risks of the study, and
information on the provided incentive for research particip&#dicipants were
accepted to the study on a rolling basis if they met the criteria of having been, or
currently being, undergraduattudents at UNH during or after the year of the 2019
campus climate survey (Rankin & Associates, 2019). Participants could agree or disagree
to join the study by responding to the initial email request along with submitting their
completed Informed ConseRbrm.This processvas gui ded by Lincol n
proposition ofinformational redundangywhere samplinganbe terminated when no
new information is elicited by sampling more participants (Lin&IBuba, 198%.
Information powerthat suggests the mminformation power the sample provides, the
smaller the sample size needs to be, was also applied to the participant recruitment
processVasileiou et al., 2018 As this study focugkon theoretical categories of data
anal ysis being developed, grounded theory
fresh data no longer sparks new theoretical insights, nor reveals new properties of your
core theoreti cal?20esp.tll8)gThe accaracy of theCstudyrsamale ,

was assured through careful adherence to these protocols.
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The confidentiality of the participants was ensured through the use of
pseudonymsarticipants chose fohémselveso protect their identityas also explairte
in the Informed Consent Form in Appendx
Data Collection

Data gathering within this study sought to provide rich data that identified and
described students6é perceptions and | ived
the most recent ingtitional campus climate survelhe study consisted of semi
structured interviews as the primary data gathering strategy due to its focus on capturing
Athe deep meaning of experience in the par
2016, p. 102)Semistructured interviews were recorded via Zoom and transcribed. The
semistructured interview protocol can be found in ApperieliXhe data was gathered
by interviewingindividual participans via Zoom between Mag8,2021,and July27,
2021.As the researdr, | also kept notes on the interviews that were conducted. All
personally identifiable information (PII) was removed from the transcripts and notes to
protect the anonymity of participants. Per IRB requirements, all data was stared in
locked environmetnor were digitally encrypted.
Interviews

The interview protocol and questions were developed based on selected findings
from the 2019 campus climate survey conducted at UNH by Rankin & Associates. Each
guestion was included to touch upon a specific @spiethe survey and known factors
related to sense of belonging for college students. Five questions were specifically tied to
the 2019 that presented participants with a data point from the survey and asked for their

experiences and reactions to thedwaling five categories: 1) experiences of hostile
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conduct based on race/ethnicity; 2) feeling values by peers in the classroom; 3) feeling
valued by peers outside of the cl| aagdd)y oo m;
sense of belonging. Eadguestion was developed in consultation with my faculty
Dissertation Chair, Dr. Kathleen Norris, in order to establish the validity and accuracy of
the 2019 survey results and to gain a deep
experienceParticipantsvere also sked to answer questions unrelated to the 2019 survey
results such as 1) encouraging them to share about themselves and their identities; 2)
what aspects of the UNH community has changed, if at all, since 2019 to paest,
is there anything further participants wanted to share as a result of this interview.

These interviews were held over Zoom and lasted between 45 and 60 minutes.
The interviews were recorded on the Zoom platform where the researcher then
downloaded agixt transcript of each interview. After each interview, the researcher
reviewed each transcription along with the Zoom cloud recording to ensure accuracy of
diction and syntax. The transcripts were kept as originally spoken by the participants
where collogial terms, pauses in speech, and pauses in thought were kept true to the
participantds usage. | f participants used
organizations or UNH Colleges they were a part of, those acronyms were spelled out in
their first usge by the participant and thereafter kept as an acrooywiece the interviews
were transcribed and verifiethey were forwarded to the participant for mermber
checking. When patrticipants were provided their interview transcripts, they were
informed that thg would have one calendar week from receiving their transcription in

order to provide any further comment or clarification to the researcher.
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Participants who completed the interview processraseivedeither an Amazon

gift card or UNH Bookstore giftard in the amount of $20.00.
Trustworthiness

Several steps were taken to increase the trustworthiness of this study, thereby
increasing

the validity such as:
1 Member Checking
1 Acknowledging my positionality as a researcher

| actedto eliminate assumptions and researcher bias by having participants join in
member checking, a form of participant validation (Hamilton & CosWédtittier, 2013).
As a part of this process, | provided participants an unredacted copy of their interview
transcript and gave them the chance to clarify their comments and provide further
information. Participants were informed that any clarifications and further comments
would not replace their original statements but would be added as a complement to their
original interview transcript.

| also sought to acknowledge my positionality as a researcher in order to increase
the validity of my study. As the researcher, it was important to note my involvement with
Students of Color, the institution where the study e@aslucted, and other connections
to the current study. As a student affairs professional it has been important to me that all
students feel welcome and that they belong at their chosen institution of higher education.
Throughout my career up to this timédiave felt a passionate and positive affinity to
each institution | have worked for yet | consistently hear anecdotes from Students of
Color describing their lack of fit, their lack of sense of belonging, which can lead to their

guestioning their positiowithin the institution as a whole. This questioning can also lead
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to feelings of imposter syndrome, where individuals question their achievements and
success as a function of their own internalized failure (Weir, 2063)found numerous
scholars makingrguments about the interplay of financial equity between students and
their institutiong BauerWolf, 202Q Henning & Lundquist, 2020; Mitchell et al., 2019), |
also reflected omy ownwork experience seeir@ollege Students of Colatruggleto
belongngin their chosen campuenvironmentsThis helped inspire me to want to

improve and change those environments to promote the success of all college students.
Data Analysis

Selection of the research site

One consideration for selecting the research site was its feasibility. | benefitted
from having lived and worked in New Hampshire for nearly five years and understanding
the state demographics. While never having worked at UNH, my sister is a UNH
graduatevhere | also know a number of other graduates along with friends and
colleagues who work there. | had also worked at Keene State College and Plymouth State
University where | felt as though | understood the University System of New Hampshire
and attended eompetitor, public, flagship, research institution for my own
undergraduate degree. | wanted to examine and explore sense of belonging for a campus
community and UNH was the USNH institution that had conducted the most recent
campus climate survey beingld in 2019. Using those survey results as a foundation,
along with my knowledge of the institution, and the recent news articles about racial and
social justice incidents on campus, | felt as though this was an appropriate time to better

explore the UNH Bvironment and the nuanced student experience.
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Limitations
It is acknowledged that this studydiamitations. Firstly, thestudydata were
collected from a single research site consisting of a public, flagship, research institution
in the northeasterdnited States. Thstudyresultsonly appiedto the population being
investigated and should not be transferred to other students or institGgcosdly,
while this study invited all Students of Color to participate only Asian American students
respon@éd and focused the study on the experience of those students at the research site.
Study resultsre limited by how participants interpreted these interview quesiibins.
study also yielded two delimitations that describe this narrowness of this stesyvéll,
2003) that include: 1) the purposeful sample inclutied college Students of Color who
volunteered to participate in the study; and 2) qualitative data collection techniques
included semstructured Zoom interviews.
Conclusion
This studyapplied the methodology of a qualitative study in ordensweer
1) How do undergraduate Students of Color at a public, flagship, Research University in
the Northeast describe their lived experience in relation to findings reported on a
campus climate suey?
2) How does a sense of belonging play a factor in the experiences, retention, and success
of Students of Color in relation to findings reported on a campus climate survey?
This chapter explained the research methodology used within this study. The
participants, data, trustworthiness, researcher positionality, analysis, and research design
were discussed. The following chapter will discuss the analysis and findings from the

semistructured intenews.
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Chapter 4: Description of Findings and Recommendg Actions

The interview questions in this study were created to present participants with a
specific fact drawn from the 2019 UNH Campus climate survey and then participants
were asked for their reactions, impressions, and experiences related to eaahdajata
point. Data analysis of these interviews have been broken down by themed responses to
each of these data points and for the epretied questions at the beginning and closing of
each interview. Participants were presented with the followingdpies: 1) experiences
of hostile conduct based on race/ethnicity; 2) feeling values by peers in the classroom; 3)
feeling valued by peers outside of the <cl a
and 5)lack of sense of belonging. To open eachrinésv, participants were also asked to
tell the researcher a little about themselves and what the researcher should know about
their identities. To close the interview,
seen in the UNH community from 2019 tetSBummer of 2021 and also asked if there is
anything further about their experience that the researcher should know or that
participants would like to share. The following analysis exposes and describes themes
related to each of the five topic areas insiiom and themes from the opended
guestions asked of participants.
Research Questions

Two primary research questions guided this study:
1. How do undergraduate Students of Color at a public, flagship, Research University in

the Northeast describe théired experience in relation to findings reported on a

campus climate survey?
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2. How does a sense of belonging play a factor in the experiences, retention, and success
of Students of Color in relation to findings reported on a campus climate survey?
ResearchResults

To complete this research, | interviewsde undergraduate studenigluding
one student who transferred from the University of New Hampghliraine of the
participants identified themselves, in some fashion, as Asian and the focus of this study
has been narrowed to better account for their lived experience at UNH.

Participant interviews were recorded and transcribed by the researcher. The
verbatim tanscriptions were then shared with participants to increase the validity of the
interviews and to add further context to the transcripilized inductive and pattern
coding to make sense of the data (Saldafia, 201€gd the transcripts multiplarnies
and coded twice; first utilizing the in vivo codes found and secondly, using themes that
were found. Thénterviewprotocol asked each participant to respond to nine distinct
guestions and the results of this study are organized by the responsésdbthase
guestions. Additionally, results includéscussion obroader themethat span throughout
the participant interviews and across the interview questions. The following chapter
explains participants details, the coding process, resultant thentelspw these themes
linked to the research questions.

Participant Descriptions

For this study, | interviewedine students who were undergraduate students at the
University of New Hampshire. All participants had completed at least one academic year
as erolled undergraduate students and were able to give their perspectives about the

2019 campus climate survey results conducted at URdéidearch participants chose their
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own pseudonyms for this studndprovided space for ownership and authorship in their
contribution to the research proje@ne participant (Onni Guerrero) was excluded from
the interview coding and thematic analysis to allow for the research stodyroovly
focus on the experience of Asianduts.
Participant Vignettes
Aliya

Aliya self-identified as a AsianAmerican and specifically as a Chinese
American.Aliya also stated that they were an adoptee to awhlte family. At the time
of the interview, Aliya had just completed their soplooenyear and was entering their
junior year. Aliya was an otgf-state student and enrolled in the College of Liberal Arts
at UNH.
Alex

Alex was an oubf-state student who identified themselves as a biracial student
specifically & both Korean and U&mian. At the time of this interview, Alex had just
completed their first yeaand was entering their sophomore y#dex was enrolled as a
student in the College of Liberal Arts at UNH.
Emma

Emma seHidentified as an AsiaAmerican. Emma had just cqieted their
sophomore year and were entering their junior year. Emma stated that they were an in
state student being from New Hampshire and, at the time of the interview, were enrolled

in the College of Engineering and Physical Sciences at UNH.
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Gabrielle

At the time of their interview, Gabrielle had just graduated from UNH in May
2021. Gabrielle selidentified as Asiamerican and specifically Chinesehey stated
they were an adoptee and an-ofistate student. When they were an undergraduate, they
were enrolled in the College of Engineering and Physical Sciences at UNH.
Jackie

Jackie identified as Asiafimerican. At the time of the interview, thegdh
completed their junior year and were heading into their senior year. They stated they
were an oubf-state student and were enrolled in the College of Engineering and Physical
Sciences at UNH.
Jill

Jill identified as AsiarAmerican, specifically Indagsian.They had just
completed their first year at UNH and were heading into their sophomore year. Jill stated
they were an irstate, residing in New Hampshire, and were enrolled in the College of
Liberal Arts at UNH.
Margaret

Margaret identified as AsieAmerican, specifically Chines&hey stated they
were adopted and had an-@hite family. They had just completed their sophomore year
and were heading into their junior year. Margaret stated they werestaténstudent, as
a New Hampshire residentycdiwere enrolled in th€ollege of Engineering and Physical

Sciences at UNH.
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Tu

Tu selfidentified as AsiarAmerican. They had just completed their sophomore
year at UNH and were entering their junior year, academically. Tu stated that they were
an instate student and were enrolled in the College of Liberal Arts at UNH.
X Hershey

X Hershey selidentified as AsiamAmerican, specifically Filipino. At the time of
the interview, they had just completed their sophomore year at UNH and were
transferring taanother institution of higher education for their junior year. During their
two yearsat UNH, they were an owf-state student and were enrolled in @wlege of
Liberal Arts.
Coding and Themes Explanation

Once the participant data was gathereddatd saturation was reached (Charmaz,
2006), | began to analyze the research data. This was an important step in the research
project to help determine how to categorize and organize the ways in which the
participant interviews would be analyzed. Withie thterview protocol, each participant
was asked the same series of questilumig their research interview. This provided a
broad understanding of the perspectives of each participant yet it only spoke deeply about
their individual experience across @anmber of topics. Due to the nature of the research
guestions, | decided to organize my data analysis around each interview question instead
of the individual experience of each participdbatheringand analyzing the data in this
way allowedfor individud experiences to rise through the data while also providing a
broad understanding of each interview question and their associated data point pulled

from the 2019 campus climate survey (Rankin & Associates, 2019). Before formal
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meaning making of the datads, | organized participant responses under the headers of
the interview protocol questions. From there, | began acete coding process to
explain the discovered data.

To make meaning of the data, | went through two rounds of coding utilizing
inductive and pattern coding (Saldafia, 2016). Inductive coding is also commonlg know
asIinVivoCodinpnd Arefers to a word of short phre
in the qualitative dat VivogCodingidan afdpdmidted a I a ,
first cycle coding method for qualitative studies and for thosesd®kt to highlight and
honor participant voice. This type of coding is also appropriate for action and practitioner
research as a primary goal of the genre is to use terms and concaptiiradtéy from
the participants toapture and categorize the meaning of participant experience (Saldafa,
2016) more accuratelWithin each question that was asked of participants, | coded each
response for verbatim phrases that were meaningful toipartts. Once this process had
been completed for each participant, | repeated this process a second time to help ensure
the participant perspective was accurately captured.

After completing the first round of coding, using In Vivo Coding, | utilized

patten coding.Pattern coding allows for the grouping of summaries from first cycle

coding to be grouped Ainto a smaller numbe
Apull together a | ot of material from firs
parsmonous units of analysiso (Saldafa, 2016,

appropriate for developing themes from the data, searbhircquuses and explanations
within the dataand investigating patterns of and within human relationships (Saldafa,

2016). Afeer the first cycle of coding, participant interviews were already organized based
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upon their research interview question and were kept organized in this fashion through
the second cycle of codinBesponses to each interview question were then coded using
pattern coding that drew out that themes described in the coming pages.

Saldafa (2016) provides a visual representation of the developmental process
from raw research data into meaningful codes, categories, themes or concepts, and
ultimately into theoris. While this research study does not seek to suggest a theory
(based upon the collected data), this visual representative is helpful to describe the coding

and data analysis process for visual learners and researchers. Seé.Eigure
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Introduction

Before exploring the answers to the research questions posed in this study, the
participantds perspectives are iresgarchr t ant t
guestion and relevant findings will be highlighted.

The primary driver for participants to attend UNH was financial. Bottate and
outof-st ate students shared that they chose Ul
cheapest ¢ Allleexge odpetdi arh.ad UNH Awasndét my t
be completely honest. | went there because the money that they gave me was really
good. 0 Gabrielle noted that -nédomestudertsaswer e
well. She stated thét| ewmc ome st udents choosimomgNH becat
they [the students] didndét want to, but fi

Students also cited secondary factors for choosing UNH such as friends who were
matriculating or thkkelUnikemsi tiFlost pirok i imi t\
whi mo Jackie stated when they described ho
that were going to UNHO Jackie continued a
[UNH] were a little bit cheaper than some ofthe hool s | wanted to go
noted that fAbeing a New Hampshire kid, [ UN

price, and so | knew about it growing up. My mom went there, all my friends wanted to

go there, so | appliad. @ea¥gt a ghionget d oUNIM
honest, it wasno6t my first choice and | ge
diversity but it ended up being that UNH w

that their choice of UNH was due tothe Universi bei ng fAreally cheap

close to home. o
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Understanding what motivated Students of Color to matriculate at UNH is
important to begin examining their overall student experience. Prior to matriculating to
UNH, many participants shared they knéag University was a Predominantly White
Institution (PWI) and yet still were surprised by the lack of diversity as they moved
through their campus experience. Jackie knew that UNH was a PWI and she wanted to
try out the campus environment and feel asidesit. In choosing UNH, Jackie shared
that their friends were worried Jackie may
environment. Jill also knew that UNH was a PWI and figured that going to UNH was
going to be dli ke hghgthoobwahatsodgredangnantlynMite a s t
Gabrielleds understanding of diversity and
at UNH as they shared that they grew up in
thought about diversity when lookingaticok ges . 0 Ji Il | descri bed th
l iving and | earning in predominantly White
at UNH know theydébre going to a PWI.O

Participants described contrasting views to how UNH portrayed itself and how
they pereived the institution. In their initial impression of UNH, X Hershey described
the University to be an inviting campus and very friendly. When Alex taimechmpus
theyremembedt he Uni versityds diversity-statei ng sp
student, Margaret received publications from UNH that featured Students of Color but
she knew this published image was not accurate to New Hampshire nor to UNH.
However, her initial impression of UNH was negative and wanted to go somewhere more

diverse.
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Despite their understanding of UNH as a PWI and their prior experience as a
minority in predominantly White places, they still described feeling shocked when they
encountered the larger student body at UNH, composed of mostly White students. For
example, Aex remembered moving into the residence hall and seeing only one other
minority student among hundreds of White students. As Alex experienced more of the
campusthey realized the diversity that been promoted on the campus tour only existed in
smallerspaees and wasnoét widespread. Aliya share
semester. fA0Oh, this is what UNH is really
White students. X Hershey, who initially stated UNH appeared to be an inviting campus
was shaoked to see so many White students amidst a large student body. X Hershey
shared that UNH employees were inviting an
they fit in with their UNH peers. Alex shared a similar concern and described difficulty in
how they navigated not seeing people who looked like them at their college. As Jackie
moved around campus, they noted that other UNH students thought Jackie was an
international student who could not wunders
concluded hat @Al do, at points, regret coming t
smaller communities than the UNH environment which likely contributed to their feeling
dismayed at both the size of the community and the size of the community of White UNH
students.

Participants found community and connection in nuanced aspects of their UNH
experience such as with other Students of Color and in distinct affinity groups. Margaret
was impressed by the number of student organization affinity groups and discussions of

pronouns and identities they encountered. Aliya described the positive impact of the
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Beauregard Center and shared that outside of the Center, Students of Color at UNH felt
isolated and defeated. Jackie made friends from their home state, who helped them
acdimate and understand the issues facing Students of Color. Jill noted it was easy to
make friends with other Students of Color as they shared common connections of shared
experience at UNH. Jill stated this mindset of looking out for one another wasybroad|
shared among Students of Color at UNH due to their minoritized status on campus.
Having come from smaller environments, let alone overwhelmingly White
environments, the experience of moving to such an overwhelmingly White environment
shocked many studentParticipants from diverse areas were also shocked at the extent of
the White environment at UNH. This shock and dismay, felt by individuals and by the
community of Students of Color, impacted the totality of their student experience in

positive and nediave ways that this study explored.
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Research question 1: How do undergraduate Students of Color at a public, flagship,
Research University in the Northeast describe their lived experience in relation to
findings reported on a campus climatesurvey?

Participants shared a number of ways that their lived student experience at UNH
was impactedby being a Student of ColoFhey described personal experiences, the
experiences they witnessed or heard about involving their peers, and the wayin whic
the institutional culture and climate influenced their undergraduate experience.

Throughout their responses, they skdahat no one singular experience is typical or
routine in living and learning as a Student of Color at the University of New Hampshire
When prompted by the findings from the most recent UNH campus climate survey
(Rankin & Associates, 2018 ese participants provided a detailed pattern of information
about theilived experience

Experiences and stories of hostility, including microaggions, emerged as a
theme when participants described their lived college experience at UNH. Participants
expressed shock, disappointment, discouragement, and a resigned lack of surprise when
hearing about their peer sciie EBuxMagaret,tences of
Gabirielle, and Jill all expressed concern about these experiences. Only one participant,
Emma, expected the rate of reported hostility to be higher.

X Hershey, Gabrielle, Jackie, Aliya, an
anyhostility in their student experience, yet knew that hostility existed, had seen hostility
against peers, or had heard stories about
lucky to not have experienced any hostility yet and, when asked aboutdéeif the

word yet, they explained an awareness that these incidents occur and expected hostile
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things to them due to prior experience. Jackie discussed an issue that impacted
international students where some of them chose UNH because they expeetabl b
to practice their English at a PWI. Immersing yourself in an Engligaking
environment would seem to be an ideal learning environment and, instead of being able
to practice EnglishJ.S.ist udents dondét want to nsven spe
according to Jackie. Additionally, nearly every participant reported experiencing
mi croaggressions such as being asked Awher
being stared at, and feeling distant from their peers.
Two participants, Gabrikd and Alex, recalled specific hostile incidents which
stuck with them as meaningful in their student experience. Gabrielle described an
incident from March 2021 where an Asian friend had been walking on a UNH sidewalk
with a group of White friends, wherepple in a passing car had thrown and hit them with
a snowball. Alex recalled being told by friends who are Students of Color that UNH had
used pictures of them in promotions and advertisements for the University. Alex was
concerned that these images weften years old and were used to portray the UNH
environment that differed from the reality of campus.
Participants noted that being singled out in class and feeling burdened by White
voices had negatively affected them as students. As the only Studasibofn many of
their classes, Aliya described the pressur
have all of the answers about diversity.o
in class because fAi f ydws ddyke wotudoree mwrsa re
entire Asian community. o They | amented tha

and someti mes youbre asked to be an activi
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representative for youersheymdted theimpad af Whitée Gabr
voices in class where Gabrielle shared that White students were trying to appear as allies
and to show that they thought deeply about race oftentimes by dominating classroom
discusses of race. They felt as though thisma@snt speaking didndt co
genuine and often created a dynamic where White students could speak whenever they
wanted and Students of Color questioned whether they were speaking too much.

Numerous participants described ways in which their peenuority outside of
class supported them. Emma knew their time in the UNH environment was only
temporary and their resisting derogatory remarks or attempts to educate peers would end
soon. Alex summarized their feelings about their peers when they notéd\ittate n t h e
i ssue isndt related directly to them then
up. o0 Al ex described a May 2021 event <calle
New Hampshire, n.d.d) they helped plan, had a small number of attenalath even
fewer White attendees, where Al ex conclude
to show up and be supportive.o Jill, Gabri
the presence of their peer snotfohtlaetlivesiof hey é6d c
Students of Color. o Gabrielle believed thi
UNH student body. Emma reiterated that thi
ethnic or diversity events definitely comes from the studeetley 6 Comment ary o
present for Students of Color wasnoét releg
described feeling as though the UNH admini
of racial tension and viodollewce Naacike eowt da

anything coming from the upper UNH admini s
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i mpersonal and that they Acould come from
AUNH i s patting themsel vesbewhenthepsndlodck mor
announcements after a tragedyo and that th
to the campus community.

Older Students of Color were described as having helped younger students
navigate the campus climate at UNH. Jill stadteter students shared stories of hostility
and derogatory experience with younger UNH students in attempts to look out for them.
AOQur friends tel]l us about It as a warning
constant topics of conversation withfriend groups as a caution against their White

peers, specific employees, or aspects of the University to be avoided. This sense of

guardi anship was an extension of Jill éds hi
Al 6ve | earneledse® thmiokgoulteXmeritences of pr e
preparing myself to deal with it in a col/l

experiences of prejudice and violence impacted the experience of participants in the
current study where tlgeoften expected similar incidents to occur to them in college.

When considering the lived experiences of college students, this study found
Jackiebds perspective meaningf ul and signif
concluding their UNH careén the upcoming academic year. Jackie expressed regret in

choosing UNH as they were fAiseeing friends

wanted. o0 They described the i mpact of seei
campus, specifically Asians, whéameéy r emembered Al thought a
better to have more diversity but ités har

They described meeting many Students of Color who struggled with a sense of
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belonging, meeting peers among the studediypband in understanding and accessing
UNH resources.

Perspectives from younger students also informed the ways in which students
perceived their experience in contrast to what UNH aspired to prdRadiécipants
broadly noted a distrust and skepticem t h t h e U nRimagestpartrayeg 6 s s el f
compared to what students saw and experiericéiNH mi sl eads student s
di versityo Gabrielle shared. While Tu bel.
responsibility to promote sense of belonging andent engagement. Regardless of their
academic year at UNH, patrticipants felt as though UNH should be doing more to support
Students of Color. X Hershey suggested tha
enough to helpd and Gapuouiel e amphasi aednd
mislead the community. Margaret perceived UNH efforts in a different way when sharing
that AUNH does have their hearts in itéyet
initiatives or know wh aidingtthe Universitpsoniehi s appe
understanding of their efforts regarding race, climate, and belonging on campus yet these
efforts could be detri mental as Margaret c
appears perfor mati ve Simaarhy Alex sharadaamalaaced ual |y
view of institutional efforts. Al think th
candét clearly see anything theydre working
directly when statin@kiWNMHCcRhas mdt st adalelnyt s
commonly expressed that they felt UNH was working on issues that were important to
Students of Color, yet these efforts had not worked and were not solving the problems

faced by Students of Color.
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Participants rarelplamed their experiences on the overt actions of peers. Instead
they attempted to understand the cultural and atmospheric forces at UNH that allowed
these incidents to occur, that created barriers to the success of Students of Color, and
looked to the Unigrsity to improve the climate. Many believed that greater awareness on
racial issues and the experiences of Students of Color was happening on campus due to
the Stop Asian Hate rally, the Black Lives Matter movement, and other campus protests
and vigils.

Emma, X Hershey, and Jackie described a sense of the unknown, feeling that
UNH doesndét know how twhichscaupeo feelings & frustrdtem t s o
and anger towards the UniversiyThey d6r e asking the wrong pe:«
cl i mammma shared. X Hershey believed that U
itdéds not enough. o0 filtds not up to Students
continued, fAas they should know. o Similar/l
t hat 6l tdhomk they [the UNH administration]
evidence an understanding that UNH is attempting to address the issues experienced by
Students of Color yet those efforts and at

well enough.
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Research question 2: How does a sense of belonging play a factor in the experiences,
retention, and success of Students of Color in relation to findings reported on a
campus climate survey?
Sense of belonging and feeling valued waseaningful part of the experience of
many participants. Tu, Gabrielle, Alex, Jill, Jackie, and Aliya all noted that their voices
were heard, they did feel valued, and they agreed that faculty had not prejudged their
academic abilities in class. Margaregsgye st ed t hat due to their j
l'i ke it is safe to assume that professors
had that exact experience in high school as well. Gabrielle suggested that prior to the
COVID-19 pandemic,the Asm communi ty at UNH wasnét di sc
that sense of belonging would likely be lower for Black or African American students at
UNH. Aliya offered a caveat as well and suggested that being valued in class may have
nothing to do with their iderites, it may be because they are smart, engaged in class, and
answer questions their classmates didnét w
they felt valued and a sense of belonging
Minorityinthepat 6 and went on to say that their f
While participants broadly felt belonging and value in the classroom, participants
did note that these feelings were not instituiade nor universal in all academic spaces
at UNH. In fact, some suggested that specific academic pockets of the Uniwersity
prejudicial and discriminatory. Jill suggested that in the prior ZDAL academic year,
peers | ikely couldndét see their face on Zo
off at will. Jackie shared that their major requires significant idds work where

students interact infrequently and at a higher academic level where peers are focused on



WHAT SURVEYS ALONE CANNOT TELL 107

academics instead of those around them. Emma described that outside of CEPS, their
academic college, they feel heard and valued in their COLA and B0laSses. They
reported that CEPS students are not as accepting as those in COLA and COLSA and
would make racist and derogatory remarks. Aliya reiterated the differences students
experience across academic collefjeRe sul t s of t hi singlomtha woul d
academic college at UNHO they said. Aliya
mi nded and | i ber al people. 0 Margaret el abo
|l i ke certain majors and programsmesfranr act ¢
centralized areas of UNHO and that fAas a f
Engineering, and Mat h] | 6m fortunate to fe
experience belonging as a given at UNH and shared nuanced examples of where they did
ard did not feel they belonged. These experiences spanned academic settings, out of class
experiences, living on campus and in local neighborhoods, and when interacting with
peers, employees, and the greater UNH community.

Participants also described theplwinging and socialization as a factor that
impacted their sense of belonging and success at UNH. Margaret shared that, for them
personally, they did not have to worry as much about fitting in with their peers. Margaret
selfidentified as an adoptee, hagibeen adopted by a family that was entirely White,
and described themselves having Al earned a
how to be comfortable in the presence of n
shared that their experiencesaStudent of Color may be easier for them at a PWI such
as UNH as they had grown up knowing how to be palatable for White identities. They

stated that their cultural assimilation, as an adoptee into-&vihaié family, made their



WHAT SURVEYS ALONE CANNOT TELL 108

transition to collegeasier than those had by other UNH Students of Color. These
feelings were complicated as Margaret went on to note feeling like an outsider, that they
felt this way when coming to UNH, even if they felt comfortable knowing how to make
friends and be accepted

Participants consistently mentioned the Connect Program as a positive influence
in their UNH student experience. Tu, Gabrielle, Alex, Aliya, X Hershey, and Jill
referenced the impact of the Connect Programitasnchportance to their experience and
those of their peers. Alex described Connect helping to create a home on campus for
them amongst their peers. They contrasted Connect with the remainder of their student
experience by saying fAoutside of Comnect a
feel welcomed on campus. o0 Aliya noted that
when students first arrived to campus. They stated that being involved in the Connect
Program was fia reason why so many Students
Jill further supported the positive impact of the Connect Program in helping them feel
more connected to campus and described the impacts on Students of Color who did not
join the program. fAMany Students of Col or
leavingUNHO Jil |l stated, fAbecause they didnot
fortunate to be in this program and described a friend who had transferred from UNH
who said if they had known about that program and engaged with it, that friend would
have Ikely remained at UNH. The CONNECT Program made contributions to the
individual success of numerous participants in this study and was a physical and mental
space where Students of Color could build relationships and belonging to help achieve

collegiate sacess.
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Participants broadly discussed their sense of belonging and connection to the
University with some going so far as to question and wonder aloud, why they had
matriculated. As the sole participant who chose to transfer from UNH, X Hershey noted
thathnl di dndét feel a sense of belonging enouc
they chose to transfer to will be more diverse compared to the rural setting of UNH.
Gabrielle noted that the feeling deacribed
lotoffirsty ear students who consider transferrin
UNH is. o0 Emma, Alex, Aliya, Jackie, and X
to their sense of belonging. Emma noted still not feeling welcomed or inclensd as a
rising junior and felt as though they are alone. When Alex arrived to UNH, they did not
feel the most comfortable and questioned if they belonged on campus. Aliya also
described feeling intimidated afthdonenyasper a
own. o0 Aliya was personal and direct in sha
They noted fAfeeling outnumbered aralidcef i gur i
also impacted their feeling connected to the broader University. dligas c r i bed t hat

stayed at UNH due to relationships | cultivated, not a connection to the larger

University. o Jackie similarly shared they
juni or year. For them, they saredhefndnceshat fia
and if it werenét for the money, students
transferred from UNH, X Hershey remembered

UNHO but could not and di d nrchoiceftoleawe. t h e m,
Students of Color across all grade levels were impacted by sense of belonging as this

construct played an important factor in their persistence and success at UNH. Feelings of
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belonging helped individual students succeed, belonged hedeed succeed, and helped
groups of students feel supported in their aspirations at UNH.
As difficult as it was for participants in this study to find their own personal sense
of belonging, they also described the challenges they saw their fellow UNEn&tuad
Color experience. Gabrielle described the difficulty for Students of Color to attend UNH
Afespecially from a diverse high school whe
campus [at UNH]. o0 Aliya noted theaibariiiitds
difficult for first-y ear St udents of Col or because they
them based on their identities. o As a resi
themselves and other Students of Color felt isolated from White groupkeingeers.
Broadly, participants didnoét feel a per
that they felt grounded within the student organizations they were a part of yet not
connected to the broader Uni verimtheyywent Al 6 m
to UNHO Aliya said. They continued by sayi
larger University other than the communities they built themselves. Margaret described
themselves as not connected ooonediongwth t he Un
them and created connections on their own.

UNH and described their experiences in transactional terms when reflecting on the prior

three years of their colplwghddlHwaar eer . Al f m
transactional 06 they described, Athan it wo
itélf | was goneo Jackie said, Al donét th

definitely would not recommend UNH and | would tell them [pexdjve students] to go

somewhere el se. d When thinking ahead to th
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Al woul dndét mention UNH in my educational
took stock of their experience heading into their cuéttiiig year of collegghey
described a feeling that nAColl ege was so0me
happened anywhere elseéif it wasnoét for th
|l eft. o They concl uded t hmnectionto dNHaddwedre 6t hav
Anot really proud of anything on my campus
bonds and connections on an individual sca
strong connection to UNH as an institution.

These responses sugpthe current literature and research that has found sense of
belonging to play a meaningful factor in the success of college students. Through the
participants in the current study, a new voice has been raised up and accentuated which
better describesaw sense of belonging impacted the participants as undergraduate
college students at UNH. Their examples suggest that sense of belonging is a complex,
intertwined, and multifaceted network that is both personal and community oriented, that
it is guided andiriven by both internal and external factors, and it can make or break an
individual 6s coll ege experience. Il n the ne

this research study and dive in deeper to the experience of research participants.
Discusson

Introduction

In the preceding chapters of this research study, | explained the literature
surrounding sense of belonging for college Students of Color, a brief history of Students
of Color in higher education, experiences of Asdamnericans in U. Shigher education,

the methodology used in this research project, and the results of my study. This study was



WHAT SURVEYS ALONE CANNOT TELL 112

bound by participants having been, either active or former, undergraduate students at the
research site. There were a totahwfe participants irmy study.
The purpose of my study was to understand the lived experience of Students of

Color compared to the reported results of the most recent campus climate survey
conducted at the research site. My study was guided by the following research question
1) How do undergraduate Students of Color at a public, flagship, Research University in

the Northeast describe their lived experience in relation to findings reported on a

campus climate survey?
2) How does a sense of belonging play a factor in the expesenetention, and success

of Students of Color in relation to findings reported on a campus climate survey?

In this concluding chapter, | explain the limitations of my study, its major findings,
recommendations for practice, and recommendations foefotgearch.
Limitations

As with any qualitative study, there were limitations to the current study. A

research study of this magnitude was new to me as a researcher. Secondly, because my
study was qualitative, | interpreted all of my research data. | did not use a software
progran nor professional service to code or interpret the participant interviews |
collected.l conducted my own interpretation of the dafiaich was important for me to
understand the data holistically and deeply | collected and the experiences of my
participarts. | relied on and expected participants to be truthful, open, and honest in their
interviews. As they shared their experiences, | also took their word as the truth when they
were expressing their thoughts, memories, and opinidresperspective of an additional

interview participant was excluded so that the results of this study narrowly focused on
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the lived experience of Asian American studebéstly, this research study was
conducted at a single institutiamd the studfjocused solely on undergraduate students.
These findings are only applicable at the research instituttoa.research study was
specifically conducted at the research site to leverage its most recent campus climate
survey results
Major Findings

Firstly, this research study provided andepth opportunity and a forum for
undergraduate Students of Color to share their lived experiences while enrolled at the
research site. Additionally, participants highlighted how, and to what extent, sense of
belonging plagd in their collegiate experience. After analyzing the data, | deemed
several themes found throughout the research to be significant. The themes found
throughout the data analysis found both affirmation and contraction of select findings the
2019 campus thate survey (Rankin & Associates, 2019) conducted at the research site.
It was also found that participants did describe the positive role that having a sense of
belonging played in their college experience and contrasted that with the lack of a sense
of belonging made participants feel alone, isolated, and more likely to consider leaving
their institution.
Impact of the NNECT Program

Throughout the research interviews, participants described the positive impacts of
the UNH Connect Program. Every peipant, except Margaret, described personal and
direct experiences within the program and the program was mentioned in two thirds of
the other interview questions. Begun in 1994, the Challenging Ourselves in a New and

Nurturing Environment by Coming Toygeh er ( CONNECT) Program i s
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students that have been historically excluded from higher education populations (People

of Color, firstgeneration and/or high financial need) thrive in their transition from high
school to c ol fINewgHampsHiré n.d.e). Parteipantydeseribed that

many of them had found their closest friends and community through their involvement
with the CONNECT Program. With a stated go

their undergraduate degree throyogbviding academic support, social programs, and

coll aborations with key UNH resourceso par
support for their success as students. Al e
reason why so many Studentsof Cdor ay at UNH and havendét | ef

As supportive as this program was to participants, it also exposed contrasting
experiences faced by Students of Color at UNH. Participants broadly described that the
relationships established through CONNECT helped thersitiaminto UNH yet also
gave a false sense of the racial/ethnic composition of the University and the student body.
Aliya described this contrast when saying that students:

go to campus a week early where they can get a lay of the land, get different

orientations, so that way when school starts they already feel like they have their

feet on the groundéit was sort of 1ike

because here you have this concentration of not only first year students, but first

year predominahty Peopl e of Col or and it was |
6l have so many people here that | ook |
is great. 6 And then, when the school y e
started coming in, itwaslk e 6 Oh, this is what UNH i s

alone can be isolating.
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While nearly all participants described the benefits they received from

interactions and supports within the CONNECT Program, they also noted the impact of

the program withirthe broader Student of Color community at UNH. Aliya shared a

similar perspective that Jill shared in describing:
there have been stories from other CONNECT students have told me that a lot of
PoC (People of Color) who dtitrahsfedring j oi n C
and | eaving UNH because they didnoét fee
Personally, Il know a friend who did got
ended up transferring out to [an urban institution] and I told him | was in the
CONNECTProgram and heds | i ke 060h yeah, if
it |l probably would have stayed at UNH
Participants highlighted a complicated role the CONNECT Program plays on the

UNH campus and in their personal experiences. Participants broadlyg sinatre

CONNECT supported their social connection with fellow UNH Students of Color yet

also often created misleading impressions of the entirety of the campus community.

Connection to the University
When considering their connections to and within tineversity, participants

shared they felt closely connected to their fellow Students of Color, communities they

had established on their own, with few suggesting they felt connected to the broader

University.
Jackie, speaking as the only rising senigpto in the research study, highlighted

their overall connection to UNH as a transactional experience where UNH delivered the

education it promised without creating a personal connection with Jackie:
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Il think | got what | pelpedoutfatorfarbkée t he en
some aspectsébut i1 f | had to go I|ike tr

university, like four years, | think I would have been fine. It just would have been

a |ittle boringéit wouldove Hhaten a | i tt

Jackie continued by saying:

| 6ve t hought about this a lot |ike if |1

ask me for advice and ask about school and all that, | definitely would not

recommend UNH. | woul d tel ldarhétm tthi mkurl
would ever mention UNH in |Iike my educa
at UNH but | feel l i ke it couldbébve happ

a dealwhereit came from, just the fact that it came from a university.
Aliya suggested their connections within the UNH community arose from
relationships they had found and built themselves, without involvement from the broader
University. During their interview, Aliya
continued to explain t their choice:
kind of came down to honestly, the community, my work, my professors that |
feel | can confide in, and | can have t
because of | ike students, i thelowgngindt bec
the greater University, it was about those very specific, very intentional, very
meani ngf ul relationships that | builtét
me hereéAfter | graduate | 6m defisnitely

and tells everyone that | meet O6Yeah |



WHAT SURVEYS ALONE CANNOT TELL 117

Participants shared that their connections to various student organizations fueled
their personal connections yet still drew distinctions between these organizations and the
broader University. Gabrile, X Hershey, Tu, and Alex each noted the positive impact
these organizations had in their college experience yet differentiated their experiences as
distinct from those connected to the University. As astate student, Margaret shared a
unique perspaive that they were not connected much to UNH as they had previously
established relationships with peers who w
my connections | dondét associate with UNH
where they als went about creating connections on their own upon arriving to campus.
Perceptions of UNH

An important theme that emerged from this research project were the various
ways that participants perceived their UNH peers, the campus climate, and institutional
support for initiatives that were meaningful to Students of Color.

Numerous participants noted that they knew UNH was a PWI prior to their
enrollment. In acknowledging this fact, Jackie shared that they wanted to test out and
experience this environmeas something new and differenaththeir high school
experience. Jill shared that they were also aware that UNH was a PWI where Jill
described that their college experience was going to be similar to what they experienced
in their high school, as a PWIgtitution. Margaret described understanding that UNH
was a PWI and that they were familiar with these environments as they had been in
similar settings their entire lives. They shared theirgmmollment impressions saying,

ASo being a Nleéw tHabnepisnhgi rney ksit ate school él Kk

up. 0 and they el aborated that:
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| did have the typical assumptions abou

meél did receive a personally written p

dondt Kk n dike a diversitly initiativa & for an actual organization and |

t hought &éThat was really nice that they

with tokenizing its Students of Color. So | was both encouraged to hear from

another student but also discowgdghat they were tokenizing them on like

different pamphlets and like on this postcard as well.

They concluded their thought by emphasi
Hampshire | knew O0This is not a realistic
really accurate, but okayo6é | i ke theyobére ju
Color. o Alex also remembered that campus d
toured campus. X Hershey noted that UNH appeared to be an inviting campus and
specally noted employees that were inviting and friendly.

Participants also spoke out about their campus impressions once they began their
collegiate career which offers numerous contrasts to their impressions prior to their
enrollment. Contrasting the expera Margaret shared about their impressions before
enrolling, they also noted these impressions continuing when they arrived on campus.

When they saw promotional pictures of Students of Color on campus posters or UNH
websites they highlyghtldok hatodndenhehact
proportional .6 Alex also shared that they
their picture taken by UNH and were being used in promotional materials. When Alex

moved into their residence hall, thegmembered seeing just one other Student of Color

moving into their building. As they began to move around campus, Alex realized that the
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diversity that the University promoted, was not widespread at UNH and could be found
in much smaller community spacésHershey shared that while employees were
inviting and friendly, they did not feel like they fit in when they saw other UNH students
and was shocked to be surrounded by so many White people having come from a high
school with a lot of Students of Color.

As a general perception of UNH, participants noted a feeling that the University
does not care about the lives or experiences of Students of Color. Aliya shared that UNH
i's not kind to it sWhenyouwjustiwmanttoBetacalegedtns and t
you ey also be asked to be an activist and representative of your whole race and your
whole identityo0 Vari ous participants described a h
impacting their experience because of this concern that Aliya noted. Rartscglso
described numerous instances of pestsngiwher e are you from?06 wlt
believed were an indication that they were not from the United States. Jackie also shared
thatduringthe COVIEL 9 pandemi ¢ t hat it udemthesclabtar d bei
year. There were many microaggressions, many students being actively aggressive, or
just not feeling safe on campus. o0 They con
institutional support for the Asian community during that time.

Jackie also shared that when the University would communicate after incidents of
racial tensions or tragedy, a common experience inthe2022 1 academi ¢ year
was hard to see these emails come out so |
coming from the upper UNH administratiénthese email blasts from UNH about racial
incidents could come from any institution.

Emma, X Hershey, Alex, and Aliya each shared a similar perspective in wanting more
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from theUniversity in supporting Students of Color and suggesting that UNH did not
know what they could or should be doing to
on issues but | candét clearly see anything
where Aliya took a starker tone in saying t
more than they should be when t hTeapetalend ou
suggests that fAone of the ways (toetinge mor e
the kinds of things you do to support healthy diversity on your campus. Many campuses
spoutclichésv ery easil yétheydre not very precise
di versi tivyMdH (RWt2sl )up a frontéltds not up t
UNH should doo X Hershey stated, fAas they
Inconsistent Experiences Across Campus Culture

Through their interviews, participants often described inconsistent and contrasting
experiences when engaging with the UNH community and their pdeds.the
participants selfdentified as either COLA, COLSA, or CEPS students and widely noted
that they felt comfortable within their classes as most students and professors were open
minded. Emma, Aliya, and Margaret specifically noted that feweressddevere racist
and prejudicial incidents involve students and professor within those academic colleges.
Margaret highlighted that they believed prejudice stems from centralized areas of the
University such as the Peter T. Paul College of Business;itsts, and sororities. Jill
described a specific concern when they shared:

What 1 6m a |little worried about i s that

about other Po(People of Colorend [ COLA maj or] él woul dn

major is like male domaued, like White male dominated, but like I just have like
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this event that could possybhappen that | made up in my head that like

somehow | 6m put in a class with these o
somehow | 6m goi ng t o boattthatls@anetenesandil me d . I
worry about it and thatés one thing tha

Participants also expressed mixed relationships and interactions with their peers
including other Students of Color and their White peers. With ottueleSts of Color,
participants shared that there is a broad
feel ok myself, but ol der students have to
remembered. Al guess olutkhatsetdff. Quifreends tellme we 6 r e
about it as a warning to | ook out for this
ités our first time on campus, so itdés a w
protests is affirming for othe3tudents of Color, Jill shared, as other Students of Color
know what they are going through [People it i s
ofColorJ[i n attendance. 0 Aliya and Emma reitera
communities thainclude Students of Color; Aliya shared feeling that it can be isolating
outside of the Beauregard Center and Emma noted that they only feel a part of a group
when @At her eodsWhitetornbrenatt preEspDaonin the group

As participants describembnsistent racially insensitive experiences with their
peers, such as slurs and microaggressions, they also suggested that many of their White
UNHpeesdi d not know the i mpacts orMaaynder st an
times in clasyou're the onlyPoC[Person of Color]so it can be difficult because people
will look at you and expect you to have all of the answers about diversity, expect you to

speak for your whole community. Al i y df you ealy j@st gne virong thing then it's
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like you've jus misrepresented the entire Asian commuaity.J ac ki e, Al ex, an

described a sense of wanting more from their White UNH peers as Jackie assumed that

hearing slurs would have gone away by the time they came to college; Alex suggested

that when it$ convenient for White peers to show support, that they often do not and that

when issues are not directly related to White peers they do not seem to care; Gabrielle

recognized that even prior to the COVID pandemic and at the present moment their

felowst udents would Acome [to an event] for |

Col or at vigils or rallies or protests.o W

concluded that the fAmajority of campus has

their White groups. The feeling of not wanting to be at racial, ethnic, or diversity events

definitely comes from the student | evel .o
While some participants did not experience prejudice directly, a few participants

suggested they were preparing to expeegmejudice in the future. Jill spoke about this

di stinctly when reflecting on experiences

experience [of prejudice] wildl be inevitab
learned to look out for thesethg s  a | | of my 1|ife. |l 6m prepar
coll ege setting cause itds happened before

student fit the fAstereotype of Asians doin
ster eot y p eedtisasaledo absanetthatiprofeskors may see me as just another
Asian face cause that had happened to me i
themselves, including their friends, had felt like the Model Minority in the past and that

Al feel wWwihmd df hlaweekn 6t experienced anythin

When asked about their use of the term Aye
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Yeah | guess that's interesting to know. Um | guess | do expect it to happen just
because in the past it'gem like in high schoolncidents like that have always

happened. So |I don't know, |l guess it's
|l i ke not expecting them. Just that they
These varied instances highlight the complicated and nuanced tvatIStudents

of Color at UNH experience and the complex world the research participants live in.
Faculty Prejudging Students
From the most recent campus climate survey conducted at UNH, Rankin &
Associates (2019, p. 276) found that 54% of studerdagy agreed or agreed that
faculty prejudged their abilities based on their perceptions of their identity/background.
Participants in the current study broadly rejected these findings and suggested that they,
in almost all cases, had positive interactiand experiences with their faculty.
Six of the nine participants highlighted positive experiences with their faculty or
noted that they did not feel or experience any prejudice. Some shared nuanced
perspectives about the reported percentage to say that they expected the percentage to be
lower, that they were not surprised by the 54%, and also that one participant expected the
percentage to be higher. Participants broadly shared that their interactions with UNH
faculty and staff were positive, welcoming, open, and inclusive. One participant
swggested that the COVHD9 impacted their htlass experiences with so much college
learning happeningehi ne. A Most of | ast year was on Z
could turn my camera off and no one really

specifically highlighted as it is the starkest contrast between what the campus climate
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data suggest (Rankin & Associates, 2019) and the lived experience of participants in this
research study.
Recommendations for Practice

While participants were able to ded&itheir lived experience when compared to
the campus climate survey results and note how a sense of belonging factored into their
experience, there remain areas where improvements can be made. Based on the findings
of this research, the experience for ergtaduate Students of Color at UNH can be better
supported, their challenges and barriers identified and reduced, and the campus
community can be more accurately assessed to create a welcome and inclusive campus
for all community members.

| recommend aevaluation of the CONNECT Program as a way to identify,
promote, and resource this program as a cornerstone for the campus community.
Participants broadly highlighted the positive interpersonal connections this program
fostered, the welcoming and inclusi#ennections with staff, and the opportunities for
established students to mentor newly arrived students and help them acclimate to college
life and UNH. This evaluation could also build upon findings from this research that
describe a false sense of theedsity of the UNH student body compared to CONNECT
Program participants. Participants described a dissonance between the community of
Students of Color they could build within the program contrasted within the broader and
predominantly White UniversityHopefully CONNECT staff and campus leaders can
find ways to continue fostering interpersonal connections among participants while
acknowledging and helping all students better acclimate into the broader UNH

community.
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Institutional leaders should alsotwally assess and determine responses and
communications regarding incidents of hatred, injustice, and prejudice that meet the
needs of the entire UNH community. For many Students of Color in this study, they
descri bed UNHOs r es mckmowledgingahasd indidentsappéaed s af
performative while lacking substance, were believed to be out of step with the campus
community and could have come from any higher education institution, and included a
sense that the University does not know howsttow support nor who should show that
support. With the appointment of a Chief Diversity Officer, hopefully this is an
institutional signal about the Universityo
yet this research makes clear that the studentramity wants more.

Lastly, | recommend the Chief Diversity Office and University leadership

consider how, why, and to what extent diversity, belonging, and inclusion should factor

into the student experienceat UNiHI t 6 s i mpor t ant dllpeopletome ¢ omr
campus or at | east all of the | eaders on ¢
supportive of diversity, but be involved i

(2021).Participants in the current study noted continued varied plesof
microaggressions, slurs, and derogatory terms being said either directly to them, their
friends, or used in everyday conversation. As the University has invited students from
around the world to join its community in Durham, it also has a resplitysib provide

a welcoming and inclusive community for every single student. Many of the research
participants described prior experience in PWIs (mainly in high school) which suggested
a level of familiarity living, working, and learning in majority Viispaces; students

from more diverse backgrounds often noted greater shock and surprise at the size and
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scale of the White community at UNH. With institutional leadership taking up the
challenge to create a welcoming community for all students, it isthibyaé every student
will be encouraged to rise to their potential as Wildcats.

Overall, this study provieda chance for participants to describe their lived
experiences beyond the data points captured by the most recent campus climate survey
conducted &the research site. Unique, nuanced, and individual insight into those
experiences were able to be gathered, highlighted, and then assessed for contributions to
the mosaic of the broader University community. With more intentional assessment,
planning, ad implementation the entire campus community can become a healthier and
more positive living and learning environment. Sense of belonging, as a function and
predictor of college student succassneaningful to participants in their college
experience.

Recommendations for Future Research

While this study did reveal results that answered each of the research questions,
additional and further study could contribute to the literature in this area. A similar study
could be conducted to include a broadegeaaf Students of Color at the research site.

As described in Chapter lll, participants were chiefly recruited through snowball
sampling where the majority of participants who were intervieweeddssittified as
AsianAmerican. Throughout this researche tierm Students of Color was broadly used
to describe Black, Indigenous, People of Color, Asian & Pacific Islander, and Latinx
students. As the focus of this study was guided by the participants who chose to be

interviewed, additional research may finduks germane to other student identities.
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Throughout the interviews, participants also widely shared that Students of Color
represent 8% of the undergraduate student body at the research site. For the Fall 2021
semester, the research site enrolled 11{@B%me enrolled undergraduates and, of that
number, 1,322 identified themselves to be of a race/ethnicity other than White
(University of New Hampshire, n.d.f), for a total percentage of 11.7% undergraduate
Students of Color. A similar study conductécdaomparator institution or another
public, research, flagship could be conducted. This would allow researchers an
understanding of sense of belonging at other institutions who may attract a study body
different than at the current research site. Restitsld then be compared across
institutions, throughout the ways in which students identify themselves, as a way to
inform the practices of institutions of higher education who serve large populations of
college students.

Finally, a longitudinal study caidering sense of belonging for a cohort of
Students of Color would be conducted. A similar study could be replicated and conducted
as a longitudinal study to assess how a sense of belonging impacts a UNH student
throughout their collegiate years. This bhelp understand their experiences from when
they arrive to campus, include a mechanism to capture theégmpodment impressions
(similar to pre=enrollment responses gathered from patrticipants in the current study),
through their engagement in the garm community, and (hopefully) the successful
completion of their undergraduate degree. | noticed varied experiences and discrepancies
in how students experienced their campus community and how sense of belonging
impacted them depending on their yearsxgegience within the UNH community and a

study of this kind could shed further light into these issues. Following participants in this
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longer study would provide additional information on how sense of belonging plays a
factor, what contributes and what daens a sense of belonging, and how does a student
make meaning of those experiences within a college setting.

Summary

This chapter reviewed and summarized the significant findings of the study.
Through my data analysis, greater individual student weaeshared in describing
participant reactions and experiences related to their experiences as Students of Color at
the research site and in responding to selected campus climate survey findings.
Additionally, highlights and themes emerged from participait descr i pti ons of
sense of belonging impacted their college experience at the research site and affirmed
sense of belonging as a positive contributor to student success. The limitations of the
study were also discussed. The major and significantigsdivere explained within the
bounds of the research and findings were further linked to the theoretical frameworks
guiding this research project. Lastly, recommendations for practice and further research
were discussed.

This study concluded that studeptgperience a broad range of perspectives
opportunities, and challenges that cannot be easily measured through a-eadepus
assessment of climate. The students in this study clearly iddtdw their experiences
contrasted, affirmed, and provided noad experience to the most recent campus climate
survey results conducted at their campus. Additionally, they described how sense of
belonging impacted their student experience as either a supporting factor for students
who did feel as though they belongeat a hindering factor for students who did not feel

as though they had a sense of belonging. This finding expands upon sense of belonging as
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a known indicator for the success of college students and sought to understand how
Students of Color at the resel sight experienced and were impacted by sense of
belonging.

This study should also serve as an insightful and meaningful challenge to modern
institutions of higher education. Throughout this project, it was discovered that
participants at the researsite feltthattheir institution appeared to be trying to address
the issues faced by college Students of Color, yet those efforts and initiatives were often
not enough or failed to meet the needs of these students. Clearly, more work is needed at
the Uniwersity of New Hampshire to support Students of Color. Hopefully this study
helped illuminate that need tle UNHadministration, while highlighting areas where
Students of Color report belonging and areas of the institution where they can thrive. Yet,
addtional attention is necessary to support these students. The entire UNH community
should consider how toetterrespond to microaggressions, numerously stated throughout
participant interviewsand aggressions and incidents of prejudice that are moiie,publ
overt, and systematic. While the results of this study may be limited to the specifics of the
University of New Hampshire community, hopefully institutional leaders and campus
communities will bring the lessons and principles of the current studyitey be
understand and improve their own campus environments. Thtbagé efforts, such
leaders can acknowledge the lived experience of students within their communities and
work with them to promote success and persistence throughout every campus.

This sudy filled a void in the research regarding sense of belonging for College
Students of Color and Asian American students specifically. Hopefully, this study is only

the start of a series of ongoing research projects that examine the lived experierice for al
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college students that seek to empower and raise up the voices of historically marginalized
groups. Additionally, this study shed light on the use of campus climate surveys as a
commontool within higher education armhecan be augmented allow the timre and

space for greater individual student voice to be consid@étexfuture success of U.S.

higher education rests of collegiate environments that seek to promote the success of all

students in their aspirations for a higher education.
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Appendix A.
Plymouth State University Institutional Review Boagaproval letter

e

Plvmouth State

“UNIVERSITY
Institutional Review Board
April 1, 2021
Dear Cory Davis:

Study: Exploring Sense of Belonging for Collegians in New Hampshire
Approval Date: Aprl 1, 2021

The Institutional Review Board for the Protection of Human Subjects in Research (IRB) has reviewed and
approved the protocol for your study as Expedited as described in Title 45, Code of Federal Regulations
{CFR), Part 46, Subsection 1101(b). Approval is granted to conduct your study as described in your
protocol. Be sure to complete the Final Report Form when vour research is finished.

If, during the course of your project you intend to make changes that may significantly affect the human
subjects involved (particularly methodological changes), you must obtain IRB approval prior to
implementing these changes. Any unanticipated problems related to your use of human subjects must be
prompily reported to the IRB. The IRB may be contacted through Dr. Ryanne Carmichael, Chair of the
IRB. This is required so that the IRB can update or revise protective measures for human subjects as may
be necessary.

You are expected to maintain as an essential part of your project records. any records pertaining to the use
of humans as subjects in your research. This includes any information or materials conveyed to and
received from the subjects as well as any executed forms, data and analysis results. If this 1s a funded
project (federal, state, private, other organization), you should be aware that these records are subject to
mspection and review by authorized representatives of the University, State of New Hampshire, and/or
the federal government.

Please note that IRB approval cannot exceed one year. If you expect your project to continue beyond this
approval period, you must submit a request for continuance to the IRB for renewal of IRB approval. IRB
approval must be obtained and maintained for the entire term of vour project or award.

Please notify the IRB in writing when the project is completed. We may ask that you provide information
regarding your experiences with human subjects and with the IRB review process. Upon notification, we
will close our files pertaining to your project. Any subsequent reactivation of the project will require a
new IRB application. [ have attached the Project Completion Form for your convenience.

Please do not hesitate to contact the IRB if you have any questions or require assistance. We will be
happy to assist you in any way we can. Thank you for your cooperation and efforts throughout this

review process. We wish you success in this endeavor.

Sincerely,

Ryanne Carmichael, PhD
Institutional Review Board
rcarmichael@plyvmouth.edu

Plymouth State University. 17 High Street. Plymouth, New Hampshire, 03264
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Appendix B.

Email of support from Nadine Peti@hief Diversity Officer, University of New
Hampshire

List of Affinity Based Student Orgs at UNH

Petty, Nadine <Nadine. Petty@unh.edu>
Tue 3/9/2021 11:34 AM

To: Cory Davis <cdavis19@plymouth.edu>

Hi Cory,

As promised, here is the list of affinity based student orgs that you may be able to use to solicit
students after IRB approval. | will reiterate here that an incentive will work in your favor if you
are asking students to give their time in an interview.

Student leaders are listed for some. Also, DSC that | mentioned in our call today stands for
Diversity Support Coalition.

Alliance (LGBTQIAP+): allianceatunh@email rom

American Sign Language:

Black Student Union: unhbsu@gmail.com Co-Chairs:

Chabad Jewish Student Group: office@chabadunh.com
Chinese Student & Scholar Association:

Delta Xi Phi Multicultural Sorority:

Desi Students Assn:

Diversity Support Coalition (Oversees Alliance, Black Student Union, MOSAICO, Native American Cultural
Assn, and United Asian Assn): dscunh@gmail.com;

Hillel: hillelunh@outlook.com

Indonesian Student Assn: isa.uofnh@gmail.com

Iranian Assn of NH-

Japanese Cultural Club: jccunh81@gmail.com

MOS DEF (Men of Strength Diversity Education & Family): ;
Middle Eastern Cultural Assn: |

MOSAICO (Latino/Latina/Latinx): unhmosaico@gmail.com;
Muslim Students Assn: '

NALA (support group for women of color): unhnala@gmail.com
National Society of Black Engineers: unhnsbe.president@gmail.com -
Native American Cultural Assn: naca.unh@gmail.com

Russian Club: 2

Society of Women Engineers: swe.unh@gmail.com

Stonewall Grads: ¢

Trans UNH: transunhwildcats@gmail.com

United Asian Coalition: vac.unh@gmail.com

Vietnamese Student Assn: unhvsa@gmail.com

WildActs (social justice theatre troupe):

Women in Science: {

Best,
Nadine

Nadine Petty, Ph.D.
Associote Vice President for Community, Equity, and Diversity
Chief Diversity Officer
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Appendix C.

Email of support from Beauregard Center, University of New Hampshire















